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Preface

Design education in architecture and its allied disciplines is the cornerstone of the
design professions that make major contributions to shaping the built environment
of today and of the future. Thousands of design educators worldwide are involved
in teaching activities on a daily and routine basis and have chosen their careers
to nurture future designers and budding professionals; however, despite this
dedication, there has been, most unfortunately, a glaring lack of awareness of
the changing focus of design pedagogy and the scholastic endeavours involved
in remedying this. Additionally, there has been insufficient articulated knowledge
on the evolutionary nature of design pedagogy and its contemporary condition.
Recent concerns about outmoded, stagnant and static pedagogy in higher
education thus present new opportunities for design educators to revitalise and
strengthen their programmes, to enhance their role in shaping education, and to
recuperate the quality of that education. In today’s rapidly changing academia,
critical thinking and inquiry, creativity and innovation, research and investigation,
collaboration and civic engagement, and environmental awareness and technical
competence, are increasingly valued and are now being viewed as salient and
integral qualities of contemporary design pedagogy.

‘Spatial Design Education: New Directions for Pedagogy in Architecture and Beyond'
examines the concerns raised by current endeavours for change by focusing on
crucial issues that strategically position themselves on the map of academic
and professional interests. It addresses topical concerns that pertain to the
goals, objectives, outcomes, structures and content, as well as the instructional
characteristics and delivery methods and techniques required for responsive and
responsible design education. This is the type of education that should be made
accessible and available to all student designers in order to imbue them with
the knowledge, capabilities and skills necessary to design and create better built
environments. The models and cases analysed and presented epitomise honest
and sometimes daring attempts to introduce pedagogical change, and to tame
and respond to the ever-changing demands placed on design professions by
societal, cultural and environmental needs.
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Discourse on design education typically focuses on fragmented or disconnected
issues and is often dealt with either by subjective criticism or by undeveloped
and even untried solutions. Instead, educators should focus on investigating
the larger context of such issues, including a study of the historical roots,
examining contemporary professional and educational milieus, and exploring
the fundamental particularities of design pedagogy. Therefore, ‘Spatial Design
Education: New Directions for Pedagogy in Architecture and Beyond'is intended to fill
a crucial gap in the contemporary literature on design theories as experienced in
design pedagogy. It examines and provides extensive commentary on the unique
nature and multiple possibilities to reform and reinvigorate the education of future
designers. The historical roots of education are briefly summarised so that design
educators worldwide gain insight into traditional learning practice and its flaws.
Additionally, they will discover new methodologies and practices to facilitate the
development of more innovative, responsive, and collaborative teaching strategies
that will foster students’ abilities and skills and enhance their roles as competent,
committed and caring designers who will shape, in a positive way, the future built
environment. Coupled with a new theory, ‘trans-critical’ pedagogy, in addition to
the methods, processes, mechanisms, and tools employed by alternative models
and groundbreaking practices may prove of great benefit to the academic
community including professionals, educators, researchers, practitioners, and
graduate students in architecture and those who work in allied disciplines.

This book represents design education as a series of paradigms whose
evolutionary processes, underpinning theories, content, methods, and tools, are
critically probed, examined and evaluated. Design education provides a rich and
fertile field forresearch, one that can help provide a discerning insight into aspects of
theoretical and practical discourse. The book features a comprehensive discussion
on design education, readily acknowledging the design studio as the principal
pillar of that education and the main forum not only for creative exploration and
interaction, but also for knowledge acquisition, assimilation, reflection, production,
and reproduction. International and regional surveys and studio cases, from more
than 25 universities in five continents, reveal the strikingly complex qualities of
good design pedagogy and identify contemporary professional challenges and the
concomitant socio-cultural and environmental needs. It offers a critical analysis of
a continuously evolving profession and its associated societal processes; further it
discusses how the new pedagogy can more effectively respond to user needs and
demands and the way in which design educators react to these needs. Matters that
pertain to traditional pedagogy, its characteristics, the responses to and reactions
against it, and pioneering alternative studio teaching practices in addition to
advances in design approaches and methods and innovative teaching practices
in lecture-based and introductory design courses are examined in detail in order
to provide a comprehensive understanding of contemporary design education in
architecture and allied disciplines. A wide spectrum of teaching approaches and
methods describe how a theory of a ‘trans-critical’ pedagogy can be employed
to revitalise design education and help shape a multi-layered design pedagogy
that is ready to provide students with the skills and competencies necessary to be
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significant innovators and drivers of the ever more challenging buitt environment
of the future. Scenarios for enabling the accommodation and implementation of
a ‘trans-critical’ pedagogy demonstrate how a new student-centred, evidence-
based design culture sheltered in a wide variety of learning settings can profoundly
change the thrust and teaching of architecture and beyond.

‘Spatial Design Education: New Directions for Pedagogy in Architecture and Beyond'
has thrown down the gauntlet for design educators and schools of architecture
to meet the challenges posed by new educational trends, re-emerging learning
philosophies and the new digital technology. Thoroughly, it has outlined the
need for contemporary pedagogues to embark on a concerted effort toward
implementing educational reform in architecture and design education and to
invest in a learner-centred dialogic teaching practice which will engender an in-
depth understanding of the various concepts, theories, and methods related to the
evolving paradigms in design pedagogy. It is further hoped that this book will be
regarded as an empowering manuscript and resource for every design educator,
for education policy makers, for architecture students, and for design professionals
worldwide to take a significant leap toward realising this aim to take architecture
and design beyond the classroom and studio boundaries and into the real world.

Ashraf M. Salama
November 2014
Glasgow, UK
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