T1E%F - i3S
[55] * ROBERTE. SLAVIN =~ *

etk BRER iRk

sEsRERESEREEENORERnust




EDUCATIONAL PSYCHOLOGY

Eighth Edition

Author

Robert E. Slavin
Johns Hopkins University

Translators

- .A.’,.. PO 1 w“." g‘ql

e P iy |}
Meilin Yao f 1 ')[z)\ 1 l-TJ 1'4 ik
Beijing Normal Univ :rsity}. N
w0

Yongjie Chen i S
Beijing Normal University

POSTS & TELECOM PRESS
Beijing



HEHILIE=

5 8 It

(£)]) Zia%s - W€ #
BkHghk BREA #iE

A B H S R
=



PS4 H (CIP) Bidia

HE O (458 M) : SUBHCFI / (3£) Wik (Slavin, RE.) 3 ; Bk, PREARE.
-dba - ARMEH kAL, 2011.3

ISBN 978-7-115-24710-0

[.O%- 1.0O# Ok @Bk M. OHEFLHE—K, W V.DG44

Hh [ A B 50 CIP BdiEa% T (2010) 26 258086 %

Robert E. Slavin

Educational Psychology, 8th Edition

ISBN 0-205-45531-X

Posts & Telecom Press is authorized by Pearson Education to publish and distribute exclusively this reprint edition. This edition is authorized for sale in the
People's Republic of China only (excluding Hong Kong SAR, Macao SAR and Taiwan). Unauthorized export of this edition is a violation of the Copyright
Act. No part of this publication may be reproduced or distributed by any means, or stored in a database or retrieval system, without the prior written
permission of the publisher.

Copyright © 2011 by Pearson Education, Inc. and Posts & Telecom Press.

ABXGEE AU Pearson Education 23 A BEALN B MK HL 1 RAE A HRSURAT o RRA(UBRZE rp A A RIS (G R W)
FERATEIX B R A X ) B8 . AREBALIIA S ) PR B At RO 947 R

AR WRE B BHEIFAT, AFLUER 7 RE B804 BT 5T

A E NG A A M i RRAL AN Pearson Education A RIBiTAFREE, TAREEAREIE.

A AR EALE B S « 01-2009-3541

WAUA , RELTR

BEDEZE (58 1)) : BURHER

* [ 3] B1A%s - i3k
25 o Bktgbk BREAR
&K ®ox1 1 Ko
PTG XA
Wit OET
& ARBEHEBBAHBREST R hR XY B 14 5 A B
k4% 100061 HFeRF  315@ptpress.com.cn
PhE  heep://www.ptpress.com.cn
IS (46435 ) 010-84937150  (TH3%#EE) 010-84937152
( Bk %5 0 ) 010-84931276
TR A AT E
PR Y2t
®  JFA :850x1092 1/16
Epsk : 40
FHC: 927 T 20114F3 ASE 1AR 2011 4F 3 A5 1 IRENRI
FERARIZICS BT . 01-2009-3541
ISBN 978-7-115-24710-0/F
EM - 78.00 TG
ABMFNERRIEE, FES5HHEKFRE M85 :(010) 84937153




N RE

AFNBRMILENAERLR, NETHECEXTH AN
FTEEB, EABRA, RAREEF &, RBT UM AXHHFE
WEHFH*E, CHBBTLELFLEDTRREMES ; EHH T
ERFZINMFHFIR PHBERE ; RBHTES wEHF4
EA#TET, EETERG. AFHLBMNTEHFTOES
WESHRTIBEAZHREREY, FHBRMNEKI A “H
BEIRWHT,

AEAERATE, FHHNF. TR, THR, FidNH
BEHEP A SRR, B—ARASARBHZHHAM, K
FAROEY, HEF LTV NFENFAREEA, AHERTE
KHE T,



[ZaE =

Bk FEXEEFRS (REVEY . BAL LK) —HH,
HAHE “HH B2 HIFRB LT A R R, ERRA
hFUHEE. BABEANERK. 4 EAS LN E b 4R
BRI AR, SRKEEALFAAGNTIE, RANKE, &
NEBREEZAFR L, HUEERLHL : ARNKEEFE 2
BN, BFRE—EWENEN ; MR, ©RIEE SN E Y
SHERTER, HELREE, FEXHY, FERFHTEAL
fa, WATLAMESHEERFE T E, FmUEERBER, T
HH B BRI B M

S XAES NOR, B MRS TR kAR
#®, B THHERELFENNE, 5T RHCE LT 5 kN ¥
BRI Z A2 — Dl LR B h 4 R KR R ERA
RASFHE, SHERETHRTIARKTRAR A ERRH T OE
FFRRREAT LRERN AR, BEX NP AR R, WA,
MEASTINS A, £IE, FTHH. AREIFHLEERE
HANEHFE, EOBRATHRE, FREEENHEHET ZH N
TR Ak, £HORARRREMR LR R TN T E
HRAT HR A

MU, B XS E N E R R AR T,
AEBERFMNT “RERE  BERO RABWELEAA, UE
B R LR AT E RN, ATHES, R
BezRERAEGERAN MARE” B2, kEALRE, #
AAE AT FREBFE N TR RENE, FE A A LLS
WHAREKEHTEHEE, BEHAR, Wi, SEdw “Eip
BRI TR 80 MR T o T8 % R R TR b oy 4 ELh S o
AEHRBETTANTE, ASHEHTR, AFLHRAZLRY
BMERERFNE, HEFEAAENN, BEHEIRET XL,



ATEHFEE R RARG A EEREXF 2L E N A A,
RMELN\RGTERSY, FERTUTLFENIHE : B4, XE
XHWXRBEREHAT T XER, XFAATREMEHEREMAE
HERAAFTCEFNEVARE ; ZK, AFPWERE, BAKLAR
ARG WAL, AASKE, 8%, W ERHFEMAL, A4
WAREXEBEEATHWIEX, HEFARERETRET LHER ;
F=, ATHERAEMR, TIMRE, IELXTRIAZXERHE
R Bk, RMEBHTPXME 82, ETHEREFRAEZH
ZWER, RMBBTAXNAL, AARERMUARE, YR, £
TERMNHFRG LR, ERWE KB ETRAAL Y24, #iF
AR#IFHE,

FHERAFHEREREN WL L WERE F, LENAXLE
Hy B [6] 3 B o

skiEtk BREXR



Bl =
Preface

When 1 first set out to write Educational Psychology: Theory and Practice, I had a very
clear purpose in mind. I wanted to give tomorrow’s teachers the intellectual ground-
ing and practical strategies they will need to be effective instructors. Most of the
textbooks published then, I felt, fell into one of two categories: stuffy or lightweight.
The stuffy books were full of research but were ponderously written, losing the flavor
of the classroom and containing few guides to practice. The lightweight texts were
breezy and easy to read but lacked the dilemmas and intellectual issues brought out by
research. They contained suggestions of the “Try this!” variety, without considering
evidence about the effectiveness of those strategies.
My objective was to write a text that

e presents information that is as complete and up to date as the most research-
focused texts but is also readable, practical, and filled with examples and illustra-
tions of key ideas.

e includes suggestions for practice based directly on classroom research (tempered
by common sense) so that I can have confidence that when you try what I suggest,
it will be likely to work.

e helps you transfer what you learn in educational psychology to your own teaching
by making explicit the connection between theory and practice through numer-
ous realistic examples. Even though I have been doing educational research since
the mid-1970s, I find that I never really understand theories or concepts in educa-
tion until someone gives me a compelling classroom example; and I believe that
most of my colleagues (and certainly teacher education students) feel the same
way. As a result, the words for example or similar ones appear hundreds of times
in this text.

e appeals to readers; therefore, I have tried to write in such a way that you will almost
hear students’ voices and smell the lunch cooking in the school cafeteria as you read.

These have been my objectives for the book from the first edition to this, the eighth
edition. With every edition, I have made changes throughout the text, adding new ex-
amples, refining language, and deleting dated or unessential material. I am meticulous
about keeping the text up to date, so this edition has more than 2,000 reference cita-
tions, more than one-third of which are from 2000 or later. Although some readers may
not care much about citations, I want you and your professors to know what research
supports the statements I’ve made and where to find additional information.

The field of educational psychology and the practice of education have changed a
great deal in recent years, and I have tried to reflect these changes in this edition. Only
a few years ago, direct instruction and related teacher effectiveness research were domi-
nantin educational psychology. Then constructivist methods, portfolio and performance
assessments, and other humanistic strategies returned. Now, emphasis on “back to the
basics” is returning, which requires teachers more than ever to plan outcomes and teach
purposefully, qualities that I emphasize in this edition as intentional teaching. In the
first and second editions of this text, I said that we shouldn’t entirely discard discovery
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learning and humanistic methods despite the popularity, then, of direct instruction.
In the next editions, I made just the opposite plea: that we shouldn’t completely dis-
card direct instruction despite the popularity of active, student-centered teaching and
constructivist methods of instruction. I continue to advocate a balanced approach to
instruction. No matter what their philosophical orientations, experienced teachers
know that they must be proficient in a wide range of methods and must use them
thoughtfully.

The eighth edition presents new research and practical applications of many topics.
Throughout, this edition reflects the “cognitive revolution” that has transformed edu-
cational psychology and teaching. The accompanying figure presents a concept map
of the book’s organization.
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Given the developments in education in recent years, particularly with the intro-
duction of the No Child Left Behind legislature in 2001 and the focus on standards,
no one can deny that teachers matter or that teachers’ behaviors have a profound
impact on student achievement. To make that impact positive, teachers must have
both a deep understanding of the powerful principles of psychology as they apply to
education and a clear sense of how these principles can be applied. The intentional
teacher is one who constantly reflects on his or her practices and makes instructional
decisions based on a clear conception of how these practices affect students. Effective
teaching is neither a bag of tricks nor a set of abstract principles; rather, it is intelligent
application of well-understood principles to address practical needs. I hope this edi-
tion will help you develop the intellectual and practical skills you need to do the most
important job in the world—teaching.

Flow THIS BOOK IS ORGANIZED

The chapters in this book address three principal themes: students, teaching, and
learning (see the Concept Map). Each chapter discusses important theories and in-
cludes many examples of how these theories apply to classroom teaching.

This book emphasizes the intelligent use of theory and research to improve in-
struction. The chapters on teaching occupy about one-third of the total pages in
the book, and the other chapters all relate to the meaning of theories and research
practice. Whenever possible, the guides in this book present specific programs and
strategies that have been evaluated and found to be effective, not just suggestions of
things to try.

(Néw AND EXPANDED COVERAGE

Among the many topics that receive new or greater coverage in
this edition are the impact of educational standards on teacher cer-
tification or licensure (Chapter 1); family involvement (Chapter 4);
English Language Learners and bilingual education (Chapter 4);
research on the brain (Chapter 6); No Child Left Behind (Chapter
9); technology applications (Chapter 9); preventing serious be-
havior problems (Chapter 11); the most recent changes in IDEA
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(Chapter 12); and accountability aspects of No Child Left Behind fﬁ:..,:’f;&“w
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‘[ EATURES

Each chapter of the text opens with a vignette depicting a real-life
situation that educators encounter. Throughout the chapter nar-
rative, I refer to the issues raised in the vignette. In addition, you
have the opportunity to respond to the vignette in several related %

Hperens

features; such as the Using Your Experience sections that follow S
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each vignette. Each of these sections provides critical and creative e S S e
o o - « a i sy W o
thinking questions and cooperative learning activities that allow mw@“zmm’ﬁiﬁmmwd L
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you to work with the issues brought up in the vignette, activate e

your prior knowledge, and begin thinking about the ideas the
chapter will explore.
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The intentional and Reflective T_eacher

One attribute seems to be a characteristic of all outstanding teachers: intentionality,
or the ability to do things for a reason, purposefully. Intentional teachers constantly
think about the outcomes they want for their students and how each decision they
make moves students toward those outcomes. A key feature in each chapter, The
Intentional Teacher is designed to help you develop and apply a set of strategies to
carry out your intentionality. It will help you internalize a set of questions that can
aid you in planning, teaching, and revising your practice in intentional ways. In each
chapter, you will consider answers to the following questions from a new vantage
point grounded in chapter content, and you will find new examples at all grade levels
and in all subject areas to illustrate those answers. The Intentional Teacher focuses
your attention on these questions:

1. What do I expect my students to know and be able to do at the end of this lesson?
How does this contribute to course objectives and to students’ needs to become
capable individuals?

2. What knowledge, skills, needs, and interests do my students have that must be
taken into account in my lesson?

3. What do I know about the content, child development, learning, motivation, and
effective teaching strategies that I can use to accomplish my objectives?

4. What instructional materials, technology, assistance, and other resources are avail-
able to help me accomplish my objectives?

5. How will I plan to assess students’ progress toward my objectives?

6. How will I respond if individual children or the class as a whole are not on track
toward success? What is my backup plan?

The Intentional Teacher will help you combine your increasing knowledge of
principles of educational psychology, your growing experience with learners, and your
creativity to make intentional instructional decisions that will help students become
enthusiastic, effective learners.
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Teaching Dilemmas To support the focus on inten-
tionality and reflection, this edition introduces new
Teaching Dilemmas: Cases to Consider throughout
the chapters. Each case offers a dialogue or vignette in-
tended to evoke thoughtful discussion and debate on
issues educators constantly face: balancing structure
and freedom, colorblindness and respect for diversity,
high expectations and attainable goals, focusing on tests
versus focusing on children, and many more. Each of
the Teaching Dilemmas ends with Questions for Re-
flection that prompt thoughtful consideration about
the dilemma, asking students to place themselves in the
dilemma and offer possible solutions. No easy answers
are readily available, as there are so few in teaching, but
there is plenty of room for discussion.

Personal Reflections Also in line with the emphasis
on reflective, intentional practice, I’'ve added a feature
that is intended to bring a bit of myself from behind
the curtain that usually divides author and readers. In
sections called Personal Reflections, I reflect on my
own experiences as a teacher, researcher, and parent to
illuminate various aspects of the text. As a reader, it is
important for you to know that behind each textbook is
an author whose experiences, values, and perspectives
shape the text.
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Cartoons Also new to this edition, a series of cartoons
created just for this book by my colleague James Bravo
illustrate key concepts in educational psychology. These
are intended to be humorous but also to make you re-
flect. I hope you like them!
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Theory into Practice The Theory into Practice
sections in each chapter help you acquire and de-
velop the tools you need to be an effective teacher.
These sections present specific strategies for apply-
ing information to the classroom.

Guided Study Each chapter offers features to
help you regulate your own learning: a Chap-
ter Outline to guide your study objectives;
glossary and cross-reference Connections anno-
tations in the margins; a Chapter Summary to
help you review your reading; and a list of Key
Terms with page references at the end of each
chapter.

Licensure This edition has multiple tools to help you apply your learning to licen-
sure and certification. In each chapter you can both identify and practice the appropri-
ate knowledge and skills you have attained.

Internet Connections

et peTmancne

FWhat
ON TEAS

e To help you assess your own learning and pre-
pare for licensure exams, Certification Point-
ers identify content likely to be on certification
tests.

e A special marginal icon identifies content that
correlates to INTASC standards. These cor-
respond closely to Praxis and many state assess-
ments patterned on Praxis.

e In addition, special Self-Assessment: Practic-
ing for Licensure features at the end of each
chapter are also designed to resemble the types
of questions and content typically encountered
on state certification tests.

Educational Psychology: Theory and Practice also includes three

special Internet connections that encourage you to go beyond the text to learn all that
you can about educational psychology.

e The first is a new feature called On the Web that appears within the text and
lists useful websites providing further information on topics discussed in each
chapter.

ny

imes.

expect the woria*

e New Times

m

“ONTHEWEB

For more on peer tutoring see the Northwest Regional Educational Laboratory at

www.nwrel.org.

e The second is a Themes of the Times connection located on the Companion
Website (www.ablongman.com/slavin8e) and directly linked to specially selected
New York Timesarticles that present differing perspectives on contemporary topics

pertinent to educational psychology.
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e Finally, in the Key Terms sections at the end
of each chapter, an icon prompts you to use
Research Navigator™. This powerful research
tool allows you to investigate key concepts
and terms from the book using a collection of
resources available to you online, including
EBSCO’s ContentSelect Academic Journal
Database and The New York Times. Purchase
of this book allows you free access to this ex- e e
clusive pool of information and data. Your T 5 o
personal access code and instructions are in-
cluded on the inside cover of this book.
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Using Research Navigator

Educational Psychology: Theory and Practice is designed to integrate the content of
the book with the valuable research tool, Research Navigator™, a collection of re-
search databases, instruction, and contemporary publications available to you online
through www.mylabschool.com.

In the Key Terms section at the end of every chapter you’ll see special Research
prompts cueing you to visit the Research Navigator™ website, using the key terms
in each chapter to expand the concepts of the text and to further explore the work
being done in the field of educational psychology. To gain access to Research Navi-
gator™, go to www.mylabschool.com and log in using the access code you’ll find

. Y
on the inside front cover of your text. Research Navigator™ learning aids include the (fnylabSChoor
following;: gl b ]

EBSCO’s ContentSelect Academic Journal Database EBSCO’s ContentSelect Aca-
demic Journal Database contains scholarly, peer-reviewed journals. These published
articles provide you with specialized knowledge and information about your research
topic. Academic journal articles adhere to strict scientific guidelines for methodology
and theoretical grounding. The information obtained in these individual articles is
more scientific than information you would find in a popular magazine, in a newspa-
per article, or on a Web page.

The New York Times Search by Subject Archive Because newspapers are issued in
regular installments (for example, daily, weekly, or monthly), they provide contem-
porary information. Information in newspapers may be useful, or even critical, for
finding up-to-date material or information to support specific aspects of your topic.
Research Navigator™ gives you access to a one-year, “search by subject” archive of
articles from one of the world’s leading newspapers—The New York Times.

“Best of the Web” Link Library Link Library, the third database included on Re-
search Navigator™, is a collection of Web links, organized by academic subject and
key terms. Searching on your key terms will provide you a list of five to seven editori-
ally reviewed websites that offer educationally relevant and reliable content. The Web
links in Link Library are monitored and updated each week, reducing your incidence
of finding “dead” links.

In addition, Research Navigator™ includes extensive online content detailing the
steps in the research process, including:
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Cmylabschool

www.ablongman.com/slavinge

Starting the Research Process
Finding and Evaluating Sources
Citing Sources

Internet Research

Using Your Library

Starting to Write

Go to www.ablongman.com/aboutrn.com for more information on how to

use Research Navigator™.

STUDENT SUPPLEMENTS

In MyLabSchool, discover where the classroom comes to life! MyLabSchool is a
suite of online tools, available at www.mylabschool.com, designed to help your
students make a smooth transition from student to teacher. MyLabSchool allows
students to observe real classrooms in action and helps students prepare for getting
a job. With portfolio development assistance, career advice, and Praxis preparation,
your students will leave your course ready for the next step. MyLabSchool includes a
direct connection to Research Navigator™. Access to this valuable supplement is free
with the purchase of a new text. See inside the front cover for your access code!

A new Teaching Dilemma Casebook, packaged free upon instructor request,
provides elementary and secondary case studies that demonstrate common dilem-
mas that arise in today’s classrooms. The Casebook includes four detailed cases
per chapter that are closely integrated with the content and augmented by guiding
questions and sample responses on the text website. Students will read about the
ethical, moral, and political conflicts teachers face on a daily basis and reflect upon
the possible solutions, better preparing them for the split-second decision making
required of them as teachers. This supplement can be packaged with the text at
no additional charge. Contact your representative for details.

Preparing for Licensure Guides help students prepare for special state licensure
tests, such as Praxis, with exercises closely tied into specific content from the
text. Special guides have been prepared for General Certification and Praxis and
four state-specific certification tests: Texas, Florida, New York, and California.This
supplement can be packaged with the text at no additional charge. Contact your
representative for details.

The robust Companion Website (www.ablongman.com/slavin8e) is organized
by chapter and provides a full complement of Study Guide resources including
pre-reading and post-reading study materials; self-check quizzes and practice tests;
special New York Times articles; a complete guide to conducting research on the
Internet; answers to Self-Assessment features; ongoing discussions about possible
solutions to case studies in the book and in the new Teaching Dilemma Casebook;
teaching strategies; lecture notes; Web links; and a correlation chart outlining the
INTASC Principles and NCATE Standards addressed in the text.

“/NSTRUCTOR SUPPLEMENTS

The Instructor’s Resource Manual with Test Items contains chapter over-
views, annotated lecture outlines, suggested readings and media, answers to the
textbook Self-Assessment features, handout masters, and a complete offering of
assessment items leveled for difficulty.

The Computerized Test Bank contains a variety of testing items. The printed
Test Bank is also available electronically through our computerized testing system:



TestGen EQ. Instructors can use TestGen EQ to create exams in just minutes
by selecting from the existing database of questions, editing questions, or writ-
ing original questions. Testing items in the test bank include multiple-choice,
true—false, short-answer, conceptual essay, reflective essay, and concept integra-
tion questions. Concept integration items ask students to apply a combination of
concepts and principles to a written teaching scenario.
e The Intentional Teacher Video offers vignettes tied to chapter content that
showcase intentional teachers and situations that educators encounter.
The PowerPoint™ Presentation consists of outline slides for use in the class-
room and lecture outlines for faculty. (Available for download from Supplement
Central at http://suppscentral.ablongman.com.) New enrichment lectures in
current areas of interest, such as IDEA 2004 and research on the brain, are also
available.
¢ Allyn and Bacon Transparencies for Educational Psychology IV is an updated
package that includes over 150 full-color acetates.
“What Every Teacher Should Know About” series contains short booklets that
cover the basic concepts of key topics in Education from Assessment to IDEA and
NCLB. (Speak with your Allyn and Bacon/Longman representative. )
In MyLabSchool, discover where the classroom comes to life! MyLabSchool
is a suite of online tools, available at www.mylabschool.com, designed to help
your students make a smooth transition from student to teacher. MyLabSchool
allows students to observe real classrooms in action and helps students prepare
for getting a job. With portfolio development assistance, career advice, and Praxis
preparation, your students will leave your course ready for the next step. MyLab-
School includes a direct connection to Research Navigator™. Access to this valu-
able supplement is free with the purchase of a new text. See inside the front cover
for your access code!
® VideoWorkshop for Educational Psychology is a new way to bring video into
your course for maximized learning! This total teaching and learning system in-
cludes quality video footage on an easy-to-use CD-ROM plus a Student Learning
Guide and an Instructor’s Teaching Guide. The result? A program that brings
textbook concepts to life with ease and that helps your students understand, ana-
lyze, and apply the objectives of the course. VideoWorkshop is available for your
students as a value-pack option with this textbook. (Special package ISBN re-
quired from your representative. )
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