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Schooling

OBJECTIVES

To locate specific information in speed reading.
To develop awareness of the complete writing process.
To develop strategies of prewriting.

To achieve unity in a paragraph and an essay.

Session A Scanning

I. Fast Reading

Directions: The passage in this section is meant to be read through quickly. Do not

preview.

The Myth of the Math Gender Gap

A new report by researchers at University of Wisconsin and University of Cali-
fornia, Berkeley, aims to overturn the long-held belief that girls aren’t as good at
math as boys. According to new data, the researchers say, that gender gap has be-
come a myth—a finding they hope will help shift the very real gender gap in math,
scienee and technology professions, which are currently dominated by men.

Janet Hyde, a psychologist at University of Wisconsin, and her (all-female)
collaborators culled data from federally mandated annual math tests administered to
7. 2 million 2™-through 11*-grade students in 10 states. They found little difference
between boys’ and girls’ average math scores. Hyde also searched for a gender
difference in the outlying scores—that is, whether more boys were among the top
math scorers than girls—but again found negligible difference, although boys did
still slightly outnumber girls in the 99th percentile.

The equalizing of math scores may reflect the simple fact that more female
students are now taking math courses, says Hyde, whose study, funded by the Na-
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tional Science Foundation, appears in the current issue of Science. In Hyde’s earlier
research in the 1990s, she found that girls and boys scored similarly on math tests in
elementary school, but that by high school the boys were overtaking the girls. Why?
Because somewhere along the way, girls stopped taking math and never learned the
skills required to do well on standardized tests. Today, girls are increasingly sticking
with math classes through school—according to the paper, girls and boys take ad-
vanced math in high school in equal numbers, and women receive nearly half of all
bachelor degrees given in math in the U, S, —and their scores are closing the gap.
But “the stereotype that boys are better at math is alive and strong,” Hyde says.
“Parents still believe it, and teachers still believe it. ”

That skewed view—and not some lack of aptitude—may be what keeps girls
from pursuing math and science as a career. But Hyde notes that more and more
girls are continuing to study math through high school and college, which points to
the fact that female students are increasingly aware of the careers that are open to
them. These students are making forward-looking decisions about what courses to
take in high school, Hyde says, based in part on what they want to do next. The
next step, she says, is attracting more women to the graduate and career levels in
math, “Mathematics and science departments need to work on making graduate de-
partments more women-friendly for not just the students but for the faculty as
well,” says Hyde, by encouraging more women into their ranks where they can
serve as role models for future generations of female students.

“What I am hoping is that as this cohort of girls, who are taking calculus in
school, pass through the system, they will get more gender equity in the highest lev-

el research jobs in science and math,” she says.

Total words; 509
Total reading time: minutes seconds
(From http://www,. time. com/time/health/article/0,8599,1826399,00. html)

Comprehension of the Text
Directions: Each of the following questions or unfinished statements is with four
suggested answers, Choose the one that you think is the best answer.

1) The new report from University of Wisconsin and University of California,
Berkeley intends to .
A. overturn the belief of the math gender gap
B. make readers believe that science and technology professions are currently

dominated by men



C. reveal that there is very real gender gap in math
D. disclose the reason why boys do better than girls in math
2) How many students were administered to the annual math tests where Janet and
her collaborators selected data?
A. 9.9 million,
B. 11 million.
C. 7. 2 million.
D. 6. 8 million,
3) What did Hyde find in her research in the 1990s?
A. Girls did better than boys on math tests in elementary school.
B. Girls were overtaken by boys on math tests in high school.
C. Girls were not as good at math as boys in elementary school.
D. Girls and boys scored similarly on math tests in high school.
4) What is the skewed view that prevents girls from pursuing math and science as a
career?
A. Boys are better at math than girls.
B. More boys than girls take advanced math.
C. Girls are increasingly sticking with math classes.
D. Girls stop taking math in high school.
5) What is Hyde hoping?
A. More girls will take advanced math in high school than boys.
B. Girls will serve as role models for boys.
C. Mathematics and science departments will be stricter with girls.
D. Girls will get more gender equity while pursuing science and math as a career.

IL. Scanning

1. Basic Ideas

Scanning is necessary and useful for efficient reading.

Scanning is reading quickly to locate specific information.

¢ When you scan, you search for specific numbers, words, facts, information, and

ideas, and look for answers to specific questions,
» Scanning can make you become fast, flexible and independent readers and is also
helpful in training you to tailor your reading speed according to your purpose.

2. Reading Tips
¢ Decide exactly what information you are looking for and what form it is likely to
3



take.

¢ Next, decide where you need to look to find the information.

* Move your eyes quickly down the page until you find what you want. Read to get
the information.

e When you find what you need, you usually stop reading.

Example
Directions; Read the following statements, mark
Y (for YES) if the statement agrees with the information given in the text ;
N (for NO) if the statement contradicts the information given in the text.
1) When you skim, you read every word.
2) The purpose of skimming is to get a general idea.
3) When we are scanning, we move our eyes quickly to find specific de-
tails we need.

Skimming is when you “browse” online, or glance randomly through a book.
It has great importance in learning and is emphasized as a strategy in speed reading
particularly for exam taking, The purpose of skimming is to get an “overview” not
the specific details of the material. We use it to decide if the book, article or report
is worth our time, and has anything new and worthwhile to tell us. Why waste
time if it is a rehash of stuff we already know?

Scanning originally meant to read in a cursory or hasty way—to glance at. Its
origins are Latin, meaning to climb. Today scanning means to see and reproduce
every thing it sees; an optical scanner is fast but it does not miss anything. An
MRI (magnetic resonance imaging) produces an exact version of what it examines.
When we “scan” in speed reading we read each and every word, punctuation mark
and symbol on the page. We move our eyes quickly over the page to find particular
words or phrases that are relevant to the task you’re doing.

Suggested answer;
DN 2Y 3Y

III. Reading Practice

1. Paragraph Reading

Paragraph 1

Directions: Read the statements, mark
Y (for YES) if the statement agrees with the information given in the text;
N (for NO) if the statement contradicts the information given in the text.



Student athletes in brown and gold uniforms filled their water coolers with more
than $19,000 in donations last weekend by standing on street corners here to ask
friends, neighbors and strangers alike to help revive the school district’s $ 1. 1 mil-
lion athletic program, which was eliminated last month in budget cuts. On Long Is-
land, a group of parents started a charitable corporation, Wantagh S O S (Save Our
Students), to collect money for nearly 100 sports teams and extracurricular clubs
that were dropped from the school district’s budget last month. The group has raised
more than $ 334,000, about half of its goal, through dinner parties, car washes, a
lacrosse tournament and a walk-a-thon at Jones Beach. And come fall, middle school
students in Dearborn, Mich. , will have to settle for fewer games after every team’s
season was cut by a quarter, or about two weeks, to save $ 130,000 annually on bu-
sing and coaching. The district trimmed the schedules after students and parents op-
posed its plan to replace the sports teams with an intramural program, in which
students would not have competed against other schools.

1) The school district’s $ 19,000 million athletic program was eliminated

last month in budget cuts,

2) Last month the school district dropped about 100 sports teams and ex-
tracurricular clubs from its budget,

3) Wantagh S O S has reached her goal of raising $ 334,000 through vari-
ous means, such as car washes, and a walk-a-thon.

4) The district finally agreed that sports teams would have fewer games to
compete against other school rather than be replaced by an intramural
program.

Paragraph 2
Directions: Scan the paragraph. Complete the statements based on the given infor-
mation. »

Books are not Nadia Konyk’s thing. Her mother, hoping to entice her, brings
them home from the library, but Nadia rarely shows an interest. Instead, like so
many other teenagers, Nadia, 15, is addicted to the Internet. She regularly spends
at least six hours a day in front of the computer here in this suburb southwest of
Cleveland. A slender, chatty blonde who wears black-framed plastic glasses, Nadia
checks her e-mail and peruses myyearbook. com, a social networking site, reading
messages or posting updates on her mood. She searches for music videos on You-
Tube and logs onto Gaia Online, a role-playing site where members fashion alternate
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identities as cutesy cartoon characters. But she spends most of her time on quizilla.
com or fanfiction. net, reading and commenting on stories written by other users and
based on books, television shows or movies. Her mother, Deborah Konyk, would
prefer that Nadia, who gets A’s and B’s at school, read books for a change. But at
this point, Ms. Konyk said, “I’'m just pleased that she reads something anymore. ”

1) Nadia often spends time on a social networking site—myyearbook. com,
2) Nadia reads and comments on stories written by other users on
3) YouTube is a site where Nadia

Paragraph 3
Directions: Read the questions first. Then scan the text to locate answers to the ques-
tions.

Throughout Europe, institutions of higher learning had developed, bearing the
ancient name of university. In Germany a different kind of university had developed.
The German university was concerned primarily with creating and spreading knowl-
edge, not morals, Between mid-century and the end of the 1800’s, more than nine
thousand young Americans, dissatisfied with their training at home, went to Germa-
ny for advanced study. Some of them returned to become presidents of venerable col-
leges—Harvard, Yale, Colombia—and transformed them into modern universities,
The new presidents broke all ties with the churches and brought in a new kind of fac-
ulty. Professors were hired for their knowledge of a subject, not because they were
of the proper faith and had a strong arm for disciplining students. The new principle
was that a university was to create knowledge as well as pass it on, and this called
for a faculty composed of teacher scholars. Drilling and learning by rote were re-
placed by the German method of lecturing, in which the professor’s own research
was presented in class. Graduate training leading to the PhD, an ancient German de-
gree signifying the highest level of advanced scholarly attainment, was introduced.
With the establishment of the seminar system, graduate students learned to ques-

tion, analyze, and conduct their own research.

1) The word “this” in “this called for a faculty composed of teacher scholars” refers
to which of the following? v
A. Creating and passing on knowledge.
B. Drilling and learning by rote.
C. Disciplining students.
D. Developing moral principles,



2) According to the passage, what did the seminar system encourage students to do?
A. To discuss moral issues,
B. To study the classics, rhetoric, and music.
C. To study overseas.
D. To work more independently.

2. Passage Reading

Passage 1

Helping Children Like Themselves

A major goal of parenthood, childcare, and education is to give children the
chance to feel they are a “WOW. ”

Self-worth or self-esteem is what children think of themselves or the way they
view themselves, It takes quite a bit of growing up for children to begin to picture
themselves as separate persons who are able to do and to think for themselves. The
formation of the self-image begins very early. It results largely from relationships
with adults close to the children, especially parents, When we cuddle babies, coo at
them, and meet their needs, we're saying to them, “You and your feelings and needs
are important to me, ”

A child must have self-esteem to feel secure and be ready to meet life with cour-
age and vigor. The child who lacks self-esteem will be fearful of new experiences and
new challenges.

QOccasional uncertainty and self-doubt are natural for children—and adults as
well. But when children chronically lack self-confidence, every occasion can become
stressful. A negative self-image can be devastating to a child’s inner motivation and
well-being.

Whether a child’s self-image is positive or negative may depend on you, Parents
and caregivers supply many things to children, including the image that children
have of themselves. We feed our children to nourish their bodies, provide moral and
spiritual values to nourish their souls, and offer music and stories to enrich their
lives. At the same time, whether we are conscious of it or not, we are imparting to
our children feelings which they fit together to build their self-image.

We are all vulnerable to the damage that others can do to us, but children are
especially vulnerable. At the same time, children are very susceptible to positive
steps to build or restore their self-image.

Since self-esteem is so important to a child’s present and future happiness and

achievement, we need to think about what we can do to make our children feel capa-
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ble and worthy. Here are a few ways parents and caregivers can help young children

feel good about themselves.

Give unconditional love, Perhaps the most basic prescription for assuring a child’s
feeling of self-worth is a generous dose of love and tenderness. It’s especially im-
portant to appreciate children for what they are, not just for what they do. Psy-
chologists call this “unconditional positive regard”—total or nearly total accept-
ance of the child.
Help children to help themselves, Another crucial factor in the development of self-
esteem is the way you offer help to your children. A particularly revealing test is
how you respond when a child asks, “Will you do it for me?” Above all, don’t
rush in and take over. Suggest ways your youngster might solve the problem
himself.
Provide opportunities for success, Although it’s important to set high standards for
children, don’t overestimate their capabilities. Be sensitive to what they can and
can’t do. Then provide opportunities and offer activities that allow children to
succeed as often as possible.
Show appreciation. Remember that little children need to be encouraged, appreci-
ated, listened to, and assured they’re all right. Show true admiration for who
they are. Let them know how happy you are they are part of your family. Why
not say to a child, just as to an adult, “I enjoy being with you. It’s fun.”
Avoid comparisons. In their eagerness to have their children excel and be a credit
to them, sometimes parents make the mistake of measuring one child against an-
other. This competitiveness can cause children to feel that they must be some-
thing they are not to win parents’ approval. Keep in mind that children in the
same family are often very unlike each other. Respect each child for his or her in-
dividuality and praise him or her for achievements,
Try not to embarrass or humiliate children. Children’s feelings are even more easily
wounded than those of grownups. Young minds are stung by what they see as
contempt or ridicule, by lack of consideration, by intrusion on their privacy.
Even though children lack the words to register a protest, they may brood bitter-
ly over such experiences. Often they don’t speak about their feelings for fear of a
still more painful humiliation. Most of us, of course, do not deliberately set out
to embarrass our children, When we do commit this offense, it is usually because
we are not thinking or because we are preoccupied with our own feelings.

The ability to feel comfortable about oneself, to feel worthwhile, is an impor-

tant step in growing up. Before children can like others, they must first be able to

like themselves. Children who are appreciated for who they are, who are not con-
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