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SECTION -LECTURE LF‘ /

In this Hear a mini-lecture. You wdl hear the lecture ONCE ONLY While listening , take notes
on the imp 1g ng\po#nt.w lohry no del dot be marked , but you will need them to complete a gap-filling task after the
mini-lecture. When the lecture is over you will be given two minutes to check your notes , and another ten minutes to
complete the gap-filling task on ANSWER SHEET ONE. Use the blank sheet for note-taking.

Complete the gap-filling task. Some of the gaps below may require a maximum of THREE words. Make sure the
word(s)you fill in is(are) both grammatically and semantically acceptable. You may refer to your notes. t

Meaning in Literature

A/
110

In reading literary works, we are concerned with the ‘ meaning’ of one literary Q A

piece or another. However, finding out what something really means is a difficult issue. I A T}» ~

- There are three ways to tackle meaning in ljterature. SR

I . Meaning is what is intended b;r ( 1h Al Z\ (. Apart from reading an author’ s —
work in question‘l readers need to ) (1) /) :v‘/‘
1) read (2) (]} ; - i » | . /
2) get familiar with (3) /] o 7 i‘ /‘ | J/, ) gi /] (( (2) ~ )
3) get to know cultural values and symbols of the time. : ) B T (3). g

/) —"]
I) some people’ s view: meaning is produced by the formal properties of the text like ' v

(HCALT, L, dre —

2)speaker’ s view: meaning is created by both conventions of meaning and (5) (4)

II. Meaning exists ‘in’ the text itself.

Therefore, agreement on meaning could be created by common admons and con-

ventions of usage. But different time periods and different (6) /) erspectives
could lead to different interpretations of meaning in a text. (6)

II. Meaning is created by (7) "J (L t V

I) meaning is (8) { JOLLL . | (7)

2) meaning is contextual ; (8)
3) meaning requires (9) /0 /117 (! Al ‘/ £
practicing .compet-ency reading| ) (9)
——practicing other competencies '}
-background research in (10) etc. , / ‘/_' |
(10)

Please move onto Section B.

SECTION B INTERVIEW © D e ' a2 (& ,g
that follow

In-this section you will hear everything ONCE ONLY. Lzsten carefully and then answer the qu

Mark the correct answer to each question on your coloured answer sheet.

Questions 1 to 5 are based on an interview. At the end of the interview you will be given 10 seconds to answer each of
the following five questions.

Now listen to the interview.

1.. Which of the following statements is TRUE about Miss Green’ s university days?



A. She felt bored. B. She felt lonely.

C. Shef cherished them. D. The subject was easy.
2. \X’h/ich of the following is NOT part of her job with the Department of Employment?
A. Doing surveys at workplace. . B. Analyzing survey results.
C. Designing questionnaires. D. Taking a psychology course.
3. Aécording to Miss Green, the main difference between the Department of Employment and the advertising agency lies in
A. the nature of work. " B. office decoration.
C. office location. Q:fgrk procedures.

4. Why did Miss Green want to leave the advertising agency?
A. She felt unhappy inside the company.
B. She felt work there too demanding.
C. She was denied promotion in the company.
D. She’ ionged for new opportunities.
5. How did Miss Green react to a heavier workload in the new job?
A. She‘was willing and ready. B. She sounded mildly eager.
—She was a bit surprised. D. She sounded very reluctant.

SECTION C NEWS BROADCAST
In this section you will hear everything ONCE ONLY. Listen carefully and then answer the questions that follow.
Mark the correct answer to each question on your coloured answer sheet.
Questions 6 and 7 are based on the following news. At the end of the news item, you will be given 10 seconds to an-
swer each of the two questions.
Now listen to the news.
6. The man stole the aircraft mainly because he wanted to
A. destroy the European Central Bank.
B. have an interview with a TV station.
C. circle skyscrapers in downtown Frankfurt.
D. rpm%fnber the death of a US astronaut.
7.\V11,ich of the following statements about the man is TRUE?
A. He was a 31-year-old student from Frankfurt.
B. He was piloting a two-seat helicopter he had stolen.
C. He had talked to air traffic controllers by radio.
\ D. He threatened to land on the European Central Bank.
Qu\ésﬁéh 8 is based on the following news. At the end of the news item, you will be given 10 seconds to answer the
question. =
Now listen to the news. L
8. The news is mainly about the city government’s plan to S
A. expand and improve the existing subway system. /
B. build underground mails and parking lots.
C. prevent further land subsidence.
D. promote advanced technology.
Questions 9 and 10 are based on the following news. At the end of the news item , you will be given 10 seconds to an-
swer each of the two questions.
Now listen to the news. ,
9. According to the news, what makes this credit card different from conventional ones is
A. that it can hear the owner’ s voice.
B. that it can remember a password.
. C. that it can identify the owner’ s voice.
"D:that it can remember the owner’ s PIN.
10. The newly developed credit card is said to have all the following EXCEPT
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\A. switch. B. battery.
'C” speaker. D. built-in chip.

PART T READING COMPREHENSION (30 MIN)

In this section there are four reading passages followed by a total of 20 multiple-choice questions. Read the passages
and then mark your answers on your coloured, answer sheet. 5

TEXT A m@m

" The University in transformation, edited by Australian futurists Sohail Inayatullah and Jennifer Gidley, presents some
20 highly varied outlooks on tomorrow’ s universities by writers representing ﬁptl\,Westem and non-Western perspectives.
Their essays raise a broad range of issues, questioning nearly every key assu'r}l‘pﬁléi we have about higher education today.

The most widely discussed alternative to the traditional campus is the Internet University - a voluntary community to
scholars/teachers physically scattered throughout a country or around the world but all linked in cyberspace. A computerized
university could have many advantages, such as easy scheduling, efficient delivery of lectures to thousands or even millions
of students at once, and ready access for students everywhere to the resources of all the world’ s great libraries.

Yet the Internet University poses dangers, too. For example, a line of franchised courseware, produced by a few super-
star teachers, marketed under the brand name of a famous institution, and heavily advertised, might eventually come to
dominate the global education market, warns sociology professor Peter Manicas of the University of Hawaii at Manoa. Be-
sides enforcing a rigidly standardized curriculum, such a “college education in a box” could undersell the offerings of many
traditional brick and mortar institutions, effectively driving them out of business and throwing thousands of career academics
out of work, note Australian communications professors David Rooney and Greg Hearn.

On the other hand, while global connectivity seems highly likely to play some significant role in future higher educa-
tion, that does not mean greater uniformity in course content - or other dangers - will necessarily follow. Counter-movements
are also at work.

Many in academia, including scholars contributing to this volume, are questioning the fundamental mission of universi-
ty education. What if, for instance, instead of receiving primarily technical training and building their individual careers, u-
niversity students and professors could focus their learning and research efforts on existing problems in their local communi-
ties and the world? Feminist scholar Ivana Milojevic dares to dream what a university might become “if we believed that
child-care workers and teachers in early childhood education should be one of the highest ( rather than lowest paid profes-
sionals?”

- Co-editor Jennifer Gidley shows how tomorrow' s university faculty, instead of giving lectures and conducting independ-
ent research, may take on three new roles. Some would act as brokers, assembling customized degree-credit programmes for
individual students by mixing and matching the best course offerings available from institutions all around the world. A sec-
ond group, mentors, would function much like today’ s faculty advisers, but are likely to be working with many more
students outside their own academic specialty. This would require them to constantly be learning from their students as well
as instructing them.

A third new role for faculty, and in Gidley’ s view the most challenging and rewarding of all, would be as meaning-
makers; charismatic sages and practitioners leading groups of students/colleagues in collaborative efforts to find spiritual as
well as rational and technological solutions to specific real-world problems.

Moreover, there seems little reason to suppose that any one form of university must necessarily drive out all other op-
tions. Students may be “enrolled” in courses offered at virtual campuses on the Internet, between - or even during - sessions
at a real-world problem-focused institution.

As co-editor Sohail Inayatullah points out in his introduction, no future is inevitable, and the very act of imagining and
thinking through alternative possibilities can directly affect how thoughtfully, creatively and urgently even a dominant tech-
nology is adapted and applied. Even in academia, the future belongs to those who care enough to work their visions into
practical, sustainable realities.

11. When the book reviewer discusses the Internet University,

A. he is in favour of it. \B. his view is balanced.

C. e is slightly critical of it. D. he is strongly critical of it.

12. Which of the following is NOT seen as a potential danger of the Internet University?
_A. Intemet-based courses may be less costly than traditional ones.



B. Teachers in traditional institutions may lose their jobs.
C. Internet-based courseware may lack variety in course content.
D. The Internet University may produce teachers with a lot of publicity.
13. According to the review, what is the fundamental mission of _traditional university education?
A. Knowledge learning and career building.
‘B. Learning how to solve existing social problems.
C. Researching into solutions to current world problems,
D. Combining research efforts of teachers and students in learning.
14. Judging from the three new roles envisioned for tomorrow’ s university faculty, university teachers
A. are required to conduct more independent research.
B. are required to offer more courses to their students.
C. are supposed to assume more demanding duties.
D. are supposed to supervise more students in their specialty.
15. Which category of writing does the review belong to?

A. Narration. B. Description.
C. Persuasion. D. Exposition.
TEXT B '

Every street had a story, every building a memory. Those blessed with wonderful childhoods can drive the streets of
their hometowns and happily roll back the years. The rest are pulled home by duty and leave as soon as possible. After Ray
Atlee had been in Clanton ( his hometown) for fifteen minutes he was anxious to get out.

The town had changed, but then it hadn’t. On the highways leading in, the cheap metal buildings and mobile homes
were gathering as tightly as possible next to the roads for maximum visibility. This town had no zgn{’qg whatsoever. A land-
owner could build anything with no permit, no inspection, no notice to adjoining landoxn.ers, notyh‘i“rvig:.! Only hog farms and
nuclear, reggtors required approvals and paperwork. The result was a slash-and-build ABér that got uglier by the year.

3@;'\‘13& iYT{he older sections, nearer the square, the town had not changed at all. The long shaded streets were as clean
and neat as when Ray roamed them on bis bike. Most of the houses were still owned by people he knew, or if those folks
had passed on the new owners kept the lawns clipped and the shutters painted. Only a few were being neglected. A handful
had been abandoned.

This deep in Bible country, it was still an unwritten rule in the town that little was done on Sundays except go to
church, sit on porches, visit neighbours, rest and relax the way God intended.

It was cloudy, quite cool for May, and as he toured his old turf, killing time until the appointed hour for the family
meeting, he tried to dwell on the good memories from Clanton. There was Dizzy Dean Park where he had played Little
League for the Pirates, and there was the public pool he’ d swum in every summer except 1969 when the city closed it rather
than admit black children. There were the churches - Baptist, Methodist, and Presbyterian - facing each other at the inter-
section of Second and Elm like wary sentries, their steeples competing for height. They were empty now, but in an hour or
so the more faithful would gather for evening services.

The square was as lifeless as the streets leading to it. With eight thousand pe6ple, Clanton was just large enough to
have attracted the discount stores that had wiped out so many small towns. But here the people had been faithful to their
downtown merchants, and there wasn’t a single empty or boarded-up building around the square - no small miracle. The re-
tail shops were mixed in with the banks and law offices and cafes, all closed for the Sabbath.

He inched through the cemetery and surveyed the Atlee section in the old part, where the tombstones were grander.
Some of his ancestors had built monuments for their dead. Ray had always assumed that the family money he’ d never seen
must have been buried in those graves. He parked and walked to his mother’ s grave, something he hadn’t done in years.
She was buried among the Atlees, at the far edge of the family plot because she had barely belonged.

Soon, in less than an hour, he would be sitting in his father’ s study, sipping bad instant tea and receiving instructions
on exactly how his father would be laid to rest. Many orders were about to be given, many decrees and directions, because
his father (who used to be a judge) was a great man and cared deeply about how he was to be remembered.

. Moving again, Ray passed the water tower he’ d climbed twice, the second time with the police waiting below. He gri-
maced at his old high school, a place he’ d never visited since he’ d left it. Behind it was the football field where his brother
Forrest had romped over opponents and almost became famous before getting bounced off the team.

4



—

It was twenty minutes before five, Sunday, May 7. Time for the family meeting.
16. From the first paragraph, we get the impression that
A. Ray cherished his childhood memories.
B. Ray had something urgent to take care of.
C. Ray may not have a happy childhood.
D. Ray cannot remember his childhood days.
17. Which of the following adjectives does NOT describe Ray’ s hometown?

A. Lifeless. B. Religious.
C. Traditional. D. Quiet.

18. From the passage we can infer that the relationship between Ray and his parents was
A. close. B. remote.
C. tense. D. impossible to tell.

7 19. 1t can be inferred from the passage that Ray’s father was all EXCEPT

A. considerate. B. punctual.
C. thrifty. D. dominant.

TEXT C

Campaigning on the Indian frontier is an experience by itself. Neither the landscape nor the people find their counter-
parts in any other portion of the globe. Valley walls rise steeply five or six thousand feet on every side. The columns crawl
through a maze of giant corridors down which fierce snow-fed torrents foam under skies of brass. Amid these scenes of savage
brilliancy there dwells a race whose qualities seem to harmonize with their environment. Except at harvest-time, when self-
preservation requires a temporary truce, the Pathan tribes are always engaged in private or public war. Every man is a warri-
or, a politician and a theologian. Every large house is a real feudal fortress made, it is true, only of sun-baked clay, but
with battlements, turrets, loopholes, drawbridges, etc. complete. Every village has its defence. Every family cultivates its
vendetta; every clan, its feud. The numerous tribes and combinations of tribes all have their accounts to settle with one an-
other. Nothing is ever forgotten, and very few debts are left unpaid. For the purposes of social life, in addition to the con-
vention about harvest-time, a most elaborate code of honour has been established and is on the whole faithfully observed. A
man who knew it and observed it faultlessly might pass unarmed from one end of the frontier to another. The slightest techni-
cal slip would, however, be fatal. The life of the Pathan is thus full of interest; and his valleys, nourished alike by endless
sunshine and abundant water, are fertile enough to yield with little labour the modest material requirements of a sparse popu-
lation.

Into this happy world the nineteenth century brought two new facts: the rifle and the British Government. The first was
an enormouss luxury and blessing; the second, an unmitigated nuisance. The convenience of the rifle was nowhere more ap-
preciated than in the Indian highlands. A weapon which would kill with accuracy at fifteen hundred yards opened a whole
new vista of delights to every family or clan which could acquire it. One could actually remain in one’ s own house and fire
at one’ s neighbour nearly a mile away. One could lie in wait on some high crag, and at hitherto unheard-of ranges hit a
horseman far below. Even villages could fire at each other without the trouble of going far from home. Fabulous prices were
therefore offered for these glorious products of science. Rifle-thieves scoured all India to reinforce the efforts of the honest
smuggler. A steady flow of the coveted weapons spread its genial influence throughout the frontier, and the respett which the
Pathan tribesmen entertained for Christian civilization was vastly enhanced.

The action of the British Government on the other hand was entirely unsatisfactory. The great organizing, advancing,
absorbing power to the southward seemed to be little better than a monstrous spoil-sport. If the Pathan made forays into the
plains, not only were they driven back (which after all was no more than fair) , but a whole series of subsequent interfer-
ences took place, followed at intervals by expeditions which toiled laboriously through the valleys, scolding the tribesmen
and exacting fines for any damage which they had done. No one would have minded these expeditions if they had simply
come, had a fight and then gone away again. In many cases this was their practice under what was called the “butcher and
bolt policy” to which the Government of India long adhered. But towards the end of the nineteenth century these intruders
begax{~to make roads through many of the valleys, and in particular the great road to Chitral. They sought to ensure the safe-
ty of these roads by threats, by forts and by subsidies. There was no objection to the last method so far as it went. But the
whole of this tendency to road-making was regarded by the Pathans with profound distaste. All along the road people were
expected to keep quiet, not to shoct one another, and above all not to shoot at travellers along the road. It was too much to
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ask, and a whole series of quarrels took their origin from this source.
20. The word debts in “very few debts are left unpaid” in the first paragraph means

*A. loans. B. accounts.
C. killings. P. bargains.
21. Which of the following is NOT one of the geographical facts about the Indian frontier?
.. A. Melting snows. B. Large population.
C. Steep hillsides. J{ 4(]_ D. Fertile valleys.
22. According to the pas;age, the Pathans welcomed
A. the introduction of the rifle. B. the spread of British role.
C. the extension of luxuries. D. the spread of trade.

23. Building roads by the British
A. put an end to a whole series of quarrels.
B. prevented the Pathans from carrying on feuds.
C. lessened the subsidies paid to the Pathans.
D. gave the Pathans a much quieter life.

24. A suitable title for the passage would be

- A. Campaigning on the Indian frontier.

B. Why the Pathans resented the British rule:
C. The popularity of rifles among the Pathans.
D. The Pathans at war.

TEXT D

“Museum” is a slippery word. It first meant (in Greek) anything consecrated to the Muses: a hill, a shrine, a gar-
den, a festival or even a textbook. Both Plato’s Academy and Aristotle’ s Lyceum had a mouseion, a muses’ shrine. Al-
though the Greeks already collected detached works of art, many temples - notably that of Hera at Olympia ( before which
the Olympic flame is still lit) - had collections of objects, some of which were works of art by well-known masters, while
paintings and sculptures in the Alexandrian Museum were incidental to its main purpose.

The Romans also collected and exhibited art from disbanded temples, as well as mineral specimens, exotic plants, ani-
mals; and they plundered sculptures and paintings ( mostly Greek) for exhibition. Meanwhile, the Greek word had slipped
into Latin by transliteration ( though not to signify picture galleries, which were called pinacothecae) and museum still more
or less meant “Muses’ shrine”.

The inspirational collections of precious and semi-precious objects were kept in larger churches and monasteries - which
focused on the gold-enshrined, bejewelled relics of saints and martyrs. Princes, and later merchants, had similar collec-
tions, which became the deposits of natural curiosities: large lumps of amber or coral, irregular pearls, unicom homs, os-
trich eggs, fossil bones and so on. They also included coins and gems- often antique engraved ones - as well as, increasing-
ly, paintings and sculptures. As they multiplied and expanded, to supplement them, the skill of the fakers grew increasingly
refined.

At the same time, visitors could admire the very grandest paintings and sculptures in the churches, palaces and cas-
tles; they were not “collected” either, but “site-specific”, and were considered an integral part both of the fabric of the
buildings and of the way of life which went on inside them - and most of the buildings were public ones. However, during
the revival of antiquity in the fifteenth century, fragments of antique sculpture were given higher status than the work of any
contemporary, so that displays of antiquities would inspire artists to imitation, or even better, to emulation; and so could be
considered Muses’ shrines in the former sense. The Medici garden near San Marco in Florence, the Belvedere and the Cap-
itol in Rome were the most famous of such early “inspirational” collections. Soon they multiplied, and, gradually, exempla-
ry “modem” works were also added to such galleries.

In the seventeenth century, scientific and prestige collecting became so widespread that three or four collectors inde-
pendently published directories to museums all over the known world. But it was the age of revolutions and industry which
produced the next sharp shift in the way the institution was perceived: the fury against royal and church monuments promp-
ted antiquarians to shelter them in asylum-galleries, of which the Musee des Monuments Francais was the most famous.
Then, in the first half of the nineteenth century, museum funding took off, allied to the rise of new wealth: London acquired
the National Gallery and the British Museum, the Louvre was organized, the Museum-Insel was begun in Berlin, and the
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Munich galleries were built. In Vienna, the huge Kunsthistorisches and Naturhistorisches Museums took over much of the
imperial treasure. Meanwhile, the decline of craftsmanship (and of public taste with it) inspired the creation of “impro-
ving” collections. The Victoria and Albert Museum in London was the most famous, as well as perhaps the largest of them.
25. The sentence “Museum is a slippery word” in the first paragraph means that

A. the meaning of the word didn’t change until after the 15th century.

B. the meaning of the word had changed over the years.

C. the Greeks held different concepts from the Romans.

D. princes and merchants added paintings to their collections.

26. The idea that museum could mean a mountain or an object originates from

A. the Romans. . B. Florence.
C. Olympia. D. Greek.
27.“. .. the skill of the fakers grew increasingly refined” in the third paragraph means that
A. there was a great demand for fakers. B. fakers grew rapidly in number.
C. fakers became more skillful. D. fakers became more polite.
28. Painting and sculptures on display in churches in the 15th century were
A. collected from elsewhere. B. made part of the buildings.
C. donated by people. D. bought by churches.
29. Modern museums came into existence in order to
A. protect royal and church treasures. B. improve existing collections.
C. stimulate public interest. D. raise more funds.

30. Which is the main idea of the passage?
A. Collection and collectors.
B. The evolution of museums.
C. Modern museums and their functions.
D. The birth of museums.

PART I GENERAL KNOWLEDGE (10 MIN)

There are ten multiple-choice questions in this section. Choose the best answer to each question. Mark your an-
swers on your coloured answer sheet.
31. The President during the American Civil War was

A. Andrew Jackson. B. Abraham Lincoln.
C. Thomas Jefferson. D. George Washington.
32. The capital of New Zealand is
A. Christchurch. B. Auckland.
C. Wellington. D. Hamilton.
33. Who were the natives of Australia before the arrival of the British settlers?
A. The Aborigines./42ba’Fiazin/ B. The Maori.
C. The Indians. D. The Eskimos.
" 34.The Prime Minister in Britain is head of
A. the Shadow Cabinet. B. the Parliament.
C. the Opposition. D. the Cabinet.
35. Which of the following writers is a poet of the 20th century?
A. T.S. Eliot. B. D. H. Lawrence.
C. Theodore Dreiser. D. James Joyce.
36. The novel For Whom the Bell Tolls is written by
A. Scott Fitzgerald. B. William Faulkner.
C. Eugene O’ Neill. D. Emest Hemingway.
37. is defined as an expression of human emotion which is condensed into fourteen lines.
A. Free verse B. Sonnet
C. Ode D. Epigram



38. What essentially distinguishes semantics and pragmatics is the notion of

A. reference. B. meaning.

C. antonymy. D. context.
39. The words “kid, child, offspring” are examples of

A. dialectal synonyms. B. stylistic synonyms.

C. emotive synonyms. D. collocational synonyms.
40. The distinction between parole and langue was made by

A. Halliday. B. Chomsky.

C. Bloomfield. D. Saussure.

PART IV PROOFREADING & ERROR CORRECTION (15 MIN)

Proofread the given passage on ANSWER SHEET TWO as instructed.

The passage contains TEN errors. Each indicated line contains a maximum of ONE error. In each case, only
ONE word is involved. You should proofread the passage and correct it in the following way :

For a wrong word, underline the wrong word and write the correct one in the blank provided at the end of the
line.
For a missing word, mark the position of the missing word with a “ A" sign and write the word you believe to be

missing in the blank provided at the end of the line.
For an unnecessary word, cross the unnecessary word with a slash “ /" arid put the word in the blank provided at the
end of the line.

EXAMPLE
When A art museum wants a new exhibit, (1) an
it ngfer buys things in finished form and hangs (2) _ never

them on the wall. When a natural history museum

wants an exhibition it must often build it. (3) exhibit

We use language primarily as a means of communication with other human beings. Each of us

shares with the community in which we live a store of words and meanings as well as agreeing (1)
conventions as to the way in which words should be arranged to convey a particul;r mes- (2)
sage; the English spc;Eer has in his disposal a vocabulary and a set of grammatical (3)
rules which enables him to communicate his thoughts and feelings, in a variety of (4)
styles, to thg other English speakers. His vocabulary, in particular, both that which he (5)
uses actively and that which he recognises, increases in size as he grows old, as a result of (6)

education and experience.
But, whether the language store is relatively small or large, the system remains no inore ,

than a psychological reality for the individual, unless he has a means of expressing it in terms

able to be seen by another member of his linguistic community; he has to give the system a (7)
concrete transmission form. We take}i for granted the two most common forms of transmission (8)
-by means of sounds produced by our vocal organs (speech) or by visual signs ( writing). (9)
And these are among most striking of human achievements. (10)

PART V TRANSLATION (60 MIN)

SECTION A CHINESE TO ENGLISH

Translate the underlined part of the following text into English. Write your translation on ANSWER SHEET THREE.
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URH T, ANV RABEEHNET ¥, FERIMBEFUNR, BLERARSBRILTETHTFHRSEHL
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SECTION B ENGLISH TO CHINESE

Translate the underlined part of the following text into Chinese. Write your translation on ANSWER SHEET
THREE.

On May 13, 1940, Winston Churchill, the newly appointed British Prime Minister, gave his first speech to Parliament.
He was preparing the people for a long battle against Nazi aggression, at a time when England’ s survival was still in doubt.

“... I have nothing to offer but blood, toil, tears, and sweat. We have before us an ordeal of the most grievous kind.
We have before us many, many months of struggle and suffering.

You ask, what is our policy? I say it is to wage war by land, sea, and air. War with all our might and with all the
strength God has given us,( and to wage war against a monstrous tyranny never surpassed in the dark and lamentable cata-

logue of human crime.)
You ask, what *s/ our aim? I can answer in one word. It is victory. Victory at all costs - victory in spite of all terrors -

for without victory there is no survival.
_ Let that be realized. No survival for the British Empire, /no survival for all that the British Empire has stood for, no
survival for the urge, the impulse of the ages, that mankind shall move forward toward his goal.

I take up my task in buoyancy and hope. I feel sure that our cause will not be suffered to fail among men. I feel enti-
tled at this juncture, at this time, to claim the aid of all and to say, ‘Come then, let us go forward together with our united
strength’ .

PART VI WRITING (45 MIN)

Joseph Epstein, a famous American writer, once said, “We decide what'is important and what is trivial in life.
We decide (so) that what makes us significant is either what we do or what we refuse to do. But no matter how in-
different the universe may be to our choices and decisions, these choices and decisions are ours to make. We de-
. cide. We choose. And as we decide and choose, so are our lives formed. In the end, forming our own destiny is
what ambition is about”. Do you agree or disagree with him? Write an essay of about 400 words entitled ;

”

Ambition
In the first part of your essay you should state clearly your opinion in response to Epstein’s view , and in the second
part you should support your opinion with appropriate details. In the last part you should bring what you have written

to-a natural conclusion or a summary.

Marks will be awarded for content, organization, grammar and appropriateness. Failure to follow the above instruc-
tions may result in a loss of marks.

Write your essay on ANSWER SHEET FOUR.
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PART I LISTENING COMPREHENSION (30 MIN)

SECTION A MINI-LECTURE

In this section you will hear a mini-lecture. You will hear the lecture ONCE ONLY. While listening, take notes
on the important points. Your notes will not be marked, but you will need them to complete a gap-filling task after the
mini-lecture. When the lecture is over, you will be given two minutes to check your notes, and another ten minutes to
complete the gap-filling task on ANSWER SHEET ONE. Use the blank sheet for note-taking.

Writing a Research Paper

I . Research Paper and Ordinary Essay
A, Similarity in (1)
e. g
— — choosing a topic
— — asking questions
- —identifying the audience
B. Difference mainly in terms of (2)
1. research paper: printed sources
2. ordinary essay; ideas in one’s (3)
II. Types and Characteristics of Research Papers
__ A. Number of basic types: two
B. Characteristics ;
1. survey-type paper;
- —to gather (4)
— —to quote
- —to(5)
The writer should be (6)
2. argumentative (research) paper:
a. The writer should do more, e. g.
— —to interpret
- —to question, etc.
b. (7) varies with the topic, e. g.
— —to recommend an action, etc.
II. How to Choose a Topic for a Research Paper

In choosing a topic, it is important to (8)

Question No. 1; your familiarity with the topic

Question No.2. availability of relevant information on
the chosen topic

Question No.3; narrowing the topic down to (9)

Question No. 4 - asking questions about (10)

The question help us to work our way into the topic and discover its possibilities.
SECTION B INTERVIEW
In this section you will hear everything ONCE ONLY. Listen carefully and then answer the questions that follow.
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Mark the correct answer to each question on your coloured answer sheet.
Questions 1 to 5 are based on an interview. At the end of the interview you will be given 10 seconds to answer
each of the following five questions.
Now listen to the interview.
1. What is the purpose of Professor McKay’s report?
A. To look into the mental health of old people.
B. To explain why people have negative views on old age.
C. To help correct some false beliefs about old age.
D. To identify the various problems of old age.
2. Which of the following is NOT Professor McKay’s view?
A. People change in old age a lot more than at the age of 21.
B. There are as many sick people in old age as in middle age.
C. We should not expect more physical illness among old people.
. We should not expect to find old people unattractive as a group.
3. According to Professor McKay’s report,
A. family love is gradually disappearing.

B. it is hard to comment on family feeling.
C. more children are indifferent to their parents.
D. family love remains as strong as ever.
4. Professor McKay is towards the tendency of more parents living apart from their children.
“A.. negative B. positive 6. ambiguous D. neutral

5. The only popular belief that Professor McKay is unable to provide evidence against is
A. old-age sickness. B. loose family ties. C. poor mental abilities. D. difficulties in maths.

SECTION C NEWS BROADCAST
In this section you will hear everything ONCE ONLY. Listen carefully and then answer the questions that follow.
Mark the correct answer to each question on your coloured answer sheet.
-~ Question 6 is based on the following news. At the end of the news item, you will be given 10 seconds to answer
the question.
Now listen to the news.
6. Scientists in Brazil have used frog skin to
A. eliminate bacteria. B. treat bums. C. speed up recovery. D. reduce treatment cost.
Question 7 is based on the following news. At the end of the news item, you will be given 10 seconds to answer
the question.
Now listen to the news.
7. What is NOT a feature of the new karaoke machine?
A. Tt is featured by high technology.
B. It allows you to imitate famous singers.
C. It can automatically alter the tempo and tone of a song.
D. It can be placed in specially designed theme rooms.
Question 8 is based on the following news. At the end of the news item, you will be given 10 seconds to answer
the question.
Now listen to the news.
8. China’s Internet users had reached by the end of June.
A. 68 million B. 8.9 million C. 10 million D. 1.5 million
Questions 9 and 10 are based on the following news. At the end of the news item , you will be given 20 seconds to
answer the questions.
Now listen to the news.
9. The discovery by American researchers might help them understand

A. human beings B. the mystery C. the sense of smell D. the space
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10. Humans can distinguish about

A. 10,000 different odors B. 10 different odors C. 1,000 different odors D. 100 different odors
PART I READING COMPREHENSION (30 MIN)

In this section there are four reading passages followed by a total of 20 multiple-choice questions. Read the passa-
ges and then mark your answers on your coloured answer sheet.

TEXT A

I remember meeting him one evening with his pushcart. I had managed to sell all my papers and was coming home in
the snow. It has that strange hour in downtown New York when the workers were pouring homeward in the twilight. I
marched among thousands of tired men and women whom the factory whistles had unyoked. They flowed in rivers through
the clothing factory districts, then down along the avenues to the East Side.

1 met my father near Cooper Union. I recognized him, a hunched, frozen figure in an old overcoat standing by a banana
cart. He looked so lonely, the tears came to my eyes. Then he saw me, and his face lit with his sad, beautiful smile —
Charlie Chaplin’s smile. ‘

“Arch, it's Mikey,” he said. “So you have sold your papers! Come and eat a banana. ”

He offered me one. 1 refused it. I felt it crucial that my father sell his bananas, not give them away. He thought I was
shy, and coaxed and joked with me, and made me eat the banana. It smelled of wet straw and snow.

“You haven’t sold many bananas today, pop. ” I said anxiously.

He shrugged his shoulders.

“What can I do? No one seems to want them. ”

It was true. The work crowds pushed home morosely over the pavements. The rusty sky darkened over New York build-
ings, the tall street lamps were lit, innumerable trucks, street cars and elevated trains clattered by. Nobody and nothing in
the great city stopped for my father’s bananas.

“I ought to yell,” said my father dolefully. “I ought to make a big noise like other peddlers, but it makes my throat
wore. Anyway, I'm ashamed of yelling, it makes me feel like a fool. ”

I had eaten one of his bananas. My sick conscience told me that I ought to pay for it somehow. I must remain here and
help my father.

“I'll yell for you, pop,” I volunteered.

“Arch, no,” he said, “go home; you have worked enough today. Just tell momma I'll be late. ”

But I yelled and yelled. My father, standing by, spoke occasional words of praise, and said I was a wonderful yeller.
Nobody else paid attention. The workers drifted past us wearily, endlessly; a defeated army wrapped in dreams of home. El-
evated trains crashed; the Cooper Union clock burned above us; the sky grew black, the wind poured, the slush burned
through our shoes. There were thousands of strange, silent figures pouring over the sidewalks in snow. None of them stopped
to-buy bananas. I yelled and yelled, nobody listened. '

My father tried to stop me at last. “Nu,” he said smiling to console me, “that was wonderful yelling, Mikey. But it's
plain we are unlucky today! Let's go home. ”

I was frantic, and almost in tears. I insisted on keeping up my desperate yells. But at last my father persuaded me to
leave with him.

H. “unyoked” in the first paragraph is closest in meaning to

A, sent out. B. released. C. dispatched. D. removed.
12. Which of the following in the first paragraph does NOT indicate crowds of people?

A. Thousands of. B. Flowed. C. Pouring. \D. Unyoked.
13. Which of the following is intended to be a pair of contrast in the passage?

3¢ Huge crowds and lonely individuals.

B. Weather conditions and street lamps.

C. Clattering trains and peddlers’ yells.

D. Moving crowds and street traffic.

14. Which of the following words is NOT suitable to describe the character of the son?

A. Compassionate. B. Responsible. \C// Shy. D. Determined.
15. What is the theme of the story?

A. The misery of the factory workers.
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