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AN BRALETEANLRARERAEL. FLEARTEFE
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BitER
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—1E ¥ 3% A 8 7 (Ninio & Snow, 1996)#F 55 By ¥ N\ fo & J& 7 45 & i 3|
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1 Introduction

1.1 Background

The U.S. psychiatrist Watzlawick (1967, 49) and his team
workers once said, “no matter how one may try, one cannot not
communicate.” In order to be a good communicatoer, one has to have
not only a good knowledge of the language, but also a high ability of
using the language. What’s more, a proper and effective use of a
language other than people’s native language seems to be essential to
their engagement in international communication and cooperation.
Therefore, investigating the competence of using a second or foreign
language® is both academically valuable and socially meaningful.

If the linguistic system of a language is taken as one leg of a man,
the use of such system in real communication will be the other leg for
the man to walk. Research has shown, for example, that language
learners don’t necessarily use the language as well as they know the

@ Actually, many researchers such as Krashen (1981) have discussed the
conceptual difference between second language (L.2) learning and foreign language
learning, that is, L2 learning is characterized as learning the target language in an
environment where it is commonly used, while foreign language learning refers to
learning a target language which is not used for everyday communication. Despite
this fact, such distinction is overlooked in the present study for as what Vivian

Cook (1996) argued, learners in these two situations don’t necessarily learn in

two different ways, and this distinction is not the focus of the present study. So

the term of second language acquisition (SLA) is used in this study in order not to
complicate the story.

I
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grammar of the language (Bardovi-Harlig, 1999). This is the case for
many instances in teaching of English as a foreign language in China.
One is the failure of a coliege student in responding to a foreigner’s
“thank you”. Another is about how a graduate student asked the
health situation of one of his classmates. Instead of the expressions
like “Are you OK?” he said “How are you?” Although small in
number, similar anecdotes are impressive enough to get the
researcher’s attention, and in many cases they are interpreted as the
matter of cultural or first language (L1) interference. It’s true that
culture does get in the way in everyday communication, and L2
learners can never free themselves from the influence of their mother
tongue. But they are also the results of the underdevelopment of L2
pragmatic competence—the knowledge of both production and
comprehension of pragmatic meaning within the confines of specific
sociolinguistic contexts ( Garcia, 2004). One thus cannot help
wondering how L2 learners’ pragmatic competence forms and
develops in learning a second language.

1.2 Research background of the present study

The study of pragmatic development began in 1970s, which
focused on children’s developing mastery of the use of speech for the
communicative purpose. But since then there has been no generally
agreed-upon way of pragmatic analysis. In this case, much effort was
made to construct a framework for defining and categorizing children’s
use of speech, namely their communicative acts, such as the First
Communicative Acts Coding System (FCA), the Abridged Inventory
of Communicative Acts (INCA-A) and the Parental Interview on 100
Communicative Acts (PICA-100). FCA is designed to code and analyze
the talk of children in the single-word stage. PICA-100 is an
instrument for interviewing parents about beginning speakers’ speech
use (Ninio & Snow, 1996). INCA-A is an eifective scheme for
investigating the speech uses in children whose competence of using
language is developing.



As the grip that research in L1 acquisition has on the study of L2
learning, the research in the L1 pragmatic development or
“developmental pragmatics” (see Ninio & Snow, 1996) also sheds
light on that of L2 pragmatics both at the theoretical and the practical
levels. Many theoretical models are referred to by both L1 and L2
pragmatic development studies (e.g., speech-act theory; discourse
analysis), and many L2 pragmatic development research methods are
borrowed from L1 pragmatic development research (e.g., tracking,
psychological measuring). The modern study of L2 pragmatic
development® dates back to the early 1980s, when Kasper and Blum-
Kulka had their book Pragmatische Aspecte in der Interimsprache
published. From then on, increasing attention has been paid to the
pragmatic issues in SLA, and in the efforts of Kasper and Blum-Kulka
and many other researchers (such as Ellis, Bardovi-Harlig, Hartfore,
et al.), the first collection of eleven research papers— Interlanguage
Pragmatics—was published in 1993, which marked the establishment
of L2 pragmatics as a prospective research area.

According to Kasper and Blum-Kulka (1993), L2 pragmatics is
the baby of two different disciplines—SLA research and pragmatics.
To be specific, L2 pragmatics is both an offset of SLA study
paralleling with L2 phonology, morphology, syntax and semantics and
a domain of pragmatics interacting with sociolinguistics or
psycholinguistics. Furthermore, L2 pragmatics is also believed to be
“a direct off-shoot” of cross-cultural pragmatics (Beebe & Cummings,
1996) since the question of “what language learners do in a L27” is
one of the major concerns of cross-culture pragmatics.

Owing to its interdisciplinary nature, L2 pragmatics is generally

@ Also as “interlanguage pragmatic development” in almost all of the works
regarding pragmatic development in L2 learning, which follows Selinker’s (1972)
referring to the term of “interlanguage” as what the target language learners have
acquired in the process of target language learning. In order to avoid unnecessary
misunderstanding, the terms of “L2 pragmatic development” is used to refer to
both “interlanguage” and “foreign language pragmatic development”.

uononponu| |
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defined as the “... study of nonnative speaker’s (NNS) use and
acquisition of linguistic action patterns in a L2...” (Kasper & Blum-
Kulka, 1993, 3) or “how nonnative speakers develop pragmatic
ability” in a second or foreign language (Kasper & Rose, 2002, 1).
On the one hand, as a research domain in SLA studies, L2 pragmatics
investigates not only L2 use, i.e. “how nonnative speakers
comprehend and produce action in a target language”, but also L2
learning, that is, “how L2 learners develop the ability to understand
and perform action in a target language.” (Kasper&Rose, 2001,1) On
the other hand, L2 pragmatics discusses the pragmatic phenomenon in
the process of comprehending and producing action in a target
language by the NNSs on the basis of speech act theory or cross-
cultural communication theory (Barron, 2003).

Much research has been done since 1990 when L2 pragmatics
established its place in the world. According to the summary of
research objectives made by Kasper and Blum-Kulka (1993, 3-17) and
Kasper and Rose (2002), the so-far-conducted L2 pragmatic studies
have mainly centered on the following topics: (D production of
linguistic action; @ comprehension of illocutionary force and
politeness; @impact of context variables on choices of conventions of
means and form; @ discourse sequencing and conversational
management; G)pragmatic success and failure; ®development of L2
pragmatic competence; (D research methodology in L2 pragmatic
studies; ®instruction in L2 pragmatics, etc.

Comparing the research objectives expressed in the definition of
L2 pragmatics and those labeled by researchers in the existing
studies, it is obvious that the bulk of L2 pragmatic studies is
concerned with issues of L2 use rather than development or
acquisitional processes. Incommensurateness can be easily found
between the importance accorded to L2 pragmatic development and
what researchers have really investigated. The development of
pragmatic competence in L2 is an important part of language learning
research in which researchers concentrate on how children acquire the



