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any of you reading this book will be enrolled in an educational psychology
Mcourse as part of your professional preparation for teaching, counseling, speech
therapy, or psychology. The material in this text should be of interest to everyone who
is concerned about education and learning, from the nursery school volunteer to the
instructor in a community program for adults with disabilities. No background in
psychology or education is necessary to understand this material. It is as free of jar-
gon and technical language as possible, and many people have worked to make this
edition clear, relevant, and interesting.

Since the first edition of Educational Psychology appeared, there have been many
exciting developments in the field. The ninth edition continues to emphasize the edu-
cational implications and applications of research on child development, cognitive sci-
ence, learning, and teaching. Theory and practice are not separated, but are considered
together; the text shows how information and ideas drawn from research in educa-
tional psychology can be applied to solve the everyday problems of teaching. To ex-
plore the connections between knowledge and practice, there are many examples,
lesson segments, case studies, guidelines, and practical tips from experienced teachers.
Throughout the text you will be challenged to think about the value and use of the
ideas in each chapter, and you will see principles of educational psychology in action.
Professors and students who used the first eight editions found these features very
helpful. But what about the new developments?

New in the Ninth Edition

New Chapter: In this edition there is a new chapter on “Teaching for Self-Regula-
tion, Creativity, and Tolerance.” Educators are recognizing what parents have known
for years—there is more to schooling than academics, and educational psychologists
have quite a bit to say about these important nonacademic outcomes. This chapter
looks at research on self-regulation and learning to learn, creativity and how to fos-
ter it, social-emotional learning and the development of life-coping skills, and finally,
teaching for tolerance. The chapter examines cooperative learning, conflict resolu-
tion, and classroom communities. The next decade promises to challenge our ability
to keep our schools both safe and compassionate. I hope this chapter will help new
teachers meet these challenges.

New Topics: Over 430 new citations have been added to this edition to bring
prospective teachers the most current information. Topics include the following:

m  the brain and learning ®  goal theory m  self-schemas and motivation

m  bullying and relational aggression m  culturally relevant pedagogy ®  dealing with conflict and violence
®  working memory and implicit memory w  learning strategies w  authentic assessment

m  Section 504 accommodations ®  social cognitive theory and self-efficacy ®  high-stakes testing

m  diversity and giftedness @ problem-based learning and

®  culture and classroom management cooperative learning

m  self-regulation ® interest and emotions in learning

www.ablongman.com/woolfolk 7 Preface



The Plan of the Book

The introductory chapter begins with you, the prospective teacher, and the questions
you may be asking yourself about a teaching career. What is good teaching, and what
does it take to become an excellent teacher? How can educational psychology help you

to become such a teacher?

Part One, “Students” focuses on the learners. How do they develop mentally,
physically, emotionally, and socially, and how do all these aspects fit together? Where
do individual differences come from, and what do they mean for teachers? What does
it mean to create a culturally compatible classroom, one that makes learning accessi-

ble to all students?

Part Two, “Learning and Motivation” looks at learning and motivation from
three major perspectives—behavioral, cognitive, and constructivist—with an em-
phasis on the last two. Learning theories have important implications for instruction
at every level. Cognitive research is particularly vital right now and promises to be a
wellspring of ideas for teaching in the immediate future.

Part Three, “Teaching” examines how to create learning environments and, then,
how to teach, both for academic learning and for self-regulation, creativity, and tol-
erance. The material in these chapters is based on the most recent research in real

classrooms.

lets cxamine three broad areas. Most contemporary explanations of motivation in-
clude a discussion of goals,interests and emotions, and self-perceptions (Murphy &
Alexander, 2000),

[ Check Yourself | What are the key factors in motivation according to a behavioral view:
point? A humanistic viewpoint? A cognitive viewpoint! A sociocultural viewpoint?

Distinguish between deficiency needs and being needs in Maslow’s theory.
What are the three dimensions of attributions in Weiner’s theory?

‘What are expectancy x value thearies?

What i legitimate peripheral participation?

Goal Orientation and Motivation

On a scale from | (Strongly Agree) to 3 (Strangly Disagree). How would you an-
N n swer these questions: | feel really pleased in school when .
WRITH

Summary Table

w Social Processes
in Learning
(pp. 314-315)

‘What are some of the social factors that influence learn-

ing in school? Parents, pers, and teachers infhuence norms and

values about school achievement. Children tend 1 select riends that

sharehei et s, ad esepct groups i .
ildren' academic motivation, But parents and

__solve problems by working hard Al the work is easy
| know more than the others I learn something new
__tdon't have to wark hard ___lam the anly ane who get an A
| keep busy L am with my friends

‘What is reciprocal determinism? Personal factors (helicfs,
ctations,attitudes, and knawledge), the physical and social

envitonment (resources, consequences of actions,other people,
and physical settings), and behavior (individual actions, choices,
byeach

other.
Social Learning Theory: Theory thal emphasizes lesrning through
observation of others.

Theory: Theary thatadd
s bl el

o Lw atole,to.§

chonse positive peer groups and 1 resist pm pressure for nnnmm\
ehaviors such as drug use. I students have few or no friends, being
fkeed by the teacher can be especially important

learning theory,

ming: Learning
uthers
Vicarious Reinforcement.: [ncreasing the chances that we will e

gt
# Social Learning and Social Sl acy A pstisee g i i
Cognitive Theories particular task.
o
(pp. 315-322) ome ontyis” ing

Distinguish between social learning and social cogni-
tive theories. Social learning theory was an carly neohehavioral
theary that expanded behavioral views of reinforcement and pun-
ishment.In behavioral views,rinforcement and punishment di-
el affect behavior. In social learning theory,secing another
persan,a model, einforced or puuished can have similar effcts on
the observer's behavior. Social cognitive theary expands social
Tearning theory to include cognitive factors such as belifs, expec
tations,and perceptions of self
Distinguish between ensctive and vicarious earning.

is learning by d conse
quences of your actions. Vicarious earming is leatning by obsery:
\m_ which challenges the behaviorist idea tha cognitive factors

thro u,m Ihuvmbnmnhex person—a model
Reciprocal Determinism: An cplatation o behair ot
sizes o h
other

= Constructivism and
Situated Learning
(pp. 322-328)

Describe three kinds of constructivism. sychalogical cor
structivists such as Piaget e concerned with how individuals
make sense of their world, based on individual knowledge, befiefs,
self-concept,or identity—also calledfirst wave comstructivisn, S0

such as Vygotsky social inferaction,

Tearning, Muich s going on
mmul\v befare performance and reinforcement can even take
plac

What are the elements of observational learning? In
order tolearn though observation, we have to pay attention to as
pects o the situation that will help us learn. In order to imitate the
behavior of a model, you have to retain the information, This in
volves mentally represcanting the model actions in some way,

cultural tools, and activity ‘hapr individual development and
Iearning—alsa called second wive constructivism. By participating
in broad range of activiies with others, learners appropriate the
‘outcomes produced by working together; they acquire new strate
gies and knowledge o their world. Finlly, constructvists are
intercsted in how public knowledge in academic disciplines is
constructed as well as how everyday belefs about the world are

‘members of a sociocultural group.

probably as verbal steps. In the production phase,
the behavior smoother and more expett, Sometimes we need a
‘great deal of practice, feedback, and coaching about subtle points

In what ways do constructivist views differ about
knowledge sources, accuracy, nd generality? Comirc:

befre wecn epoduce thebelaio o the model. il o it deat Knowke
tion shapes obs oal el byodapting and hanging nernl nmlcmandmgs or
forcement. We tay not perlurm alearned behavior unti mm s byan

tive o anfocusat. Most \ml\ hvr*wh J and external fac
et i practice, and s, ot ifer nhow mch hey cnphsise o r thecber Al
learning there s discussion about whether "

warw. ablongman,com/woolfolk
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Part Four, “Assessing” examines many types of
testing and grading, providing a sound basis for de-
termining how well students have learned.

Aids to Understanding

At the beginning of each chapter you will find an
Outline of the key topics with page numbers for
quick reference. Then you are confronted with the
question “What would you do?” about a real-life
classroom situation related to the information in the
chapter. By the time you reach the end of the chapter,
you should have even more ideas about how to solve
the problem raised, so be alert as you read. The chap-
ter then begins with a quick Overview along with a
list of Questions to focus your thinking about the up-
coming pages.

Within the chapter, headings point out themes,
questions, and problems as they arise, so you can look
up information easily. These can also serve as a quick
review of important points. When a new term or con-
cept is introduced, it appears in boldface type along
with a brief margin definition. These Key Terms are
also defined in a newly designed Summary Table at
the end of each chapter. After every major section of
the chapter, Check Yourself questions ask you to re-
view and apply your knowledge. Can you answer these
questions? If not, you might reexamine the material.
Throughout the book, graphs, tables, photos, and car-
toons have been chosen to clarify and extend the text
material—and to add to your enjoyment.

Each chapter ends with a Summary of the main
ideas and terms keyed to the Check Yourself questions
in each main heading. This Summary is an excellent
resource for study and review.




Text Features

As in the previous editions, chapters in the ninth edition include
Guidelines, the Teachers’ Casebook, and Point/Counterpoints.

R ST

‘Create a climate of trust in your classroom.
Examples

2. Follow through with faix consequerices.
opportunities to improve their work.
Examples

1. Provide s vocabalary of emotions and note descr
emationk in characters or storkes

1. Avoid listning to “tatrle tale” stories about students
3. Avoid unnecessary comparisons and give students

Fielp students recognize and express their feclings.

iptions of

2. Far older stodents, use readinga. films, or rle reversals (4
el them identify the emotions of athers.

Provide strategies for coping with emotions.

Eramples

1. Discuss o peactice altermatives such as stopping to think
b the other persan fesls, secking helh anger managevent
such as self-alk or Jeaving the scene

Tulk abaat how you handle

ety
ognize cultural differences in

Guidelines

An important reason for studying educational psychology is
to gain skills in solving classroom problems. Often, texts give
pages of theory and research findings but little assistance in
translating theory into practice. This text is different. In-
cluded in every chapter after the first one are several sets of
Guidelines. These are teaching tips and practical sugges-
tions based on the theory and research discussed in the
chapter. Each suggestion is clarified by two or three spe-
cific examples. Although the Guidelines cannot cover every

Promoting Literacy
< b ¥ with family
activities of your program. members. o
Examples Lxamples
v I e LS o age vl orh ik
i de d and i Py L
and e frmal

eep diaries or journals for the family, and visit the
i bo

2
what students i bnlwylns—glvc suggestions for home
ctivities that suppost the

ies i decisions about curriculum,

ativities

2. Give fmilies feedback sheets and ask them to help
evaiuate the child's school work

Examples

3. Provide

Tocally—work with fibrarics. clubs;and churches to
y

¥ .
attend—providechildcarefor younger iblings,but bt

Teachers' Casebook

What Would You Do?

possible situation, they do provide a needed bridge be-
tween knowledge and practice and should help you trans-
fer the text’s information to new situations. In addition,
every chapter after the first has one set of Guidelines that

When a terrible tragedy strikes, such as the events of
9/11 or a shooting {n a school, how would you handle
the situation? Assume you are in dm on Tuesday

Critical Thinking

‘What is your immediate response? What will you
mmlhznmlmmxmdmmmmpm

In the winter. It is late d d fears aboul such
mmtummmm'm-kwmum Mlmm‘nmuﬂ
nearby high school have taken some teachers and

Collaboration

other students hostage. Rumars are flying about
whether the students have guns. what they want.
‘who is involved, how many hostages theee are. and

With 2 other members of your class. draft what you
would say to your class.

focuses on Family and Community Partnerships—an area
of growing importance today.

wﬁmwmﬂdwtqu Same students and teachers

Teachers’ Casebook: What Would
You Do? What Would They Do?

This highly acclaimed and popular feature from the first eight edi-
tions is back. At the end of each chapter, master teachers from all
over the country, including many Teacher of the Year award win-
ners, as well as teachers from around the world, offer their own so-
lutions to the problem you encountered at the beginning of each
chapter. Teachers’ Casebook: What Would They Do? gives you in-
sights into the thinking of expert teachers and allows you to com-
pare their solutions to the ones you came up with. Their ideas truly
show educational psychology at work in a range of everyday situa-
tions. The Teachers’ Casebook brings to life the topics and principles

What Would They Do?

Here is how son ing teachen

ing students des! with traumatic situations.

William Rodney Allen
and the Arts

11th and 12th grades, Lousiana Sehool for Math. Seience.

Towrers collapse. In the days ahead, we talked

{ad » class on the morning ol September |1,
the decision to take my students to our auditorium, where
‘we saw on our large:screen TV the World Trade Center

and | made

both about

uylut'utdvy

After that initial from the school, | would try to
mmolmlunmnmunmmm Then.
diectly

mmhudmmmum | would make sure that they
1 have found in sth
graders just ususlly want clarification because they fust

that ) kinow and point out anything that may be an opimion,
Because we study facts and oprnions. | point out facts ver:

WMWWWNII ‘while others.

trenches of World Wai

mﬂ(mmm:m;~ﬂlmy m.nmmmnu

hey opin y want it
Filth graders want truth. honesty, and they alio want to
mave on. | feel that when | have shared my lears with them,

ey may be feeling the

¥
same way. of they some of the

o Jist ved

though » greal natiooal agedy of thek own.

llmwuhuupﬂwuunw-wma i

same things. They Y
others may be having the same feclings that they are,
Students don't like to belabor the situation, no matter

geta sense

nudulh ‘being mostly from other cities. mlduhwvm

hey {have found that

11} make ary conversation s t talk about, we tlk about

amtin they et todscus o 35 lon 1 they heed 10
it

of “Historical fnterest” in a local hostage situation. mm«-
(lullalhmhﬂl?lll wlmﬂmﬂyhhﬂw

CNN. After the fact, e
Tass and dur

. both in

Keith J. Boyle
English Teacher, grades 912, Dunellen. New Jersey

Soch

3 3
ot they had hy

would likely tmasphere. | would

problems. As the parent of two daughters. | know that
teenapers sometimes like to ect as though nothing can

find out the facts 35 quickly as possible. In the aftermath of
mmmmﬁﬂmﬁpmmmbmwuw

discussed in each chapter. byl il

listen to their problems. ply Also, allow

SUHEYOUME s e
Point/Counterpoint :
In every chapter, a debate called Point/ Counterpoint examines Point/Counterpoint [EEEEETE
two contrasting perspectives on an important question or s s -
controversy related to research or practice in educational psy- i e
chology; issues such as inclusion, tracking, “paying” kids to *mm’:;:;:::r:mwm = PR
learn, zero-tolerance, and character education are examples. e e B
Many of the topics considered in these Point/Counterpoints 'NA",,m,m,,,,,M::',"d"; ' b i b et e
have “made the news” recently and are central to the dis- e b i . ‘"'flff:‘:;:):::f:f:ffff?:}:’f.:f'ﬂ‘::L’,‘.mlf,:f:“.
cussions of educational reformers. NEW to this edition are el sk o i s e erm
video connections between Point/Counterpoint topics and the ]E“d“‘:;“”)‘h‘“’::‘&,,“‘:h::d::h‘:.'“hdw
ABC News/Allyn ¢& Bacon Video: Point/Counterpoint, which it ettt e chiw e
provide news clips from ABC’s premier news shows. ::":M‘J”“":‘”:“:“’”M"“’:*K““’“

leining brain bterliy s presens cisiooms staligie that printed word.
Chapter I  What Is Good Teaching? "M"MIZT“M*"“MMMN g o
Chapter 2 Brain-Based Education ’“"I):“““”‘“"”“"”““'”” sl S
Chapter 3~ What Should Schools Do to Encourage Students’ T R i i, v e
Self-Esteem?
XXV

www.ablongman.com/woolfolk
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| TO THE RESEARCH

| Turnes M. 0., Baldwin, . Klenert,

| ML & Kearns, L (2000). The elafion
of a atewide lternase apsesmen

| for mudents with sevee disabiltes o

| other meavarey of instructon

| tiveness. Journal of Special Education,

| 3e68-76

TO PRAXIS'

INTERPRETING ACHIEVEMENT

TESTS (1|, &4)

Accutate information from the teacher

s essential for students'scadernic

progress.The ERIC Digest Explaiing
e

Using Information from a Norm-Referer
information can teachers expect from a
usually provide individual profiles for each
Figure 14,5 is an example of an individual
TerraNova, Secand Edition. Note that the
The first page (Performance on Objectived
dent's mastery of different objectives in Red
Soctal Studies. For example, under Reading
ing.” “analyze text)” “evaluate/extend meal
Beside each objective are several different
Raw Score/Number Correct: Under
number of items (out of 100) that Ken|
be aware, the test probably did not hay
is an adjusted number based on the aj
number Ken got right. If there were |
got 5 of them right, his raw score for 1
many standardized tests, some of these]
h, and the fewer the

| povidatabuse ERIC_Diges/od302359.
| el il el wih hi ask

onlya fowi

can be with reliablity.
National OPE: The average number cof
group.

Chapter 4 Is Tracking an Effective Strategy?

Chapter 5 Do Boys and Girls Learn Differently?

Chapter 6  Should Students Be Rewarded for Learning?

Chapter 7 What's Wrong with Memorizing?

Chapter 8  Should Students Be Allowed to Use Calculators and Spell-Checkers?
Chapter 9 Should Schools Teach Critical Thinking and Problem Solving?
Chapter 10 Does Making Learning Fun Make for Good Learning?

Chapter |1 Is Zero Tolerance a Good Idea?

Chapter 12 Is Homework a Valuable Use of Time?

Chapter 13 Should Schools Teach Character and Compassion?

Chapter 14 Should Tests Be Used to Hold Teachers Accountable?
Chapter 15 Which is Better—Traditional or Authentic Tests?

Connect and Extend

Connect and Extend features appear in the margins several times throughout each
chapter, linking content to teaching, research, professional journals, students’ think-
ing and prior knowledge, students’ teaching philosophy, and to other chapters in the
book.

NEW to this edition are Connect and Extend to Your Teaching Portfolio, and
Connect and Extend to PRAXIS"™

New Text Features

In addition to these popular features from previous editions, I have added several
new elements to every chapter: These features will help you really connect with the
knowledge in educational psychology—understanding the information now and also
recognizing its value for your future.

w  find some supporting information for esch big ides, and

®  delete any redundant information or unnecessary details

®  Ask students to compare their surumaries and discuss what ideas they thought

were important and why—what's their evidence?

Two other study strategies that are bused on {dentifying key ideas are underlin-

ingtexts and raking Hotes

How do you make notes as your read! Look back over the past several pages
of this chapter. Are my words highlighted yellow or pink? Are there marks or
drawing in the margins and f so, do the notes pertain to the chapter or are they

grocery lists and phone numbers?

Underlining and Highlighting.
books? Undetlin|
strategies amang
ways to take not

Entity view of ability felif ikt
abilty i fixed charactersti tha can
ot be changed:

Do you underline or highlight

phrases in text-

Stop/Think/Write

These prompts provide “minds-on” experiences. They are connected to
E possible assignments such as interactive journals. The Companion Website
allows students to jot down their responses to these

Beliefs about Self-Efficacy

Albert Bandurs (1986, 1997) suggests that predictions about possible outcomes of be
havior are critical sources of motivation. “Will I succeed or fail? Will 1 be liked ar

‘The fast question in yout interview for the 8th grade position Is.
“We have some pretty discouraged students and parents because our scores were 50
Tow last year. What would you do to help students belleve in their ability to leam?

Jaughed at?” These predictions are affected by self-efficacy—our beliefs about our
personal competence or effectiveness in a given area. Bandura (1997) defines self-cf-
Feacqanaliedeio ot i { L £

prompts and email them to their instructor.

What Would You Say?

Two or three times in every chapter, you are asked

hatabilty iasetof kil thatcanbe  quire
changed

Sell-etficacy heliefs
competence i partic

ability Beliel

rsoml Self-|

1 pe s
aituation, is the

how you would answer possible job interview ques-
tions based on the text material. These questions

- ——
55 Chapter 10 Motivation in Learning

~ Slories uf 5201‘1)1’7
Tributes lo Teaching ~
Years after wenting th Figsa trategy, Blliot Aronson reccived the following leter

Dear Professor Aronson:

! o it —— University: Today | got  ltter sdmitting me o the Harvard Law
School, This tuay oyoubut, heslxibiof

1 my pa and | vho ever weat 1o colege, et
slone gradate,or o0 v school

B now,you e probably woodering why this stranger i witing 10 you and brag-
i achievements. Actually, [ althotgh we never met.

ging
Yo see,astyear | was | sing a book
vau wrote clled The Social Anima;and when  read sbout prefudice and figsaw it ll
sounded very fumiliar—an ther, | ealieed that | was i that very first lass you ever
i igsaw im—whers | wa n the Sth grade n Austin. Aud a | read on, it dawned o
me that | ¥ d Carlos. And then | 4 you when you
fist came 0 our classeoom and how | was scared and how | hated school and how |
d and didft know anything And you ¢ tallcame back to me
whet T react your book—you wete very tall—about 64 feet—and you had a big black
beard and you were funy and made us all Laugh.
o F T ol

d.And the kids | houg) ] y

y o e di I

2

that | wasnt sally

d Law School

el you something My imother fells e that when | was bora | lmost died. 1 was born
iiasipe h

neck and
ot and saved my life 1 she were sll live, | would wrte 10 her toos o el her that |
dgsdal icd 8 few years g |

prewup .r
wrting 1 you because, oo less than her you saved my e 00,

00 New W

SOURCE:
Worthcpp: |0-151.

]

were suggested by practicing principals and super-
intendents around the country.

Stories of Learning/Tributes
to Teaching

Every chapter contains a brief story about how a real
teacher made a difference in the life of a student. My
daughter, a 3rd grade teacher, recently got a phone
call from the parents of a former student. The young
girl was not expected to live and had asked for
Kelly—one of only two people she wanted to see.

Preface



The good news is that the girl received a heart transplant and is doing well. The other

good news is that her teacher was and is a central part of her life.

Each chapter in

this book has a story of learning that demonstrates the importance of teachers like

Kelly.

Reaching Every Student

In every chapter, this feature provides ideas for assessing, teaching,
and motivating all of the students in today’s classroom. Some de-
scribe teaching strategies to reach students with learning problems.
Some explain ways of using technology to reach every student. Oth-
ers present creative ways to teach complex concepts.

Chapter | Creativity in an Urban School

Chapter 2 Scaffolding Learning

Chapter 3  Safety on the Internet

Chapter 4  Higher-Order Comprehension and Severe Learning
Disabilities

Chapter 5 Recognizing Giftedness in Bilingual Students

Chapter 6  Students with Learning and Behavior Problems

Chapter 7 A Picture and a Few Hundred Words

Chapter 8  Teaching Them How to Learn

Chapter 9 Lunch Learning

Chapter 10 Bounded Choice

Chapter 11 Culturally Relevant Management

Chapter 12 Resource Rooms, Collaborative Consultation,
and Cooperative Teaching

Chapter 13 Learning to Listen

Chapter 14 Accommodations in Testing

Chapter 15 Using Technology to Recognize Improvement

Enhancing Your Expertise with Technology:
Professional Development

One section in every chapter describes how to use the World Wide
Web to continue learning after you have completed the course and
throughout your teaching career; it includes carefully chosen web-
sites and guidance for using them. As a teacher, your education
never ends, and with the resources of the Web, you can stay current.
This text gives you an excellent library of professional development
resources.

Chapter | Professional Development

Chapter 2 Language and Literacy Development
Chapter 3  Emotional and Social Development
Chapter 4  Learning about Learning Disabilities
Chapter 5 Teaching Every Student

Chapter 6  Self-Regulation

Chapter 7 Memory Techniques

Chapter 8  Problem Solving

Chapter 9 Thinking Skills

Chapter 10  Motivation to Learn

KNeacling C o

herselfas having bigh

and behavior i het slasses—sa miuch so that she

Delieved her students petceived her o “madnl'Yet

sheoften used humor and dialect to communicate.

het expectations, s in the following exchange:
M. Sipson {addressingthe class]: f you

‘want nobady saylrig nothliig to you, samebody
mnnmywmhp(uﬁg—mmdw
o up 10 me and ey, going o snep and |
car’t g 0 the pep rally {The students start 10 <all
‘out Varioi comaments.|

A Simpson: Nows 1 Just vt 0 sy | expect you.
to have the best behaviar beciuse you're the most
mature stodents n the bulkding .. don) make
me sop the pep rally and ssk the th graders 0
leare.

{(lass bisghs. |

B |l i}

4. Simpacr: U el veious 1 you know youe having.
i donit
nybody

e Simpran: you'
foing e (Clas angh O 1 i o s

See the Reaching Every Student featute for an example.

Communicating with Families
about Classroom Management

As e Have seen throughout this book, families are important partners in education.
This statement applies to classroom management us well When parcnts and teachers

share the same expectations and support each other, they can create 3 more positive
classroom environment and more time for learning. The Fanily and Community
Parnerships Guidelines on page 424 provide deas for working with families and the

community.

Besides prevention, schools can also establish mentoring programs, conflict res
olution training, social skill training, more relevant curriculi, and parent and com-
munity involvement programs (Padills, 1992 Parks, 1995), One intervention that
seems to be helpfulIs peer mediation, discussed in Chapter 13,

What does research say about different discipline approaches
How does culture affect classroom management?

Enhancing Your Expertise with Technology
Teaching Every Student .
The incident was dl bt I the ofall le diess of religious affillation, gender, race.

fsuies that teachers face s # result of the nation's demo-
gruphic changes. Five-year old Emah, who qualified for the

of sausage
ith pancakes or dell sub sandwich—because of religious
reasons. The toacher contacted the cafiterts manager.
said that go accommodations could be made be-
cause 1o other foods were availsble. (One of the cafeteria
warkers remarked that "they” should learn 1o et what "we"
4 1hi sttt disi

age.sthcity sexual ocientation, or physicul status. Teaching

“Tolerance takes a comprehenaive approach o achievement

of that goal. Here you will find information and resources

includiog:

= current eventa,

& classruom lesson plans,

W aciviies 1o foster teacher selfreflection sbaut
tolerance,

cat.) The

@ ateacher' 10 share ideas about fostering

dictician, d the dispute by pointing out that the
“lnam” in the deli sub sandswich was actualy turkey ham that
heald o

glad
problemm.” sid the dieticlan. “But we can't make accamimo-
dations for every ethnic or religious group i the district”
As the nation's school population contines 10 diversiy,
incidents like this une (and others far less easily resalved)
will certainly arise more snd more often, Teachers with ex-
iy e bl

» gukdelines and tps for respoding to itolerans
and

w Hinks o other Web sites that promote tolerance-

Perhaps Teaching Tolerance’s most interesting— well s
unsettling—fosture |s its set of tmplicit Association Tests
(IAT) i

by ity,leading to in-

creased ethnic pride and motivation to succeed in school
“The Southern Poverty Law Centet spotiors the Teaching

Tolerance education project (www.tolerance.org) that helps

. gender, and body image. Teschers
alanie; of course, cannot create an atmosphere of equity and
' f Teaching

i students in efforty 1o

foster tolerance and equity. See what you think of this ste.

“teachers foster equity, respect and in the
classroom and beyond.” ts major concern is fair treatment

y very
that you encounter through this textbook.
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Passing the PRAXIS™

Chapter 11 Classroom Management

Chapter 12 Questioning Techniques
Chapter 13 Cooperative Learning
Chapter 14 Standardized Testing
Chapter 15 Assessment

Becoming a Professional
At the end of every chapter, beginning with Chapter 2, is a section

pter

s, Thelky

called “Becoming a Professional” that gives you guidance for devel-

(INTASC). These standard form the basisofthe PRAXIS” 1 sd
ate-crated tescher lcemsure exams
PRAXES”

“
Language

¢ Fotthe devepment of enguage. e should undersand
. P

oping a personal study guide for Passing the PRAXIS , or other pro-

ek

3

fessional Licensure Tests you may be required to take. Marginal

i of cogaitive dovekopment andangusge developmed. ot
dersandingof these theories il help you design aod mpiemens
it appropriate o the devlopmental

4
thei students

Relaed Topics

w

notes also direct your attention to material that will be very im-

Tps vor PRAXIS IT™

=
@ Fxamples of stude:-cepered teaching i reading themt-
e and science (Chapter 12)

S AND LICENSURE APPENDIX:

PRAXIS IT™ and INTASC

Refe 0 the Appendis theend o the bk for deaied corrls-
" { Standends sddresied

portant in passing licensure examinations. In addition, in Becom-
ing a Professional, you will see tips for organizing a professional
Teaching Portfolio and developing a Resource File for your future

3. How they acqure shlls
4. Importantterms and concepts et o exch

inthis test.

classrooms.

Insights about Job Interview Questions:
d You Say?

Standards and Licensure Appendix:

Your Teaching Portfollo: Te
Thi

Praxis II™ and INTASC
You can refer to this Appendix at the end of the book for detailed

correlations to PRAXIS II"exam topics addressed in the 9th edition
of the text.

Chaptar 3 Cognitive Develapment and Languge

xxviiil

Student Supplements

Study Guide Designed to help students master the material in the text, the Study
Guide includes concept maps, case study applications, lists of key points, exercises with
key terms and concepts, practice tests, and explanations of why answers are correct.

Companion Website Students who visit the Companion Website that accompanies
the text (ablongman.com/woolfolk) will find many features and activities to help
them in their studies: web links and journaling activities; practice tests; an interactive
glossary; and vocabulary flash cards. The website features an extended “Teacher’s
Casebook” with additional audio, video, and text-based cases and activities. The site
also contains examples of classroom work created by children in many content areas.
Students will be able to assess these artifacts by linking to the discussion and ideas
from the main text.

CD Connection to the “Becoming a Professional” Website A new CD-ROM at
the back of the text acts as a launcher to the “Becoming a Professional” website.
Connected to the text feature of the same name, the website is a tool to help students
succeed in the classroom and beyond. The website will help students prepare for
teacher certification exams, get their first job, and perform that job well from the first
day forward. In addition, the CD-ROM builds on the Appendix in the text by featur-
ing an invaluable set of weblinks correlated to each part of the PRAXIS ™ PLT
licensure exam.

VideoWorkshop for Educational Psychology: A Course-Tailored Video Learning
System www.ablongman.com/videoworkshop is a new way to bring video into

simtel i |
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your course for maximized learning! This total teaching and learning system includes
quality video footage on an easy-to-use CD-ROM plus a Student Learning Guide and
an Instructor’s Teaching Guide—both with textbook-specific Correlation Grids. The
result? A program that brings textbook concepts to life with ease and that helps your
students understand, analyze, and apply the objectives of the course. VideoWorkshop
is available for your students as a value-pack option with this textbook.

PRAXIS™ Guide Provides information about the PRAXIS II “tests, which many
states require for student certification. The Guide features ten case histories with a
series of multiple-choice and short-answer questions echoing those in the actual
PRAXIS™ exams.

Research Navigator™ Allyn & Bacon’s new Research Navigator™ is the easiest way for
students to start a research assignment or research paper. Complete with extensive
help on the research process and three exclusive databases of credible and reliable
source material including EBSCO’s ContentSelect Academic Journal Database, New
York Times Search by Subject Archive, and “Best of the Web” Link Library, Research
Navigator™ helps students quickly and efficiently make the most of their research time.

iSearch: Education This free reference guide includes tips, resources, activities, and
URLs to help students use the Internet for their research projects. The first part in-
troduces students to the basics of the Internet and the World Wide Web. The second
part includes over thirty Net activities that tie into the content of the text. The third
part lists hundreds of education-specific Internet resources. The guide also includes
information on how to correctly cite research, and a guide to building an online
glossary.

Instructor Supplements

Instructor’s Resource Manual The Instructor’s Resource Manual includes many
ideas and activities to help instructors teach the course. For each chapter it provides:
teaching outline, learning objectives, learning activities and handouts (including
technology activities and activities for field experiences), discussion questions, and
video/Internet resources.

Assessment Package Contains hundreds of challenging questions in multiple-
choice, fill-in-the-blank, true/false, short-answer, and case study formats, along with
a detailed answer key.

Computerized Test Bank The printed Test Bank is also available electronically
through our computerized testing system: TestGen EQ. Instructors can use TestGen
EQ to create exams in just minutes by selecting from the existing database of ques-
tions, editing questions, or writing original questions.

PowerPoint™ Presentation Ideal for lecture presentations or student handouts, the
PowerPoint " presentation created for this text provides dozens of ready-to-use
graphic and text images (available on the Web at ablongman.com/ppt).

ABC News/Allyn & Bacon Video: Point/Counterpoint Containing fifty min-
utes of ABC News clips from ABC’s premier news shows, the video provides a start-
ing point to discuss the issues raised in the Point/Counterpoint feature of the main
text. An accompanying instructor’s guide outlines teaching strategies and provides
discussion questions to use with the clips.
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Classroom Insights IV Video This two-hour video contains classroom footage
illustrating key concepts from Educational Psychology.

Allyn & Bacon Transparencies for Educational Psychology IV This updated
package includes over 150 full-color acetates.

Digital Media Archive for Education This CD-ROM contains a variety of media
elements that instructors can use to create electronic presentations in the classroom.
It includes hundreds of original images, as well as selected art from Allyn & Bacon
educational psychology texts, providing instructors with a broad selection of graphs,
charts, and tables. For classrooms with full multimedia capability, it also contains
video segments and Web links.

Student and Instructor Responses You are invited to respond to any aspect of
this text. We welcome your feedback. You may wish to criticize the solutions in the
Teachers’ Casebook, for example, or suggest topics or materials you think should be
added to future editions. We would also like to know what you think of the text fea-
tures and student supplements. Please send letters to:

Woolfolk

EDUCATIONAL PSYCHOLOGY, 9/E
Allyn & Bacon

75 Arlington Street Suite 300

Boston, MA 02116
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