BEERFALEE (EAP) RIIBH
# I\: %1 TEACHER’S BOOK

ACADEMIC
ENGLISH
AN INTEGRATED COURSE

CE OGI/E M OB




BEFRFARRIE (EAP) RIVHH

AL KT /

ACADEMIC
ENGLISH
AN INTEGRATED COURSE




BHERRE (CIP) #HE

FAKIBEABITAS / ok, FWIEER  FREFH. — dbal . SNEEE SHFRHR
¥, 2013.12

EEEBEATE (EAP) RFIEGH,
ISBN 978—7—5135—3964—7

I. @% 0. O @F - O H. O¥RKRK-FE-HELR-EFESEZRR
IV. ®H31

iR A 518 CIP ZoigiZsr (2014) 48 011044 5

&E R A ZESE

MERE EWk

BEmE ¥ = ZH

Ewigit B F

HhRRT INERFESHREMRT

i JeEmHE=A4EEE 19 S (100089 )
ik hitp:/Avww.fitrp.com

Rl KIEEFZEIR (IbR) BRAR

A 889x1194 1/16 -

3k 105 ZE TS

R 20141 BE 1R 2014 51 B 1 REDRI
S |ISBN 978-7-5135-3964-7

it 46.90 7T

HdESHS 3N

MR (010)88819929 EBFHBAE: club@fltrp.com
WBENRI, FTRBERE, BSHRMBKR

BXZEBIE: (010)61207896 EEFHBFE: zhiian@fitrp.com
BIESERVT SRECIER

HRAURIPEERERIE . (010)88817519

YIRS 239640001




B FREARIEE (EAP) RIVBALEIEHIIN R FIEEFMR IR T, BEHEHT
REAAHF AR EFEENIR, S8ERK. FH. 2T BEAP BEH B SCERDE

FURRMIF R . ARIVBHLL “FHHE" BBEEFESHMEER, M (RFIEREH
FEOR) RIBHERZRONERR, UIREBIGEEARRARP I AL, HEFIREE
SERRECEIOL, BTERMFAENFERIGERS, FFERISERL . HEREES. &
AR SIEATE ST T ISR :

ARIEM UK FRE S R ZER, A& (FARIEE a8 ). (FAREE A0, (FAR
JE AR, (FEARIGE BT, (FARIE B3, (FARIGE BF) S, &ohE
RSP, W ARREE, G¥EAROE. BRI RBEERHEEHIR
SWN, NGFAERMEREIRIR. 57, BE. AHREN, REFERTEHRSUER
WICHIERE, #BIFAFLS BRI 2 EREU R 2R, SHEFREAERS
APEEST. FEBRIHTRE SRR SCBR R AP TRE ST o

ARV RN SR B STMBCE TR, AR bR R E SRR J130R

FHEMREE

YEh (EARIGE 25 ) WEEBUTHS, 2B TERIGENRE, EEBFREKN
#, FEHHEBUTEIRTR. NEARBRREAES MR, FREEMGIESR, FRNER
WECEPBRIER, A MENBEEES, BENDEMFERREBEANST, RABFER,
RS BImR R, EHEFMK,

FHEEIER
ABEA (FAREE 56) 2ERS, 40400, SHRTABEEBR. BT, #
SN SR T AR SH . SRITSNIT
o ¥~ H#¥r (Teaching Objectives )
o Zit8 (Suggested Teaching Plan )
o HFIEBN SR (Teaching Activities and Resources )
» IEBR (TextA)
» BRI (TextB)
- » BIPR3C (TextC)




» BB WZE (Academic language and discourse )
» ZARWr ) (Listening )

» ZAROE (Speaking )

» WIEAE (Writing )

FBABEN

IHABABTRFERNT

Teaching Objectives ¥ Hix, ElEdHEAENEL AR, FARME, BFN%. ¥
ARWTJ1, FAROE, FERBEMSEARBR T EBUBAR B AR, BTN EiE

Suggested Teaching Plan A#itHR1, Bl@ AN HnEFNANIRE, AEUTSR%E
FECERES R,

Teaching Activities and Resources h#241%3h 5708, RIS R bl LU ZR I #035 3l

MTEMEEERR., 255 FBAFEUTAS:

« Teaching steps H#EE A B TREC R, AR, DURYTHARYIZE St 3
EEBHTHE, AUEARBURIECENT, RO SRS, BT
SJEME, SEEHEESE. Fi, S50 NANECE B TRRIEECEE T
B RS ERIY, BT IR R B R I

» Supplementary information 324t 350 E AT AR, R SFAR B,
BB LSIEBUN BRI EEEE, FEHT S TSEET, ST
TRIBCFR R R, RIS SRR, AR RES, W ERY
B

wer keys R4t HBAISHER, X EWIHC BRI fBERIRT, )
%Uﬁ%‘l%%ﬂzﬂﬁﬂiﬁ% Brr A R AURTRE ST

e Scripts T HNZSHIINA, FEIEOTE| SPAE I FARVENETIEN, HXRER S
P B 2 B Pl B T X R AT AR

FHERRY

ABHMEERTERRBEESTBREONG. EARBIRCFRE R FUREFERZ LR
WRF, GEFERBNNG, FEBIT—PREBF L. RGN, 5
%A HONERBEFELR, EARRHRFARRET ES5¥ERBERAR. #E2%
ARIEFFNC ., M) F4H. ESLERFRE=RTRCPEREHR, BeEiES JIZR( Academic
language and discourse ) B F =RIRIHRZE, AT UNBFHEICZE, HitfT
FARBRER VISR, RIS, BUTRERR BN ST, FN, £48
FIBEEART P, BOMRTLIARE, EREERET, 9EEE T U TILASFEES, FH



B REA T T AR SRR L -

o EYURIR R EEIRRTNEES, AERHME AT RIAEMRES .

o SRIAREHIB\AYEMRE S, FRASUMN S MES R F TR RETD,

o ESMSLEERHA, QUFTBLERRE IR, B SR IT R S R A TR R 0 T 2 R
4y, BOMNZIEIEEE, IV FEAR I, SRS KB hiE,

o EFBERIBESWASHE. BTHBPOESHENED(ENE ) KZESESHA (U
AnE) BIF, W EXTTFHEARSHT (LT F AR SCERIE R R FARVPRINIES
fiE) RERSE BRI A B S E S .

o BAHMLEATE S HREE ST WEMMIRES . FAEHTESHERIGNRER, BA
MRS B LA . BIFRFARZRAES . Ak, ES—EFIN, BN LA AR
BIME, i, FENSCEARFITRNTISN, WTREBERERLAS; MEES NS
( Academic language and discourse ) #°77, BFILLKE FUBAEES Lo

BjG, BADSERABE T RITEMRTERES. BTHREKCFER, AL, 85
EEHIHEIE :

Gt
2013 4E 12 A




UNIT 1 Economics

I Teaching Objectives 1
II Suggested Teaching Plan 2
III Teaching Activities and Resources 3
Part1 TextA 3
Part2 TextB 5
Part3 TextC 8
Part4 Academiclanguage and discourse 9
Part5 Listening 12
Part 6 Speaking 14
Part7 Writing 15
UNIT 2 Business Ethics
I Teaching Objectives 17
II Suggested Teaching Plan 18
III Teaching Activities and Resources 19
Part1 TextA 19
Part2 TextB 23
Part3 TextC 25
Part4 Academiclanguage and discourse 26
Part5 Listening 29
Part 6 Speaking 30
Part7 Writing 31

II
I

kIV

~ UNIT 3 Psychology

Teaching Objectives 33
Suggested Teaching Plan 34
Teaching Activities and Resources 35
Part1 TextA 35
Part2 TextB 37
Part3 TextC 39
Part4 Academiclanguage and discourse 40
Part5 Listening 44
Part 6 Speaking 46

Part7 Writing

UNIT 4 Environment

I Teaching Objectives
II Suggested Teaching Plan
III Teaching Activities and Resources
Part1 TextA
Part2 TextB
Part3 TextC
Part4 Academic language and discourse
Part5 Listening
Part6 Speaking
Part7 Writing

UNIT 5 Philosophy

I  Teaching Objectives

II Suggested Teaching Plan

III Teaching Activities and Resources
Part1 TextA
Part2 TextB
Part3 TextC

Part4 Academiclanguage and discourse
Part5 Listening

Part6 Speaking

Part7 Writing

UNIT 6 Mathematics

I  Teaching Objectives
II Suggested Teaching Plan
III Teaching Activities and Resources
Part1 TextA
Part2 TextB
Part3 TextC
Part4 Academiclanguage and discourse

49
50

51
54
55

59
62
63

65

67
67
70
72

75
77
77

79
80
81
81
83
85
86



Part5 Listening
Part6 Speaking
Part 7 Writing

UNIT 7 Sociology

II
III

Teaching Objectives

Suggested Teaching Plan
Teaching Activities and Resources
Part1 TextA

Part2 TextB

Part3 TextC

89
92
92

93
94
95
95
98
102

Part4 Academic language and discourse 103

Part5 Listening
Part6 Speaking
Part7 Writing

UNIT 8 Globalization

II
III

'UNIT 9 Medicine

I
11
III

Teaching Objectives

Suggested Teaching Plan
Teaching Activities and Resources
Part1 TextA

Part2 TextB

Part3 TextC

106
108
108

111
112
113
113
116
119

Part4 Academiclanguage and discourse 122

Part5 Listening
Part6 Speaking
Part7 Writing

Teaching Objectives

Suggested Teaching Plan
Teaching Activities and Resources
Part1 TextA

125
128
129

131
132
133
133

II
111

Part2 TextB
Part3 TextC

136
140

Part4 Academiclanguage and discourse 141

Part5 Listening
Part 6 Speaking
Part7 Writing

 UNIT 10 Laﬂgua’ge Acquisition

Teaching Objectives

Suggested Teaching Plan
Teaching Activities and Resources
Part1 TextA

Part2 TextB

Part3 TextC

143
145
146

147
148
149
149
152
154

Part4 Academiclanguage and discourse 155

Part5 Listening
Part6 Speaking
Part7 Writing

157
159
159




Economics

| Teaching Objectives

After learning Unit 1, students (Ss) are expected to develop the following academic skills and
knowledge:

Get acquainted with some important economic concepts (e.g: the
invisible hand, signaling theory, antitrust law, comparative advantage,
etc.)

- | « Summarize the main idea of a text and identify essential supporting

points

| « Understand difficult sentences (e.g. sentences with abstract meaning
or ambiguous reference)

« Analyze complex or controversial issues critically (e.g. monopoly,

free market vs. government regulation, etc.)

Make predictions about the content of a lecture

+  Ask for information and clarification in a polite and effective way
» Learn to do interviews and report the findings in an oral presentation

Understand what kind of topic is suitable and manageable for a term
paper

Independently locate and study a variety of resources (articles, books,
videos, etc.) to know more about the Microsoft case

» Know what is specialized vocabulary and acquire some specialized
vocabulary of economics

» Understand the functions of parenthetical statements

« Comprehend stylistic differences between formal and informal
English and acquire some formal expressions

1
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Il Suggested Teaching Plan

o Finish the task in Lead-in/Text A

4 | language and

1 | TextA o Study Text A
« Finish the tasks in Critical reading and thinking/Text A

e A « Finish the tasks in Critical reading and thinking/Text B
o Search more about the Microsoft case and finish the task

in Researching/Text B

3 | Textc  Study Text C

» Finish the task in Text C
Academic

Finish the tasks in Language building-up/Text A

discourse
5 | Listeni « Study the tips and Word bank in Listening
: + Finish the tasks in Listening
« Study the tips in Speaking
6 | Speaking « Prepare for the task in Speaking, focusing on different
ways of asking for information and clarification
7 | Writing « Study the tips in Writing

« Finish the tasks in Writing

h 2 BT
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lll Teaching Activities and Resources

Part 1 TextA

Teaching steps

1 Lead-in
Ask Ss to work in pairs and do the task in Lead-in/Text A. Then invite several Ss to
share their answers with the whole class.

2 Overview

Ask Ss to preview Text A before class. Or, allocate some time for Ss to read the text
quickly in class. Then invite several Ss to summarize the main idea of Text A.

3 In-depth analysis of Text A

1)

2)

3)

4)

Show Ss the following key words and ask them to contribute as much as possible
what they know about them. Provide additional information when necessary. (see
Supplementary information)

 Thanksgiving

» Adam Smith

« the invisible hand

Discuss with Ss the functions of “Thanksgiving” in the text on the basis of Task 1/
Critical reading and thinking/Text A. (see Answer keys)

Guide Ss to focus on some of the difficult sentences in Text A by doing Task 2/
Critical reading and thinking/Text A. Ask Ss to report their answers to the class.
(see Answer keys)

Organize a group discussion about the questions in Task 3/Critical reading and
thinking/Text A. Encourage Ss to think independently, critically and creatively.
(see Answer keys)

Supplementary information

1 Thanksgiving (Para. 1)
It is an annual national holiday in the U.S. and Canada. Americans celebrate
Thanksgiving on the fourth Thursday of November, honoring the early Plymouth
settlers and their harvest feast. They commonly trace the Thanksgiving holiday to
a 1621 celebration at the Plymouth Plantation, where the Plymouth settlers held a
harvest feast after a successful season. Although prayers and thanks were probably

3

UNIT 1/ Economics



offered at the 1621 harvest gathering, the first recorded religious Thanksgiving in
Plymouth happened two years later in 1623. On this occasion, the colonists gave
thanks to God for rain after a nearly catastrophic drought.

2 The invisible hand (Para. 8)

It is a metaphor used by Adam Smith to describe the natural force that guides free
market capitalism through competition for scarce resources. The general idea is that
individuals pursuing self-interest end up doing what is best for society as if guided by
an invisible hand. For example, when the price of something increases due to higher
demand or lower supply, more people will start producing it. This is done out of self-
interest, but it also benefits society. As a whole it will make the goods available to more
people as well as lowering the price again.

Answer keys

Critical reading and thinking
Task 1

Task 2

1 Itis-not difficult at all to explain why grocery stores stock up on turkey before
Thanksgiving. There seems to be no miracle in it.

2 The use of so many “and’s” helps to emphasize that a series of actions and all
kinds of work are involved in the sale of Thanksgiving turkey.

3 Here “from above” means “from God”. The phrase is used to show that there is
something wondrous and almost inexplicable in the social order of freedom.

% BT
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Task 3
Market has its own way of punishing business malpractice. For example, if a fast
food chain sells contaminated food, nation-wide demand for their food will go
down, along with their profit. When a company sells defective products, they
have to deal with liability costs.

i
:

-

Teaching steps

1 Text analysis

1) Introduce to Ss the concept of “case study”. (see Supplementary information)

2) Elicit S’ understanding of the title of Case 1 “Gifts as Signals” based on the
signaling theory. (See Supplementary information).

3) Ask Ss to work in groups of 4-5 to discuss the questions in Task 1/Critical
reading and thinking/Text B. Then choose Ss to report their answers to the
class, and provide additional information when necessary. (see Answer keys and
Supplementary information)

4) Ask Ss to read Case 2 quickly and let one student summarize the main idea of
Case 2 on the basis of Task 2/Critical reading and thinking/Text B. (see Answer
keys)

2 Researching
Form Ss into teams to do the task in Researching/Text B. Within each team, the
following roles will be assigned:
1) Facilitator:
« Think about the whole group and manage the task and the learning process.
» Make sure everyone feels included and has a job to do before and during the
discussion.
« Preside over the discussion.
2) Recorder:
« Make notes of the group discussion.
» Work with the reporter, who will have to read from the notes.
3) Reporter:
» Summarize and present the discussion results to the whole class.
« Speak on behalf of the group.
(See Answer keys)

5
UNIT 1/ Economics




A6 BT
EAP [ ¥RFEE %A

Supplementary information
1 Casestudy

A case study is a descriptive or explanatory analysis of a person, group or unit. An
explanatory case study (e.g. Case 1/Text B) is used to explore causation in order to find
underlying principles.

Signaling theory (Para. 5)

Signaling theory is useful for describing behavior when two parties have access
to different information. Typically, the signal sender chooses whether and how to
communicate certain information, while the receiver chooses how to interpret the
signal. Signaling theory tackles a fundamental problem of communication and applies
in various areas. Back in 1974, Nobel laureate Michael Spence introduced the notion of
signaling in economic thinking. Spence developed the theory of signaling to show how
better-informed individuals in the market communicate their information to the less-
well-informed to avoid the problems associated with adverse selection.

Microsoft case (Para. 6)

“United States v. Microsoft Corporation” is an antitrust law case. It was initiated
in 1998 by the United States Department of Justice (DOJ) and 20 states. In this
case, Microsoft was accused of abusing monopoly power, and the central issue was
whether Microsoft was allowed to bundle Internet Explorer with its operating system.

~ Microsoft claimed that Microsoft Windows and Internet Explorer were inherently

linked together and the merging of the two was the result of innovation. The case was
ultimately settled by DOJ. The proposed settlement required Microsoft to share its
application programming interfaces with third-party companies and appoint a panel
of three people who will have full access to Microsoft’s systems, records, and source
code for five years in order to ensure compliance. However, the DOJ did not require
Microsoft to change any of its code nor prevent Microsoft from tying other software
with Windows in the future.

Answer keys

Critical reading and thinking
Task 1

1 Considering that her boyfriend doesn’t even bother to choose a gift for
her, the girl concludes that he doesn’t love her. Therefore, she breaks off the
relationship. In this case where the strength of affection is most in question,
people care a lot about what is given as a gift.



2 The following is one more example where the signaling theory can be applied:
In the job market, an employer may not know whether a candidate is
qualified for a post or not. Very often, the candidate will show the employer
education credentials, which can be used as a signal to the employer. Thus the

information gap is narrowed.

Task 2

A central issue in the Microsoft case: Should
browser with its Windows operating system?

Microsoft be allowed to bundle its Internet

Claims made by the government

Claims made by Micresoft

1 Allowing Microsoft to bundle the | 1
products would deter other software

companies entering the market and
offering new products.

Putting new features into old products is a
natural part of technological progress, for

example, cars today include many built-in
products.

2 Microsoft has substantial monopoly | 2
power, which it is trying to expand.
(More than 80% of new personal
computers use a Microsoft operating
system.)

The bundling can make computers more
reliable and easier to use.

Its market power is severely limited.
(The software market is always changing
and Microsoft is constantly being challenged

by competitors. The price it charges for.

Windows is low.)

Researching
Task

The U.S. economy is a free market economy with some government regulation
and there has been a lasting debate about how much government regulation is
necessary. Those who argue for less regulation claim that the free market itself
will require businesses to protect consumers and provide good products or
services and the interference from the government can do nothing but increase
the cost of doing business. Those who argue for government regulation insist
that corporations are not concerned about the public’s interest, so regulation is
indispensable. Interestingly, Adam Smith himself believed that government had
an important role to play in economic life. For example, he believed that the

government should enforce contracts and grant patents and copyrights.

7
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Teaching steps

1 Ask Ss to contribute what they know about the following terms and then give
examples as many as possible. Provide additional information when necessary. (see
Supplementary information)

« comparative advantage
o freetrade
2 Guide Ss to do the translation task in Text C. (see Answer keys)

Supplementary information

1 David Ricardo (Title)
David Ricardo (1772-1823) is an English economist who gave systematized, classical
form to the rising science of economics in the 19th century. At age 27, after reading
Adam Smith’s The Wealth of Nations, Ricardo got very interested in economics. He
wrote his first economics article at 37 and then spent the rest of his life as a professional
economist. In one of his most famous books On the Principles of Political Economy and
Taxation, Ricardo clearly illustrates the theory of comparative advantage.

2 AnInquiry into the Nature and Causes of the Wealth of Nations ({E&i)) (Para.2)
An Inquiry into the Nature and Causes of the Wealth of Nations, usually abbreviated
as The Wealth of Nations, is Adam Smith’s masterpiece. It was first published in 1776,
and is widely considered to be the first modern work in economics. Through reflection
over the economics at the beginning of the Industrial Revolution the book touches
upon broad topics as the division of labour, productivity and free markets.

3 Comparative advantage (Para. 3)
Comparative advantage is an economic theory first developed by English economist
David Ricardo. According to this theory, a person has a comparative advantage at
ﬁroducing something if he can produce it at lower cost than anyone else. And having
a comparative advantage is not the same as being the best at something. It can explain
why a country might produce and export things that it doesn’t seem good at producing
when compared directly to another country.

Answer keys

Critical reading and thinking
Task
F—MEHN—RZERFE, MRE—HFERAFENRILEREE CEFFE
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- Part 4 Academic language

MRAZD, BRKEAEZAERBEE, REFSEME CHET, T
EWE, BEEASEBE KRR, MERERM RRASEMEDAELE
K, TEERARKIERM. MITERSST 8 58 20 m R B 2k A A
Ak, EXHTRE, MSKSEERRS, HHECETK ™R
REMFERART, BICA—FBa 7= MEMik, R LAl ] B Z e AT &

and discourse

Teaching steps
1 Specialized vocabulary

1)
2)
3)

Give a brief introduction to the concept of specialized vocabulary.
Check Ss” answers to Task 1/Language building-up/Text A. (see Answer keys)

Additional activity:

Ask Ss to translate the following economic terms, which appear in Texts B and C,
from Chinese into English.

{F5%iBL signaling theory Z i monopoly

XA/ market power AT comparative advantage

Fifh merchandise REL4 N stockbroker

RZEWiH: antitrust law Bile (fBE) taxation

2 Signpost language
1) Check Ss” answers to Task 2/Language building-up/Text A. (see Answer keys)
2) Discuss with Ss the effects of parenthetical statements (see Supplementary

information).

3) Additional activity:

Ask Ss to find parenthetical statements in Text B.
Suggested answers:
o But your reaction is very different when someone who (you hope) loves you does

the same thing. (Line 4, Para. 3)

It is costly (it takes time), and its cost depends on the private information (how
much he loves her). (Line 4, Para. 4)

Certainly, the case did not lack drama. It pitted one of the world’s richest men
(Bill Gates) against one of the world’s most powerful regulatory agencies (the U.S.
Justice Department). Testifying for the government was a prominent economist

(MIT professor Franklin Fisher). Testifying for Microsoft was an equally

prominent economist (MIT professor Richard Schmalensee). At stake was the
future of one of the world’s most valuable companies (Microsoft) in one of the

economy’s fastest growing industries (computer software). (Line 2, Para. 6)

9
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