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Warm-Up
Questions

Do you feel improving your English is becoming more and more difficult
as you move to the advanced stage?

2. What are the main difficulties you have met with in leaming English at
this stage? ;

3. What do you think your teachers can do to help you in your difficult ‘
task of leaming advanced English? )

[

The author is not a preacher, and yet he does deliver a kind of sermon
here. Who is his audience? Interestingly, his audience is your teachers of
Advanced English as a foreign language. The author seeks to help them in their
difficult task of teaching advanced students , their task of leading their students to
a higher level of ability and fluency.

Does it encourage you to know that you are not the only one who is

struggling at this level of language acquisition?

@ Kind of Sermon
W. S. Fowler

It is probably easier for teachers than for students to appreciate
the reasons why learning English seems to become increasingly

difficult once the basic structures and patterns of the language have




been understood. Students are naturally surprised and disappointed to
discover that a process which ought to become simpler does not
appear to do so.

It may not seem much consolation to point out that the teacher,
too, becomes frustrated when his efforts appear to produce less
obvious results. He finds that students who were easy to teach,
because they succeeded in putting everything they had been taught
into practice, hesitate when confronted with the vast untouched area
of English vocabulary and usage which falls outside the scope of
basic textbooks. He sees them struggling because the language they
thought they knew now appears to consist of a bewildering variety of
idioms, clichés and accepted phrases with different meanings in
different contexts. It is hard to convince them that they are still
making progress toward fluency and that their English is certain to
improve, given time and dedication.

In such circumstances it is hardly surprising that some give up in
disgust, while others still wait hopefully for the teacher to give them the
same confident guidance he was able to offer them at first. The teacher,
for his part, frequently reduced to trying to explain the inexplicable, may
take refuge in quoting proverbs to his colleagues such as: “ You can lead a
horse to water but you can’t make him drink,” or, more respectfully if
less grammatically: “It ain’t what you say. It’s the way that you say it.”
His students might feel inclined to counter these with: “ The more I learn,
the less I know. ”

Of course this is not true. What both students and teachers are
experiencing is the recognition that the more complex structures one
encounters in a language are not as vital to making oneself understood
and so have a less immediate field of application. For the same
reason, from the teacher’s point of view, selecting what should be
taught becomes a more difficult task. It is much easier to get food of
any kind than to choose the dish you would most like to eat on a
given day from a vast menu.

Defining the problem is easier than providing the solution. One
can suggest that students should spend two or three years in an
English-speaking country, which amounts to washing one’s hands of
them. Few students have the time or the money to do that. It is often

10

25

30

35



said that wide reading is the best alternative course of action but even
here it is necessary to make some kind of selection. It is no use
telling students to go to the library and pick up the first book they
come across. My own advice to them would be: “read what you can
understand without having to look up words in a dictionary ( but not
what you can understand at a glance) ; read what interests you; read
what you have time for (magazines and newspapers rather than
novels unless you can read the whole novel in a week or so) ; read
the English written today, not 200 years ago; read as much as you
can and try to remember the way it was written rather than individual

”

words that puzzled you.

”

well say “listen to.

“It’s no good thinking that anything will do, or that all language is
useful. It’s no good relying on students to express themselves without
the right tools for expression. It’s still your duty to choose the best
path to follow near the top of the mountain just as it was to propose a
practicable short-cut away from the beaten track in the foothills. And
if the path you choose is too overgrown to make further progress, the
whole party will have to go back and you will have to choose another

40

45
And instead of “read,” I could just as 50
My advice to teachers would be similar in a way. I would say
55
60

route. You are still the paid guide and expert and there is a way to

:

the top somewhere. ’

[ 689 words |
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preacher ['priztfo(r)/ n. a person who preaches,
esp. a member of the clergy 1% 4, 4 )7 ; 3
HA

preach® /priitf/ v. speak in public on religious
matters; give a sermon; give moral or religious
advice, esp. in a tiresome way #fif, H i ;

(BRI ) &3k S

fluency /'fluonsi/ n. a smooth, easy flow & #],
Ui
fluent a.

acquisition /a@kwi'zifon/ n. the act of getting

sth. , esp. knowledge, a skill, etc.  (4mi% 3%
A e KA (B ) T 47

sermon /'sz:mon/ n. a talk given in church by a




priest; a long and solemn piece of advice A
IS 4

consolation 1 konsa'leifon/ n. (a person or thing
that gives) comfort during a time of sadness and
disappointment &t

untouched a. not touched; not dealt with

scope n. the area within the limits of a question,
subject, action, etc. ; range

clich¢ I'klizfer/ n. an expression or idea used so
often that it has lost much of its expressive force
PR 33 450R ; TR R 8 AR

context /'kontekst/ n. what comes before and
after (a word, phrase, statement, etc. ), helping

(XF49) EFX,iE3%

;&

to fix the meaning
dedication n. self-sacrificing devotion
W FS
dedicate vt.
disgust /dis'gast/ n. strong feeling of dislike or
distaste R %
hopefully ad. in a hopeful manner; if our hopes
W& A2 A2 R

guidance n. the act or process of guiding; advice

succeed

on vocational or educational problems given to
students
inexplicable /mik'splikobl/ a. incapable of being
Rk VLA o ; T A4
refuge /'refjurdz/ n. shelter or protection from
HEAE ; oA
refugee /refju'dziz/ n. R,

explained

danger or distress

proverb /'prova:b/ n. a brief popular saying %
&

respectfully ad. in a way or manner that shows
respect
respectful a.

grammatically ad. according to the rules of
grammar
grammatical a.

ain’t lemt/ (spoken) a short form of “am not”,
“is not” or “are not”

counter Vi. Oppose

NIR ;RN

immediate a. with nothing between; coming at

recognition n. the act of recognizing

once
given a. specified, fixed 4% 65,—% 8

define /dr'famn/ vt. explain the meaning of; state,
B FTREGRE
novel n. along story in prose about either imaginary

show or describe clearly

or historical people
rely /r1'lar/ vi. be dependent, count
practicable /'praktikobl/ a. capable of being
done, put into practice or accomplished; feasible
short-cut n. a route more direct than that usu.
taken; a quicker way of doing sth. 342
beaten a. much walked on or traveled (&) ¥5-F
89 A A8
overgrown a. covered with plants growing

uncontrolled

confront with

give up

reduce to

take refuge in

wash one’s hands of
come across

look up

at a glance

no good/not much good/not any good

bring face to face with; force to deal with or accept the truth of
stop attempting sth. ; admit defeat

bring or force (sb. ) to (esp. a weaker or less favorable state)
find shelter or protection in

have no more to do with; refuse to be responsible for

meet, find, or discover by chance

find (information) in a book

with one look; at once

useless or bad



rely on trust; have confidence in; depend on

Proper Hames

SRR

W. S. Fowler /'dablju: 'es 'faula/ W.S. #& %

(Hotes

B o B

This text is taken from Proficiency English Book 1 by W. S. Fowler, Supervisor/
Lecturer at the British Institute, Barcelona, Spain and author of First Certificate English,

Dictionary of Idioms, etc.

@I

‘ 2 e e ———————eteee
The teacher, for his part, frequently reduced to trying to explain the inexplicable,

may take refuge in quoting proverbs to his colleagues ... : The teacher, who often has to

explain what can’t be explained, may resort to quoting well-known sayings to other teachers . . .

'3 o - o

You can lead a horse to water but you can’t make him drink: Good suggestions can
be made but people can’t be forced to do what they don’t want to. Here it is quoted to mean
that a teacher can make some good suggestions to his students but he can’t force correct

understanding and usage on them.

3 — S—

It ain’t what you say. It’s the way that you say it. : The important thing is not what
you say but the way that you say it. Much the same thing can be said in a variety of
grammatically correct sentences, but some may be more appropriate than others in certain
situations in terms of politeness, formality, etc. It may be quoted here as a piece of advice

\_ the teacher gives to his students at the advanced level.




It would be more grammatically acceptable to
And if the path you choose is “

say “... is too overgrown for further progress”

too overgrown to make further or “... is too overgrown for vour students to

rogress . . .
i make further progress.”

Study & Practice

“M@* | Comprehension Questions

§id

1.

What’s the trouble with many advanced students of English?

2. What’s the trouble with the teacher?

3. Why can beginners make obvious progress?
4.
3

. Does the author think the suggestion practicable that students should spend a few years in an

Why do advanced students find it more difficult to make further progress?

English-speaking country? Why or why not?
What does the author think about wide reading?

7. Which of the following do you think the author would most likely recommend to advanced

students of English? Give your reasons.

a. Hamlet by Shakespeare

b. David Copperfield by Charles Dickens

c. For Whom the Bell Tolls by Ernest Hemingway
d. The latest issue of Reader’s Digest

. What’s the author’s advice to teachers of English?

§ ‘e‘ .. 1l Paragraph Analysis: |dentifying Paragraph Topics

Every well-written paragraph has a topic. The topic tells what the entire paragraph is about. The

topic can be a complete sentence or just a phrase. It can be long or short. The important thing is

that the topic should include the principal points of the entire paragraph.

Now put a check (V') next to the phrase you think is the best choice for the topic of

each paragraph of the text.
Para. 1

~a. The Seemingly Greater Difficulty in Learning English as Students Move to More



Advanced Levels

b. The Reasons Why Learning English Becomes Increasingly Difficult

c. A Process Which Ought to Become Simpler

a. The Importance of Putting Everything One Is Taught into Practice

b. A Bewildering Variety of Idioms, Clichés and Accepted Phrases

c. The Teacher’s Frustration at Finding His Students Making Slower Progress

a. The Relationship between the Teacher and the Students

b. The Reactions of Both Students and Teachers in such Circumstances

c. The Quoting of Proverbs as a Means of Explaining the Inexplicable

a. The Difficulty of Selecting the Right Teaching Material

- b. The New Experience of Both Students and Teachers

c. The Author’s Opinion about the Problem

a. Wide Reading — the Best Alternative Course of Action
b. The Author’s Advice to Students

c. The Importance of Both Reading and Listening

a. The Teacher’s Duty to Choose the Best Path
b. The Teacher as the Paid Guide and Expert

c. The Author’s Advice to Teachers

1l Vocabulary Activities

Words & Phrases to Drill

context
fluency

practicable

at a glance
look up

rely on

Y

counter dedication
given guidance
recognition scope

come across
no good

take refuge in

define disgust
hopefully immediate

short-cut

confront with
reduce to

wash one’s hands of




