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LESSON ONE

7 COMMUNICATIVE FUNCTION !}

Giving an Opinion

We often give opinions of someone or something in everyday communication. Opinions
are not necessarily, but usually, based on observations and judgment. If they are, they will be
more convincing. Look carefully for the topic of the following text and the author’s opinion
about it. Study the way she expresses her idea and the material she uses to support her opinions.

"7 PREVIEW )

Go through the following guiding questions and notes before you actually read the Text A
passage.

Guiding Statements and Questions

If they are properly completed, chosen or answered, the following may function as guiding
statements when you read the Text A passage.

1) What is the subject of this essay?
2) What is the thesis of this essay?

3) According to the author, if someone is thinking or reading, that person is frequently
thought of as
A. weird B. studying

LESSON ONE -1-
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C. doing nothing D. using his or her time wisely

4) If a person chooses to sit alone and think instead of going to a party or sports event, we tend

to suspect that person
A.is a nerd B. needs counseling

C. is another Einstein D. is none of these

5) The author claims that while Americans profess to believe in education, they place no value

6) The author concludes that this country runs on

on intellectual activity. Is her statement true or false?

Notes

1

-2

liberal courts: courts at which liberal opinion is the basis for judgment. In the text the
phrase may refer to the liberal views and policies concerning education which are held
responsible for the problems in American education. The opposite of the liberals are the
conservatives.

school board: In the United States, a school board is formed by a number of elected or
appointed, unpaid board members; the role of the school board is to formulate educational

policy.
PTA: Parent-Teacher Association, an organization of teachers and the parents of their

students, as within a public school, to promote mutual understanding and increase the
effectiveness of the educational program

Julius Caesar: (100-44 BC), Roman general, statesman, and historian. He conquered
Gaul, overran Italy, and defeated Pompey. He became dictator in 48 BC, and was made
dictator for life in 44 BC. Caesar’s excessive power and almost regal honors led to his
assassination in the same year by conspirators in the senate. In the text he is alluded to for
his fear and distrust of people around him who had their own thinking and judgment.

Dagwood and Beetle Bailey: characters in American comic strips who are noted for their
idle, happy-go-lucky way of life

Shakespeare and Einstein: William Shakespeare (1564-1616) is the great English poet and
playwright. He is known for the comedies As You Like It and Tivelfth Night, the tragedies
Hamlet,Othello, King Lear, and Macbeth as well as Antony and Cleopatra, and his sonnets.
Albert Einstein (1879-1955) is a mathematical physicist of German birth, naturalized
American. He profoundly influenced science in many fields, but is best known for his
enunciation of the theory of relativity. He is also distinguished for his work for peace and
justice.
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It is generally agreed that the American
educational system is in deep trouble.
Everyone is aware of the horrible facts:
school systems are running out of money,
teachers can’t spell.

Most of us know, or think we know,
who is to blame: liberal courts, spineless
school boards, government regulations. It is
easy to select a villain.

But possibly the problem lies not so
much in our institutions as in our attitudes.
It is sad that although most of us profess to
believe in education, we place no value on
intellectual activity.

We Americans are a charitable and
humane people: we have institutions
devoted to every good cause from rescuing
homeless cats to preventing World War III.
But what have we done to promote the art
of thinking? Certainly we make no room for
thought in our daily lives. Suppose a man
were to say to his friends, “I'm not going to
PTA tonight (or choir practice or the baseball
game) because | need some time to myself,
some time to think”? Such a man would be
shunned by his neighbors; his family would
be ashamed of him. What if a teenager were
to say, “I'm not going to the dance tonight
because | need some time to think”? His
parents would immediately start looking
in the Yellow Pages for a psychiatrist. We
are all too much like Julius Caesar: we fear
and distrust people who think too much.
We believe that almost anything is more
important than thinking. .

Guilty: Several years ago a college
administrator told me that if he wanted
to do any serious thinking, he had to get

Thinking: A Neglected Art

By Carolyn Kane

up at 5:30 in the morning — | suppose
because that was the only time when no
one would interrupt him. More recently
| heard a professor remark that when his
friends catch him in the act of reading a
book, they say, “My, it must be nice to have
so much free time.” And even though I am
an English teacher — a person who should
know better — I find myself feeling vaguely
guilty whenever | sneak off to the library
to read. It is a common belief that if a man
is thinking or reading, he is doing nothing.
Through our words and our actions, we
express this attitude every day of our lives.
Then we wonder why our children refuse to
take their studies seriously and why they say
to their teachers, “This stuff won’t do me
any good because I'll never need to use it.”

It is easy to understand the causes
of this prejudice against thinking. One
problem is that to most of us, thinking looks
suspiciously like loafing. Homo sapiens in
deep thought is an uninspiring sight. He
leans back in his chair, props up his feet,
puffs on his pipe and stares into space. He
gives every appearance of wasting time; he
reminds us more of Dagwood and Beetle
Bailey than of Shakespeare and Einstein. We
wish he would get up and do something;
mow the lawn, maybe, or wash the car. Our
resentment is natural.

But thinking is far different from
laziness. Thinking is one of the most
productive activities a human being can
undertake. Every beautiful and useful thing
we have created — including democratic
government and freedom of religion —
exists because somebody took the time and

LESSON ONE -3
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effort to think of it.

And thinking does require time and
effort. It is a common misconception that if
a person is “gifted” or “bright” or “talented”,
wonderful ideas will flash spontaneously
into his mind. Unfortunately, the intellect
does not work in this way. Even Einstein
had to study and think for months before
he could formulate his theory of relativity.
Those of us who are less intelligent find it
a struggle to conceive even a moderately
good idea, let alone a brilliant one.

Seclusion: Another reason why we
distrust thinking is that it seems unnatural.
Human beings are a social species, but
thinking is an activity that requires solitude.
Consequently, we worry about people who
like to think. It disturbs us to meet a person
who deliberately chooses to sit alone and
think instead of going to a party or a rodeo
or a soccer match. We suspect that such a
person needs counseling.

Our concern is misplaced. Intelligence
is just as much a part of human nature as
sociability. It would certainly be unnatural

for a person to retreat into total seclusion. It
would be equally unnatural for a person to
allow his mind to die of neglect.

If Americans ever became convinced
of the importance of thought, we would
probably find ways to solve the problems
of our schools, problems that now seem
insurmountable. But how can we revive
interest in the art of thinking? The best
place to start would be in the homes and
churches of our land. Ministers should
admonish their congregations to do some
purposeful procrastination every day, to put
off one chore in order to have a few minutes
to think. Family members should practice
saying such things as, “I'll wash the dishes
tonight because | know you want to catch
up on your thinking.”

This may sound un-American, possibly
sacrilegious. But if we are to survive as
a free people, we will have to take some
such course of action as soon as possible,
because regardless of what some advertisers
have led us to believe, this country does not
run on oil. It runs on ideas.

Comprehension and Discussion Questions

1) State the main idea of the paragraphs.

2) What is implied in each of the following with regard to thinking?

a) Several years ago a college administrator told me that if he wanted to do any serious

thinking, he had to get up at 5:30 in the morning — I suppose because that was the only

time when no one would interrupt him.

b) More recently I heard a professor remark that when his friends catch him in the act of

reading a book, they say, “My, it must be nice to have so much free time.”
c) And even though I am an English teacher — a person who should know better — I find
myself feeling vaguely guilty whenever I sneak off to the library to read.

3) The author uses Einstein as an example to support one of her main ideas. What point is

she making?

4) Why does the author say that it is only natural that most of us resent thinking?
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5) What courses of action does the author suggest to promote thinking?

Organizalion

Set Form and Developing Form

Every piece of discourse takes a certain form. Set form of discourse is the conventional
form of language that can be described and imitated. It is almost all limited to imaginative
literature. A variety of verse forms, such as the sonnet in Italy and England, ¢i in China and
haiku in Japan, can be described precisely. Others like the epic and the classical tragedy are
longer and more flexible forms, but they are still bound by an orderly arrangement of parts that
can be listed. On the other hand, the contemporary novel gives clear indication of another kind
of form — the developing form.

The modern essay is clearly a developing form too. The writer is free to determine its
development and destiny. Perhaps the most popular notion of the essay form is that it should
fall into three parts: introduction, main body, and conclusion. This kind of organization often
impresses on the reader that the introduction and the conclusion are not thought of as integral
parts of the essay. In order to emphasize that the parts of an essay represent a unit, it is more
helpful to think of the three parts simply as a beginning, a middle, and an end. These more
flexible terms help to avoid an obvious three-separate-part pattern.

The difference between set form and developing form becomes evident in terms of the
reader’s approach to each. It is possible for the reader to have expectations concerning set form
before he even begins. If he knows what a sonnet is, he will know what to expect in form. On
the other hand, it is not possible for him to have expectations concerning developing form
before he starts to read. His expectations come only as the writer creates them in the course of
his work. Form in this sense is something that only happens and develops as the reader reads
on. But in turn the reader is entitled to criticize if the writer’s developing form does not succeed
in realizing his own intention.

Thus both set form and developing form operate on the basis of expectations — one in
advance of reading, one in the course of reading. The reader keeps anticipating while reading.
He will be surprised and then enlightened when he fails to anticipate correctly, but he will be
gratified when his expectations come true. This is the fundamental appeal of form — not only
does it bring order out of chaos, but it satisfies the human preference for shape rather than
shapelessness.

Exercises
1) As an essay, “Thinking: A Neglected Art” takes a developing form. When you are reading

it for the first time, do you stop now and then to anticipate what will be discussed next and
then check if your expectations are right?
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