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PREFACE

Some word of explanation is surely appropriate for a text
which differs so radically in content, organization and implieit
method from the standard works in educational psychology.
This syllabus is an endeavor to practice what educational
psychology preaches. It applies in the educational psychology
course the principle that material should be learned in the
form in which it is to be used. It abandons the idea of teacher
or text book setting forth a series of propositions somehow
to be absorbed and some day to be applied. It calls upon the
teacher to be a kind of learning engineer. The activity is in
the learner. The teacher stimulates, guides, and enriches this
active process. The learner is to feel a need, formulate the
problem, seek answers, organize data, and test hypotheses.
This is not merely the formula of the classroom. It is the
mental activity which should continue throughout a lifetime
of professional growth.

Not only the method but also the content of courses in edu-
cational psychology has received abundant and, perhaps
deserved, criticism. It has been called too theoretical and
abstract. It has been accused of following the interests of re-
searchers rather than the needs of teachers. It has seemed
to some to have become academic and systematized, a new
scheme and logic rather than a professional service. Time and
attention appeared to center, in some courses, upon the con-
troversies which energize psychologists rather than upon in-
sights which enlighten teachers.

A first attempt to provide a basic syllabus which would
select the materials teachers most need; present them in cases
sufficiently common, concrete, and complex, to resemble real
teaching; organize them in categories teachers are accustomed
to use; encourage original investigation but provide the basic

v



vi PREFACE

facts and viewpoints; and allow for the greatest flexibility
in adjusting to individual differences, eventuated in the book,
“Sketches In and Out of School.” This the authors published
in tentative form in 1927, hoping to give so novel an approach
a baptism of fire. Experience with this first book seemed to
show that the basic idea was sound, although the original pres-
entation had numerous defects. In this revision of that first
attempt, new chapters and new cases appear, questions have
been altered to provide for more pointed discussion, bibliog-
raphies have been revised and rearranged, much more has been
written on how to use the syllabus, and some new materials
supplementing traditional text content have been created for
the Appendix. A “Handbook of Evidence in Educational Psy-
chology” is designed to accompany this syllabus, bringing
to students in one publication the relevant empirical data now
widely scattered through more than a score of periodicals.

To the graduate students of Teachers College who suggested
cases, criticized references, raised questions and bore with the
experiments of their teachers, greatest acknowledgment is due.
Especial gratitude is expressed to Rosalind Blum and Laura
Krieger for the care with which they have contributed to the
bibliography. To many teachers of educational psychology
who have aided in the adventure with “Sketches” and who
have inspired the faith that underlies this volume, we are
under lasting obligation.

R. B. S.
G. W

New Yoex, N. Y.
December, 1929
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EDUCATIONAL PROBLEMS FOR
PSYCHOLOGICAL STUDY

INTRODUCTION FOR THE STUDENT
AND THE TEACHER

SUGGESTIONS FOR USING THE SYLLABUS

Everyone who is successful in living is, whether he knows
it, or not, making use of good psychology. The solution for the
complex problems met outside and inside of the school room
may be very simply stated. Problems are solved by changes
in human beings. The essential changes may take place in
our desires or in the behavior of other persons. The learning
may involve ways of reacting to other people or to things.
Changes in things depend, for the most part, upon changes in
persons. Viewed from this angle, the prerequisite for the solu-
tion of any problem is the ability to bring about changes in
the responses made by one or more human beings.

Of course, the problems do not vanish at this statement.
Psychology offers no magic password for the mastery of the
world. Tt does, however, in some degree make it possible, as
Thorndike has suggested, for the ordinary person to learn how
to do what some rare genius in human relationships might
have done without study. It does offer a point of view and
a method of approach. It insists upon searching for useful
ways of dealing with personal and social problems. Faced with
any problem, the suggested procedure is to study and analyze
the difficulty, to examine proposed solutions, to measure the
better solutions, to experiment in new situations, to refine and
to integrate the results.

Cro0siNG WHAT Cases To Discuss

Educational psychology is not a systematic logic. It is a
selection from the findings of psychology of those facts and
1



2 PROBLEMS FOR PSYCHOLOGICAL STUDY

principles which prove helpful to educators. Educators are, or
ought to be, busy in a very broad enterprise. Education goes on
not only in classes but in athletics, vocational guidance, news-
paper reading, gang activities, homes, churches, moving pic-
ture shows, strikes, wars and many other social activities. The
professions of education are uncounted, but there are surely
hundreds of different jobs carried on by persons who conceive
of themselves as in some true sense educators. The particular
phases of psychology that will be helpful will vary, therefore,
with different training groups. Recent high school graduates
preparing during only two years for an average period of
service of about three years as an elementary school teacher
with no further training, will of necessity choose the cases
having a direct and immediate contribution to successful grade
school teaching. Even in this situation, however, it should be
remembered that teaching success and failure turn usually
about matters of “teacher’s personality,” “good morale and
discipline,” “being well liked in the community,” more than
about true-false tests or method of teaching subtraction. If
students are looking forward to service in supervisory or ad-
ministrative positions, the significance of understanding the
quirks of human likes and dislikes, and particularly the social
forces which appear to control the way in which whole masses
of adults react, is even greater.

The cases to be discussed will vary, then, from class to class.
More cases are suggested here than can profitably be analyzed
in a single course. It is suggested that at the beginning of the
course, all the chapter headings be reviewed, the teacher giving
the group some idea of the significance of each section. Discuss
each section in the light of its importance for preventing
failure and creating more successful professional careers. Then
an approximate apportionment of time for each section can
be laid out with the full codperation of the students them-
selves. Turning next to an intensive study of the first chapter,
choose for discussion those few cases which can well be covered
within the available time. The following suggestions may prove
useful in improving this choice of cases.
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a. Where possible, secure the judgment at the end of the
term from classes of similar purpose, as to the cases they
have found most and least fruitful.

b. A case may be important in practice but dependent for
solution mainly upon knowledge of administrative or
historical or other subject matter. The aim in this course
is to secure analysis of the psychological factors involved.
Therefore, the cases which depend, at bottom, upon un-
derstanding human behavior are likely to be most worth
study in this course.

c. Whenever it is possible to substitute concrete living situa-
tions with which some members of the class are im-
mediately concerned, this should be done. Sometimes this
may be achieved by assigning each student to act as a
big brother or big sister for a pupil in the training school.
The first enterprise might be planning a party for these
children. Then the questions of children’s interests and
activities for various ages and for each sex would be
urgent. In similar, if somewhat less vivid fashion, the
situations observed on playground, in homes, and in the
training school may be utilized for discussion. A guide
to reading and thinking may sometimes be found by
connecting this real problem with one of the cases in this
book, involving the same fundamental principles. Care
should, of course, be taken to match the fundamental
questions of human nature, not the superficial details
of the situations.

d. It is not necessary for all members of the class to work
on the same case. Some without much previous prepara-
tion may take a simpler problem, while students with
exceptional background and ability may be put at work
upon more involved cases involving similar principles.
Not only differences in ability but differences in interest
may be met in this way. Small committees may work
upon cases of special interest, reporting results for
criticism to the entire class.

e. The extent to which a particular case is cultivated can be
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varied. One problem will often offer leads in a multitude
of directions. The group will have to decide whether to
bring them up in this connection or leave them to be
brought up again in connection with other cases in some
later chapter.

f. One test of good teaching is the extent to which the set,
readiness, urge, drive, understanding, will-to-know, of
the pupils can be focussed at the beginning of the unit of
learning. Whatever participation by them in the choice
or creation of problems to be studied enhances this desire
to learn is likely to be worth all of the time it consumes.

SUGGESTIONS FOR STUDENT PREPARATION

The aim in discussing each problem should not be to use it
merely as an excuse for setting forth many facts. Rather at-
tention should be directed to the development of skill in
(1) analyzing the problem to get at the real difficulty; (2) sug-
gesting reasonable explanations and solutions; (3) choosing
facts which have a real bearing on the problem; (4) utiliz-
ing prineciples which are sound and relevant; (5) selecting the
best of the proposed explanations and solutions; (6) generaliz-
ing the results so as to apply to the widest possible range of
cases, at the same time recognizing the limits of the general
statement. No answers will be found in the back of the book.
The best answer is that which takes account of all the evi-
dence, and in the last analysis, when put into operation, works.
One great advantage of the use of problems, discovered in the
training school or in the experience of the group, is that the
solutions can actually be put into operation and tested. Often,
however, this is not immediately practicable. For some of the
suggested problems the tests will take generations. But where
final solutions are impossible, tentative solutions must serve as
a basis for action. Using such knowledge as is available, the
class and instructor together should search for a new basis of
understanding, more accurate and more inclusive of all of the
elements of the problem than that with which any person
began the discussion.
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The effective use of such a process as is described above
would seem to include:

a. The analysis of the problem to see at what points in-
formation is needed.

b. The gathering of as much information as possible.

c. The application of these data to the problems.

The first and third parts of the process will be described in
the section on “Class Discussion,” which follows later. Sugges-
tions for gathering of information will be discussed here.

WHERE TO LOOK FOR INFORMATION :

a. General References: Any of the textbooks listed in this
introduction may be used in connection with almost every
case. They will be most helpful in describing generaliza-
tions about original nature, individual differences, and
learning. A summary of such generalizations will be found
in the Appendix (ABC of Educational Psychology).

The task in connection with these generalization is to see
the implications for the problem at hand. How does the law
of effect operate in this situation? What does it mean for this
problem to know that individuals differ from one another in a
certain manner? ete.

b. Special References: The bibliography at the end of
each chapter and bibliographies of related chapters con-
tain references which deal more specifically with the
problems under a particular topic. Many of these are
reports of experiments, obviously of varying worth. Some
points to keep in mind in evaluating evidence are:

(a) Degree of Subjectivity: Other things being equal, the
more objective the measures used, the more valuable the
references. Opinions unsupported by further evidence may
be valuable but must be used with caution. Be especially
suspicious of strong emotional feeling. Its presence often
indicates dearth of real evidence.

(b) Adequacy of control: Experimental results in which the
group has not been matched with a control group must be
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handled with caution. It does not help much to know
that 80% of delinquents come from homes in which dis-
cipline is defective, unless we know the incidence of
this factor for a similar non-delinquent group. Selec-
tion of cases may alter results. Students taking Latin
in high school may do better than those who do not,
but this may be because they are a superior group at
the start.

Number of cases: Results tend to increase in value when
based on larger numbers. Statistical measures of varia-
bility (standard deviation and probable error) help on
this point, but often are difficult to interpret. Do not be
deceived by false appearances of accuracy. Coefficients
of correlation are sometimes given in four decimal places
which are not reliable beyond the first figure.

(d) Validity of terminology: Has the author stated what he

(e)

(f)

means by his various terms? If he is reporting results on
honesty, for example, does he state clearly in terms of
verifiable behavior what it is he designates by the term
honesty ?

Relation of conclusions to data: It is possible to have
unimpeachable data and still have conclusions which are
unsound. In general make more use of author’s data and
less of his conclusions. The tables may give their message
more accurately than the general summary.

Degree of relatedness to problem under consideration:
Results on sections in a third grade are not directly ap-
plicable to problem of having sections in high school.
Results from rats may or may not be applicable to situa-
tions involving humans.

Some plan of dividing up references is desirable. If the
matter is left to chance, there is a tendency for students to
concentrate on a few references attractive in title or easy to
obtain. References may be assigned to committees or indi-
viduals. One method for use with individuals is to ask each
student to be responsible for one of the references which begins



