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About the Course

Let’s Talk, Second Edition, is a fully revised edition of the successful speaking and listening
course for adult and young adult students. Like the first edition, this three-level course
in North American English is designed to develop oral communication skills and
increase fluency. It can be used as the main text for speaking courses such as oral
communication, or as a component in listening or integrated-skills classes. It can also
be used as the basis for an intensive refresher course for students who need to develop

their fluency in English.

Each level offers students 16 four-page units, focused on different topics and divided
into two-page lessons. Engaging activities in each lesson are designed to stimulate
students to share their ideas, opinions, and experiences. The topics are practical and
interesting — the kinds of topics that students want to talk about in any language — and
the activities are realistic, motivating, and challenging,

Let’s Talk 1 is intended for high-beginning to low-intermediate students, Let’s Talk 2 for
intermediate-level students, and Let’s Talk 3 for high-intermediate students.

The second edition differs from the first in a number of ways. To provide additional
language support, the second edition includes more models and useful language in the
Student’s Books, as well as a more systematic presentation and recycling of structures
and vocabulary. New review sections, called Expansions, appear every four units to
provide additional interactive communication activities. An expanded Self-study section
now includes grammar, listening, and vocabulary practice, offering students additional
opportunities for review and independent learning. A Self-study audio CD in each
Student’s Book includes recordings of the grammar paradigms and listening texts. The
Teacher’s Manual has been greatly expanded and includes teaching tips, photocopiable
activities, model conversations, and an assessment program of quizzes and tests. An
audio CD in each Teacher’s Manual includes recordings of the listening portions of
the quizzes and tests.

Course components
Student’s Book

The Student’s Book consists of 16 units, each containing two thematically related
lessons. The units cover a wide range of high-interest topics. Since the emphasis of the
course is on generating discussion and promoting fluency; it is not absolutely necessary
to teach the units in strict chronological order or to complete every activity in the book.
This flexibility allows you to adapt the material to the needs and interests of your
students. For example, if your program has a strong emphasis on listening, you may
wish to spend more time on the listening exercises and do fewer speaking activities.

Two-page Expansions appear after every four units. These board games provide
students with another vehicle for interactive communicative practice while allowing



them to review structures and vocabulary from previous units. (For more information
about how to use the Expansions, see page 79 in this manual.)

Most units contain a Communication task. A collection of Communication tasks,
found in a section immediately following the 16 units, offer students additional
communicative practice related to the lesson topics. The tasks simulate real-life
conversations, where there is an “information gap” between speakers.

Each unit also has two pages of Self-study material provided in an expanded Self-
study section following the Communication tasks. The first page of each Self-study
now includes grammar paradigms with exercises, followed by a second page that has a
listening and a vocabulary activity. Recordings of the grammar paradigms and listening
texts appear on the Self-study audio CD included in the Student’s Book. (For more
information about how to use the Self-study section, see page 80 in this manual.)

Class audio CD

Many new listening tasks have been added to Let’s Talk, Second Edition. The Class audio
CD that accompanies the Student’s Book features interviews, conversations, news
reports, and other interesting listening texts. The speakers have a variety of accents,
and their speech contains the normal hesitations, pauses, and interruptions that occur
naturally in spoken-language:

Teacher’'s Manual

For each unit in the Student’s Book, the Teacher’s Manual contains:

* vocabulary glossaries listing important words that students will encounter in
the activities

* detailed teaching notes with suggestions for how to use the material

* a teaching tip for making your use of the material even easier and more effective

* answers to many of the activities

* extension activities

* suggested writing topics

* audio scripts of the recorded material (see pages 81—-112)

* a unit quiz (see pages 167-183)

* conversation starters to provide additional language support (see Model
conversations, pages 113-145)

* additional photocopiable speaking activities (see Talking points, pages 146—-166)

In addition, there are two tests to be used in the middle and at the end of each level (see
pages 198—209 and pages 216—227).

The Teaching notes in this manual offer helpful suggestions for ways to teach each
activity. Please don’t feel constrained by these procedures, however. You may think of
better ways of doing some activities with your class, according to your students’ needs
and interests.



The majority of the activities in Let’s Talk, Second Edition, are most effective when
learners work together in pairs or small groups of three to five students. The larger the
class, the more these student-centered activities make sense because they:

* give every student opportunities to speak
» allow real conversations to develop, as opposed to isolated language practice

* free learners from the fear or discomfort of speaking in front of the whole class

Making the most of the Let's Talk activities

The Student’s Books and Teacher’s Manuals have been designed to ensure that both
students and teachers enjoy and benefit from their experience with Let’s Talk. Here are
some insights about particular aspects of the course that may be helpful.

Listening activities

Many new listening tasks have been added to Let’s Talk, Second Edition. These tasks
give students practice in listening to authentic English conversations and encourage
them to develop skills that make them better listeners. Listen tasks in every unit are
designed to help students understand the main points of the listening activities, which
include conversations, interviews, and excerpts from radio or TV shows. New Listen
again tasks allow students to listen to the same activity a second time for a different
purpose, such as to identify specific information or to get new information. Students
are discouraged from trying to listen to every single word and worrying about what
they don’t understand.

Complete audio scripts are on pages 81 ~112 of this manual. These scripts do

not appear in the Student’s Book because they might discourage students from
concentrating on listening if they fall back on reading the words in their books. From
time to time, however, you may want to photocopy an audio script for your students if
a recording proves particularly difficult for them to understand.

Communication tasks

There is a Communication task in nearly every unit. The purpose of these tasks is
to simulate real-life conversations. When we talk to another person in typical everyday
situations, we don’t usually know exactly what information the other person has or
what he or she is going to say. This gap in knowledge is known as an “information
gap.” The Communication tasks in Let’s Talk, Second Edition, create information gaps
like those that exist in real-life conversations. To do these tasks, students are directed
to a separate section in the back of the Student’s Book. For every task, each student

is given a different set of information and can’t see his or her partner’s information.
Students need to find out what their partners know and tell their partners what they
know. You will find that students are motivated by the desire to exchange information
in the realistic situations presented. By sharing information in this way, information
gaps will be bridged — and meaningful communication will take place.

There are brief instructions in the teaching notes for how to do each Communication
task. To get the most benefit from these tasks, allow students plenty of time to complete
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them. Moreover, before they begin, tell students how much time they should spend on
them. These tasks should be seen as an important and integral part of the units — and
not “optional extras.”

Self-study

The two-page Self-study material for each unit appears in a separate section on

pages 94-125 of the Student’s Book. These exercises and activities provide valuable
additional practice in grammar, listening, and vocabulary. The first page contains a
grammar paradigm, followed by a controlled exercise and an open-ended, personalized
activity. The second page contains a listening task, where students listen for missing
words in order to complete a conversation or set of instructions, and a vocabulary
puzzle (crossword, word search, or scrambled word). Using key language that students
have encountered in the units, these activities are intended to encourage independent
learning and can be assigned as homework. During the nextlesson, you may want to ask
students to discuss any difficulties they experienced with this material. The answers to
these exercises are included in the Student’s Book so that students can check their own
work and correct it as necessary. Recordings of the grammar paradigms and listening
texts appear on the Self-study audio CD included in the Student’s Book. For more
information about how to use the Self-study section, see page 80 in this manual.

A Using Let’s Talk, »S~ecoq\1d Edition: Frequently asked
questions

About how long should a lesson take to complete?
Generally speaking, one lesson should take approximately 60 to 90 minutes to complete,
depending on variables such as:

* how much preparation students may need

* how challenging students find the activities

* how much interest is generated by the activities

* how many of the activities you choose to teach

* how many questions students ask

* how much follow-up work you may need to do

Why is it necessary to give students a time limit for completing
a task?

It is important that students know how long their pair or group work is supposed to

take. This allows them to pace themselves better and deal with questions in more depth.
Without a time limit, some groups may finish quickly and have nothing to do, while
others may take longer and feel frustrated if they are interrupted before they have
finished. If everyone has the same time limit, the discussions will be more interesting and
satisfying, because students will feel encouraged to stay on task and share their ideas and
opinions in a more relaxed way.
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Accordingly, the Teaching notes in this manual include suggested time limits for all
activities. These are meant to serve as general guidelines, however. With a talkative
class, for example, you may discover that the suggested three-minute limit will
shortchange your students, who will need at least four minutes; on the other hand, a less
talkative class may need only two minutes. Your own judgment and knowledge of your
students will help you determine when to shorten or lengthen the time for an activity.

What is the teacher’s role during pair or group work?

While students are working in pairs or groups, move around the class and listen to each
pair or group for a few moments. When helpful, you may wish to join in occasionally
and offer encouragement, advice, or suggestions. Make notes on any important
mistakes you hear while walking around — but don’t spend time correcting students’
mistakes while they’re trying to express themselves.

The teacher has three main responsibilities in doing pair or group work:

* getting things started (making sure every student knows what to do and has the
necessary vocabulary to do it — and explaining how long the activity should take)

* monitoring the pairs or groups as they work and deciding when to stop the activity

* leading a short follow-up discussion after each activity (answering questions,
pointing out significant mistakes, and giving additional practice)

If your class does not have an even number of students, you will need to place some
students in groups of three with two members of the group doing the same task.
Rearrange pairs and groups frequently so that students are exposed to different
conversation styles and ideas. For some activities, you may want to place more outgoing
learners together so they don’t intimidate others. In other situations, you may want

to pair the shy or less proficient students with more outgoing or proficient partners so
they can be exposed to more language input.

What if an activity doesn’t seem to be working?

Some of the more open-ended activities in Let’s Talk, Second Edition, are quite
challenging. Students may not possess all the language they need to participate easily
and fluently. There are several ways of preparing for this situation, not all of which will
be necessary at the same time:

* Quickly go through a few vocabulary items students can use in the activity.
* Model or demonstrate the task so students understand what has to be done.

* Make sure students read the instructions or information carefully, and ask
questions before they begin the activity (and as necessary during the activity).

* Sometimes it may be helpful to give students a few moments to think about what
they are going to say, and perhaps make a few notes. Students should not write
down full sentences, however.

* Photocopy and hand out the Model conversations. (See pages 113145 of this
manual.) Have students practice the conversation in pairs or groups, and then try
the task again, using their own words.
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* If an activity proves difficult, give students some helpful feedback and then have
them try it again. This will help students feel they have made progress.

* Remind students that in real life, they may not have anyone to help them out and
may have to cope by using their limited English resources in similar situations. The
activities in this course will build their confidence in real-life situations.

How can students be encouraged to speak only in English?

If students are tempted from time to time to use their native language, remind them that
every member of the class has a common aim: to improve his or her English. Indeed,
the activities in this course were created to foster a spirit of cooperation and friendship
in the class and to give students the feeling that they are all members of a team with

a common purpose and a role to play in the success of the course. Accordingly, ask
students to agree on this rule: “Only English may be spoken in our class.”

These ideas may help students who find it difficult to follow the English-only rule:
* Remind students that your class may be their only opportunity to use English.

* Demonstrate what to do before students are split into pairs or groups, using one of
your more confident students as your partner while the others listen. This modeling
will help everyone get into the discussion or activity more quickly.

* If you overhear students-using their native language, remind them of the rule.

* Separate students who persistently use their native language, and put them with
students who do use only English in class.

* Make sure all students know basic transactional language that they can use to
manage their conversations. Many of these useful statements and questions appear
in the Working together pages of the Student’s Book (pages vi—vii). Go over
these pages carefully to help students learn and remember this important language
before you begin the units in the Student’s Book. You may also want to make a list
of this language on the board (or create a poster for the classroom) and add further
transactional language as the need arises.

What should the teacher do when students make mistakes?

Although most students using Let’s Talk, Second Edition, probably already have a basic
knowledge of English grammar, they will still make mistakes. Although accuracy is
an important aspect of language learning and should never be ignored, it is more
important for students to be able to communicate effectively. Many grammatical
mistakes don’t seriously affect communication. For example, the meaning of what

a student is trying to say — his or her message — may be clear to others in spite of
an incorrect verb tense or article. Moreover, students should not be corrected every
time they make a mistake. If that happened, most students would become inhibited
and afraid to speak at all. Actually, mistakes play an important role because they are
an essential indicator of what still needs to be learned. On the basis of the mistakes
you overhear, together with the types of questions students ask you, you can plan any
additional practice your class may require.

Students should certainly be corrected when they make serious errors. However,
it’s usually better not to interrupt students while they are doing an activity but to
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point out any mistakes affer they have completed it. This allows students to focus on
communicating with each other. While you are listening to students working in pairs
or groups, you might make the occasional discreet correction without interrupting
the flow of the conversation. It’s usually better, however, to take notes on some of the
important or frequent errors you overhear and point them out to the class later. Then
individual students won’t feel singled out for making mistakes, and all students can
learn from one another.

In writing, where errors are more noticeable and may interfere more seriously with
communication, accuracy is more important. When marking students’ written work,
you can’t really overlook some of their mistakes as you might if they were talking.
However, it’s helpful to show students which of their mistakes in writing are more
serious or less serious, and to distinguish among different kinds of mistakes.

When students submit written work, ask them to leave a wide margin so that there’s
sufficient room for you to add comments later. Give students a chance to correct their
own mistakes by underlining the incorrect parts and showing in the margin whether
there’s a mistake in grammar (G), word order (WO), vocabulary (V'), punctuation (P),
or spelling (Sp). If there’s a clearer way of saying something or a better word to use,
you may want to write a comment to indicate that in the margin as a suggestion.

And don’t highlight only mistakes. A checkmark (V) is a nice way of showing that an
idea has been well expressed. Words of encouragement are even more appreciated —
especially if a student seems to have put a lot of effort into his or her work.

How should the teacher handle new vocabulary?

As students work through Let’s Talk, Second Edition, they will be learning more and
more vocabulary. Some items are presented in vocabulary boxes, while others occur in
context in the recordings and the activities.

The teaching notes for most activities include a glossary that highlights the important
new vocabulary students will encounter in that activity. It is important to limit
definition of vocabulary to those words that are essential to the task. Students can
often complete an activity successfully without understanding every word. In fact,
learners should be encouraged to develop a tolerance for ambiguity so that they don’t
panic when they see an unfamiliar word. By focusing on essential vocabulary, you can
use class time more efficiently.

Before presenting the definition of a word, ask the class if anyone can explain the
word. If no one can, give the meaning provided in the Teacher’s Manual. Alternatively,
ask students to look up the word in a good learner’s dictionary such as the Cambridge
Dictionary of American English. Whenever possible, encourage students to guess the
meaning of a word from its context — an important reading and listening skill. Students
may need your guidance at first, but as their skill develops, they will be able to do this
on their own. Explain that guessing the meaning of a word from its context involves:

* looking in the text or at the other words in the vocabulary box for clues
» thinking about what they know about similar words
» using their knowledge of the world
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If students figure out meanings for themselves, they’re more likely to remember the new
words than if you define the words for them in English or translate them.

Students may ask about other words that are not listed in the glossary for a particular
activity. It’s a good idea to preview the activities and the audio scripts of the recorded
material so you can answer questions about any potentially difficult or unfamiliar words.

How can the teacher help students build their vocabulary?

Recommend that students circle or underline new and / or important words and
expressions in their Student’s Book. Highlighting is particularly effective because it
makes the language students want to remember “jump off” the page, reminding them
of the key vocabulary items and showing the words in contexts. Moreover, going over
previous lessons will help students review vocabulary easily and effectively.

Students should be encouraged to record new vocabulary in other ways as well. Suggest
that they keep a vocabulary notebook, organized in one of two ways: alphabetically (like
a dictionary) or by topic or subject matter.

What is the role of writing in Let’s Talk, Second Edition?

Although this course focuses on speaking and listening skills, you may also want your
~students to do some writing. To facilitate this, there is a Writing option activity at

the end of the teaching notes for each unit. You may want to give students some class
time to prepare for this activity; however, the actual writing should be assigned as
homework. When the assignment is due, have students work in groups to take turns
reading and commenting on one another’s work. Then collect the assignments and add
your comments before handing them back. (See the suggestions in What should the teacher
do when students make mistakes? for ways to give corrections and comments.) Answer any
questions students may have.

I hope you enjoy using Let’s Talk!

(a5 Je-
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Level 3 Scope and sequence

Working together (pages vi-vi)

 Speaking

_Greetlngs' descrtbmg
 successful

| ,conversat:ons. solvmg
,pmblems. discussung

attitudes toward
problem soivmg

. Role-playmg gwmg

advice; descrgbmg

feelings; discussing

) Dascussmg crlmes,

‘punishments, and

.~ attitudes toward crime;
_discussing crime

movies; speculating
about a posmble crime

) ’sznscussmg strange

plctures' creating and

1 »tellmg stories; talking
‘f‘about superstmons

Talking about kinds of

classes; recalling the
first day of school and

“more recent details;

discussing study
techniques

Talking about successful
and famous people;
discussing sayings
about money;

‘discussing the

|mportance of money

Talking about languages

various situations;

discussing customs

Dichssing everyday

products; talking about -

inventions; explaining
how to make things

“meanings of geatur,es,[ ;
reactingtoand
~d|scussmg accents

and language problems. '
_discussing behavior in

1 . dnscussmg their feehngs.

-two people's first day
gh-school; - e
‘descriptions of study

" techniques

_ofhi

Listening !

Conyer'syations'of; -
'people greeting one

~another; conversations
~of people solving
_problems

i : 5

“Conversatlons of fnends :

interviews with peop&e
talking about the
English f(heyhuge

Cnme story sumrnanes,

conversations of peopler ‘
choosing and reacting
to watching a cnme :
bvp...

4 conversatlon about

a strange picture; a
strange story; stories

~about lucky and

Unlucky people

A conversation about

Biographiés of » ,
successful Internet

_entrepreneurs; a

biography of a prince

Conversations about
language problems and
customs people

‘experienced abroad

Descripfidns of

frustrations with new

products; descnptsons
of inventions;

instructions on how

to make somsthmg

Vocabulary

Expresstons of what

to do during a
‘conversation; discussion
topics; expressions of
problem-solving
attitudes

Adjectives to describe

_ feelings; expressions to
describe meanings;
non-American English
words and expressions

Types of crime and
‘criminals; statements
on attitudes toward
crime; words to
describe crimes

Ad;eciwes to describe
the effects of viewing

optical illusions; words
related to superstitions

Attributes and features

- found in schools;

-.study techniques

Quahtnes important
for success, sayings
about money

Languages; words
related to customs

~ Words related to

_technology, inventions,
‘and evetyday products




Talking about healthy
and unhealthy situations;
mﬂd m bod,y giving advice; explaining
9‘ Sﬁyblg bealtlly exercises; discussing
o8B Whg m m stress and how to

Unlts (pages 38-41)

reduce it

Describing impressions
of ads; discussing :

"g ”ey company slogans and
!‘IM Mverﬁ'smg brands; talking about

1 103 Buyfng and selling : advertising and types of
: o shoppers

- Telling stories; talking
about news stories;
reacting to headlines;
role-playing an interview

 Describing qualities of
~friendship; talking about
friendship; describing a
perfect partner; talking
about marriage

- Talking about and giving
advice; discussing risky
situations and behavior;
telling stories

- Talking about popularity;
popular discussion
topics; telling stories;
talking about success;
giving advice

Giving travel advice;
describing vacations;

. planning and describing
a fantastic trip

Talking about typical jobs;
recommending jobs;
discussing interviewing
tips; role-playing job
interviews

R (pages 72-73)

Communication tasks (pages 74-90) Answers (pages 91-93)

Listening

Conversations of
people describing
health problems;
descriptions of
stressful situations

Commercials; a
discussion about the
psychology of buying
and selling

News reports; a
newspaper interview

Descriptions of best
friends; a conversation
about high school
classmates

An interview with a
park ranger about
hiking; descriptions of
frightening experiences

Conversations of
people with different
tones of voice; funny
stories; conversations
of people at work

Tour groups preparing
for day trips; a
description of a

memorable trip

Descriptions of jobs;
job interviews

Self-study grammar, listening, vocabulary, and answer key (pages 94-129)

‘a perfeat partner

i

Vocabulary

Adjectives to describe
healthy and unhealthy
activities; health
treatments; words
related to stress

Adijectives to describe

‘ads; corporate ..

slogans; product
selling points; types of
shoppers; types of
advertising

Headlines; words
related to the news
and news stories

Qualities important
for friendship;
relationships; sayings
about friends;
ad]ectwes to describe

Potentially risky
activities; words
related to risk-taking

Adjectives to describe
tone of voice; qualities
important in a friend;
qualities important

for success

Words related to travel
advice; typical vacation
activities; words found
in travel brochures

Jobs; potential job
skills; words related
to job ads;
interviewing tips
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