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WHY PSYCHOLOGY MATTERS:
REFLECTIONS OF A LONG-TERM BELIEVER

In the mid 1970s, when I was on the faculty of Purdue
University, I had a friend named Sam. Sam was an
analytical chemist and one of the most brilliant peo-
ple I have ever known. But what Sam didn’t know
about people would fill several books. Let me give you
an example,

Sam was perpetually having problems with his de-
partment’s copy room. Many jobs he sent there were
not done on time—a real problem for him since he
constantly worked against tight deadlines. After lis-
tening to Sam moan about this problem over and
over again, I asked him the following questions: (1)
Did he ever bring his really important jobs to the
copy room himself rather than sending them down
with his secretary? (2) Did he ever thank the people
involved when copies were ready on time? Sam was
puzzled by my questions. He couldn’t see any pur-
pose in visiting the copy room in person, and his atti-
tude about on-time jobs was simple: Why should he
thank someone for simply doing his or her job?

When I suggested that both of these steps might
help, Sam seemed doubtful. But he was open-
minded, so he promised to give them a try. Several
weeks later, he reported that they did seem to
help. In fact, he said, after he thanked the copy-room
staff in person a few times, a miraculous change
occurred: They began to put his work on top of the
stack rather than on the bottom. Sam was happy
about this change, but confused about why it had
occurred. When 1 described the basic principles of
reinforcement to him, he listened in rapt attention.
Here, I could tell, was something entirely new for
Sam, world-class scientist though he was. Yes, Sam
was brilliant, but as he himself admitted, he almost
never thought about people.

I haven’t seen my friend Sam in many years, but
I'm tempted to dedicate this book to him. To me, he
is a perfect illustration of the importance of psy-
chology and of why everyone—top-notch scientists
included—needs a basic, working knowledge of it.
Psychology, I have long believed, is much more
than a scientific field or a collection of findings and
principles: It is also an invaluable perspective for

understanding ourselves, other people, our relation-
ships, and just about everything else that really mat-
ters to most of us most of the time. It is, in short, an
eminently useful field, with important practical bene-
fits for anyone wise enough to use it, or at least to
adopt it as a personal framework. So it’s no exag-
geration to state that I strongly believe in the theme
of this book: making psychology part of your life. Psy-
chology should be part of everyone’s education and,
ultimately, everyone’s life. With it, and the knowl-
edge it provides, we gain insight into virtually every
aspect of our experience. Without it, we must strug-
gle along like my friend Sam, constantly puzzled
by our own reactions, others’ behavior, and many
aspects of daily existence.

Because of my strong convictions about the practi-
cal as well as the scientific value of psychology, this
text is designed to do more than simply present a
broad and up-to-date introduction to the field. It
seeks to bring the usefulness of psychology sharply
into focus, to illustrate its relevance and application
to daily life—everyone’s daily life. In order to attain
this goal, I've incorporated many helpful features,
summarized on the following pages.



SPecIAL FEATURES RELATED 1O THE Book’s MAJOR THEME

Built into every chapter, these features give you
a framework for organizing—and retaining—

text material.

Chapter Openings

At the beginning of every chapter, you
will be engaged by interesting questions
about the topics ahead. From there, I lay Nt

out a “road map” for the chapter,
pointing the way through the con-
tents ahead, helping you to
preview the material to come.

Also, in every chapter I use
personal experiences wherever
appropriate to illustrate the rele-
vance of psychology’s principles
and findings to what goes on every
day. Students have consistently
praised this feature.

Perspectives on Diversity

As our world grows smaller via electronics,
communications, and transportation, today’s
students must understand the different perspec-
tives on diversity and how they evolved. I try

to help you understand these issues with
integrated diversity sections such as these . .

The Biological Basis of Gender

Chapter 2
Differences

Chapter 4
of Dreams

Chapter 6

Culture and the Interpretation

Culture and Memory:
Remembering What Fits with

. o iNCreas...
mked.
consider an example from m}k_
.wers of my own family reacted to a §
vent was the news that my grandfather had dev
suan of cancer. Curiously, the person least affected by the diagne.
yrandfather himself; he remained calm and collected, despite the impl
ror him personally. Why? Because, as he told me, he felt that he had d
part; he had done everything he could to stay healthy. In contrast, my gra
mother took the news badly—but not just because of the discovery of the it
ness. Shortly before the examination in which doctors detected the cancer, she
had given my grandfather a hard time about wasting time and money getting

*weannual checkups. In particular, she felt that he paid too many visits to his life-

g friend Herb, who also happened to be his personal physician. Each time
~nt for one of these check-ups, she had complained, Herb would tell him \.
*4hing: “Good news, you're the picture of health—see you next timeyy

’tqtsint of my grandfather’s future, coupled wit!
= Pr g o d

are calm and relaxed, pain may be reduced. We'll explore the influence of
ather contextual factors—including culture—on the experience of pain in
Perspectives on Diversity below

Culture and the Perception of Pain

magine the following scene: You are in the midst
emony. Nearly a hundred warriors are seated
ground of a smoke-filled lodge. Their attention is riveted on twa person
old man and a young one, standing face to face at the center of the room. Only
a low, rhythmic drumbeat breaks the silence, Sunlight through the lodge’s
apex penetrates the smoke, revealing what comes next. Using an eagle’s talon,
the old man rips the skin above the younger man’s chest, then inserts lengths
of bone horizontally through each of the wounds. Amazingly, the young
man’s stoic expression remains unchanged. Loops of rope are then secured
around the bones, and the young man is hoisted into the air, where he is
allowed to dangle—until the bones tear through the skin or he becomes
unconscious
Sound like a sadistic late-night horror show? 1t's actually a description of
“swinging to the pole,” a ceremony practiced by the Lakota Sioux and Cheyenne
tribes in which warriors demonstrated their courage and ability to withstand
tremendous pain. This ceremony and similar ones in other cultures have led to
intriguing questions about the nature of pain (Weisenberg, 1982). Although we
commonly view pain as something automatic and universal, large cultural dif-
ferences exist in the and of pain, as in the

t of an ancient tribal cer-
legged on the

Chapter 9

Chapter 12

Our Cultural Schemas

The Role of Cultural Factors in
Aggression: The Social Context
of Violence

Taking Account of Cultural

Factors in Psychological Disorders:

Improvements in the DSM-IV

“swinging” scene above. But what is the basis for these differences?

At first glance it is tempting to conclude that cultural differences in pain
threshold—physical differences—are the cause. After all, many of us could
never endure such torture. However, no consistent experimental evidence
supports this view (Zatzick & Dimsdale, 1990). Instead, observed cultural dif-
ferences in the capacity to withstand (or not withstand) pain seem to be per-
ceptual in nature and to reflect the powerful effects of social learning (Morse &
Morse, 1988). For example, honor and social standing among the Bariba of
West Africa are tied closely to stoicism and the ability to withstand great pain
(Sargent, 1984). Thus, both Bariba men and women are expected to suffer pain
silently. And as you might expul their language contains few words for the

of pain. Add | factors may also play a role in
determining our perceptions of pain. For example, some evidence suggests
that persons exposed to harsh living or working conditions become more sto-
ical than those who work or live in more comfortable circumstances (Clark &
Clark, 1980)

Taken together, the evidence suggests that pain may, in fact, be universal—
at least in some respects. Specifically, differences in pain perception seem to
result from the powerful effects of social learning, not from physical differ-

ences

Endorphins, the opiatelike chemicals our body produces, discussed in
chapter 2, may also interact with the spinal “gate” to lessen sensations of pain

(Akil et al., 1984; Millan, 1986). Researchers have found that certain areas of  gndomhins: Oplatelike sub-
the spinal cord are highly enriched in opiate receptors and endorphin-con-  siances produced by the bady.
taining neurons; thus, these substances may close the spinal gate by inhibit-
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only; a third received both components; and a fourth was a no-training control
group. The results showed that participants who received both forms of train-
ing—information and behavioral modeling—performed best on measures of
cul ge and on a beh | measure.

These hndm)p and those of other related studies, illustrate the important
role that observational learning plays in alleviating the effects of culture shock
Observational learning initially enables us to perform behaviors appropriate
to our own cultures, but later helps us to adapt to the demands of a rapidly

changing world

Getting in Shape: Applying Psychology to Get Fit and Stay Fit

eed to get back into shape? Or lose 2 pound o

First, it is important to set your sights realistically.
Don'’t try to lose all twenty pounds in one week or run
ten miles the first time out. Why not? Recall reinforce-
ment and punishment: Setting impossible goals will
lead to failure, and failure will actually punish your
efforts, making it even more difficult to stay with your
program. lfyouvemedmmckmﬂ\ld]z!arexzmu
program in the past and failed because of this, you
can probably appreciate the point.

Instead, set yourself up for small wins by taking
advantage of the principle of shaping—rewarding
yourself with modest rewards for successive steps
toward your ultimate exercise and weight-reduction
goals. Then slowly increase the amount of exercise that
you do or the amount of weight that you lose, building
on each of your previous successes. Also, take care to
choose rewards that are desirable but consistent with
your goals. For example, if you are trying to lose
weight, reward yourself with a movie or pants with a
smaller waist size—not with a l‘(ot fudge sundae,

Third d intensity of th

cmeycuwxﬂdomﬁmmm\nuwfwﬁghtyouh\mdm
lose—and write it down. Some people find that it is
hdpfmmcunmmmmmmm
selves accurate and immediate feedback that will
serve to reinforce or

tion that will come your way when your chart shows
progress. Negative reinforcement may also help you,
because by posting your progress publicly you can

work to avoid the negative comments you may get if
you are tempted to “take a day off . . . just because.

Ms&mnlusmmmlunh:lp;a&zsuge for
healthy responses. Avoid situations where you may be

to consume unhealthy food or beverages.
Instead, go to places that are likely to occasion healthy
responses. For example, by joining a health club,
YMCA, or other active organization, you will be more
likely to exercise and eat healthy.

Finally, take advantage of the principles of obser-
vational learning by identifying people with traits and
skills that you admire. By observing and then emulat-
ing their behavior, you may become more efficient in
reaching your goals.

I THEe Point oF [T AL

Making Psychology Part of

Your Life

Appearing at the end of each chapter, these
sections help you apply the chapter’s princi-
ples to everyday living. On their own, these
pages are an excellent set of reminders about
skills you can use daily. Examples include . . .

Chapter 3
Chapter 6
Chapter 8
Chapter 9
Chapter 10

Chapter 14

O

Environments
. m-gme whamwwldbeﬂke

pmr mwtl never lmu seen your father, and would have attended
M’ here Reachers sperit ba cniich s tying

1g the Odds: A

of Afsicers

-esnl-rioh
this be s0? In other words, what
\tpiznhmmdﬁ\nn«clty

Wmnmwmw
are responsible spouses and parents {Tayior, 1991), Hmvm
mmwmmmg

in High-Risk

{0 grow up in an environment like the one
Further, keep in mind that you would be desper-

intain order and

lu-on)yi
First, huemtclun hmmeaﬂmdvsndoptndmvm

bezmimpumtnachlhm

o protect their adnlunn!mu(ldtemhnﬁmn;m

HIGH-RisK ENVIRONMENT:
NORTHERN IRELAND
Despite the fact that millions of
children around the world grow up
in disadvantaged environments like
this one in Northern Ireland, most

law-abiding members of society,

support
b&uvlusnmdaledbyfn«\dsmdpous and seek-
k\goutsafﬁnmhulormdtﬂdrm,m:hu

tn-dmﬂyd\ehmnhlhdpadnlecmﬁhwndm-
overcome their problems is relatively recent
of them grow up to be productive. Uemr, 1993). Howzver, it has already helped to counter the view that chil-

Psychologists are atcempting to
identify the factors that help such

dous early disadvantages

difficult m domd to fatture and despair. On
the contrary, studi l otn
much more upﬁmhﬁc cnndu-lon Given ;\‘mn half a a}ume, hmmn bemgs

children overcome these tremen- can—and often.

maim their spirit.
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Chapter 6

Chapter 8

Chapter 11

The Danger of Stereo Headsets:
Let’s Turn Down the Volume

Improving Your Memory:
Some Useful Steps

Preparing for Tomorrow’s
Job Market Today

Getting Motivated: Some
Practical Techniques

How Accurate Is Your
Self-Concept?

Are You in Love? One Way
of Telling

The Point of It All

These sections explain the impact
of psychological findings and their
practical applications, helping to
answer the question “Why study
psychology?”

Chapter 2

High-Tech Snoopers:
Putting Brain-Imaging
Devices to Work
Repression: Do We
Sometimes Forget
Because We Want to
Forget?

Overcoming the Odds:
Adolescents in High-
Risk Environments

Putting Psychology to
Work: Reducing Stress
in the Workplace

Xxi



Key Concept pages

These full-page, graphically appealing sections
fully illustrate or summarize difficult concepts
to give you a better grasp of chapter material.

Key Questions

By answering the Key Questions, you will be
preparing yourself thoroughly for tests and
quizzes. Strategically placed at the end of major
sections, they reinforce chunks of information by
questioning you on key points.

Learning Objectives

At the beginning of each major section, learning
objectives preview your goals for successfully
studying that section.

xXX1

The Dlﬂ?temj: between
Negative Reinforcem
and Punishment

Negative relnforcement and | definitely not the same, In fact, one |

of the few simiatities between theen is that both nvolve an aversive stmuls. The
examples here ilfustrote wo) negative reinforcement o mishment di
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* What is the aim of health psychologists?
® What is behavioral medicine?

* To what can many of today’s leading causes
of premature death be attributed?

Learning Objective 11.2
Understand the basic nature and
causes of stress, including the
general adaptation syndrome
and the cognitive appraisal
process.

Learning Objective 11.3
Describe how stress can affect
health and task performance and
cause burnout.




Teaching Graphs

Certain figures include recogniz-
able “teaching labels” pointing
out the key results and helping
you understand and interpret
research findings.

Summary and Review of
Key Questions

This summary reviews the chapter
by heading, answers the Key
Questions posed throughout the
chapter, and hsts key terms for
study.

Critical Thinking Questions
Exercises in critical thinking are
interwoven throughout, both
within the text and at the end of
each chapter.

After being shocked,
rats avoid light and noise,
but not flavored water

After exposure to X-rays,
rats avoid flavored water,
but not light or noise

Note the boxes with explanations
of findings and interpretations of data.

CrAsSICAL CONDITIONING: LEARNING THAT
SOME STIMULI SIGNAL OTHERS
* What is learning?
Learning is any relatively permanent change in behav-
ior (or behavior potential) produced by experience.
* What is classical conditioning?
Classical conditioning is a form of learning in which
neutral stimuli (stimuli initially unable to elicit a partic-
ular response) come to elicit that response through their
association with stimuli that are naturally able to do so.
* On what factors does acquisition of a classically
:ondmam response depend?

of a conditional resi on
l:mponl arrangement of the CS—ULS pamngs, inten-
sity of the CS and the UCS relative to other background

conditioning. In flooding, a person is forced to come
into contact with fear-eliciting stimuli without an
avenue of escape. Cases in which fearful thoughts are
too painful to dea! with directly are treated by system-
atic desensitization—a progressive technique designed
to replace anxiety with a relaxation response.
* Do classical conditioning principles have practical
applications in solving problems of everyday life?
Basic principles of classical conditioning have been
used to solve a variety of everyday problems, including
phobias (learned fears) and unexplained instances of
drug overdose.
Kev Terws: learning, p. 158; classical conditioning, p. 159;
stimulus, p. 159; unconditioned stimulus (UCS), p. 160; uncon-
ditioned response (UCRJ, p. 160; conditioned stimulus (CS),
P. 160; conditioned response (CR), p. 160; acquisttion, p. 161;
delayed ioning, p. 161; trace p. 161, simul-

stimuli, and jarity of any p

stimuli that are present.

* What is extinction?

Extinction is the process through which a conditioned

stimulus that is no longer paired with an uncondi-

tioned stimulus gradually ceases to elicit a conditioned

response. However, the conditioned response can be

quickly restored through reconditioning,

« What is the difference between stimulus general-
ization and stimulus discrimination?

Stimulus generalization allows us to apply our learning

to other situations; stimulus discrimination allows us to

differentiate among similar but different stimuli.

« Is classical conditioning tqul"y casyto establish
with all stimuli for all organis

Because of biological constraints on leammg that differ

among species, types of conditioning readily accom-

plished by some species are only slowly acquired—or

not acquired at all—by others.

* How are conditioned taste aversions n:qux'mi?

taneous conditioning, p. 161; backward conditioning, p. 161;
extinction, p. 164; reconditioning, p. 164; spontaneous recovery,
p. 164: stimulus p. 164; stimulus

p. 164; biological constraints on learning, p. 165; conditioned
taste aversion. p. 166; phobias, p. 169; flooding, p. 169

OPERANT CONDITIONING: LEARNING BASED

ON CONSEQUENCES

* What is operant conditioning?

In operant conditioning, organisms learn the relation-

ships between certain behaviors and the consequences

they produce.

* Which operant techniques strengthen behavior?
Which ones weaken behavior?

Both positive and negative reinforcement strengthen or

increase behavior. In contrast, punishment and omis-

sion training are techniques that suppress or weaken

behavior.

* What are examples of primary reinforcers and

Conditioned taste aversions are typically

when a food or a beverage (conditioned stimulus) is

paired with a stimulus that naturally leads to feelings of

iliness (unconditioned stimulus). Conditioned taste aver-

sions can be established after a single CS-UCS pairing.

* How do modern views of classical conditioning
differ from earlier perspectives?

Modern views of classical conditioning emphasize the

important role of cognitive processes.

* What is blocking?

In blocking, conditioning to one stimulus is prevented

by previous conditioning to another stimulus,

* What are flooding and systematic desensitization?

Flooding and

used to extinguish fears established Ihmugh classical

190 CHAPTER 5

Primary reinforcers include food, water and sexual
pleasure; conditioned reinforcers include money, sta-
tus, and praise.

+ What is the Premack principle?

The Premack principle suggests that more preferred
activities can be used 1o reinforce less preferred activities.
* Inwhat way is shaping useful?

Shaping Is useful for establishing new respanses by
initially
are behaviors that increasingly resemble the desired
behavior.

+ What is chaining?

Chaining is a procedure used to establish a complex
sequence or chain of behaviors. The final response in

the chain is shaped first; then, working backwards, ear-
lier responses in the chain are reinforced by the oppor-
tunity to perform the last response in the chain, which
leads to a reward.

* What are :rhzdules of

reinforcers, p. 172; punishment, p. 172; omission training,
p. 172; shaping, p. 175; chaining, p. 175; schedules of reinforce-
ment, p. 176; continuous reinforcement schedule, p. 177; fixed-
interval schedule, p. 177; variable-interval schedule, p. 177;
fxm ratio schedule, p. 177; variable-ratio schedule, p. 177;

of are rules that
the OEsgaion o) which a Eespnat; will be reinforced.

stimulus, p. 179; stimulus control, p. 179

o] TONAL LEARNING: LEARNING FROM

based or event-
based, hxtd or variable. En'.h Kh!dule of reinforce-
ment produces a characteristic pattern of responding.

THE BEHAVIOR AND OUTCOMES OF OTHERS

* What is observational learning?

« When is the use of a
schedule desirable?

A continuous reinforcement schedule is useful for es-

tablishing new behaviors; partial or intermittent sched-

ules of reinforcement are more powerful in maintain-

ing behavior.

* What is a discriminative stimulus?

A discriminative stimulus signals the availability of

reinforcement if a specific response is made. When a

behavior occurs consistently in the presence of a dis-

criminative stimulus, it is said to be under stimulus

control.

« What evidence supports the involvement of cogni-
tive factors in operant conditioning?

Studies of learned helplessness and contrast effects sup-

port the conclusion that cognitive factors play an im-

portant role in operant conditioning.

learning is the acquisition of new infor-
mation, concepts, or forms of behavior through expo-
sure to others and the consequences they experience.

* What factors determine the extent to which we
acquire new information through observational
learning?

In order for observational learning to be effective, we

must pay attention to those modeling the behavior,

remember the modeled speech or action, the
ability to act on this memory, and have the motivation
to do so.

* In what forms of behavior does observational
learning play a role?

Observational leaning plays a role in many types of

behavior, including aggression.

* In what ways can observational learning be used
to solve problems of everyday life?

. Why is ige of operant conditioning im-
portant?

Procedures based on aperant conditioning principles

can be applied to help solve many problems of every-

day life.

Kev Ters: operant conditioning. p. 171; reinforcement, p. 171;
positive reinforcers. p. 171 Premack principle. p. 171; negative

Ob ional learning can play an important role in
work settings—for example, in training workers to
interact more effectively with people from different cul-
tural backgrounds.

Kev Ters: observational learning, p. 185

APPRAISAL

At the present time, many psychologists are moving increasingly toward a
cognitive view of the learning process. Do you think this movement is appro-
priate, or is there still a role for operant principles?

CONTROVERSY

Growing evidence suggests that animals do indeed form mental representa-
tions of their environments that are analogous to those formed by human
beings. Does this mean that animals think? What are your views on this issue?
What are the implications of this theory of animal learning?

MAKING PsycHOLOGY
PART OF YOUR Lise

think of others?

Knowing something about important principles of learning is very useful to
persons who wish to get into shape or lose weight But these are only two
ways in which knowledge of learning can be applied to help people. Can you

LEARNING: HOW WE'RE CHANGED BY EXPERIENCE 191




LEARNING AIDS: A Lot OF HELP FROM
SomE VERY GooD FRIENDS

This text is accompanied by a complete learning
package for students. The key parts of this package
are described below.

Practice Tests are multiple-choice tests for each
chapter that help prepare you for the real thing.

Study Guide Plus offers a comprehensive, carefully
structured learning guide to all of the important con-
cepts in this text. Organized around chapter learning
objectives, it includes a variety of book-specific exer-
cises, review sections, and exercises to strengthen
your critical thinking and application skills. A com-
puterized Study Guide with graphics and animations
is also available.

Studying Psychology: A Manual for Success by
Robert T. Brown, is a brief how-to manual designed
to help you develop the skills needed to succeed in
psychology and in other college-level courses. The
down-to-earth techniques and ideas in this manual
will help you develop effective strategies for study-
ing, listening, learning from lectures, and preparing
for exams.

Evaluating Psychological Information: Sharpen-
ing Your Critical Thinking Skills, Second Edition, by
James Bell, focuses on helping you evaluate research
as you build critical thinking skills through step-by-
step exercises.

World of Psychology is a brief series of current
articles on diversity from the Washington Post. Highly
interesting, topical, and provocative, these articles will
help build critical thinking skills.

Psychology and Culture, edited by Walter Lonner
and Roy Malpass, is a broad-based book of readings
that serves as an introduction to the role of culture
and ethnicity in human behavior. It features original
articles by experts in the field.

Sound Guide for Psychology is a unique audio
study aid that reinforces text concepts and helps you
review, rehearse, and take practice tests.

PsychScience by Syan, Inc., offers computer simu-
lations that put you in the same classic situations as
some of the most noted psychologists and their sub-
jects. These include 12 interactive modules for IBM
and Macintosh computers. Additional computerized
study aids and a CD-ROM are also available.

SoME FINAL COMMENTS . . . AND A
REQUEST FOR HELP

Friends who know me well often describe me as a
“high sensation-seeker,” and I think they are right:

XX1V

I’'m not one who likes to sit back, put my feet up, and
take a rest. I am always getting involved in new pro-
jects. Given this fact, my taking on an “essentials”
text isn’t at all surprising—a “stand-pat” approach is
just not my style. But this text was not written just for
the sake of change; rather, it reflects my desire to
make a better book to respond to helpful feedback
from instructors and students, and—just as impor-
tant—to make it obvious to readers, no matter what
their background or interests, that psychology really
does matter! As always, only you, my readers, can
tell me whether, and to what extent, I've succeeded in
achieving these goals. So please do write, call, or fax
me with your comments and suggestions. I'll listen
carefully, and the odds are good that they will be
reflected in the next edition. Thanks in advance for
your help.

Robert A. Baron

303 Lally
Rensselaer Polytechnic Institute
Troy, New York 12180-3590
(518) 276-2864
FAX: (518) 276-8661
E-mail: Baronr@rpi.edu



ARE SEMESTERS GETTING SHORTER OR
Doks IT Just SEEM THAT Way?

If your experience is anything like mine, you've
sometimes felt overwhelmed by the amount of mater-
ial to be covered in introductory psychology. “How
will I ever get through all these chapters in a semes-
ter?” you may have wondered. I've had precisely that
experience while teaching the course in summer ses-
sions. And although I've never offered introductory
psychology in a school on the quarter system, I can
only imagine what a nightmare that can be. So, one
important reason for preparing this book is my recog-
nition of the fact that there are many situations in
which a briefer text can come in handy.

A second reason is that I've learned, largely
through discussions with many colleagues, that some
want to hold reading assignments to a minimum.
There are many situations in which this is useful: for
example, when dealing with students whose acade-
mic preparation is not very strong or with students
whose interests clearly do not center on psychol-
ogy—Tlike the engineering students at my own uni-
versity. In such cases, shorter reading assignments
leave more room for projects and class discussion;
and these activities, in turn, are often just what’s
needed to make the course a more enjoyable experi-
ence for these students.

With these thoughts in mind, I've sought to write a
book that “covers all the bases”—including all the
major content that most psychologists consider part
of the core of our field—but at the same time is some-
what shorter than full-length books. The result is a
text of about 600 pages—considerably shorter than
many other introductory psychology texts. Although
length has been reduced, I want to emphasize that
this has not been achieved at the cost of essential con-
tent. On the contrary, I've attained these reductions
primarily by following two strategies: (1) combining
topics and chapters and (2) holding nonessential
detail to a minimum. Chapter 8, which covers all
aspects of human development, is a clear example of
the first strategy. Here, I've covered child, adolescent,
and adult development in a single chapter instead of
in two separate units. Similarly, I've included cover-
age of intelligence in the chapter on cognition instead
of in a chapter of its own. With respect to the second
strategy, I've tried to hold nonessential detail to a
minimum throughout the book. For example, in

To My COLLEAGUES

describing specific experiments, I've often focused on
the major findings and their implications rather than
on details of experimental procedure.

I also want to emphasize, however, that Essentials
of Psychology is not a “stripped-down version” of a
full-length text. On the contrary, it is as broad in
scope and as up to date in content as I could make it.
Each chapter contains references from 1994 and even
1995; and I've included coverage of many new topics
at the cutting edge of our field. A small sample of
these topics follows.

CURRENT TorICS

Evolutionary Perspective
Ethical Issues in the Practice of Psychology

Interpreting Diverse Results: Meta-Analysis and the
Search for an Overall Pattern

Multiple (Cognitive) Resource Theory
Warning Labels: When Are They Effective?

New Findings on the Effects of Pleasant Fragrances
on Behavior

Potential Benefits of Increased Self-Consciousness

Dreams of Absent-Minded Transgression: Their Role
in Quitting Smoking and Reducing Alcohol
Consumption

Stimulus Control of Behavior and Protecting the
Environment

Operant Conditioning and Seatbelt Use

Memory for the Time When a Past Event Occurred
Repression of Memories of Childhood Sexual Abuse
The Oversight Bias in Reasoning

Artificial Intelligence and Neural Networks
Information Processing and Cognitive Development
Adolescent Invulnerability

Successful Development in High-Risk Environments
Effects of Mood on Information Processing

Gender Differences in Social Behavior and Mate
Selection

The Neuroscience Approach to Intelligence
Sensation Seeking

The Potential “Downside” of High Self-Esteem
Stress from Natural and Human-Caused Disasters
Changing Risky Behaviors
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Posttraumatic Stress Disorder

Chronic Mental Illness and the Homeless

Settings for Therapy

Prevention of Psychological Disorders

Tilts in Social Cognition: Automatic Vigilance,
Motivated Skepticism

Troubled Relationships: When Love Dies

Effects of Being in a Good Mood on Physicians’
Judgments

Antisocial Personality Disorder and Weak Reactions
to Negative Stimuli

New Evidence on the Effects of Punishment on
Criminal Behavior

Techniques for Enhancing the Accuracy of
Eyewitness Testimony

SUPPLEMENTS FOR INSTRUCTORS

Instructor’s Resource Manual  The Instructor’s
Resource Manual provides step-by-step instructions,
as well as ready-to-duplicate handouts for over 125
activities and demonstrations. It also includes de-
tailed notes on lecture launchers, Chapter-at-a-Glance
tables that show how to organize the many supple-
mentary materials available for each chapter, and an
array of additional teaching aids.

Transparencies Over 140 transparencies from both
the text and other sources supplement your teaching.
Developed in consultation with instructors who teach
large sections, they will help you save time as you
introduce and reinforce key chapter principles. An
additional set of supplemental transparencies is also
available.

Allyn and Bacon Testing Services The testing re-
sources at instructors’ disposal include the following:

e Test Bank I contains over 2000 factual, applied, and
conceptual multiple-choice questions, each rated
for difficulty and referenced by page number.

e Test Bank IT with 1500 more alternate items.

e Computerized Test Bank ESATEST III, the best avail-
able state-of-the-art test generation software pro-
gram, is available free to adopters for both IBM
(DOS and Windows) and Macintosh computers.

e Call-in and FAX Testing Call in your test request,
and the Allyn and Bacon testing center will send
you a finished, ready-to-duplicate test within 48
hours or FAX you a test for rush service.

Just-in-Time Custom Publishing gives you
the option of building a textbook or sup-
plement to fit your own curriculum. This
unique and exciting program allows you to
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select materials from a database of psychology texts,
other published sources, and your own materials to
create a custom book from Baron or a supplement for
your class. Ask your Allyn and Bacon representative
for more details, including class size requirements.

(dW' ' l CNN Video III, from Allyn and Bacon

and Cable News Network, directly corre-
lates video clips with the text material. Just check the
CNN listing in the Instructor’s Resource Manual and
turn on the corresponding segment. All new, these up-
to-the-minute, relevant CNN stories are perfect for
launching lectures, sparking classroom discussion, or
encouraging critical thinking.

Allyn and Bacon Video Library offers an impres-
sive selection of videos from such sources as Films
for the Humanities and Annenberg/CPB for qualified
adopters.

SoME WORDS OF THANKS

Writing, as my family well knows, is a solitary activ-
ity that occurs largely behind closed doors. Con-
verting an author’s words into a book, however,
requires the help of many persons. In preparing this
text, I have been aided by a large number of talented
people—too many, in fact, to thank here. However, I
do wish to express my appreciation to those whose
help has been most valuable.

First and foremost, I offer sincere thanks to my
good friend and colleague Michael J. Kalsher, who
played the primary role in preparing several chap-
ters. It’s no exaggeration to say that his help has been
invaluable, and I rank it—and his friendship—as pre-
cious commodities, indeed!

I also wish to express my thanks to the many col-
leagues who read and commented on various portions
of the manuscript. Their comments and suggestions
were exceptionally constructive and certainly played
a key role in the final content and form of this book.
These reviewers are:

Professor Norman Austin
Monroe Community College

Professor Janice Beal
Prairie View A&M University

Professor Deborah Best
Wake Forest University



Professor Jerry Bruce
Sam Houston State University

Professor James Calhoun
University of Georgia
Professor William Calhoun
University of Tennessee

Professor Lynda Dogen
North Harris County College

Professor William Dwyer
Memphis State University

Professor Louis Fusilli
Monroe Community College
Professor Grace Galliano
Kennesaw State College

Professor Dashiel Geyen
University of Houston—Downtown

Professor William Gibson
Northern Arizona State University

Professor Alan Glaros
University of Missouri—Kansas City

Professor Wayne Hall

San Jacinto College—Central
Professor Tracy Henley
Mississippi State University

Professor John Hensley
Tulsa Junior College

Professor Charles Hinderliter
University of Pittsburgh

Professor Carol Huntsinger
College of Lake County

Professor Charles Kaiser
College of Charleston

Professor Richard King
UNC—Chapel Hill

Professor Clixie Larson
Utah Valley State College

Professor Charles Levinthal
Hofstra University

Professor Paul Levy
University of Akron

Professor Joseph Lowman
UNC—Chapel Hill

Professor Richard Marrocco
University of Oregon

Professor Cameron Melville
McNeese State University

Professor Ed Merrill
University of Alabama

Professor Gordon Pitz
SIU—Carbondale

Professor Joseph Porter
Virginia Commonwealth University

Professor Adrian Rapp
North Harris County College

Professor Michael Robbins
University of Utah

Professor Jerome Rosenberg
University of Alabama

Professor Peter Rowe
College of Charleston

Professor Richard Serkes
Tulsa Junior College—Metro Campus

Professor Catherine Seta
Wake Forest University

Professor Robert Siegler
Carnegie Mellon University

Professor Mary Helen Spear
Prince George’s Community College

Professor Granville Sydnor
San Jacinto College—North

Professor James Thomas
University of Nebraska—Omaha

Professor Ross Thompson
University of Nebraska

Professor John Williford
County College of Morris

In addition, I am indebted to the following col-

leagues who kindly completed our preliminary sur-
vey and thus provided much useful data:

Professor William Barber
Eastern Washington University

Professor Kathleen Gibson
Macomb Community College

Professor Jerry Gilbert
Chemeketa Community College

Professor Randy Gold
Cuesta College

Professor Peter Graham
Pensacola Junior College

Professor David Grilly
Cleveland State University

Professor Frances Hill
University of Montana

Professor Judith Kruppenbacher
Ohlone College
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Professor Kathy Lorenzo
Macomb Community College

Professor Peter Maneno
Normandale Community College

Professor Marilyn Milligan
Santa Rosa Junior College

Professor Benjamin Newburg
Kent State University

Professor John Nield
Utah Valley State College

Professor Lee Schrock
Kankakee Community College

Professor Michael Schuller
Fresno City College

Professor Darlene Smith
Cuesta College

Professor Jack Spawn
Citrus College

Professor Alice Tate
Kankakee Community College

I also extend my personal thanks to Susan Badger.
Officially, she is my editor, and she certainly fulfills
that role with style, grace, and efficiency. In addition,
I have no doubt that her talent, expertise, and sound
judgment are major “pluses” for this book, Allyn and
Bacon, and the entire publishing industry. Working
with her is always challenging—and I do like to be
challenged!

It's a pleasure to express my appreciation to Beth
Brooks, my developmental editor. Beth's intelligence
and creativity are matched only by her patience. I
deeply appreciate her high level of commitment to
this book and gratefully acknowledge her many con-
tributions to it.
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Next, I'd like to thank Susan McIntyre, my produc-
tion editor, for her outstanding help in keeping the
project on track and pulling all the loose ends together.

I also extend thanks to Jay Howland, for a careful,
intelligent, and thought-provoking job of copy edit-
ing. Her questions always keep me on my toes—and
help me clarify important points that might other-
wise “slip between the cracks.”

And speaking of “slipping through the cracks,” I
want to take this opportunity to offer my heartfelt
thanks to Jane Hoover for her outstanding work
in coordinating many elements of the production
process, for the third edition of Psychology as well as
for this book. Her help was truly invaluable, and I
can only hope that I will be fortunate enough to work
with her again in the future.

In addition, I want to thank Sue Gleason for her
excellent help with the front matter. I think the new
“walkthrough” for students, which she conceptual-
ized, is an effective means of acquainting readers
with the special features of this book and will in-
crease the benefits they gain from those features.

Finally, my thanks go to several friends and col-
leagues for their outstanding work on various ancil-
laries. The ancillaries are essential to helping students
learn—a personal goal throughout my twenty-six
years of college teaching—so I'm truly indebted to
these people for their help. Mark Garrison has pro-
duced what I believe is the most complete and use-
ful set of instructor materials ever published. Cathy
Seta, John Seta, and Paul Paulus have prepared an
outstanding study guide. Finally, Celia Reaves and
Charles Hinderliter have prepared superior test items
to accompany the text.

To all these truly excellent people, and to many
others, too, I offer my warm personal regards.
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