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Introduction to Teacher's Book

This series of Teacher’s Books for New Standard
College English not only provides answers for closed
exercises and example answers for open-ended
questions in the Student’s Books, but, more importantly,
shows teachers how to teach with further culture and
language points, alternative and additional classroom
activities. It also offers current applied linguistics
knowledge and practical skills for English language
teaching in the section of Further teacher development
and Photocopiable worksheet. This series of Teacher’s
Books offers English teachers in China an opportunity
to improve their teaching skills, enhance their English
competence and have a better understanding and
application of applied linguistics.

A general principle for each unit is that teachers
need to understand the key purposes of the passages
and activities so that they prepare for classes with these
purposes in mind. Teachers can use both the Map of
the book in the Student’s Book and the Unit overview
provided in the Teacher’s Book, together with Teaching
tips for specific activities to identify and determine the
teaching aims of the activities. The section of Teaching
aims also shows teachers how teaching helps to achieve
the purposes of different sections in a unit.

The following contains four aspects of information:
an overview of the contents in the Teacher’s Book, key
features of the Teacher’s Book, teaching aims of all
the sections in a unit in the Student’s Book and further
suggestions for the management of classroom teaching —

giving feedback to students and managing class time.

What is in the Teacher’s Book?

Each unit of the Teacher’s Book includes:

Unit overview

e Key features showing text types and language and
cognitive skills in the unit

e Brief organizing suggestions to teach the skills in

the unit

Extra information

e Background information on the passages, eg
information on the writers and their writing styles

e Culture points

e [anguage points

e Language support

Guidance and suggestions

Guidance and suggestions for the different sections

in each unit in the form of:

e Teaching steps

e Teaching tips

Teaching techniques

Alternative activities

Additional activities

Answers

e Answers to the closed exercises

e Example answers to the open-ended activities
Further teacher development

The section Further teacher development is related
to the discourse features of the passages or ways to
help teachers to develop teaching skills.
Photocopiable worksheets

e A Photocopiable worksheet for students which is
on the theme of the unit and related to the Further
teacher development section

e Example answers to the Photocopiable worksheet

Features of the Teacher’s Book

The following is an outline of relevant information that
can be found in the Teacher’s Book.

Unit overview

The Unit overview gives brief notes on the unit
organization, and helps teachers to identify the nature of
the passages. It also highlights the main language skills,
ie reading, speaking and writing skills, together with
the cognitive skills identified in the unit. Suggestions
are given to help teachers organize their teaching by

considering timing and prioritization in class.



Background information

This section gives background information on
the passages, eg information on the writers and their
writing styles. This gives teachers extra knowledge so
that they are better prepared to explain and discuss the
passages or to answer students’ questions. Teachers
could share this information with students by putting it
in their own words when they feel the need arises, but

it is not suggested that teachers read this to students.

Culture points / Language points

The Language and culture boxes in the Student’s Book
give brief notes on the culture items in the passages.
In the Teacher’s Book, the Culture points and the
Language points provide more information on the
culture points and language use in the passages.

The Culture points explain some proper names,
terms and cultural concepts which arise in the passages.
Again, this gives teachers extra knowledge to explain
such points or to answer students’ questions. Sometimes
teachers might read these items to the class, but generally
it would be better to explain in their own words when
they feel an explanation is needed. Occasionally, teachers
could give students a mini-quiz about the culture points
or ask students in advance to find brief information on
some points and present it in class.

The Language points provide detailed notes on
the new words, expressions and difficult sentences in
the passages so that teachers have a ready explanation
in English. Sometimes more extensive explanation is
given about the words and expressions than in most
dictionaries so that teachers can add something extra to
expand students’ understanding of them. Some words
and expressions are explained using other associated
terms to help students to associate words of similar
meaning and to develop a sense of collocation. This
is important for most Chinese students because in
their belief, “new” words are important for language
learning, but they often neglect the fact that known

words with new uses or in new combinations are just

as important for communication. Some definitions and
collocation information are taken from the Macmillan
English Dictionary for Advanced Learners Second
Edition published 2007 © Macmillan Publishers
Limited.

Language support

For some speaking activities, useful vocabulary
and expressions are provided to help students express

themselves.

Teaching steps

Additional notes about how to use a particular
activity are given in clear steps, especially in earlier
units. In later units teaching steps for similar activities
are not provided unless additional steps are suggested.
For similar activities, teachers can check the steps

given in earlier units.

Teaching tips

Teaching tips offer specific guidance about how to
conduct activities in class. Again, they are not given for
every activity, but only where there is an extra point to
be made.

Teaching techniques

These are practical techniques for teaching which
are introduced in relation to specific contexts, eg how
to give feedback, how to read the passage, how to do
multiple choice questions etc. They can be applied to
similar contexts in any unit. They are connected to

Teaching steps and Teaching tips.

Alternative activities

This section appears occasionally to offer teachers
an alternative way of conducting an activity, which
is different from the one given in the Student’s Book.
The purpose is to give teachers more choice. The
alternatives are, of course, optional ideas to bring
students a greater variety. They will help teachers to

develop a wider range of strategies in their teaching.
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Additional activities

Some units offer additional activities which
are not mentioned in the Student’s Book. Like the
Alternative activities, they will bring a greater variety
of interaction to class work, and will help teachers to

extend their repertoire of teaching strategies.

Answers

Answers to the closed exercises are provided. For
some activities there are explanations or comments to
help teachers to clarify why one answer is right and the
others are wrong, but usually only the correct answer is
given because most students should not have difficulty
with them.

There are example answers to the open-ended
activities. They are examples since there are many
possible answers or a likely range of opinions for such
questions.

The example answers:

e help teachers to prepare for activities and have an

idea of target levels for good students

e provide relevant vocabulary and expressions

e can sometimes be shared with students before

they do an activity to give them an idea of the
response expected, especially for the writing tasks

e can be used as models for feedback after students

complete the activity

e give ideas and extra thoughts for possible class

discussion to follow up an activity

Further teacher development

This section is designed to help teachers think in
more detail about an aspect of teaching and, through
the Photocopiable worksheet, teachers have the
opportunity to put the ideas into practice immediately.
In Teacher’s Book 1 many of these sections focus
on different aspects of discourse so that teachers can
develop students’ reading and writing skills by making
them more aware of the text organization.

This section includes ideas about coherence and text

types (problem-solution, generalization and examples,

cause and effect, and argumentation). These features
of discourse are important because most students have
a strong background in studying grammar, but know
much less about discourse. Discourse learning and
analysis can also engage students in thinking about
argumentation and exposition of ideas, which help
them to develop critical thinking. This is especially
helpful as students use English for study and academic
purpose. Some units focus on speaking skills, which
allow students to re-express the passages and to pay
particular attention to stress, intonation and fluency.

This helps a lot with reading comprehension.

Photocopiable worksheets

These are single-sheet activities to supplement
the activities in each unit. Each one follows on from
Further teacher development so that teachers can put
it into practice immediately. Each sheet focuses on an
aspect of the unit for writing or speaking. Sometimes
a writing activity is preceded by speaking in pairs. In
these cases the speaking is preparation for the writing,
but either could be done without the other.

There is an answer sheet with suggested example

answers to the Photocopiable worksheet.

Teaching aims of the sections in the
Student’s Book

Starting point

This section includes one or more activities to raise
the topic in students’ mind and develops a focus on the
theme of the unit. They may involve a short discussion
about a photo, a common experience, some quotations
or perhaps a questionnaire.

Students are encouraged to share ideas, inter-
pretations and opinions. Later units encourage students
to give reasons for their opinions.

For this section, teachers should make sure students
understand what to do and arrange for them to work in
pairs. As they work, teachers may circulate and listen

to check that the student discussion is appropriate



and give help with vocabulary and expressions, if
necessary. Later, teachers may choose a pair to report
back, or summarize their discussion to the whole class.
Give a very brief comment for encouragement and

feedback, or make a link with the next section.

Active reading (1) and (2)

These sections include two main reading passages
with pre-reading activities which, through prediction
and discussion, will lead students into reading the main
passages. They can be a brief warm-up activity, but
sometimes they may involve much more discussion.

The pre-reading activities are designed to encourage
students to discuss the title of the passage, photos, key
words, main ideas or personal experiences related to
the topic of the passage before they read the passage.
Students should*know that these are usually prediction
activities — they focus on what the passage might be
about, or ask students to discuss relevant personal
experiences as preparation for reading.

There are a series of activities which follow the
passage.

e Reading and understanding

This section helps students to understand the
main ideas and details of the passage through
multiple choice questions, true or false questions
or other comprehension questions, and activities
which ask students to identify the best summary
or functions of sections of the passage.

When students complete this section, do not
worry if they have not yet understood every word
of the passage. These activities are for learning,
not testing. And there are still other activities
which help their understanding and appreciation
of the passage.

The Teacher’s Book gives answers, mostly
closed answers, but sometimes there are
additional comments so that teachers can explain
the answers and show students why other answers
are inappropriate.

e Dealing with unfamiliar words

The activities in this section ask students to
match words with given definitions (based on
the word meaning in the passage), to complete
sentences by using words in their correct form,
or to replace underlined words in sentences or
paragraphs with some target words. Notice that
the new words are not given before students read
the passage. Thus they encounter and learn about
the words in context. The vocabulary activities
also feature the words in context, so students
develop skills in handling unfamiliar words and
expressions. This contextualization is a more
realistic way to learn new words, in the sense
that this is how we usually read or hear new
words in real life. Students may, of course, refer
to the Vocabulary Booklet, which has Chinese
translation for the new words. This is helpful for
reference and is an immediate guide to meaning,
but it is better for students to memorize words as
they are used in the context.

The Teacher’s Book gives the answers. A
section below suggests ways of going through the
answers in class.

Reading and interpreting

In this section students develop and apply their
understanding of the passage in activities which
go beyond literal meanings to explore features
of the passage style or genre, or to consider the
writer’s purpose and attitude.

Developing critical thinking

This section uses questions to help students to
develop the ideas presented in the passage and to
encourage them to think independently. The key
to handling this activity in class is to encourage
students to go beyond short answers so that they
think through what they are saying and give more
extended or elaborated responses.

Students may find this difficult at first. The
Teacher’s Book gives specific guidance and

extensive examples to encourage students to
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express their own opinions. Often a series of
steps is given so that students tackle the activity
in stages to consider different aspects of a theme,
to take alternative points of view, or to reflect on
personal experiences. A particular feature of the
Teacher’s Book is that students are encouraged to
develop argument by elaborating on their opinions
through giving reasons, examples or evidence,
and considering counter-arguments. The example
answers in the Teacher’s Book therefore not only
suggest appropriate language for the activity, but
also suggest specific steps and ideas to stimulate
thinking. Teachers can introduce them before,

during or after students’ work in pairs.

Talking point

This section provides students with an opportunity
for less intensive discussion and interaction to express
opinions. The activities are related to the theme and to
students’ life.They are more open-ended activities than

the ones in Developing critical thinking.

Language in use

This section explores aspects of grammar and
complex sentence patterns in the two main reading
passages. There are information boxes which give
extra information about words or expressions, sentence
patterns or common collocations. The section finishes
with translation from and into Chinese. The translation
activities are designed to develop students’ translation
skills using language they have encountered in the
passages. It is also very important for teachers to
explain how to translate certain words and expressions
in a more appropriate way and to encourage students to
discuss the subtlety or difficulties in translation.

The Teacher’s Book provides examples of
translation, and more importantly, provides some

translation tips about the difficult points.

Reading across cultures

Here students read a passage extending the theme

of the two main reading passages to show aspects of

cultural life, traditions or customs in different countries
or cultures. There are comprehension questions to
develop students’ understanding of the passage.
There are also questions asking students to compare
the culture(s) shown in the passage with the Chinese

culture.

Guided writing

This section takes the unit theme further into writing
practice. Aspects of language which are commonly
found in written English, especially academic writing,
are explored. The section finishes with an activity
designed to help the students write a piece of writing
which practises the aspects of language explored
earlier. The writing tasks are made easier by using a
step-by-step format in the first two levels.

The Teacher’s Book gives examples of the writing
tasks. Sometimes the key features are highlighted with
subheadings so that teachers can read them to students
(or ask a couple of students to read to the class) to
help them to see how their own writing might be
structured. Again, the examples suggest useful words

and expressions.

Unit task

The Unit task asks students to make productive
use of the language skills in the unit. Students need
to discuss and plan work in pairs and write (in pairs or
groups) advice, guidance or information in the format of
a leaflet, short article or poster, or design a website. This
section may be dealt with during class so that students
can brainstorm, but it can be completed out of class.
Examples of completed work may be displayed on a
classroom wall or can be circulated electronically among
students so that they have a chance of evaluating each
other’s work. This also provides an additional resource
for students to read further on the topic.

This section expects students to produce creative ideas
related to the unit theme, often in a local or imagined
context, so the Teacher’s Book only gives examples. Once
again, the examples are additional sources of ideas and
expressions, so teachers may read them to students or ask

students to read them — and explain them — to the class.



Unit file

This is a summary list of the language points and
skills presented in the unit. It is given in the Student’s
Book so that students themselves have a clear record
of what they have accomplished in a unit. They can
check their vocabulary knowledge and evaluate their
own perceptions of the skills they are developing.
To encourage students to check for themselves,
teachers can ask them to test each other in pairs on the
vocabulary and to discuss how well they feel they have

developed the language skills.

Two more points for classroom
consideration

Going over answers and giving feedback

New Standard College English promotes a learner-
centred approach and many activities are designed to
be carried out in pairs. To encourage variety, flexibility
and student-involvement, it is worth considering a

range of strategies to go over the answers to activities.

For closed activities:

® Write the answers on the board or show students
the answers electronically. For variety, students
might check each other’s work in pairs. If the
answers are straightforward, teachers might —
occasionally — make a deliberate mistake in one
item. Students have to spot the error and tell their
teacher the correction quickly.

® Ask one or two students to list their answers on
the board or present them electronically. They
then introduce and explain their answers, if
necessary.

¢ Give the answers on a bulletin board or in
electronic format to save class time and ask
students to correct their work themselves. Make
sure they bring any comments or difficulties
to the next class. This can help them to work
independently and responsibly.

® Ask selected students for their answers and
give highly varied conversational replies, eg “I
completely agree with you™, “Well, yes, that’s what

I think too”, or “At first I was wondering about
(b), but later I changed my mind and chose (c) so
in fact we have the same answer.” Later teachers
can ask students how many of these comments
they remember or ask other students to give such
comments on the answers.

Give selected students numbers corresponding to
the question numbers, teachers then simply call
out the number and the relevant student reads
both the question and the answer, then teachers
make a brief comment, perhaps after the last item.
Students are already grouped in pairs, A and B.
Student A reads a question, Student B gives the
answer, then Student A gives a conversational
comment. Teachers make a quick comment, if

necessary.

For open-ended activities:

® Ask two or three students in turn to give

responses, but teachers can interject further ideas
and alternatives. This illustrates a range of replies
and teachers can use the opportunity to model
conversational comments, “That’s a good idea
but you know, here’s another viewpoint ...” or
perhaps “Well, there are lots of other possibilities
here ... for instance ...”

Students are grouped in pairs. Name a pair and
read the question. Student A gives a response,
then Student B has to make a brief conversational
comment before giving his or her own response.
Conversational comments include such examples
as “I agree, but my answer is slightly different ...”,
“I can understand that point, but my response is
different ...” Possibly another pair can extend
the chain of responses with the same item.
Alternatively, a third student, having just heard
two contrasting ideas, is asked to briefly evaluate
them.

Ask a student — with advance warning and after
preparation time — to conduct a brief discussion
by getting some students to give answers and
asking other students for comments, eg “Would

-1X



Introduction to Teacher's Book

you agree with that?” or “I wonder whether you
could give a different possibility ...” The selected
student could read the section in the Teacher’s
Book beforehand.

e Act out a brief role-play, taking the role of a TV
reporter or chat show host to link student responses
in a more imaginative context, “Well, here’s
an interesting question and I wonder what our
audience think ... Can I just ask you, Sir / Madam?
... and how about you, would you agree with that?

. and would anyone over in this corner like to
add a comment? (turning to the Teacher’s Book)

. and several people have sent in emails about
this, I’ll just read a couple of comments ...”

e Ask a group of more confident students to
prepare a mini role-play (as above) to go over the
activities and their responses. Most students will
need advance warning for this.

Notice that some of these suggestions are themselves
additional language practice for students. There are
many other possibilities which teachers might think
of once they have started to vary their strategies in a

flexible way.

The question of time

When teachers use New Standard College English,
there will always be a question of time because class
time is limited and there is a lot of material to cover.
The following points may help teachers to think about
this in relation to the whole course and especially
in connection with the Alternative and Additional
activities and the use of Photocopiable worksheets.

e Whether a particular class has more or fewer
hours, there will always be a shortage of time.
Fundamentally, it is not really a question of
how much time is available, but rather of how
effectively the available time is used, both in and
out of class.

e Different amount of time should be allocated to
different activities. Some can be quite brief while

others need more time. The overview of each unit

gives brief guidance on this point and there are
other comments on some specific activities. Some
activities may be done out of class with brief
reporting back in class. The out-of-class work
follows the important principle that students at
this level must learn to study independently and
prepare for or follow up classwork at other times.
For language learning and teaching, a variety of
approaches are necessary. Some routine, well-
tried activities are necessary for consolidation in
successful learning, but they need to be balanced
with different activities or different ways of
handling familiar activities so that there is
flexibility and freshness. The course design uses
these principles and there can be variety in time
allocation of similar activities in different units.
The allocation of time depends on the nature
of the activity and on the ability, level, learning
experience and language needs of particular
students, so time allocation is different in different
classes in different universities. This second aspect
allows for local variation and teacher judgment.
The activities in the Student’s Book and the
guidance and suggestions in the Teacher’s Book
are fundamentally resources for learning. If
teachers judiciously select some activities for in-
class work and others for out-of-class learning,
or have a reason for not doing an activity, this is
their professional judgment.

Students often feel that they have to complete
every activity in a unit, but this is not always
possible, so decisions about timing and how
an activity can be done may need to be briefly

explained to them to avoid misunderstanding.

Levéan Yen
Wantin Cortazze
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