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Preface
A A AR B S e P . RGOS R A G

In developing a revision of a book, there is a temptation to create a new
book with little resemblance to the original edition. There also are areas in
which it is difficult to determine what should be revised and if a revision
seems necessary. Certainly much has been learned about the education of

. exceptional children and youth since release of the first edition of this text.
The original edition coincided with the implementation of Public Law
94-142. The interim years have given the authors opportunities to observe
the responses of the public schools to this law and, in turn, to determine
the need for new content in specific areas. On the other hand, substantive
information on learner characteristics and causes of handicapping conditions
has remained relatively constant. To determine the direction this revision
should take, a user study was conducted. The following guidelines resulted
from this survey.

1. Chapters on early intervention and career and vocational education were
added.

2. Discussion of least restrictive environments and examples of appropriate
placement were integrated into each chapter. This resulted in the elim-
ination of the original Chapter 2 on least restrictiveness.

3. The introductory chapter now’ focuses on the current status of the ed-
ucation of exceptional children and youth. Attention also is given to
emerging trends.

4. Chapter 3 was rewritten to reflect the instructional planning practices
that have emerged as schools gain experience in implementing the
required individualized educational program (IEP). Examples of com-
prehensive planning systems were replaced with illustrative material
acquired from public schools.

. A chapter on program needs and instructional alternatives was added.

6. Case histories introduce each chapter to provide the reader with an
applied frame of reference.

7. While the impact of PL 94-142 has been significant and remains an
important study for students in introductory courses, a shift in the em-
phasis on this law and related legislation was made. This edition em-
phasizes the applications of the laws and responses they have elicited.

Ut



Chapter 1 still contains definitive discussion of legislation, but the gen-
eral attention to requirements has been translated into concern for ac-
cepted practices.

8. Literature reviews were conducted to insure current citations and to
give readers direction for further study.

9. A major investment was made to increase consistency across chapters
to enhance readability. At the same time, emphasis remains on providing
.a comprehensive text. Each chapter was examined by independent re-
viewers to aid authors in contextual and organizational decisions.

10. As is always true in fields such as special education, important events
occur late in the production stage of a book and may subject it to im-
mediate change. If they are discussed, they may change again before
the book is released. What was considered new information may now
be perceived by some as dated. The trend toward deregulation and cuts
in federal support of social programs are important examples of current
change. It was decided that these topics, though underdeveloped at the
moment, likely will become patterns of the future and so have been
included. The issue of deregulation has the effect of repeal and warrants
attention as an issue in introductory courses.

Hopefully an appropriate balance has been achieved in this revision be-
tween the incorporation of new information and the addition of appropriate
responses to contextual and organizational suggestions from users. The de-
velopment team below endeavored to adhere to the guidelines provided in
relating their professional and personal observations.

Edward L. Meyen, University of Kansas

Nancy L. Peterson, University of Kansas

Gary M. Clark, University of Kansas

Linda Kreger Silverman, University of Denver

Robert H. Bruininks, Grace Warfield, and Darlene Sholtis Stealey,
University of Minnesota

P. Douglas Guess and Marilyn Mulligan, University of Kansas

Larry J. Little, Shippensburg State College

Richard J. Whelan, University of Kansas Medical Center

Barbara Sirvis, San Francisco State University

Nicholas W. Bankson, Boston University

Carson Y. Nolan, American Printing House for the Blind

Alfred D. Larson and June B. Miller, University of Kansas Medical
Center

The book remains organized by categorical chapters supplemented by chap-
ters on generic topics. It is our belief that this structure is most compatible
with how introductory courses are taught. It also provides easy access to
information on exceptionality. We have invested heavily in planning and
coordination to make the book more than a collection of chapters. Our intent
has been to combine the merits of a single-authored text with the merits of



a comprehensive team approach. We hope we have provided a comprehen-
sive and substantive resource for instructors and students alike.

There is no substitute for initiative in seeking information—this book
does not exhaust the study of exceptional children and youth. As a basic
reference for introductory courses, this book gives special attention to the
stimulation of reader interest and encourages students to further their study
in this important area of social and educational concern.

Edward L. Meyen
1982
Lawrence, Kansas
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