R BEHm: TER AL RHAE

.

RIEOIENE
'FUNCTIONING

in an Intercuitural
GCommunity

RIr5ES

Communication and Proficiency



HETREL T HETE T
Commanily

i I



TER: TER AN FHE

¥ 4R: THE  JuneFiorito (HIEX)
BlERm: FXRM FTRE

ey

DERFEREHE
FOREIGN LANGUAGE TEACHING AND RESEARCH PRESS
Jtxt BEIJING



BB e % B ( CIP) #1E

Htt L IEE DIEHARE 3 bR SRE/ PR, JORC, P EM. — JLat SNERE ST
tiRgAL, 2002 (2011.9 EED)
ISBN 978-7-5600-2696-1

I. % 0. Z- 1. EE-DOE -SSR V. H319.9
o B R A B 45 1 CTP $idii 7 (2002) 5% 012836 &

H AR A: g

BERE: 7

gt X &

HAR&{T: /MEBFSHR MR

Ht: JEETT=3FLH 19 5 (100089)

: http: //www. fltrp. com

: JEEFERETRIA PRA A

: 787x1092 1/16

: 17

. 2008 £E 12 A& 2 B 2011 4E9 A4 6 KREIRI
: ISBN 978-7-5600-2696-1

: 27.90 JG (& MP3 & —7)

* * ’

-B%i: (010)88819929 B T #i: club@ fltrp. com
ARG . BT REE, SRR

BEHE: (010)61207896 HL B &: zhijian @ fitrp. com
BB R BRI

FRALBR I 2 SRR LIS (010)88817519
BrRtS: 126960101 :

+» fMEFIHIAH
SAHREHBEE




gl % i ok BB
FUNCTIONING IN AN . INTERCULTURAL COMMUNITY

\TION AND PROFICIENCY

CHrith 20 %818 OTE#F2 ) (Functioning in an Intercultural Community) 245 25 7544 B v 2%
K-F(intermediate leve)5Z b |, DABIFHEE T HERAEE, HE—ENECE, HA
DITR E4R & LB RE 7 805 ST TR RE B se ) BUA  LATH B8 S8R D A BS SO AT s ” 12 A
REM, R&EE®ERT OEHEHIISTIUE 00— KRR R,

&itc

BT, BEREHEA T HZUR, A TFRARTEN, A3 A HZEE DEK
FERERMR . BN (BEEREES WHEBH AN M CRFREEH2E RN (BT
AO) FEEIVERFRHE T ERER. Fnt, SEEE N EEITREES RS IGE D
RIRAR LA, B—H#EEAERERE M EM . REANIEES SRS, &/ OE
TRELETRIL, K 3GE RN B DB . A B D ESE . SEINEM OE. B
FUEZEE Q. XMEEEUIOE. SELSMS DEHIS, XA R T4 A4 2
B OB AE T RE I K

SRIMT, FATE NBHFEMMERAETRI, MW ANTER, HiNES KEMBE
B HERBUFREMMEARE, (it RoR . BN Bbt K2 & & [H S008I EH2E
=1 T ] PAY B 3 3 b e AR URE A P R (H o SR IR {5 T8 0 7 S SR 30 I R
HE

HErE N HES SRS, R EDRESHFAE U FE A2 MR R
R, HIE4 4 1ERDH R IX LRI RN T 5 a S Sl . X FRNFE B IE
FOEHERT RN, WENEHRBENTE, AREEEOIEHEREMZ .
Witk '

FEHOM B “ LAThAE A S8 OB SO AT PRk MR, K EEEISKRIEN T,

| RS TREEFE RTINS REFEN RS, DEERES
WRRLEREE. B TEFEEFETHERATRATBE FERER WARREM 2+, K
T H AT E A SR BB A UL R E S0 £ 4 . S T SO T M B3 S F R 4 L
KFESE, AN BEESHRECEREZEE, BERBEAREIIRELS.

2. BESCHRBRER: BRI MA MU R R RMERMREK, EARUIE+HE
HRRERZ M, TREANRES KN Z MBTRRRES) . U ERRIEARK AR
i HFE, BE. S8 MEIERAERE. M. ERSRRTS RS ENHE ] ®
MANER . REERURIOANTZ BB FriEs= R . FEMRRA, SRRE
225 7= LR PR SRR IR RIR AL 2 B FHRZ U A RIRM AR i THC AR R B R
Fis. HETXMER, RIOEBMREIES, BIRESS5E UEEN a4
Ko

D) BXER: AL ETMEA ABHEMNEE LB HAMMEERE, FEAZ
HRAHEER N EZELFETAN, —BEERTEE, HELERMREAE CER. O
BRI SN B SO AR AT N, RiE A R SR R I S, DRI BE N AR B SC Ak

o !‘ 4



BrerAcE

EEZ BNk, B (context)H =/ NEK, MAEMBIT 777 K 46783 (cultural context).
1% £ 1 (situational context)F1_E T 3B (linguistic context). B XALERE AT FIR=AE
M. RILFEXRBHOERLR “B4&”7 MEE, BT REVCAEENEMEIN, &0H
ERE GBS ER. FATEEMANELRTR Y, AT BULAEEN AT R, &
EIER (BHE. A, TRENTHSHXRMZREERD) MafmrdmiEs. REMEH
WEBRGAPREE AR E X SRR ELR, B TR Pr &S (pseudo-context), {H
WRE X PR ARG ERE I, BRIt Mk . BTk, AE
BT RVINE T MANZRES), @RI T XEE XU EER.

2) B ERM: EERERNESE, KMAMESHEMRRERATRBEEGRBEAR
MHRIEBFHER GEFZHEMBIN . BOES M. BE=MPRAT TEEEES, ERT
FEFEFTEANGBNE XA I, MR TR RFSE— N EBHITETaA, BRI RES .
S MERRUThEE ) T 28, MBI EBEARIES.

3. EEWMASHH. BRATFHAXRAER: BA1EES% T Krashen 4 A ¥ (input
hypothesis) ! Swain f') % tH {5 % (output hypothesis)# it

1) Krashen B A{R 1%: KrasheniAJy, W] EE##%I A (comprehensible input)2 5 &S
13 (second language acquisition) I —i&4%, 42 I #ARTE S HI (optimal language input) M 4
fFE “ir1” A3, NEFENFEASERRAR SN TERRA, KV aEy4 iR
MESHR 17 XEHE-RFMESHR “17,

2) Swain FJ#IH ¥ : Swain NERA TIESHHMEERME. ik, WHAUTRIR
LA M, T HIEBAG 2 > & P B J(noticing) . HEAT R W IE (hypothesis-testing) T H 4
J% M (conscious reflection) LAY #E B L% I SRBESF =T ThRE, M TT4R A FE S IHERE.

Wy FiE B T2 M Hi BB (receptive skills), RBFMWMARNEE; HAERETHERERE
(productive skills), FARSTESHH. BSHWEMEELMHEREYE, FHEEER. AT
BEAE SERR S 2E TR 0 SR B TR LI e, (B AR BB AR B BB oAtk BB . B AT R K
FHEHM, WNEEMAERAHHAL, FERRET2EMEHER S, ERiFE¥EkE
A ERERE, SIS ERES, BHKARITFD, BARE “MEEE". 52 0EH
MEE M E, EERRRE—MEE, AT AHTR. TERLPAE, B¥E4ER
HERZFRHITEEMN, B 4%3HR? FMEEMHESIES, BRI HEETEIM
t, BEZIThAEmBE S CL M, e R, BRI AR, F¥EERSOE
MR, ZEHaRILHER.

SCER ki

FEFMKEEHE ARE SR OERNTREY, HhaBERFEEDERE. 05
WA E . FiEE W OEMSEOEEE, KA XENERNIFOEEM. VIFRRSTE
M A BEEEPITHERE, IR T RERENEETLHFRARLEEORKN, &
[ T KB SCER 2R 308 4 M BHE B3k DEG TR, JRET T 8RR W B A A,
HORTRI 220 30 S I B AT . RSB AT SERR AR BT T 58 T HH U M 130 1 A S
Bt

AEDERMERS P IREITHE: '

1. HEERE . HARE SRR 4k E AR B KA.




I &2 3€ 05 0 i BB
FUNCTIONING IN AN . INTERCULTURAL COMMUNITY

N AND PROFICIENCY

2. BMBITHESEEE (M) B ESFATENNMNBHBE TS (B-M. &=
o B

3. BERRBIERS, HFW, . SEHLMEBGE, ESRANRLES, WHE
=

4. GATANNERSE (F—M BEELENTRFES (LEHEMR), REEER
#, UBERREZAPEN.

5. WHEHA R EZH, BFAA. WA, NMMESBELENRHEL.

6. HEITTARF XKML TSI AT LR AN, BEHEAERE,

7. LBRAMBCE R BRI MR, FESFHEE TR OEHE.

8. ZMEEREFH, NESHEWNE, FEBITRIESEKFENEREITEE.

S RHE

REEMILS =M, TSR 26 MG, BRATATE2 2. =HUNEARR. H—
M (ThEESTEH) (Functions and Contexts) %8 (KEREBHF AN (BITE)) MEAITY
BERIT, SaB ULEEALNENSGY, SEMFEZLSHATRIRENZOME, H4s
ARIERHATRIGEZH. B0 (ER5HME) (Differences and Understanding) FF| 2875 & 32 4
T B MBI SOk R TT, 240t — E RS RUSCERBN, § K2 A0 X £k 3 5596 B P 4
PARCER R, WrasihER, SRR ERIR, FEIFE MR aeaRy, g
FiE . RiXGE, 2HBEB%ENBCHRENREENE. $=58 (THES5EH)
(Communication and Proficiency) ¥ X BAEM G EIRS, MAXEBEBSBA, FRELSHTRIES,
it BEE. BINFRES. ¥4 DELREE kB MG NRRE . SUTT LIERZEM RS
¥, W LURE Ea BRAIFN 2 A K P AN, B L A A — M B, T DURIE S0 H A
6], Bl R TS, :
EHMAT(E=M)

A B ICATRE RRBR -

Wrf1 (Listening): #HLCIER (Cultural notes), HARXHESR. BHI2EE
TRAMTRAZGER, BRARRR. BARY, TUHREIR .

[ (Reading): RMEHFEX, BEALTH, s EMESEA. » Tixe
W3, FImwias. (1) MEXERWWME, UEREERELHEE “#”, (2) &
B SRR L3S (3) MIHRCHM AR, ¥, B. ERELEFHR (3
. Appendix 5) .

ZbriE3) (Communication activities): & AHEHE. BEEELNE TAIEMM
B XA RiES) AR LR EHIE BT R ARRE S, AR EE SRS MR E
f, DLEESFRRRIME .

TR ITIG Notes FIREAUTEHERTHINEN, HPRMoATE. R, b
RA—HMESHER . AR ERFEAE AR LSS, B G %SRRI FE R
T AN 2 18 ) 2 B A T 38 30 R T 3 :

B (Writing): SEBXWIES, BASHENZRER, TURREEFEAR,
B EHBYEER S, WO EE . ' '




BREFACE

WAL, FFEAITE A THXEIC A E(Related words and expressions), LAY
KA BT EEARNENL#%: FHBARE(Useful gadgets), S EEF R
B ER . BEERNCES, ADEREINS; 25 (Words of wisdom), T
P8R EE, WLAEFAEEW, EXEEHEH, SARASITRMER; Ko
BILEER TR K i(A song for the unit), AHLERARA. RAEIEEEINMNE,
BHETER, RHEBRNNE., A, H50EE. KABEEFRBTMR, H
T IEEEY, AT SN IR F RE R B AR

BRWEE AR, BOGA. BXH. SO04MERENRAL LM, HHE
MAERES*.

B, June Fiorito (INER) 4%, BRI, FTEEMNT. &G HER
B, WAL, EELAGEH. B R ER

EEXR

AEHEMATUER VG, BEOBERESM, HTHTEE.

ERAMSA: EEA, R (BREXETL. SEREW) KL EEREL,
BARRTA: &S MAYERDRESE: HEGEDERIIER; FXELRENER
PWARFIEOBEEEES.

BN

R AE B, BRI — AR 135 %% (controller), T HEAH
LM, MIE# (assessor). THBNU L (organizer). L REBIHE (prompter), TEZISH
# (participant). f#%E# (resource) T I (tutor) M 51 # (investigator) 5§, WK “IHMG
X7 HEER, BESREEMEEAYEE, FEFRERSBIMTEINERENE XK.

B

AEHMBREERT, RMNBEMTERIKEDERFERRENEM, 257 RER
TR EE, X EE A AR R R RO S . 4B SCHT B B R 58 IR BERE: (BB
FHETHE FAIE GBS T B =MER 0% ZEFHE M INE KFE L K Lormna Lacopuriere
el TS = A PR E£% % Judith L. Musselman #[8 T28H#; & ERARTETHER
WHFRHEEER: Ak 93 REHRTE. £, £, G3SE T LNEAESERESH
2R 97 R 98 LLITE A AT 2000 LI AE AR NFAES S T AEHM XA
AR, M ERER. BT, RN ARZEERNHE— B,

BAOTBYIAEE R, FATHEH 6 RS EM PP ERAER, DA TR
BT TAE, MHHZTE.

A
2008 % 12 A




AMUNICATION AND PROFICIENCY .

Functioning in an Intercultural Community is an English textbook series specially tailored for adult
Chinese learners of English at the intermediate level who have mastered basic grammar and vocabulary,
but felt the urgent need to improve their spoken English. This series is designed to be taught and
learned using a function-based intercultural communicative approach. The aim is to help learners to
function in a world where people of different cultures frequently meet and converse in English.

Features of the textbook series

1. Functions, themes and language skill requirements are in accordance with the College English
Syllabus (revised edition) and the Syllabus for English Majors issued by the Ministry-of Education
of the People’s Republic of China.

2. Unit activities are centered either on useful functions (Book One) or on interesting, real-life inter-
cultural themes.

3. Speaking skills are the primary focus. However, other skills such as listening, reading, and writing
are also integrated, creating a delicate balance between language input and output.

4. Exercises include functional practice (in Book One) and communication activities (in all three
books), ranging from tightly controlled, accurate reproduction work to free, authentic, creative
tasks. _ _

5. Class organization format varies from individual study, pair work, group work, and lockstep (whole
class work). _

6. Selected words of wisdom and songs included in the units are relevant to the themes of the units.

7. Textbooks can be used together with cassette tapes and multimedia courseware CDs. These are
available as extra resourceé.

8. All three books in this series are interrelated but with different areas of focus. Each book can be
used either as the main textbook, or as a part of a series of textbooks. '

Arrangement of the three books
Functioning in an Intercultural Community is a three-book series, each book comprising 26 units,
each unit designed to fill in two class hours.

Although adopting the same function-based intercultural communicative approach, the three books
have different focuses. Book One is named Functions and Contexts and is arranged around functions
required by the College English Syllabus, familiarizing learners with prototypical functional devices
and enabling them to use these devices appropriately in intercultural contexts. Book Two is called
Differences and Understanding and is made up of abundant language input, recurrent functional de-
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vices and contextualized communication activities developed around intercultural themes relevant to
learners’ current and future needs. Consequently, Book Two is meant to enlarge the learners’ knowl-
edge reserves and vocabulary on these themes and to cultivate their awareness, understanding, and
accommodation of the cultural differences. Book Three is entitled Communication and Proficiency
and can be seen as an extension of Book Two. However, both the range of themes and amount of
language input are considerably eniarged. This book also gives more flexibility to the learners” com-
munication and intends to make learners proficient English speakers.

The instructor may choose to teach the three books sequentially, or select one or two volumes, or to
pick units from any of the books according to available class hours, learners’ levels, and specific
purposes of instruction.

Contents of Book Three

Each unit consists of four major parts: _
Listening: Cultural notes dealing with intercultural differences will help the listener to overcome
cultural obstacles in communication.

Reading: Reading passages in the units relate to the theme to enrich learners’ knowledge and vocabu-

lary and to prepare them for upcoming communication activities.

Communication activities: This part comprises authentic creative tasks in which learners can freely
use the language and information on the theme to achieve their communicative purposes.

Writing: Writing tasks are included in the units to enable learners to review what they have learned.
Such tasks are also intended to enhance students’ oral performance by having them write what they
intend to deliver in the form of a speech.

Words of wisdom, related words and expressions, songs, humor, riddles and puns are included in the
units to add depth to thoughts on the theme. The songs are intended to arouse readers’ interest in the
language and to improve their pronunciation. Sound-word recognition is enabled by fill-in-the-blank
exercises, designed for the learners to practice.

Book Three has five appendixes for refererce by textbook users. The appendixes contain functional
devices, exclamations, interjections, tongue twisters, and forms of classroom activities.

Target learners
Although this textbook series is planned for classroom teaching, individual learners can also use it for
self-study.

The most probable target learners are: College students (including English majors) at different grade
levels, master or doctoral degree candidates, adult education receivers, spoken English test takers,
personnel in a language training program who are planning to go abroad, and people under a ESP
(English for Specific Purposes) program.
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Roles of the instructor
In using this textbook series, the instructor is advised to take multi-roles and to maintain a delicate

balance among them. The instructor will be the controller of the class, as well as the assessor, organizer,
prompter, participant, resource person, tutor, and investigator. The instructor empowers the students
with the autonomy needed to improve their motivation and to learn what they want is important to

them.

Compiler
December 2008
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#BNIT 1 COLLEGE LIFE

Knowledge is power.— F. Bacon

“Press On”
Nothing in the world can take the place of persistence.
Talent will not; nothing is more common than unsuccessful men with talent.
Genius will not, unrewarded genius will not;
unrewarded genius is almost a proverb.
Education alone will not; the world is full of educated derelicts '.

Persistence and determination alone are omnipotent 2.

— Anonymous

Cultural notes

Thinking about college life invokes® images of busy students studying in the library, with
headphones on in listening centers, conducting scientific experiments in laboratories, welding
in the auto body shop, or sweating it out in countries of ancient civilizations digging up relics*
in archeology® classes. This is true of any university student who pursues an education in any ‘
institution of higher learning.

Students usually enter universities at age 18 or 19 as young adults full of vitality. College life is
usually a very active lifestyle. Apart from classes, students spend some of their spare time and
weekends at the cinema, on the dance floors, on the sports field, traveling, competing in
contests, or discussing academics and current events with their peers. Students usually graduate
at age 22 or 23. For approximately four years, undergraduates pursue this lifestyle with vigor
as well as anguish®, and experience the joy of their academic accomplishments.

In every country around the world, college campuses exhibit an atmosphere of vibrant” pur-
suit of knowledge. As students seck their educational goals, they also learn to live with other
students who share similar ambitions. The community spirit of college life is active and engaging.

Comparable to all these preparations and activities is the cost of education. In most Western
countries students learn to work for their expenses, or take out bank loans or government
loans to pay for their education. While the cost may be high, the joys accrued® from such
endeavors® are long lasting. We must always determine where we are going, what we want to
achieve in life, and.then forge!® ahead to achieve our life’s dreams!
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P _§ cComprehension and discussion

1) Summarize what you’ve just heard briefly.

2) Do you want to study abroad? Why or why not?

© @

Ryan:

Christie:

Ryan:

Christie:

Ryan:

Christie:

Ryan:

Christie:

Ryan:

Christie:

Ryan:

Christie:
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Christie:
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Christie:

Ryan:

Christie:

Passage 1. Meeting a new friend

Hey, aren’t you in my biology class?

Yes, I think so. Don’t you have Dr. Brown?

Yeah, I thought I'd noticed you but it’s hard to tell with all those people.

I find it very strange to be in a class with 300 people. I'm used to just 30 or 40 kids
in a class.

This is my second year, so I'm used to it by now. What year are you in school?
This is my first semester. I'm a lowly freshman.

Where are you from?

I’m from San Diego. Where are you from?

I’m from Salt Lake City. I’ve visited San Diego before and I loved it there. You
really have a great zoo.

I guess you must ski if you’re from Salt Lake City. Aren’t the Winter Olympics
going to be in Salt Lake in 2002? -

Yes, they are. It’s really exciting but there will be too many people crowding up my
slopes. By the way, how do you like biology?

Well, the class is really interesting, but science isn’t my best subject. I like liberal
arts better. How about you? '

I had to take it for my general education but it’s nice to learn about it. My major is
Electrical Engineering.

Oh, really! My major is English Literature.

Have you ever read David Copperfield? I read it in high school and I really liked it.
I love Dickens, but my favorite book is Emma, by Jane Austin.

Have you started your research paper yet?

No, but it’s on my list of things to do. How about you?

Well, not really, but maybe we could go to the library sometime and grab a bite to
eat afterwards.

That sounds like a great idea. It will be easier to make myself study if I have a
partner.

LINN



