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e are often reminded how important it is to

understand today’s world if we are to deal

with our growing number of challenges. And
yet that understanding will be incomplete if we in the
Western world do not comprehend the meaning of
Western civilization and the role Western civilization
has played in the world. For all of our modern progress,
we still greatly reflect our religious traditions, our politi-
cal systems and theories, our economic and social struc-
tures, and our cultural heritage. I have written this histo-
ry of Western civilization to assist a new generation of
students in learning more about the past that has helped
create them and the world in which they live.

As a teacher of Western civilization courses at a
major university, I have become aware of the tendency
of many textbooks to simplify the content of Western
civilization courses by emphasizing an intellectual per-
spective or political perspective or, most recently, a
social perspective, often at the expense of sufficient
details in a chronological framework. This approach is
confusing to students whose high school social studies
programs have often neglected a systematic study of
Western civilization. I have attempted to write a well-
balanced work in which the political, economic, social,
religious, intellectual, cultural, and military aspects of
Western civilization have been integrated into a
chronologically ordered synthesis. I have been espe-
cially aware of the need to integrate the latest research
on social history and women'’s history into each chap-
ter of the book rather than isolating it either in lengthy
topical chapters, which confuse the student by inter-
rupting the chronological narrative, or in separate sec-
tions that appear at periodic intervals between chap-
ters. If the results of the new social and women’s histo-
ry are to be taken seriously, they must be fully integrat-
ed into the basic narrative itself.

Another purpose in writing this history of
Western civilization has been to put the story back in
history. That story is an exciting one; yet many text-
books, often the product of several authors with differ-
ent writing styles, fail to capture the imagination of
their readers. Narrative history effectively transmits the
knowledge of the past and is the form that best aids
remembrance. At the same time, I have not overlooked
the need for the kind of historical analysis that makes
students aware that historians often disagree in their
interpretations of the past.

To enliven the past and let readers see for them-
selves the materials that historians use to create their
pictures of the past, I have included in each chapter
primary sources (boxed documents) that are keyed to
the discussion in the text. The documents include
examples of the religious, artistic, intellectual, social,
economic, and political aspects of Western life. Such
varied sources as a Roman banquet menu, a student
fight song in twentieth-century Britain, letters
exchanged between a husband on the battle front and
his wife in World War I, the Declaration of the Rights
of Woman and the Citizen in the French Revolution,
and a debate in the Reformation era all reveal in a
vivid fashion what Western civilization meant to the
individual men and women who shaped it by their
activities.

Each chapter has a lengthy introduction and
conclusion to help maintain the continuity of the nar-
rative and to provide a synthesis of important themes.
Anecdotes in the chapter introductions convey more
dramatically the major theme or themes of each chap-
ter. Detailed chronologies reinforce the events dis-
cussed in the text while timelines at the end of each
chapter enable students to review at a glance the
major developments of an era. An annotated bibliogra-
phy at the end of each chapter reviews the most recent
literature on each period and also gives references to
some of the older, “classic” works in each field.
Extensive maps and illustrations serve to deepen the
reader’s understanding of the text. To facilitate under-
standing of cultural movements, illustrations of artistic
works discussed in the text are placed next to the
discussions. New to the fourth edition are chapter out-
lines and focus questions at the beginning of each
chapter, which will help students with an overview and
guide them to the main subjects of each chapter. Also
new to the fourth edition are a glossary of important
terms and a pronunciation guide.

As preparation for the revision of Western
Civilization, I reexamined the entire book and analyzed
the comments and reviews of many colleagues who
have found the book to be a useful instrument for intro-
ducing their students to the history of Western civiliza-
tion. In making revisions for the fourth edition, I sought
to build upon the strengths of the first, second, and
third editions and, above all, to maintain the balance,
synthesis, and narrative qualities that characterized
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those editions. To keep up with the ever-growing body
of historical scholarship, new or revised material has
been added throughout the book on many topics,
including, for example, civilization in Mesopotamia
and Egypt; ancient Israel; Corinth, Sparta, and tyranny
in ancient Greece; literature in the late Roman
Republic; the late Roman Empire; women in early
Christianity and the new Germanic kingdoms; the rise
and spread of Islam; the Black Death; Catherine of
Siena; Christine de Pizan; European discovery and
expansion in the sixteenth and seventeenth centuries;
the French Wars of Religion; Artemisia Gentileschi;
Judith Leyster and Dutch realism; Louis XIV; nobility
in the eighteenth century; female utopian socialists;
women and work in the nineteenth century; women
and the Paris commune; Impressionism; women
reformers and the “new woman” in the nineteenth cen-
tury; the history of Canada; the Great Depression;
movies in the 1920s and 1930s; new attitudes toward
sexuality in the 1920s; women in World War II resis-
tance movements; history of the United States and
Canada since 1945; gender issues in the welfare state;
the women’s liberation movement; and the war in
Kosovo. Throughout the revising process I also worked
to craft a book that I hope students will continue to
find very readable. New subheadings were added in
many chapters of the fourth edition in order to facili-
tate the reader’s comprehension of the content of

the chapters.

To provide a more logical arrangement of the
material, I also made organizational changes in
Chapters 1, 6, 14, 28, and 29. Chapters 9, 10, and 11
on the High Middle Ages were reorganized and con-
densed to form two new chapters entitled “The
Recovery and Growth of European Society in the
High Middle Ages” and “A New World of Cities and
Kingdoms.” Moreover, all “Suggestions for Further
Reading” at the end of each chapter were updated,
and new illustrations were added to every chapter.

The enthusiastic response to the primary sources
(boxed documents) led me to evaluate the content of
each document carefully and add new documents
throughout the text, including “The Legal Rights of
Women,” “A Leader of the Paris Commune,” “Hesse
and the Unconcious,” and “Margaret Thatcher:
Entering a Man’s World.” For the fourth edition, the
maps have been revised where needed and, as in pre-

vious editions, are carefully keyed to all text references.

New maps have also been added, including “Religious
Groups in the Eighteenth Century,” “The Columbian
Exchange,” and “The Holocaust.”

Because courses in Western civilization at
American and Canadian colleges and universities fol-
low different chronological divisions, a one-volume
edition, two two-volume editions, and a three-volume
edition of this text are being made available to fit the
needs of instructors. Teaching and learning ancillaries
include the following:

s%  For the Instructor

Instructor’s Manual with Test Bank  Prepared by Kevin
Robbins, Indiana University Purdue University
Indianapolis. This new Instructor’s Manual contains
chapter outlines, suggested lecture topics, and discus-
sion questions for the maps and artwork as well as the
primary source documents located in the text. World-
wide Web sites and resources, video collections, sug-
gested student activities, and secondary sources for
lecture preparation are also included. Exam questions
include essays, identifications, and multiple-choice
questions. Available in two volumes.

Thomson World Class Learning Testing Tools This fully
integrated suite of test creation, delivery, and classroom
management tools includes Thomson World Class Test,
Test Online, and World Class Management software.
Available for Windows and Macintosh.

Full Color Map Acetate Package This package includes
maps from the text and from other sources. More than
100 four color images are provided in a handy three-
ring binder. Map commentary is provided by James
Harrison, Siena College.

Map Slides

Lecture Enrichment Slides Prepared by Dale Hoak and
George Strong, College of William and Mary. These
100 slides contain images of famous paintings, statues,
architectural achievements, and interesting photos. The
authors supply commentary for each slide.

100 full color map slides.

History Video Library A completely new selection of
videos to go with the fourth edition. Over 50 titles to
choose from, with coverage spanning from “Egypt: A
Gift to Civilization” to “Children of the Holocaust.”

CNN Today Videos For Western Civilization, the per-
fect lecture launchers contain video clips ranging from
one to five minutes long.

Sights and Sounds of History Videodisc and Video Short
Uses focused video clips, photos, artwork, animations,
music, and dramatic readings to bring history to life.
The video segments average four minutes long and are
available on VHS. These make excellent lecture
launchers.

PowerPoint Features acetate map images in
PowerPoint format. Available for Windows and
Macintosh.

% For the Student

DR

Study Guide Prepared by James Baker, Western
Kentucky University. Includes chapter outlines, chapter
summaries, and seven different types of questions for
each chapter. Available in two volumes.

Study Tips Prepared by James Baker, Western
Kentucky University. Provides a brief study guide for
students containing chapter outlines, study questions,
and pronunciations. Available in two volumes.
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Map Exercise Workbook  This workbook, prepared by
Cynthia Kosso, Northern Arizona University, has been
thoroughly revised including new easier to read maps.
Over 20 maps and exercises ask students to identify
important cities and countries and answer critical
thinking questions. Available in two volumes.

MapTutor CD ROM  This interactive map tutorial
helps students learn geography by having them locate
geographical features, regions, cities, and sociopolitical
movements. Each map exercise is accompanied by
questions that test their knowledge and promote criti-
cal thinking. Animations vividly show movements such
as the conquests of the Romans, the spread of
Christianity, invasions, medieval trade routes, the
spread of the Black Death, and more.

Document Exercise Workbook ~Prepared by Donna
Van Raaphorst, Cuyahoga Community College. A col-
lection of exercises based on primary sources. Revised
for this edition, it now contains a web component that
points students to museums and other useful sites.
Available in two volumes.

Journey of Civilizations CD ROM This CD-Rom takes
the student on 18 interactive journeys through history.
Enhanced with QuickTime movies, animations, sound
clips, maps, and more, the journeys allow students to
engage in history as active participants rather than as
readers of past events. Available for Windows.

WebTutor This customized online study supplement
helps students succeed by taking the course beyond
the classroom boundaries to a virtual environment.
Professors can use WebTutor to provide virtual office
hours, post their syllabi, set up threaded discussions,
and track student progress with the quizzing material.
For Students, WebTutor offers real-time access to a full
array of study tools, including flashcards, practice
quizzes and tests, online tutorials, exercises, discussion
questions, web links, and a full glossary. Visit
www.itped.com for a demonstration.

Hammond Historical Atlas of the World This atlas
helps integrate dozens of maps into the course.

Internet Guide for History, 2/e Prepared by John
Soares. Provides newly revised and up-to-date internet
exercises by topic.

Western Civilization, Canadian Supplement Prepared
by Maryann Farkus, Dawson College. Discusses
Canadian history and culture in the context of Western
Civilization.

Archer, Documents of Western Civilization Contains a
broad selection of carefully chosen documents.
Available in two volumes.

InfoTrac® College Edition Create your own collection
of secondary readings from more than 900 popular and

scholarly periodicals such as Smithsonian, Historian,
and Harper’s for four months. Students can browse,
choose, and print any articles they want 24 hours

a day.

Historic Times: The Wadsworth History Resource
Center A web site just for history students. Features
links to museums, documents, and other Web sites.
http://history.wadsworth.com
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"9 ivilization, as historians define it, first emerged
between 5,000 and 6,000 years ago when people
-~ began to live in organized communities with dis-
tinct political, military, economic, and social structures.
Religious, intellectual, and artistic activities also
assumed important roles in these early societies. The
focus of this book is on Western civilization, a civiliza-
tion that for most of its history has been identified with
the continent of Europe. Its origins, however, go back
to the Mediterranean basin, including lands in North
Africa, and the Near East as well as Europe itself.
Moreover, the spread of Europeans abroad led to the
development of offshoots of Western civilization in
other parts of the world.

Because civilized life includes all the deeds and
experiences of people organized in communities, the
history of a civilization must encompass a series of
studies. An examination of Western civilization
requires us to study the political, economic, social, mil-
itary, cultural, intellectual, and religious aspects that
make up the life of that civilization and show how they
are interrelated. In so doing, we need also at times to
focus on some of the unique features of Western civi-
lization. Certainly, science played a crucial role in the
development of modern Western civilization. Although
such societies as those of the Greeks, the Romans, and
medieval Europeans were based largely on a belief in
the existence of a spiritual order, Western civilization
experienced a dramatic departure to a natural or mate-
rial view of the universe in the seventeenth-century
Scientific Revolution. Science and technology have
been important in the growth of a modern and largely
secular Western civilization, although antecedents to
scientific development also existed in Greek, Islamic,
and medieval thought and practice.

Many historians have also viewed the concept of
political liberty, the fundamental value of every individ-
ual, and the creation of a rational outlook, based on a

system of logical, analytical thought, as unique aspects
of Western civilization. Of course, Western civilization
has also witnessed the frightening negation of liberty,
individualism, and reason. Racism, violence, world
wars, totalitarianism—-these, too, must form part of the
story. Finally, regardless of our concentration on
Western civilization and its characteristics, we need to
take into account that other civilizations have influ-
enced Western civilization and it, in turn, has affected
the development of other civilizations.

In our examination of Western civilization, we
need also to be aware of the dating of time. In record-
ing the past, historians try to determine the exact time
when events occurred. World War II in Europe, for
example, began on September 1, 1939, when Hitler
sent German troops into Poland, and ended on May 7,
1945, when Germany surrendered. By using dates, his-
torians can place events in order and try to determine
the development of patterns over periods of time.

If someone asked you when you were born, you
would reply with a number, such as 1980. In the
United States, we would all accept that number with-
out question because it is part of the dating system
followed in the Western world (Europe and the
Western Hemisphere). In this system, events are
dated by counting backward or forward from the birth
of Christ (assumed to be the year 1). An event that
took place 400 years before the birth of Christ would
be dated 400 B.c. (before Christ). Dates after the birth
of Christ are labeled A.p. These letters stand for the
Latin words anno Domini, which mean “in the year of
the lord.” Thus, an event that took place 250 years
after the birth of Christ is written A.D. 250, or in the
year of the lord 250. It can also be written as 250, just
as you would not give your birth year as A.p. 1980,
but simply 1980. Historians also make use of other
terms to refer to time. A decade is 10 years; a century
is 100 years; and a millennium is 1,000 years. The
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phrase fourth century B.c. refers to the fourth period of
100 years counting backward from 1, the assumed date
of the birth of Christ. Since the first century B.c. would
be the years 100 B.C. to 1 B.C., the fourth century B.c.
would be the years 400 B.c. to 301 B.c. We could say,
then, that an event in 350 B.C. took place in the fourth
century B.C.

The phrase fourth century A.D. refers to the fourth
period of 100 years after the birth of Christ. Since the
first period of 100 years would be the years 1 to 100,
the fourth period or fourth century would be the years
301 to 400. We could say, then, for example, that an
event in 350 took place in the fourth century. Likewise,
the first millennium B.c. refers to the years 1000 B.C. to
1 B.C.; the second millennium A.D. refers to the years
1001 to 2000. Some historians now prefer to use the
abbreviations B.C.E. (“before the common era”) and C.E.
(“common era”) instead of B.c. and A.D. This is espe-

cially true of world historians who prefer to use sym-
bols that are not so Western or Christian oriented. The
dates, of course, remain the same. Thus, 1950 B.C.E.
and 1950 B.c. would be the same year. In keeping with
current usage by many historians of Western civiliza-
tion, this book will use the terms B.c. and A.D.

The dating of events can also vary from people to
people. Most people in the Western world use the
Western calendar, also known as the Gregorian calen-
dar after Pope Gregory XIII who refined it in 1582.
The Hebrew calendar, on the other hand, uses a differ-
ent system in which the year 1 is the equivalent of the
Western year 3760 B.C., considered by Jews to be the
date of the creation of the world. Thus, the Western
year 2000 will be the year 5760 on the Jewish cal-
endar. The Islamic calendar begins year 1 on the day
Muhammad fled Mecca, which is the year 622 on the
Western calendar.
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e beginnings of Western civilization can be
traced back to the ancient Near East, where peo-
ple in Mesopotamia and Egypt developed orga-

nized societies and created the ideas and institutions
that we associate with civilization. The later Greeks and
Romans, who played such a crucial role in the develop-
ment of Western civilization, were themselves nour-
ished and influenced by these older societies in the
Near East. Around 3000 B.c., people in Mesopotamia
and Egypt began to develop cities and wrestle with the
problems of organized states. They developed writing to
keep records and created literature. They constructed
monumental architecture to please their gods, symbol-
ize their power, and pre-
serve their culture for all
time. They developed new
political, military, social,
and religious structures to
deal with the basic prob-
lems of human existence
and organization. These
first literate civilizations left
detailed records that allow us to view how they grap-
pled with three of the fundamental problems that
humans have pondered: the nature of human relation-
ships, the nature of the universe, and the role of divine
forces in that cosmos. Although later peoples in
Western civilization would provide different answers
from those of the Mesopotamians and Egyptians, it was
they who first posed the questions, gave answers, and
wrote them down. Human memory begins with these
two civilizations.

By 1500 B.c., much of the creative impulse of the
Mesopotamian and Egyptian civilizations was begin-
ning to wane. The entry of new peoples known as
Indo-Europeans who moved into Asia Minor and
Anatolia (modern Turkey) led to the creation of a
Hittite kingdom that entered into conflict with the
Egyptians. The invasion of the Sea Peoples around
1200 B.c., however, destroyed the Hittites, severely
weakened the Egyptians, and created a power vacuum
that allowed a patchwork of petty kingdoms and city-

states to emerge, especially in the area of Syria and
Palestine. These small states did not last, however.
Ever since the first city-states had arisen in the Near
East around 3000 B.c., there had been an ongoing
movement toward the creation of larger territorial states
with more sophisticated systems of control. This pro-
cess reached a high point

in the first millennium B.c. with the appearance of
empires that embraced the entire Near East. Between
1000 and 500 B.c., the Assyrians, Chaldeans, and
Persians all created empires that encompassed either
large areas or all of the ancient Near East. The
Assyrian Empire was the first to unite almost all of

the ancient Near East. Even larger, however, was the
empire of the Great Kings of Persia. Although it owed
much to the administrative organization created by the
Assyrians, the Persian Empire had its own peculiar
strengths. Persian rule was tolerant as well as efficient.
Conquered peoples were allowed to keep their own
religions, customs, and methods of doing business.
The many years of peace that the Persian Empire
brought to the Near East facilitated trade and the gen-
eral well-being of its peoples. It is no wonder that
many Near Eastern peoples expressed their gratitude
for being subjects of the Great Kings of Persia.

The Hebrews were one
of these peoples. They cre-
ated no empire and were
dominated by the Assyrians,
Chaldeans, and Persians in
turn. Nevertheless, they left
a spiritual legacy that influ-
enced' much-of:the later
development ot Western civilization. The evolution of
reprew monornersmypelief in a single god) created in
luaarsm one-oI the-worid’s greatest religions; it influ-
enced the develonnidnt of both Christianity and Islam.
When wie sneak of the Tudaeo-Christian heritage of
Western' ¢ivilization. we refer not only to the concept of
monotheisnt, but also to ideas of law, morality, and
social justice that have become important parts of
Western culture.
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On the western fringes of the Persian Empire,
another relatively small group of people, the Greeks,
were creating cultural and political ideals that would
also have an important impact on Western civilization.
The first Greek civilization, known as Mycenaean civi-
lization, took shape around 1600 B.c. and fell to new
Greek-speaking invaders around 1100 B.c. The ensuing
so-called Dark Age (c. 1100—. 750 B.c.) did witness the
creation of a system of writing and the work of Homer,
whose ideals formed the basis of Greek education for
hundreds of years. By the eighth century B.c., the polis
or city-state had become the chief focus of Greek life.
Loyalty to the polis created a close-knit community,
but also divided Greece into a host of independent
states. Two of them, Sparta and Athens, became the
most important. They were very different, however.
Sparta created a closed, highly disciplined society
while Athens moved toward an open, democratic
civilization.

The classical age in Greece (c. 500-338 B.C.)
began with a mighty confrontation between the Greeks
and the Persian Empire. After their victory over the
Persians, the Greeks began to divide into two large
alliances, one headed by
Sparta and the other by
Athens. Athens created a
naval empire and flour-
ished during the age of
Pericles, but fear of Athens
oy s led to:the Great
Peloponnesian War between Sparta and Athens and
their allies. For all of their brilliant accomplishments,
the Greeks were unable to rise above the divisions and
rivalries that caused them to fight each other and
undermine their own civilization.

The accomplishments of the Greeks formed the
fountainhead of Western culture. Socrates, Plato, and
Aristotle established the foundations of Western philos-
ophy. Herodotus and Thucydides created the discipline
of history. Our literary forms are largely derived from
Greek poetry and drama. Greek notions of harmony,
proportion, and beauty have remained the touchstones
for all subsequent Western art. A rational method of
inquiry, so important to modern science, was con-
ceived in ancient Greece. Many of our political terms
are Greek in origin, and so too are our concepts of the
rights and duties of citizenship, especially as they were
conceived in Athens, the first great democracy the
world had seen. Especially during their classical peri-
od, the Greeks raised and debated the fundamental
questions about the purpose of human existence, the
structure of human society, and the nature of the uni-
verse that have concerned Western thinkers ever since.

While the Greek city-states were continuing to
fight each other, to their north a new and powerful
kingdom—Macedonia—emerged in its own right.
Under King Philip II, the Macedonians defeated a
Greek allied army in 338 B.c. and then consolidated

their control over the Greek peninsula. Although the
independent Greek city-states lost their freedom when
they were conquered by the Macedonians, Greek cul-
ture did not die. Under the leadership of Alexander the
Great, son of Philip II, both Macedonians and Greeks
invaded and conquered the Persian Empire. In the
conquered lands, Greeks and non-Greeks established a
series of kingdoms (known as the Hellenistic king-
doms) and inaugurated the Hellenistic era.

The Hellenistic period was, in its own way, a
vibrant one. New cities arose and flourished. New
philosophical ideas captured the minds of many.
Significant achievements occurred in art, literature, and
science. Greek culture spread throughout the Near East
and made an impact wherever it was carried. In some
areas of the Hellenistic world, queens played an active
role in political life, and many upper-class women
found new avenues for expressing themselves.

But serious problems remained. Hellenistic kings
continued to engage in inconclusive wars. The gulf
between rich and poor was indeed great. Much of the
formal culture was the special preserve of the Greek
conquerors whose attitude of superiority kept them
largely separated from the native masses of the
Hellenistic kingdoms. Although the Hellenistic world
achieved a degree of political stability, by the late third
century B.C., signs of decline were beginning to multi-
ply. Some of the more farsighted perhaps realized the
danger presented to the Hellenistic world by the grow-
ing power of Rome.

Sometime in the eighth century B.c., a group of
Latin-speaking people built a small community called
Rome on the Tiber River in Italy. Between 509 and
264 B.C., this city expanded and united almost all of
Italy under its control. Even more dramatically, between
264 and 133 B.c., Rome expanded to the west and east
and became master of the Mediterranean Sea.

After 133 B.c., however, Rome’s republican institu-
tions proved inadequate for the task of ruling an empire.
In the breakdown that ensued, ambitious individuals
saw opportunities for power unparalleled in Roman his-
tory and succumbed to the temptations. After a series of
bloody civil wars, peace was finally achieved when
Octavian defeated Antony and Cleopatra. Octavian’s
real task was at hand: to create a new system of govern-
ment that seemed to preserve the pgams
Republic while establishing
the basis for a new system
that would rule the empire in
an orderly fashion. Octavian,
who came to be known by
the title of Augustus, proved
equal to the task. 2

After a century of internal upheaval Augustus
established a new order that began the Roman Empire,
which experienced a lengthy period of peace and pros-
perity between 14 and 180. During this era, trade flour-
ished and the provinces were governed efficiently. In
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the course of the third century, however, the Roman
Empire came near to collapse due to invasions, civil
wars, and economic decline. Although the emperors
Diocletian and Constantine brought new life to the so-
called Late Empire at the beginning of the fourth centu-
ry, their efforts only shored up the empire temporarily.
In the course of the fifth century, the empire divided
into western and eastern parts, and in 476, the Roman
Empire in the west came to an end with the ouster of
Emperor Romulus Augustulus.

The Roman Empire was the largest empire in
antiquity. Using their practical skills, the Romans
made achievements in language, law, engineering,
and government that were bequeathed to the future.
The Romance languages of today (French, Italian,
Spanish, Portuguese, and Romanian) are based on
Latin. Western practices of impartial justice and trial
by jury owe much to Roman law. As great builders,
the Romans left monuments to their skills throughout
Europe, some of which, such as aqueducts and roads,
are still in use today. Aspects of Roman administrative
practices survived in the Western world for centuries.
The Romans also preserved the intellectual heritage of
the ancient world.

During its last two hundred years, a slow trans-
formation of the Roman world took place with the
spread of Christianity. The rise of Christianity marked
an important break with the dominant values of the
Roman world. Christianity began as a small Jewish
sect, but under the guidance of Paul of Tarsus it
became a world religion that appealed to both Jews
and non-Jews. Despite persecution by Roman authori-
ties, Christianity grew and became widely accepted by
the fourth century. At the end of that century, it was
made the official state religion of the Roman Empire.

The period that saw the disintegration of the west-
ern part of the Roman Empire also witnessed the emer-
gence of a new European civilization in the Early
Middle Ages. The early medieval civilization that arose
out of the collapse of the Western Roman Empire was
formed by the coalescence of
three major elements: the
Germanic peoples who moved
into the western part of the
empire and established new king-
doms; the continuing attraction
of the Greco-Roman cultural
legacy; and the Christian church. Politically, a new
series of Germanic kingdoms emerged in western
Europe. Each fused Roman and Germanic elements to
create a new society. The Christian church (or Roman
Catholic church as it came to be called in the west)
played a crucial role in the growth of the new European
civilization. The church developed an organized govern-
ment under the leadership of the pope. It also assimilat-
ed the classical tradition and through its clergy brought
Christianized civilization to the Germanic tribes.
Especially important were the monks and nuns who led

the way in converting the Germanic peoples in Europe
to Christianity.

At the end of the eighth century, a new kingdom—
the Carolingian Empire—came to control much of west-
ern and central Europe, especially during the reign of
Charlemagne. The pope’s coronation of Charlemagne,
descendant of a Germanic tribe that had converted
to Christianity, as Roman emperor in 800 symbolized
the fusion of the three chief components of the new
European civilization: the German tribes, the classical
tradition, and Christianity. In the long run, the creation
of a western empire fostered the idea of a distinct
European identity and marked the shift of power from
the south to the north. Italy and the Mediterranean had
been the center of the Roman Empire. The lands north
of the Alps now became the political center of Europe,
and increasingly, Europe emerged as the focus and cen-
ter of Western civilization.

Building upon a fusion of Germanic, classical, and
Christian elements, the medieval European world first
became visible in the Carolingian
Empire of Charlemagne. His
empire was well governed, but
was ultimately held together by
personal loyalty to a strong king.
The economy of the eighth and
ninth centuries was based almost
entirely on farming, however,
and this proved inadequate to
maintain a large monarchical
system. As a result, a new political and military order—
known as feudalism—subsequently evolved to become
an integral part of the political world of the Middle
Ages. The feudal order was characterized by a decen-
tralization of political power, in which lords exercised
legal, administrative, and military power. The practice
of feudalism transferred public power into many pri-
vate hands and seemed to provide the security sorely
lacking in a time of weak central government.

European civilization began on a shaky and
uncertain foundation, however. In the ninth century,
Vikings, Magyars, and Muslims posed threats that
could easily have stifled the new society, but the new
European civilization managed to meet these chal-
lenges. The Vikings and Magyars were assimilated, and
recovery slowly began to set in. By 1000, European
civilization was ready to embark upon a period of daz-
zling vitality and expansion.

The new European civilization that had emerged
in the ninth and tenth centuries began to come into its
own in the eleventh and twelfth centuries as
Europeans established new patterns that reached their
high point in the thirteenth century. The High Middle
Ages (1000-1300) was a period of recovery and growth
for Western civilization, characterized by a greater
sense of security and a burst of energy and enthusi-
asm. Climatic improvements that produced better
growing conditions, an expansion of cultivated land,
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and technological changes combined to enable
Europe’s food supply to increase significantly after
1000. This increase in agricultural production helped
sustain a dramatic rise in population that was physical-
ly apparent in the expansion of towns and cities.

The development of trade and the rise of cities
added a dynamic new element to the civilization of the
High Middle Ages. Trading activities flourished first in
northern Italy and Flanders and then spread outward

; from these centers. In the late
tenth and eleventh centuries,
this renewal of commercial life
led to a revival of cities. Old
Roman sites came back to life
while new towns arose at major
crossroads or natural harbors
favorable to trading activities.
By the twelfth and thirteenth
centuries, both the urban centers and the urban popula-
tion of Europe were experiencing a dramatic expansion.
The revival of trade, the expansion of towns and cities,
and the development of a money economy did not
mean the end of a predominantly rural European soci-
ety, but they did open the door to new ways to make a
living and new opportunities for people to expand and
enrich their lives. Eventually, they created the founda-
tions for the development of a predominantly urban
industrial society. Commerce, cities, and a money econ-
omy also helped to undermine feudal institutions while
strengthening monarchical authority.

During the High Middle Ages, European society
was dominated by a landed aristocracy whose primary
function was to fight. These nobles built innumerable
castles that gave a distinctive look to the countryside.
Although lords and vassals seemed forever mired in
endless petty conflicts, over time medieval kings began
to exert a centralizing authority and inaugurated the
process of developing new kinds of monarchical states.
By the thirteenth century, European monarchs were
solidifying their governmental institutions in pursuit of
greater power. The nobles, whose warlike attitudes
were rationalized by labeling them the defenders of
Christian society, continued to dominate the medieval
world politically, economically, and socially. But quietly
and surely, within this world of castles and private
power, kings gradually began to extend their public
powers and developed the machinery of government
that would enable them to become the centers of politi-
cal authority in Europe. Although they could not know
it then, the actions of these medieval monarchs laid
the foundation for the European kingdoms that in one
form or another have dominated the European political
scene ever since.

During the High Middle Ages, the power of both
nobles and kings was often overshadowed by the
authority of the Catholic church, perhaps the dominant
institution of the High Middle Ages. In the Early
Middle Ages, the Catholic church had shared in the

challenge of new growth by reforming itself and striking
out on a path toward greater papal power, both within
the church and over European society. The High
Middle Ages witnessed a spiritual renewal that led to
numerous and even divergent paths: revived papal
leadership, the development of centralized administra-
tive machinery that buttressed papal authority, and
new dimensions to the religious life of the clergy and
laity. A wave of religious enthusiasm in the twelfth and
thirteenth centuries led to the formation of new reli-
gious orders that worked to provide for the needs of the
people, especially their concern for achieving salvation.

The economic, political, and religious growth of
the High Middle Ages also gave European society a
new confidence that enabled it to look beyond its bor-
ders to the lands and empires of the east. Only a confi-
dent Europe could have undertaken the crusades, the
military effort to recover the Holy Land of the Near
East from the Muslims. The crusades gave the revived
papacy of the High Middle Ages yet another opportuni-
ty to demonstrate its influence over European society.

Western assurance and energy, so crucial to the
crusades, were also evident in a burst of intellectual
and artistic activity. New educational institutions
known as universities came into being in the twelfth
century. New literature, written in the vernacular lan-
guage, appealed to the growing number of people in
cities or at courts who could
read. The study of theology,
“queen of the sciences,”
reached a high point in the
work of Thomas Aquinas. At
the same time, a religious
building spree—especially evi-
dent in the great Romanesque
and Gothic cathedrals of the
age—Ileft the landscape
bedecked with churches that
were the visible symbols of
Christian Europe’s vitality. -

Growth and optimism seemed to characterize the
High Middle Ages, but underneath the calm exterior
lay seeds of discontent and change. Dissent from
church teaching and practices grew in the thirteenth
century, leading to a climate of fear and intolerance as
the church responded with inquisitorial instruments to
enforce conformity to its teachings. Minorities of all
kinds suffered intolerance and, worse still, persecution
at the hands of people who worked to maintain the
image of an ideal Christian society. The breakdown of
the old agricultural system and the creation of new
relationships between lords and peasants led to local
peasant uprisings in the late thirteenth century. The
crusades ended ignominiously with the fall of the last
crusading foothold in the east in 1291. By that time,
more and more signs of ominous troubles were appear-
ing. The fourteenth century would prove to be a time of
crisis for European civilization.
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In the High Middle Ages, European civilization
had developed many of its fundamental features.
Monarchical states, capitalist trade and industry, banks,
cities, and vernacular literature were all products of that
fertile period. During the same time, the Catholic
church under the direction of the papacy reached its
apogee. Fourteenth-century European society, however,
was challenged by an overwhelming number of crises
that led to the disintegration of medieval civilization. At
mid-century, one of the most destructive natural disas-
ters in history erupted—the Black Death, a devastating
plague that wiped out at least one-third of the
European population. Economic crises and social
upheavals, including a decline in trade and industry,
bank failures, and peasant revolts pitting lower classes
against the upper classes, followed in the wake of the
Black Death. The Hundred Years’ War, a long, drawn-
out conflict between the English and French, under-
mined political stability. The Catholic church, too, expe-
rienced a crisis with the absence of the popes from
Rome and even the spectacle of two popes condemning
each other as the anti-Christ. Not surprisingly, much of
the art of the period depicted the Four Horsemen of the
Apocalypse described in the New Testament book of
Revelation: Death, Famine, Pestilence, and War. No
doubt, to some people the last days of the world
appeared to be at hand.

The new European society proved remarkably
resilient, however. Periods of disintegration are often
fertile grounds for change and new developments. Out
of the dissolution of medieval civilization came a
rebirth of culture that many historians have labeled
the Renaissance. It was a period of transition that wit-
nessed a continuation of the economic, political, and
social trends that had begun in the High Middle Ages.
It was also a movement in which artists and intellectu-
als proclaimed a new vision of humankind and raised
fundamental questions about the value and impor-
tance of the individual. The
humanists or intellectuals of the
age called their period (from the
mid-fourteenth to the mid-six-
teenth century) an age of rebirth,
believing that they had restored
arts and letters to new glory after
they had been “neglected” or
“dead” for centuries.

The humanists’ view of their
age as a rebirth of the classical civ-
ilization of the Greeks and Romans
ultimately led historians to use the
word Renaissance to identify this
age. Of course, intellectuals and

artists wrote and painted for the upper classes, and the
brilliant intellectual, cultural, and artistic accomplish-
ments of the Renaissance were really products of and
for the elite. The ideas of the Renaissance did not have
a broad base among the masses of the people.

The Renaissance did, however, raise new ques-
tions about medieval traditions. In advocating a return
to the early sources of Christianity and criticizing cur-
rent religious practices, the humanists raised fundamen-
tal issues about the Catholic church, which was still an
important institution. In the sixteenth century, the intel-
lectual revolution of the fifteenth century gave way to a
religious renaissance that touched the lives of people,
including the masses, in new and profound ways.

When the monk Martin Luther entered the public
scene with an attack on the sale of indulgences, few
people in Europe, or Germany for that matter, suspected
that he would eventually produce a division of Europe
along religious lines. But the yearning for reform of the
church and meaningful religious experience caused a
seemingly simple dispute to escalate into a powerful
movement. Clearly, the papacy and other elements in
the Catholic church underestimated the strength of
Martin Luther and the desire for religious change.

Although Luther felt that g ‘
this revival of Christianity
based on his interpretation of
the Bible should be acceptable
to all, others soon appeared
who also read the Bible but
interpreted it in different ways.
Protestantism split into differ-
ent sects, which, though united
in their dislike of Catholicism,
were themselves divided over
the interpretation of religious
beliefs and practices. As reform ideas spread, religion
and politics became ever more intertwined. Political
support played a crucial role in the spread of the
Reformation.

Although Lutheranism was legally acknowledged
in the Holy Roman Empire by the Peace of Augsburg in
1555, it had lost much of its momentum and outside
Scandinavia had scant ability to attract new supporters.
Its energy was largely replaced by the new Protestant
form of Calvinism, which had clarity of doctrine and a
fervor that made it attractive to a whole new generation
of Europeans. But while Calvinism’s militancy enabled
it to expand across Europe, Catholicism was also expe-
riencing its own revival and emerged as a militant faith,
prepared to do combat for the souls of the faithful. An
age of religious passion would tragically be followed by
an age of religious warfare.
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