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Preface

How This Book Was Developed

The decision about what content to include in this book on

teaching derives from several sources: work done at Educa-
tional Testing Service (ETS) to determine what a compe-
tent beginning teacher should know and be able to do; work
done by the National Board for Professional Teaching Stan-
dards to determine what a competent experienced teacher
should know and be able to do; the advice of persons
engaged in the preparation of beginning teachers; and our
personal experiences as teacher educators and scholars.

What is a competent beginning teacher? Here we looked at
both the recommendations made by ETS researcher
Reynolds (1992)! and the ETS Praxis III standards.2

Reynolds reviewed the research literature on learning
to teach and on the act of teaching itself. She concludes
that on entering their first classroom, novices must have a
thorough knowledge of what they will teach, a desire to
find out about their students and their school, a solid
grasp of instructional methodology, and a firm intention
to reflect on their teaching actions and the behavior of
their students. Soon thereafter, they should be able to plan
and teach lessons that help students relate new learning to
prior understanding and experience, develop rapport
with students, arrange the physical and social conditions
of the classroom in ways conducive to learning, assess stu-
dent learning using a variety of measurement tools and
then adapt instruction accordingly, and show improve-
ment in their ability to reflect on teaching.

The Praxis III™ standards, or criteria set up for begin-
ning teachers, require novices to become familiar with stu-
dents’ background, knowledge, and experience; articulate
clear and appropriate learning goals; understand the
connections among the content to be learned, content
learned previously, and future content; be able to select

'Reynolds, A. (1992, Spring). What is a competent beginning
teacher? Review of Educational Research, 629(1), 1-35.

*Educational Testing Service (1995). The Praxis Series: Professional
Assessments of Beginning Teachers. Praxis III: The Classroom Performance
Assessments Orientation Guide. Princeton, NJ: Author.
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teaching methods, activities, and materials appropriate to
lesson goals and students; be able to create or select
proper evaluation strategies; create a class climate that
promotes fairness; establish and maintain rapport with stu-
dents; communicate challenging learning expectations;
establish and maintain consistent standards of student
behavior; ensure a safe environment conducive to learn-
ing; make instructional goals and procedures clear; make
content clear to students; encourage students to extend
their thinking; monitor student understanding and pro-
vide corrective feedback; use time effectively; reflect on
how well instructional goals have been met; demonstrate a
sense of efficacy; build relationships with others; and com-
municate with parents and caregivers.

What is a competent experienced teacher? The National
Board for Professional Teaching Standards (NBPTS)3 was
established to set “high and rigorous” standards for expe-
rienced teachers. In order to do so, committees were set
up composed mostly of distinguished teachers and com-
plemented by experts in child development, teacher edu-
cation, and subject matter specialists. Subsequently, stan-
dards have been developed for early childhood, middle
childhood, early adolescent, and adolescent and young
adult teachers. For example, the standards for teachers of
middle childhood (7 to 12 year-olds) expect teachers to
know and/or be able to do the following: understand their
students’ abilities, interests, and aspirations; make sound
decisions about what is important for students to learn;
establish a caring, inclusive, stimulating, and safe commu-
nity of learners; help learners respect differences; develop
and use a rich, varied collection of learning materials; help
learners integrate knowledge across subject fields and
understand how what they study relates to the world
around them; know and be able to use a range of generic
instructional alternatives so that students are provided
with multiple paths to learn; understand the strengths and
weaknesses of different assessment methods; create posi-
tive relationships with caregivers; regularly reflect on the
quality and effectiveness of their practice; and work to

*new.nbpts.org/standards/framework.pdf



improve schools and to advance education knowledge and
practice.

The Act of Teaching Is Special in That It Is:

Comprehensive. Part One introduces the reader to the
Context of Teaching—why teachers teach as they do, chal-
lenges they face in a changing society, student diversity,
schools of thought about how learning occurs, and how
teachers can come to know their students and motivate
them to learn.

Part Two brings the reader to the Act of Teaching itself.
Herein they consider how to plan instruction, how to use
eight powerful instructional methods, and how to evaluate
student learning.

Part Three explores the Effective Teacher—the personal
qualities and skills that enable teachers in today’s diverse
classrooms to be both effective and reflective. Teaching
skills vital to effective lesson delivery and follow-up and to
managing the classroom are the focus.

The Practice Teaching Manual provides the opportunity
to practice important teaching skills, reflective teaching,
and problem solving. Students are encouraged to apply
what they have learned about themselves as teachers,
learner diversity, learning theory, motivation, planning,
instructional methods, effective and reflective teaching,
and problem solving.

Unique in Its Content. In addition to attending to the top-
ics commonly found in learning to teach courses, chapters
are devoted to additional topics such as

¢ Factors that influence why we teach as we do
(Chapter 1).

® Schools of thought that illustrate how different kinds
of learning occur (Chapter 4).

® How teachers can find out more about their students
and better motivate them to learn (Chapter 5).

® The need to utilize instructional variety (Chapters 7
and 8).

* Multiple methods for evaluating students’ learning
and using assessment information (Chapter 9).

* Multiple definitions of good or quality teachers
(Chapters 10 and 11).

® Personal qualities and skills that lead to effective
teaching (Chapters 10 and 11).

° Strategies to organize and manage today’s complex
classroom settings (Chapter 12).

e Strategies for preventing discipline problems in
today’s diverse classrooms (Chapter 12).

® Challenges teachers face and how to resolve them
(Chapter 13).

Unique in Its Features. The text contains many features
competitor texts do not.

° Emphasis throughout is on reflection, utilizing “reflective
questions” in page margins that ask readers to
consider the personal meaning and application of
what they are learning, “Issues and Problems for
Discussion” at chapter endings that require readers to
consider how they feel or what they believe about
information that has been presented, “Theory into
Practice Activities” at chapter endings that cause them
to engage in introspective tasks, and Reflective
Teaching exercises in the Practice Teaching Manual.

® “Spoilight on Research” boxes contain the latest findings
on important topics such as class size, multicultural
teaching, instructional objectives, instructional
variation, effective teacher presentations, effective
discussions, cooperative learning, discovery learning,
and use of praise.

*  “Highlight” boxes mostly contain suggestions for best
practices such as how parents can help children
succeed in school, how to recognize abused children,
how to motivate atrisk learners, what makes a good
individualized education program or IEP, how to
recognize and promote use of multiple intelligences,
how to teach to a variety of learner abilities, how to
make a good explanation, how technology is used in
the classroom, how to manage aggressive students,
how to resolve differences with parents, and how to
manage special needs students.

® “Cases”illustrate such things as an at-risk student, a
mainstreamed student, a child with ADHD,
individualization of instruction, cooperative learning,
concept learning, and DISTAR.

®  “Lesson plan” boxes illustrate each of the eight
instructional alternatives contained in Chapters 7 and 8.

®  Cross reference of the book’s content to the INTASC
Standards-based Praxis II™ Exam topics on inside cover

®  Web links of carefully selected Internet sites that
provide related and/or extended information.

Timely and Research-Based. ~Care has been taken to pro-
mote what is known about teaching and learning from
credible research, rather than the authors’ personal bias
and commitments.

Preface
xiii



Instructor Friendly. The Instructor’s Manual contains ratio-
nales for each chapter, chapter objectives, very detailed
chapter outlines, key concepts, additional learning activi-
ties, and additional resources including available and
related films and videos, and transparency masters. The
Test Bank contains multiple choice, definitional, and essay/
short answer questions. Many features of the book provide
opportunity to engage students in meaningful learning.

New to the Fourth Edition

Expanded Coverage of Technology. New and updated
coverage has been added on computer-assisted learning,

computer presentations, software reviews, distance educa-
tion, electronic portfolio development, using technology
in assessment and grading, and managing students’ use of
technology in the classroom.

Expanded Coverage of Student Diversity. New and
updated coverage has been added of economically disad-
vantaged children, children with special needs, different
learning abilities, talented and gifted children, and En-
glish language learners.

Expanded Coverage of Important Topics and Research.
More than 100 new research citations have been added to
the fourth edition. In addition, new coverage has been
added of brain research, high-stakes testing, No Child Left
Behind legislation, family’s influence on schooling, state
standards and their development, responses to bullying,
and use of intervention as a management strategy.

Newly Located Chapter on Reflection. Chapter 14: Re-

flective Skills of the Effective Teacher replaces Chapter 10:
Reflecting on Teaching.

Text Supplements

FOR THE INSTRUCTOR

Instructors’ Resources CD-ROM. The IRCD includes an
Instructor’s Manual, Test Bank and an electronic Test Bank.

FOR THE STUDENT

Online Learning Center at www.mhhe.com/cruickshank4e.
The Online Learning Center contains a Student Study
Guide with quizzes and practice materials, Case Studies,
Video Clips of classrooms in action, links to related web-
sites, and PowerWeb articles and newsfeeds.

Preface
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How to Use This Text Well

Please take sufficient time to become acquainted with this book. The following ap-
proach may be helpful:

1. Turn to the Contents in Brief on page iv. Note that the text contains several parts.
Part One, The Backdrop of Teaching, permits you to better know yourself and to
find out what is known about human learning. Part Two, The Act of Teaching,
focuses on functions competent teachers must perform: instructional planning,
instruction, and assessment. Part Three, The Effective Teacher, looks at the per-
sonal attributes and professional abilities that competent teachers need, including
classroom management skills. Finally, the Practice Teaching Manual, contains activi-
ties intended to increase selected classroom skills, your ability to reflect and learn
from your teaching experiences, and your ability to be a better classroom problem
solver. The text also contains a glossary and indexes (both subject and author).

2. Turn to the next page, Contents in Detail. Now you can see precisely what content
is found in each chapter and in the Practice Teaching Manual.

3. Select and turn to any of the first several chapters to see how one is set up.

Note that in the side margins there are questions we refer to as reflective questions.
These questions are intended to prompt you to consider your personal experiences and
knowledge. There are no “correct” answers to them. You and your peers should find
them provocative, and they should generate considerable class discussion of that section
of the chapter, if time permits.

Also in the margins are recommended websites you can link through www.mhhe.
com/cruickshank4e.

Next, note the figures, tables, cases, “Spotlight on Research” and “Highlight” sec-
tions. They serve to reinforce, summarize, or add new information. Occasionally you
will see a cartoon that we think illustrates something text related.

At the end of each chapter is a Chapter Summary followed by Key Terms, Issues and
Problems for Discussion, Theory into Action Activities and References.

Issues and Problems for Discussion contains questions for class debate or classroom
problems that classroom teachers supplied. You should find many of these issues and
problems challenging and thought-provoking.

Theory into Action Activities are critical and will help you to put what you have just
learned into practice. Many of these activities will result in artifacts that can be put into
your portfolio.

We suggest that before reading each chapter you go through it, reviewing all these
elements, but this time read the reflective questions, the chapter summary, issues and problems,
and theory into action activities. Doing these things will prepare you for the material
ahead.

How To Use This Text Well
Xv



betting Started

Xvi

Before embarking on a career in teaching, there are at least two things we should think
about. First, why do we want to teach? Do we have sufficient, compelling reasons? To
help us think about why we want to teach, the exercise “Why teach?” is included below.

A second thing we need to think about is the value of our professional education pro-
gram. Some would argue that all we need to know is our subject matter—what we will
teach. However, nearly every practicing teacher disputes this and argues that knowledge
of subject matter is necessary but not sufficient to being a good teacher. To see what one
teacher-leader has to say about this consider the essay below “Why we must learn how to
teach.”

WHY TEACH?

Congratulations! You are in the process of becoming a VIP in the lives of children, their
parents, and caregivers.

At this point, it might be insightful to consider the reasons people chose to teach and
which of them hold meaning for you. It might also be fun to share your reasons with
one another. Finally, it might be beneficial to put your reasons in writing and put that
essay in your teaching portfolio.

Here are a dozen. Maybe you can think of others.

WHY | WANT TO TEACH

e I will teach because 1 want to make a contribution to society.

e T will teach because it is an honorable profession.

e [ will teach because I want to help others succeed.

e I will teach because I enjoy working with children.

e I will teach because I enjoy being a student and learning.

e 1 will teach because I enjoy a subject(s) and want others to also.
e [ will teach because it is challenging.

e [ will teach because I have found the act of teaching pleasurable.
e 1 will teach because I can exercise individuality and creativity.

e ] will teach to make use of my abilities.

e [ will teach to be around people.

e 1 will teach because teaching provides a secure, satisfying lifestyle.

WHY WE NEED TO KNOW MORE THAN THE SUBJECT MATTER WE WILL TEACH

In order to be a good teacher, we need to know our subject matter and a lot more.
Below is a statement made by a teacher-leader that makes this clear.



WHY WE MUST LEARN HOWTO TEACH

Leila Christenbury, president of the National Council of Teachers of English, recounts
why learning to teach is so important. When she entered teaching she had solid prepa-
ration in her subject field with both a bachelor’s and master’s degree in English but no
professional preparation. She notes:

I knew all about literature and literary theory; . . . I know literary history. . . But that
simply wasn’t enough. What didn’t I know? I knew nothing about how people learn,
especially people unlike myself, who were not motivated . . . I was not prepared to
teach anyone who wasn’t pretty much like me. I didn’t know how to run a class dis-
cussion or how to set up a small group. I had never created a test of any kind or con-
sidered how to grade and evaluate. Until I began teaching, I thought these things just
happen. In short, I didn’t know pedagogy. I was a good student who was expected to
make an automatic transfer to being an effective teacher. And that didn’t happen for
many years . . . The study of pedagogy is indispensable to teacher success . . . The act
of teaching, the consideration of teaching—and thus the consideration of learning—
is utterly at center stage. . . . What we learn in pedagogy is that teaching is a complex
enterprise requiring an instructor’s knowledge, perception of student needs, and real
willingness to adjust and adopt . . . to the only thing that ultimately matters: student
learning . . . Clearly, the schoolchildren of America deserve knowledgeable teachers
who are experts in their fields, who know what they are teaching. America’s school-
children also deserve knowledgeable teachers who know how to teach, how to reach
each and every one of them, how to make learning effective, individual, and long last-
ing. (Christenbury, 2002).

Christenbury, L. (2002, June 18). Op-ed piece distributed to newspapers around the country.

How To Use This Text Well
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