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Preface for Instructors

F rom Inquiry to Academic Writing: A Practical Guide is a rhetoric that
introduces students to college-level reading, thinking, inquiry, analysis,
and argument. It is based on a first-year composition course that we have
taught over the years in which we guide students through the writing
process to produce essays that use evidence and sources in increasingly
complex ways. Throughout, we present academic writing as conversa-
tional — as a collegial exchange of ideas, undertaken in a spirit of collabo-
ration in the pursuit of new knowledge. On the one hand, we want
students to see that academic writing is a social act in which they are
expected to work responsibly with the ideas of others. On the other hand,
we encourage students to see themselves as makers of knowledge — as
writers who use sources in a variety of ways to develop and advance argu-
ments that make new contributions to ongoing conversations about ideas
and issues.

We aim to demystify cross-curricular thinking, reading, and writing by
breaking down their processes into a series of manageable habits and skills
that students can learn and practice. Because academic writing involves
complex and overlapping skills, we use a sequenced “step-by-step” peda-
gogy to clarify (without oversimplifying) the various skills involved in
developing academic arguments. For example, we explain that students
must learn to make inquiries (by asking questions to discover and explore
issues) and value complexity (by avoiding binary thinking and engaging
with multiple perspectives); and then we also provide activities to help stu-
dents practice and develop those habits of mind.
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m The Book’s Organization

Although you can teach the chapters in any order, adapting them to suit
the needs of your course and your students, the arc of the text follows
an incremental and cumulative sequence that begins with academic think-
ing and proceeds to academic reading, academic research, and finally to
academic writing. That said, we hasten to add that we constantly empha-
size the recursive and overlapping nature of these skills (especially the
connection between reading and writing) and the centrality of the writing
process. Indeed, we assume students will be writing throughout the
semester, and so punctuate every chapter with short readings and activi-
ties designed to get students to pause and try out the kinds of writing
they will need to practice through the various stages of developing their
papers.

We begin with an introduction for students, in which we explain what
academic writing is, and how the book is designed to help them develop as
academic thinkers, readers, and writers. Then, in Part One, Chapter 1 pre-
sents an overview of academic writing as a process motivated by inquiry, and
is followed by chapters that offer strategies for reading critically and work-
ing with other writers’ ideas. Inevitably, reading and writing processes are
intertwined. Thus in Chapter 2 we encourage students to practice “writerly
reading” — reading texts as writers who can analyze critically the decisions
other writers make (whether those writers are professional scholars or col-
lege peers) — so that they can implement the most appropriate strategies
given their own purpose for writing. While Chapters 2 through 5 address the
nuts and bolts of getting started on writing, from how to mark a text to form-
ing questions and developing a working thesis, we recognize that this
process is rarely linear and that it benefits from conversation with invested
readers. Chapters 6 and 7 help students develop and support their theses by
providing a range of strategies for finding and working with sources — for
example, showing students the ways they can use summary, paraphrase, and
synthesis in the service of their purpose as writers. In Chapters 8 and 9 we
link writerly reading with the ability to practice “readerly writing,” or writ-
ing that is self-conscious about the needs of real readers.

Chapter 10 presents revision in the context of peer groups. The
responses of classmates can help students determine when they might
need to read additional material before shaping more effective research
questions, for example, or when a draft indicates that more evidence-
gathering will be needed to support a student’s argument. Our supporting
materials for peer workshops foster productive group interaction at every
stage of writing, including reading, collecting, planning, developing, re-
searching (for some assignments), and revising. These materials empha-
size the spirit of inquiry that guides effective responses to peer writing and
the conversational aspect of writing that occurs during workshops and on
the page as a writer engages the ideas of others. Finally, in Chapter 11, we
provide students with strategies for conducting original research that
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build upon earlier chapters on using personal experience or writing a
researched argument.

As we noted earlier, although the process of developing an academic
argument can be messy and unruly at times, the structured step-by-step
pedagogy in Part One should support students during each stage of the
process. Most readings are followed by “For Analysis and Discussion”
questions that send students back into the reading to identify and internal-
ize the rhetorical moves writers make. In every chapter, “Steps to...”
boxes summarize the major points about each stage of thinking, reading,
and writing, offering quick references that bring the most salient informa-
tion into focus for student review and practice. “Practice Sequences” in
each chapter ask students to try out and build on the strategies we have
explained or demonstrated. We also provide intermittent templates, for-
mulas, and worksheets that students may use as heuristics or to organize
information as they read and write. Your students should feel further sup-
ported and encouraged by seeing the abundance of student writing we use
as examples in Part One, side by side with the examples of professional
writing we include.

B The Text Is Available Combined with a Reader

From Inquiry to Academic Writing: A Text and Reader features the text chap-
ters in this book, plus a reader that focuses on cross-disciplinary conversa-
tions inside (and outside) of the academy. The substantial readings are by
well-known academic writers and public intellectuals, and the themes
address issues of education, globalization, race, class, gender, and popular
culture. You can view the table of contents and request a copy at
www.bedfordstmartins.com.

m Additional Resources

An instructor’s manual, Resources for Teaching FrRom INQUIRY TO ACADEMIC
WRriTING can be downloaded from the companion Web site, www.bedford
stmartins.com/frominquiry. The manual addresses every step of the
process of academic writing we set forth in the text, with additional com-
ments on the readings integrated in the text chapters. Not only do we dis-
cuss many of the issues involved in taking our rhetorical approach to
academic argument — problems and questions students and instructors
may have — we also suggest background readings on the research inform-
ing our approach.

Additional resources on the Web site include downloadable templates,
worksheets, and summary boxes for students; TopLinks that supplement
the readings in the book; and connections to the suite of online resources
offered by Bedford/St. Martin’s, including Re: Writing.
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