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and to the next generation, Samuel Charles, just born



TO THE STUDENT

Hello and welcome. Let me invite you into the study of a fascinating subject—
children and their development. This is a bit like inviting you into my own home,
since I have lived in the world of the study of children for a great many years.
Unfortunately, I cannot know each of you individually, but by writing this book as
if it were a conversation between you and me, I hope I can make your reading of
this book and your study of this subject very personal processes.

Because such personal involvement is one of my goals, you will find that I
often write in the first person and that I have included a number of anecdotes
about my own life. (One of the amusing side effects of this style of writing is that I
often meet students from around the country who, having read this book, know
all kinds of personal things about me and feel that they know me well, even
though we have never met.)

Welcome, too, to the adventure of science. From the very first edition of this
book, one of my goals has been to try to convey a sense of excitement about
scientific inquiry. I want each of you to take away some feeling for the way
psychologists think, the kinds of questions we ask, and the ways we go about trying
to answer those questions. I also want you to take away with you some sense of the
theoretical and intellectual ferment that is part of any science. Think of
psychology as a kind of detective story. We discover clues after hard, often
painstaking, work; we make new guesses or hypotheses; and then we search for
new clues to check on those hypotheses.

Of course, I also want you to come away from reading this book with a firm
grounding of knowledge in the field. There is much that we do not yet know or
understand. But a great many facts and observations have accumulated. These
facts and observations will be of help to you professionally if you are planning (or
are already in) a career with children—such as teaching, nursing, social work,
medicine, or psychology; the information will also be useful to you as parents, now
or in the future. There is much to be learned. In the midst of all that learning,
though, I hope you enjoy the reading as much as I have enjoyed the writing.

Helen Bee
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TO THE INSTRUCTOR

Writing this sixth edition of The Developing Child has been full of surprises,
even some adventures. The most pleasant surprise was the opportunity to use
photos from the excellent new PBS series, Childhood, produced by Geoff Haines-
Stiles and Peter Montagnon in association with Thirteen/WNET, which many of
you will have seen in the fall of 1991. Happily, this sixth edition will also be used
for the telecourse to be based on the Childhood series. It was a real pleasure to be
able to include pictures of children and families whose stories I knew. When
photos have a context, they become more informative for students. And because
families from all over the world were filmed for the series, these photos also show
graphically just how universal the process of development is.

The only drawback to this otherwise-splendid connection with Childhood was
that the final draft of this edition had to be written on a tighter deadline than
usual. And as all of you know, tight deadlines are an invitation to disaster of one
kind or another. My computer died during the final push, eating a half day’s
work. Then the new computer would not talk to my printer. To cap it all off, on
the final day of work, a tornado came through town. When I submitted the
manuscript to my editors, I wrote them of this particular adventure:

Sunday, as I was slaving away, a huge thunderstorm rolls in, I'm in the middle of
something and don’t want to take the time to stop and turn off the machine; (my
husband) Carl sticks his head in the door and tries to tell me there is a tornado
warning. I tell him to go away; I'm in the middle of something. Then the power
goes off, eliminating the work since the last save, and the tornado sirens go off all
over town. So I finally take it seriously (besides, with the power off, how could I
work?) and we run down to the basement which is the official safe place. Then I
realize that if there really is a tornado, the book will be lost. So I rush upstairs with a
laundry basket and madly gather up all the parts and pieces, tossing them into the
laundry basket, including two sets of disks and the art manuscript and other crucial
items, then rush back to the basement. I tell Carl that if there really is a tornado, his
job is to fall on the laundry basket and save the book and I'll be right on top of him.
Apparently there really was a tornado in a town about 4 miles from here, and the
radio said it was headed our way. Lots of tree limbs down, but we didn’t actually see
a black funnel. Heck of a wind, though, and rain in buckets. Twenty minutes later
all was clear.

Still, in the midst of all the adventure and the tearing out of hair over dead
or dying computers, a new edition was indeed written—an edition with many of
the same goals as before, but with updates and changes.

Goals of the Sixth Edition

A major goal of a new edition of any text is to update theories and research
information. In a field changing as fast as developmental psychology—with new
journals proliferating and literally thousands of papers presented at professional
meetings—that is no small task. Inevitably, the addition of new ideas and new
research seems to make each edition longer than the one before. To balance the
scales as much as possible, one must omit favorite old examples, theories that are
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no longer as influential as they once were, even delete whole topics to make room
for new areas of inquiry. Inevitably, in this process, I will have left out some of
your favorite material from earlier editions. I trust that what replaces it will be
equally interesting.

But writing a revision is not just a process of updating. It is also necessary to
continue to pursue the broader goals that have been a part of this book from the
first edition:

1.  To find that difficult but essential balance between theory, research, and
practical application;

2.  To make the study of child development relevant not just for psychologists
but also for students in many other fields in which this information is
needed—nursing, medicine, social work, education, home economics;

3.  To keep all discussions as current as possible, so that students can encounter
the very latest thinking, the most recent research;

4.  To write in as direct a way as possible, so that the book is more like a
conversation than a traditional text. Such a personal style is still possible
along with theoretical clarity and research rigor—both of which I have
worked hard to achieve.

Changes in the Sixth Edition

The basic chapter organization remains the same as it has been since the
fourth edition, with fifteen chapters. But I have made significant changes
internally in several chapters, and I have updated content throughout.

Major Chapter Revisions Chapter 5, on perceptual development, has been
extensively rewritten and reorganized so that much more of the fascinating new
research and theory on infant pattern perception could be included. Chapter 13,
on the ecology of development, is now organized around a more explicit systems
perspective, using Bronfenbrenner’s categories as an organizational rubric. This
change makes much greater sense out of the wide variety of topics covered in that
chapter. Chapter 14, on atypical development, now includes an extensive
discussion of developmental psychopathology. The discussion of
emotional /behavioral disturbances is now divided into two broad sections, one
dealing with externalizing and one with internalizing disorders, an organization
that considerably clarifies the subject matter.

New Topics There are many new topics in this edition, including:

® Neural development prenatally and in the first few years, including the
fascinating new information on dendritic pruning and other changes
at 12-24 months
AIDS and its transmission to infants
Perception/discrimination of language sounds in the first year of life

® Perception/discrimination of faces, including the very interesting new
work on babies’ preferences for attractive faces

* “Theory of mind” and other research on a possible cognitive change at
age 4
Cross-linguistic comparisons of early language
Alternative definitions of temperament
Patterson’s research on highly aggressive children
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e Secure and insecure attachments in adults, and their implications for
child rearing

Sex differences in patterns of peer relationships from early childhood
Perception/understanding of others’ emotions

Systems theory

Developmental psychopathology

Significantly Updated Topics 1 can’t possibly list all of the smaller (but significant)
changes, but here are a few of the topics that will look quite different to you in
this edition:

Long-term effects of prenatal alcohol exposure

Strategies for studying perception in young infants

Changes in perceptual acuity in the early months

Perception of faces

Cross-modal transfer

Heritability of I1Q, including the new French cross-fostering studies
The use of IQ tests in the schools

Imitation in infancy

Information processing—theory and research

Current theories of language acquisition

Long-term outcomes for securely and insecurely attached children
Long-term outcomes for rejected or unpopular children

Day care: the latest information on the Great Debate

Impact of parental occupations and social support on the child
Effects of divorce, particularly long-term effects

Alternative views of moral development, including Gilligan’s theory
Depression in childhood and adolescence

Attention-deficit hyperactivity disorder and its long-term
consequences

e Autism, which I have treated in a distinctly new way in this edition

New Pedagogical Aids Another change in this edition is the addition of critical
thinking questions at the end of each chapter. In most instances there is one
question of each of three types: (1) a practical application (“How would you apply
this information to X situation?”), (2) a methodological question (“How might we
go about trying to answer X question?”), and (3) a theoretical question.

There are also nine new projects in this edition, including four of an entirely
new variety that I call “investigative projects.” Each of these four is intended as a
group project for a small set of students, perhaps three or four, and each involves
some exploration of community resources: prenatal care services available for the
poor; local school district policies on the uses of IQ and achievement tests; types
of day care available in the community; programs for the gifted and retarded in
the local schools. Five new individual projects have been added to the following
chapters:

Chapter 3—observation of mother-infant turn-taking during feeding

Chapter 7—conservation of mass, number, and weight

Chapter 7—the pendulum problem as a measure of formal operations

Chapter 11—observation of altruistic behavior in preschoolers

Chapter 13—comparative evaluation of a set of any three different day-care

centers
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Supplements

The supplements for this edition have been greatly expanded.

Instructor’s Manual This is now a very hefty document indeed! My intention here
is to lay out a whole course using the sixth edition, including the pre-planning,
the syllabus, the organization of lectures, and lecture material for each chapter.
For those of you who have taught this course many times, much of the planning
detail will not be needed, though I hope you may still find the lecture suggestions
helpful. For those of you approaching the teaching of this course for the first
time, the manual may be a timely form of assistance.

Included with the Instructor’s Manual is a set of transparency masters—
some of which duplicate figures that appear in the text—to make it easier to
review some figures in class. Many of the transparencies provide new data,
designed to illustrate particular points you may cover in lecture.

Finally, there is a new film/video guide included in the manual, which
includes a section on using the videos from the Childhood series with The
Developing Child.

Test Bank All multiple choice questions in the test bank are either new or revised
from earlier editions. I wrote some of them; the rest were written by Marite
Rodriguez-Haynes of the Clarion University of Pennsylvania. All are available
either in book form or on disk using TestMaster, an excellent microcomputerized
test generation system that allows instructors to create fully customized tests.
TestMaster is available free to all adopters, in either Macintosh or IBM forms.

Study Guide The Study Guide, prepared by Bill Cunningham, has been
thoroughly rewritten to correspond with the sixth edition. Each chapter includes
chapter objectives, key terms and concepts, a multiple-choice self-quiz, open-
ended study questions, and an end-of-chapter review unit.
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Two of the most powerful resources in child development education have now
joined forces to create an unprecedented multidimensional educational tool.
Childhood, the highly acclaimed television portrait of the journey from infancy to
adolescence, and The Developing Child, Sixth Edition, have come together to form
a unified, mutually supportive learning package. The video series and the text
work together to create a learning environment that reaches beyond the printed
page, offering a unique opportunity to breathe life into your classroom.

As the presence of photographs taken from the Childhood series indicates,
this revised edition of Helen Bee's text will also serve as the companion textbook
to the Childhood telecourse, which will begin in the Fall of 1992. Whether you view
the original seven one-hour programs, or the 24 half-hour telecourse programs,
we hope you find the video and print components mutually illuminating. For
instance, Chapter Six in The Developing Child discusses Urie Bronfenbrenner’s
"Ecology of Human Development,” as the Childhood series shows the dramatic
images of the contrasting first days of school in Russia, Japan, or America; and
rites of passage, both formal and informal, in the rain forests of Cameroon, the
suburbs of New York, and in the streets of Sao Paulo.

Thisken-wnet
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