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Preface

English for Full Time Postgraduate Professional Master’s Degree
Candidates provides a practical approach to furthering the learning of English at an
advanced level for postgraduate students. It is compiled and edited on a long-
cherished idea that an English course can be a facility for training and education as
well, and a provision for both self-learning and class instruction. Our primary
purpose in preparing the textbook is to help students enhance the application of the
English language as a second language. It is especially designed, for those who take
postgraduate programs in full school time with the aim to become professional,
especially in engineering and related disciplines.

Significant and imperative issues for texts. We persist with the selection of
some thought-provoking issues for learners to learn and practice: the Mission of the
University—Unit One, Engineering Education—Unit Two, and Ambitious or
Otherwise—Unit Four, the Shape of Making—Unit Six. They will survive us and
stand ever with human existence through which people could be educated and
enlightened in reason and discussion. Moreover, such values as personal letters and
free imagination are encouraged in the engagement in our personal life through the
course. The book and its established course are impressed in the following features.

Vocational preparations through classroom activities. We design this course
with a definite aim to prepare students to be an educated person of thoughts and
reflection, to be an advanced learner using English as a second language, and to be
a constructive, ambitious innovator for work. As many activities as seminar,
demonstration, speaking devices, scientific talks, and professional skills are
arranged for students.

Comprehensive drilling of English. Competent students are more desired by
companies and organizations, especially if they are able to use English fluently in the
job. Thus, the course features a goal in terms of competence and real ability, but
great expectations from all learners can only be accomplished by strict drilling and
effective approaches. To begin with, the course book is to be, in the sense of
language, a valuable reader, but with great attention to lifting the student’s
application of English through practice to higher levels of reading, writing, speaking,
and listening of professionals. For example, reading aloud with comprehension,
translation, writing in exposition and argument, e-mailing for office communication,
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talking at desk, listening as a task, and reading for pleasure are all we depend on
largely.

Correlative objectives of assessment. The favourable outcome of instruction is
the core of a successful course. The problem with many courses of learning English
language, today, however, is partly from the uncertain results, because they are not
properly evaluated with some available standards. Our course establishes the
connection with the PETS (Public English Test System of the nation) Band—35, the
highest level, for the evaluation of the course’s objectives and outcome, by way of its

exercise patterns and assessment standards.

ACKNOWLEDGMENTS. Nothing more can give the teachers a chance to be
dedicated to teaching than a textbook and its course. We would like to express our
appreciation for fair use here to all the names of authors listed and unlisted of all
passages of seven units including the materials and exercises in the part of Drilling the
Class and our thanks to Google search, Wikipedia, the free encyclopedia, and any
other educational resources of the Internet websites for their insighiful expressions and

inspiring use of English.



To the Student

We were compiling this book with the two questions lingering about in our mind
which were probably the ones you might have raised to you all the way from the first
day you entered the university up to today you take postgraduate courses for a
professional master degree. To first question our answer is surely yes; is English as a
foreign language still necessary for us to keep on learning after a good many years? In
modern ways across the country, no one can get along in jobs without English,
however much we’ve endured it. To its greatest effect, a foreign language must
constantly be touched through whether learning or application. The answer to the
second question is going to rely on efforts of both students and teachers: can the text
and the course make learning experience both inieresting and fruitful? Yes,
definitely, if we make unceasing efforts. That is also the reason why we contribute
the course to you.

It is therefore prepared for not just an examination of unassociated words,
sentences and paragraphs, but a drive to your advances in English language and
applications. Each unit consists of two parts, Understanding the Text and Drilling
the Language, designed to lift English. The first is aimed at the enlargement of your
views of the human society through critical reading, thinking and talking; the second
is intended to help you choose, or begin, or build a career with definitive objectives
in drilling the skills of reading, writing, speaking, and listening, which can be
evaluated by PETS (Public English Test System) , a national test.

Now that you begin your studies, we would like to offer you a few suggestions as
to how the book is used with expectation and how the success is made at an advanced
level.

Read the book critically. Critical reading is reading carefully with full
comprehension of the passage that involves every word, sentence, paragraph and
discourse. It is no other than critical reading that is the key to the gate of the
structural knowledge of the English language; you can expect no more than from
critical reading. The more you read, and carefully, the more progress you gain.
Besides our coursebook, for example, an English version about related engineering
discipline will expectantly be rewarding if such reading comes into your favor. You
are also encouraged to examine your own comprehension, using the means of orally
asking and answering to one another: Comprehension Questions, Discussion
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Questions, and Composition Questions. Based on the preparation, you can then enter
into the class at any occasion. This is just a way to turn the time to yours over the
class.

Be serious-minded. Have drills on all the exercise parts of Speaking Devices,
Scientific Talk, Professional Skills, Active Listening, Extensive Reading and
Use of Englisil Activities. Never miss any section, because they will enhance you to
the higher level of your extended expectation. By means of this connection with
fitting goals, some of which are from the National Test, you can assess both you and
the course in a more accurate measure.

Attend all lessons. No teacher would like to see their students miss the class,
lectures and instructions, nor is the course designed for the placement of attendance,
because insights and interaction often occur in the classroom. You will have new
ideas and views from the class, you will make progress together with others.

Take notes. Note taking is more of a request, and even is more of competence.
By taking notes, you will learn to follow the instruction, move the mind, and arrange
the material in order. Rewardingly, your note-book could help you with key points of
the course to complete the study.

Work out problems. In the book, such regular exercises as vocabulary
exercises, sentence translation appear no more as before. But still there are many
problems and questions to be settled, for example, in the part of Understanding the
Text to which you need draw your attention one after another. Try to answer all
questions in single or in pair or in group, do paper work regularly, and solve
problems with care.

Think and talk in English. The most effective approach to learning English is
to use it in thinking and talking. Don’t hesitate to utter your voice because you are
afraid of making mistakes. Being able to talk in English involves two steps for a
person who uses it: enunciate correctly sounds of English words so that listeners can
response to you; think in the way this language is structured as rule and usage. If
you didn’t try it before, do it now.

Write two great pieces. We assume that the completion of two writing tasks—
PERSONAL STATEMENT; CHOOSING SCIENCE FOR MY CAREER—is an
accomplishment and also, a good evaluation of the course. However, it is not the
same matter between a piece of homework and a piece of critical writing. Please
study the instructions of each lesson carefully and go next afier them. Write, put

aside, revise, even rewrite until both you and the teacher are content with the work.
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Manage the classroom by yourself. We often hear people talking about
creation now; but, what shall we do when it comes to our teaching and learning over
the class? The course book leaves a special room—Unit Seven—for students who can
decide what to teach and how to learn, which means they take the role of a teacher at
the class, while the teacher plays the role of an observer. It must be a great day to be
a teacher for yourself.

At length, we would like to mention again to you the importance of the English
language,, as much the same as any practical craftsmanship, by using what Lafacdio
Hearn ( HEE#H BEYEZ ) in the letter to Otani a hundred years ago reminded him:
“Hundreds of students leave the university without any real profession, and without
any practical ability to make themselves useful. All cannot become teachers, or
lawyers, or clerks. They become officials, or they do nothing of any consequence.
Their whole education has been of no real use to them, because it has not been
practical. Men can succeed in life only by their ability to do something, and three
fourths of the university students can do nothing. Their education has been only
ornamental. ” Work a profession in engineering or science, prepare yourself with
anything necessary, including English as a second language, and you will be pleased

with the future.



To the Teacher

Different from prevalent textbooks of teaching English as a foreign language in
both the design ideas and material arrangements, this text, sticking to the two lines
of autonomous learning and effective training, aims to assist an instructor in the
establishment of the productive student-centered classroom. It consists of a part of an
informed reader and another part of intensive drills of every searchable page. To its

effect we’d like to give suggestions to the teacher on creative use of this text.

To the instructor. What is the core in your teaching of a foreign language?
Why do many of you make an effort to set up a student-centered classroom? Why do
most of you rely on a variety of teaching aids? It is to make every student in move,
running the mind, opening the mouth, turning up and around. It is no more correct
than to motivate a person who is learning to acquire an intricate skill. Thus, you are
actually a facilitator, a leader and an artist. The role of a facilitator is organizing
activities and managing the classroom; the role of a leader is guiding students to their
expectations ; the role of an artist is delivering the maximum of information and ideas
and skills from lessons with the minimum amount of time over the class. Therefore,
(1) you are strongly recommended to draw your attention to each unit and lead the
class to critical reading. (2) you should keep using English as the working langnage
all the way through, then seiting an example for students to be immersed in it. (3)
you are advocated for working together with students to complete the writing tasks,
with comments and corrections, not just as a homework assignment. (4) you’d better
leave your assignment and arrangement with the students on the first day, for
example, writing tasks, PPT-based oral presentation, class seminars and ete. (5)
you shall involve the students and yourself in the section of Drilling the Class in an
effective way.

By the way, some users of the text might be questioning how a text with no
space for specific technological frontiers of scientific subjects can be beneficial to
professional advanced learners. We don’t believe, to begin with, a volume can bear
any possibility to meet the needs for whole engineering and sciences. We therefore
provide learners with such fundamental issues of university education, engineering
education, ambition, and creation that professionals should face, and with vocational
preparations, positive human relations, and job hunting that every student should
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experience. As for Nature Education and Science Education, many coms of Nature,
Science, Scientific American, Discovery, Wikipedia, the free encyclopedia and

other engineering proper websites are immensely helpful.

To the teaching planner. The course is arranged in 4 periods per week,
scheduled for one term of 18 teaching weeks, including two weeks for the mid-term
test and the final course or achievement test, one week for job interview simulation,
one week for students’ self-class, and two weeks for class optional activities.
(2weeks x 6units = 12weeks, lweek/unit-7 = lweek, 2weeks/tests = 2weeks,
lweek/job interview = lweek, 2weeks/optional activities = 2weeks, plus all =
18weeks. ) A student’s performance or the achievement should be evaluated and
scored on the basis of the mid-term examination, the completion of two pieces of

writing, the recorded attendance rate and performance, and the final paper test.
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Prelude

Whether we be teachers or students, in the present university’ s atmosphere, we
would have to reflect us, wondering why we stay in the classroom at the campus,
lecturing or listening for many years, just to make a living or develop a career. As a
matter of fact, we are not always aware of what we are doing, though seemingly
knowing all the world around; “what a university is” is some confusion to human
understanding. The essay — the mission of the university — is a contribution to a
university education in which we hear a deep voice: “A university is an educational
community, a place for teaching and learning. Everything else is secondary,
irrelevant, or out of place. Education is also an enriching, a deepening of the
personality, a stimulated curiosity, and a certain love, even reverence, for
learning. ” Do you agree? What is your idea? Share your opinions with others at this

very place called a university.

A CLASS SEMINAR

Directions ; The class seminar is a single, short session devoted to presentations
and discussions on a specialized topic around the lesson at an academic level.
Participate in the meeting in either group or class to begin your study on the topic as
a prelude — The History of Chinese Modern Universities/a Chinese modern

university/Tongji University, etc.
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The Mission of the University k¢ 89 {# 75
By Robert Solomon and Jon Solomon

Robert Solomon and Jon Solomon are brothers and professors, Robert in the Philosophy
Department at the University of Texas, and Jon in the Classics Department at the University of
Arizona. This selection is from their book “Up the University: Recreating Higher Education in

America,” published by Addison-Wesley in 1993, here with extraction by the editor.

What Is a University?

What is a university? It is an educational community, a place for teaching and learning.
Everything else is secondary, irrelevant, or out of place. Of course, an education includes
learning about life, and life is not learned in a vacuum. And so it is essential that the life of
the university be as rich and varied as possible. The university should provide a rich social life,
filled with friendship, romance, and diversity. A university education should assist students in
the pursuit of a career or profession. The university should be an intrinsic part of the
surrounding community. And because students learn best in an enlightened learning
environment,['] faculty research, ! whatever other aims it may serve, is essential to the
university as well. It provides the atmosphere in which learning is inspired by example and not
imposed by authority.

The problem is that these essential but still secondary features of the universitym have
become ends in themselves. [*) For most American high school students, acceptance into one or
another university is the definitive event'®! of their adult social lives and careers, a place to
establish lifelong friendships, enter society, find business associates, and form political
alliances. Not surprisingly, many students ( with the blessing of their parents™®' ) choose a
university primarily on the basis of the “contacts” it will provide or view the university
primarily as a dating service. [’ The university has become, in the minds of many, a training
center, whose primary if not sole aim is to prepare students for a career. Doctors, lawyers,
engineers, nurses, and architects are tested, trained, and accredited or eliminated from the
career path they seek to follow. It is no longer a well-kept secret that the purpose of our best
MBA programs is to act as super-employment agencies for corporations rather than to “teach

business skills” as such, ™

which are, for the most part, leammed better on the job, in the
particular context, and according to the particular demands and expectations of a particular
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industry or company. The university sets the standards, carries on the traditions, defines the
quality, and excludes the quacks,® but in the pursuit of professional credentials, the idea of
education is often laid by the wayside. . .

A university cannot be a “great” university without a dynamic research program'"®) and an
industrious, productive professoriate. But much of the research on campus today is only
secondarily the pursuit of knowledge. It is the search for status, for notoriety. ("3 Much of it is
sheer junk, although we know that everyone thinks of their own interests as utterly important
and essential to the future of the world. Or research is primarily a business, often hidden off
campus''?) and irrelevant to the education that has already been paid for by the taxpayers and
the students’ tuition. Much of the budget and resources as well as the energy of university
administrators and professors is increasingly structured around research and devoted to the

pursuit of prestigious research grants,[m

which are said to help finance the operation and
growth of the university. The university has become a major corporation, its eye on the bottom

line, " its ambition to grow and grow and grow. . .

By the late nineteenth century, the advancement of knowledge through research had taken
Jfirm root in American higher education, and colonial college values, which emphasized teaching
undergraduates, began to lose ground. ... Indeed, the founders of Johns Hopkins University
considered restricting study on that campus to the graduate level only. In the end, undergraduate

education proved to be necessary, but the compromise was reluctantly made ™

and for many
professors, class and lecture work became almost incidental.
— Emest L. Boyer,The Carnegie Report: Scholarship Reconsidered

The university is an investment in a culture, in continuity''®’

and intelligence. It is not
primarily a financial investment, and the rewards are not necessarily financial either. There is

more than one way for a community to become “rich”.

What Is an Education?

The Japanese word for teacher means roughly “he who pours”, but if that sounds offensive
to students, we should think of some of our own metaphors of passivity, of students as empty
vessels, sponges, and raw materials. But the real problem here is not only the reduction of the
active,, grasping mind!"”’ and restless personality of the students to a static, passive receptacle.
It is also the misunderstanding about what it is that gets learned. '™

For a few thousand years, philosophers and sages have distinguished between information,
knowledge, and wisdom. Information has simply to do with input and output, with memory and
recognition. One does not get an education by memorizing the Denver telephone directory,
even if it is filled with useful information. It would not be much different if the book were Gray’s
Anatomy or the chronology of English kings. Nor would information become an education if one
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were to memorize the definitions and details of E. D. Hirsch’s now-infamous list of “things that
a literate person should know. ” (1] Education is not just information, nor is it the processing of
information , as popular as that phrase has become since the computer revolution. [V 1f it were,
211 e would not need teachers or, for that matter, students. A good computer can hold more
information — and retrieve it more quickly — than even the most brilliant student or teacher.

Of course, a considerable amount of information is necessary just to provide the skeletal
framework within which further research and understanding can take place. But information
alone does not provide understanding nor carry with it instructions for its use or about its
significance. It is knowing how to handle information and what to do with it to understand the
world and oneself that counts as an education. > * Just the facts” may have been good enough
for Sergeant Joe Friday, but it is not good enough for us. We do not want students to learn just
facts; we want them to acquire knowledge as well.

Students are not information processors, although information and its digestion are, of
course , part of the educational process. They are, first of all, seekers after meaning. They want
to be excited by ideas. They want something that they can use, or something that intrigues
them, something that answers questions, including the questions that a talented teacher has only
recently planted in their minds. Students, unlike computers, require motivation. Knowledge,
ultimately, is that motivation. Knowledge is not a discipline but a passion. ) In order to
succeed, knowledge acquires what discipline it requires. 1 Allan Bloom was right, although
most of his critics simply ignored this part of his message, when he compared education to an
act of love. He was returning to what was the very best in the ancient Platonic model of
education — the education and inspiration of soul and not merely the transmission of
information.

But education is not primarily concerned with knowledge either. Here we have to disagree
with John Searle, who identifies the university as a “knowledge institution”. To be sure, it is
that, but it is something more besides. Knowledge is still too impersonal, too specialized, just
as the idea of the professor as an “expert” is too narrow to explain his or her importance to the
education of a student. ") Education is also an enriching, a deepening of the personality, a
stimulated curiosity, and a certain love, even reverence, for learning. What the university
does in its dealings with particularly impressionable and vulnerable'™’ eighteen-year-olds and
older students is to open up their minds. That is not, as the current insult has it, ™! to let
their brains fall out. It is rather to give them the freedom and the knowledge to gain wisdom.
That presupposes a great deal of information and curiosity, and it requires a great deal of
knowledge and its accompanying skills. But we all know how information can eclipse common
sense and how knowledge can lead to great pretemse and foolishness. Wisdom, on the other
hand, is the passion for living well.

Without virtue, without the education of the heart, expertise and ambition easily become
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