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Student Teaching: Early Childhood Practicum Guide
is designed for students who are assuming
teaching responsibilities under guided supervision.
Student teaching is a memorable, individual strug-
gle to put theory into practice. It is a synthesizing
experience from which each student emerges with
a unique professional style. This text attempts to
help each student teacher reach that goal.

It is the authors’ wish that this text guide stu-
dent teachers in their studies and in the practical
application of the knowledge acquired. Student
Teaching: Early Childhood Practicum Guide, 4E will
serve as a useful reference tool for teaching tips
and problem-solving techniques as the student
enters the professional world.

Many aspects of teaching that affect the stu-
dent teacher, both now as a student and later as a
professional, are discussed. The topics are diverse,
including, among others, teaching the “special”
child, infants, and toddlers; working with parents;
principles of classroom management; interper-
sonal communication skills; observation and
assessment (of both children and student teach-
ers); values identification; and trends and issues in
early childhood education. Each topic is discussed
in detail, using case studies and applying theories.

As the authors watched student teachers strug-
gle with such aspects as wondering what to do dur-
ing the initial days of student teaching wanting
ideas about classroom management and the “spe-
cial needs” children in their classroom, assessment,
and how to relate to parents, we were inspired to
write this text. As it has gone through first one, then
another, and now a fourth revision, we fee] that
each has been better able to meet the needs of both
student teachers and their instructors.

ORGANIZATION OF THE TEXT

All chapters offer learning objectives, chapter sum-
maries, suggested activities, review questions, and

PREFACE

lists of references and resources. Comments of for-
mer student teachers begin the chapters. These per-
sonal revelations may provide insight and reading
enjoyment.

Chapter 1, “Introduction to Student Teach-
ing Practicum” includes many different topics
such as training guidelines, initial feelings, key
participants, the currently employed student
teacher, samples of a variety of forms student
teachers might have to complete, and an intro-
duction to the National Association for the Edu-
cation of Young Children’s Code of Ethical Con-
duct. Differences between student teaching at the
preschool and elementary level are briefly cov-
ered, as are topics related to health. Maintaining
records, writing in a journal, and preparing for
the first days of student teaching are covered in
depth with such topics as previsit preparations,
introducing yourself to the administrator in
charge and your cooperating teacher, staff behav-
ior, and portfolio development.

Chapter 2, “A Student Teacher’s Values and
Developing Teaching Style,” introduces student
teachers to the subject of how their values impact
their teaching style. Your authors firmly believe
that teaching style evolves from our values. Thus,
student teachers are presented with exercises
designed to help them define their values and
how these translate into classroom activities. The
acquisition of values is mentioned, as are profes-
sional ethics and the development of teaching
style. Examples of authoritative and authoritarian
styles are given along with precautions related to
stereotyping and the need for flexibility.

Chapter 3, “Being Observed: Developing
Your Competencies,” including such topics as
the goals and methods of observation, provides
several examples of observation forms college
supervisors and/or cooperating teachers might
use, and a few self-rating sheets that student
teachers could implement. Competency-based
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training, critical thinking, and reflective behav-
jors are introduced because the authors believe
that self-analysis is critical to becoming an effec-
tive teacher. The concept of NAEYC's develop-
mentally appropriate practice is also introduced
but is covered in greater depth in chapter 5.

Chapter 4, “Review of Child Development
and Learning Theory” has been updated to
include recent discoveries related to memory,
critical thinking, and multiple intelligences. Also
included is newer research on brain develop-
ment and emotional intelligence.

Chapter 5, “Instructional Planning,” is intro-
duced as student teachers are asked to look at the
need to identify child interests and ways to look at
early childhood curriculum. Constructivism and
developmentally appropriate practice are covered
in greater depth than in chapter 3. Authentic
assessment is introduced; activity resources and
other curriculum approaches are mentioned. The
effect of a student teacher’s attitudes and beliefs
on expectations for children in the classroom is
covered briefly, as is NAEYC's ethical responsibil-
ity as it relates to curriculum. Play and how it
affects learning and the need to be sensitive when
instructing non-English-speaking children and
the anti-bias curriculum are mentioned.

Written activity plans for preschool and
child care center settings and lesson plans for
elementary settings are covered in detail. Sample
plans and forms a student teacher might use are
presented. Topics such as promoting cognitive
skills, using community resources, and teaching
tips and room environments are found.

Chapter 6, “Classroom Management Goals
and Techniques,” includes information on con-
flict resolution in addition to looking at the five
areas of management: physical arrangement of
the classroom, curriculum choices, time manage-
ment, managing classroom routines, and the
guidance function. New research on guidance as
social development and several management
techniques are covered.

Chapter 7, “Analyzing Behavior to Promote
Self-Control,” highlights information related to
Erikson and other developmental theorists. The

relationship between Erikson’s psychosocial the-
ory and the professional development of student
teachers has been added.

Chapter 8, “Common Problems of Student
Teachers,” focuses on the topic of stress. Both its
causes and effects on student teachers are dis-
cussed, and ideas for students to implement to
reduce the stress are suggested. Conferencing,
preparing one-day wonders, utilizing conflict res-
olution, and developing communication skills all
serve to reduce stress.

Chapter 9, “Case Studies, Analysis, and
Applications,” includes examples of several
observation forms together with their applica-
tions in looking at specific children. The forms
are then analyzed to demonstrate how learning
plans for these children can be developed based
upon the observations and analyses.

Chapter 10, “Working with Special Needs
Children” introduces the student to federal laws
that mandate special education and related ser-
vices to all identified special needs children. Ideas
for how a student teacher might be involved in a
preliminary diagnosis and strategies for working
with children having specific disabilities have
been expanded.

Chapter 11, “The Changing American Fam-
ily,” includes the latest available information and
statistics on families. Added is material on welfare
reform (TANF) and its effects on families. The sec-
tion on changing children briefly mentions what
one researcher believes is our greatest concern
regarding children today—the lack of nurturance
and protection by the children’s families.

Chapter 12, “Parents and Student Teachers,”
discusses the importance of parent-teacher part-
nerships and the role of the student teacher.
Models of communication allow the student
teacher to analyze the narrative of a conference
between a parent and a preschool teacher and a
home visit. Ideas for conferencing are included,
as are several examples of other home-school
interactions.

Chapter 13, “Quality Programs,” discusses
programs in relationship to whether they meet
children’s needs, provide a balanced program,



and meet other standards of quality programs.
The relationship between different types of
accreditation and quality are discussed along
with findings of several studies that have looked
at quality in preschool and child care programs
and quality in elementary school programs.

Chapter 14, “Professional Commitment and
Growth,” looks at the student teacher's (and,
indeed, all teachers’) growth as a professional.
Concerns in the profession, professional behav-
ior and commitment, advocacy, individual learn-
ing cycles, NAEYC's professional development
position statement, and several professional
growth opportunities are covered.

Chapter 15, “Trends and Issues,” addresses
some of the major trends in early childhood edu-
cation and education in general—child abuse
standards in teacher preparation, growing private
investment in preschool programs, the shortage
of teachers in kindergarten through grade twelve,
charter schools, parent choice, and school-age
programs.

Chapter 16, “Student Teaching with Infants
and Toddlers,” includes updated material on
quality indicators and studies related to quality.
Special issues such as separation from parents,
infant/toddler child care and identity formation,
infants born to teenage parents, toilet learning,
biting, and several ideas for activities are
included.

FEATURES OF THE FOURTH EDITION

The fourth edition has reduced the total number
of chapters from twenty-one to sixteen. Chapters
one and two are now combined into one compre-
hensive chapter and provide student teachers with
a thorough orientation to the student teaching
experience. Reflecting the authors’ beliefs that our
values determine, in part, how we plan and teach,
chapter 2 combines former chapters 3 and 16 into
one. Chapter 3 combines former chapters 15 and
17 into a unified whole on the observation of stu-
dent teachers and how this helps them to recog-
nize and build on their competencies and learn
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from their weaknesses. Chapter 5 combines chap-
ters 5 and 6 from the third edition into a compre-
hensive look at instructional planning and
includes an expanded discussion on NAEYC's
developmentally appropriate practice.

Extensive revisions have been made on sev-
eral chapters. In chapter 10, information on the
federal laws has been condensed, and the student
teacher’s roles in helping to diagnose—and, espe-
cially, in working with—special needs children
has been reorganized and expanded for easier use.
Chapter 11 has been updated and includes infor-
mation about the new welfare reform act of 1996
(TANF) and its effects on families. Chapter 16 has
also been updated, reorganized, and revised.

@ &
‘m The Online Resources to accom-

pany the fourth edition of Student Teaching: Early
Childhood Practicum Guide provides evaluation
forms from the text that you can download and
use in your student teaching experiences. Forms
that appear in the Online Resources are identi-
fied by an icon in the text.

The reader may notice numerous rather
dated references exist in some chapters. A rea-
sonable number of up-to-date publications con-
cerned with the student teaching experience sim-
ply do not exist. The authors selected and quoted
references we felt were still valuable, pertinent,
and so classic that they cannot be overlooked.

USING THE TEXT

Instructors are urged to select those chapters
most relevant to the needs of their students. The
authors recognize that many associate degree
programs have required courses in child devel-
opment and home, school, and community.
They may choose to omit chapters 4 and 11 or
ask students simply to skim quickly through
them for any possibly new material. Instructors
at the baccalaureate level may also choose to
omit chapters 4 and 11 if they know their stu-
dents have already studied the topics in previ-
ous courses. In addition, baccalaureate degree
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programs may not find chapter 16 pertinent
and are advised to omit it.

Instructors in both associate and baccalaure-
ate degree programs may want to pick and
choose the trends and issues presented in chap-
ter 15 that they feel are most relevant for their
respective students. Another way to work with
the topics in chapter 15 would be to have stu-

dents choose and discuss one or two facts that
hold interest for them in particular.

Instructors may find the Comprehensive Test
Questions of value and are urged to choose those
they feel are most appropriate for their students.

Your authors feel that the key to using the
fourth edition of Student Teaching: Early Childhood
Practicum Guide is, first and foremost, flexibility.
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" INTRODUCTION TO STUDENT

CHAPTER 1

TEACHING PRACTICUM

OBJECTIVES

After studying this chapter, the student should be able to:

1. Identify some important goals of a student teaching experience.

N
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Describe the relationships and responsibilities of student teacher, cooperating teachers,
and supervisors.

List three professional conduct considerations for student teachers.
Describe preplacement activities and considerations.
Identify pertinent information to be obtained on a student teacher's first day.

Pinpoint three activities a student teacher can use as an introduction, to learn the children’s
names, or develop rapport with the children.

Identify three valuable skills for staff meetings.

Comments of student teachers after their first week in the classroom:

On the first day of student teaching | was very excited. | felt nervous and tried my best to fit in as
though 1 had been there many times. | memorized all the children’s names before the day was over.
—May Valentino

I worked hard to get into this final class in the training program. [ did it part-time going evenings
after a full day of work with young children. My college supervisor insisted | student teach at a cen-
ter away from my job. | resented it but found I was able to grow, gain new skills, see quality I'd
never experienced.

—Janice Washington

On my first day of student teaching | was scared and nervous . . . shaking in my boots. Not know-
ing where things were made me feel unsure. It was a good thing that | had a compassionate coop-
erating teacher; she put me at ease and directed me so | could begin to find my own way.

—PFelicia Martinez
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I'm employed at the school where | did
part-time student teaching. | was so glad
when my college supervisor insisted | be
assigned to another school. | was able to
see different methods.

—Charlotte Zinger

| worried a lot during student teaching
about children becoming attached to me,
more friendly and affectionate than |
observed they were with the cooperating
teacher. My cooperating teacher and | had
no problem with this after | bravely asked
about it. Children are able to form bonds
in different ways with different teaching
personalities.

—Connie Mock

Oh—the bother of jumping through
another hoop to finish the ECE training
program! That's what | felt attending a
night practicum course while holding a
day preschool job. | envied those unem-
ployed classmates in accredited place-
ments. | analyzed— reflected—I grew and
improved with the help of my college
supervisor.

—Babette Sambi

Student teaching is both a beginning and
an end. It begins a training experience that
offers the student a supervised laboratory in
which to learmn. New skills will develop, and the
student will polish professional skills already
acquired. Student teaching is usually the final
step in a formal training program offering a cer-
tificate, degree, license, or credential. It com-
pletes a period during which exposure to theory
and practical application have occurred. It
requires the synthesizing of all previous course-
work, training, workshops, and background
experience.

Congratulations! You have satisfied all the
prerequisites for student teaching. Now you will
assume teacher responsibilities and duties with
young children and become a member of a pro-
fessional teaching team.

One of the culminating phases of your
professional preparation for teaching, your
student teaching provides opportunities to try
your wings if you are not presently employed. If
employed, the student teaching experience
will sharpen and expand already acquired
competencies. Hollingsworth (1998) reports for-
mer student teachers judge student teaching to
be the most valuable experience in preservice
training.

TRAINING GUIDELINES

The National Association for the Education of
Young Children (NAEYC) in consultation with
other professional groups has taken the lead in
advocating training guidelines for the prepara-
tion of teacher education programs in both
associate of arts degree programs and in four-
and five-year bachelor’s and advanced degree
programs. NAEYC's Guidelines for Preparation of
Early Childhood Professionals (1996) suggests
that training programs provide opportunities to
apply knowledge and skills in working with
children in a variety of field experiences with
increasing levels of interaction with children.
The importance of supervised practice teaching
hasn’t been overlooked. The CDA (Child
Development Associate) program demands 50
percent or more of a trainee’s total training be
spent in supervised field work, and NAEYC's
guidelines propose a minimum of 150 hours be
spent in each of two different settings, serving
children of two different age groups (Copple,
1991). Each graduating student is expected to
have successfully completed a supervised
practicum experience or alternative equivalent
during which the student assumes major
responsibility for a full range of teaching and
caregiving duties for a group of young children.
Skills, knowledge, and attitudes gained prepare
the student to demonstrate the knowledge and
competencies required to meet state licens-
ing requirements and/or permits, certificates
and/or credentials.
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INITIAL FEELINGS

Many students approach student teaching with
mixed feelings of trepidation and exhilaration.
The challenge presents risks and unknowns, as
well as opportunities for growth, insights, and
increased self-awareness. Student teaching will
be memorable. You will cherish and share with
others this “growing stage” of your development
as a person and teacher.

Everyone who comes to the field of early
childhood brings some kind of relevant experi-
ences with young children, experiences that form
a foundation on which to construct teaching the-
ory and practice (Jones, 1994).

THE MECHANICS OF
STUDENT TEACHING

Student teaching (sometimes called practicum,
field experience, or internship) in an early child-
hood program involves three key people—the
student teacher, the cooperating teacher who is
responsible for a group of young children, and a
supervisor who is a college instructor or teacher
trainer. The cooperating teacher models teaching
techniques and practices, and the supervisor
observes and analyzes the development of the
student teacher’s skills. Both also serve as con-
sultants and advisors. These three key people are
defined as follows:

Student Teacher: A student experiencing a
period of guided teaching during which the
student takes increasing responsibility for
the work with a given group of learners over
a period of consecutive weeks. (Other terms
used: apprentice, intern.)

Cooperating Teacher: One who teaches young
children, models techniques and practices,
and who also supervises student teaching
and/or other professional laboratory expe-
riences. (Other terms used: supervising
teacher, laboratory school teacher, critic
teacher, master teacher, directing teacher,
resident teacher.)

College/University Supervisor: The college rep-
resentative responsible for supervising a stu-
dent teacher or a group of student teachers.
(Other terms used: off-campus supervisor,
resident supervisor, clinical teacher, teacher
trainer.) In some college training programs,
two or more instructors are responsible for a
student teacher group.

KEY PARTICIPANTS PLAY A ROLE IN
STUDENT TEACHER DEVELOPMENT

Personality, settings, child groupings, the com-
mitment and professionalism of individuals,
and many other factors contribute and influence
the quality and variety of training opportunities.
Key participants (student teacher, cooperating
teachers, college and university supervisors) each
play a role in student teacher development.

Each student teacher is responsible for seri-
ous effort. We have all met people who have a
desire and knack for getting all possible from a
given situation. Their human “antennae” are
actively searching, receiving, and evaluating! As a
student teacher, you will guide much of your
own growth. Your cooperating teacher and col-
lege or university supervisor will support and
reinforce your commitment to learn. Your
increasing skill will depend, in part, on you.

Cooperating teachers, as a first duty, must
fulfill the requirements of their positions. Child
instruction is paramount. Student teacher direc-
tion and guidance are additional tasks for which
they may or may not be compensated. Even in
laboratory school settings, educating and caring
for children supercedes the training of student
teachers, which is seen as an auxiliary function.

Cooperating teachers differ. Sudzina, Giebel-
haus, and Coolican (1997) have identified two
distinct types and described different ways coop-
erating teachers may view the student teaching
situation.

Cooperating teacher A may see a student
teacher as needing to assume increasingly
more classroom responsibility and follow his
or her lead, be receptive to constructive criticism,



