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Listening and Speaking Self-Assessment -

ey

A. When people explain something to me, ] remember most of the details.

Add up your score. (Very often = 4; Sometimes = 3; Occasionally = 2; Never = 1)  Total:

1. Never 2. Occasionally 3. Sometimes 4. Very often

. I can disagree with others, even about important matters, and still remain on good terms.

1. Never 2. Occasionally 3. Sometimes 4. Very often

. Ifind that people tend to tell me things they don’t tell a lot of other people,

1. Never 2. Occasionally 3. Sometimes 4. Very often

. I am coucerned about being polite, especially when 1 am talking to strangers.
I. Never 2. Occasionally 3. Sometimes 4. Very often

. I adapt the way I talk to different situations. For example, 1 talk oue way to my friends and
another way to adult strangers or authority figures.

1. Never 2. Occasionally 3. Sometimes 4. Very often

. 1{find myself helping people settle their disagreements.
1. Never 2. Occasionally 3. Sometimes 4. Very often

. 1 can calm down other people who are very upset and emotional.

1. Never 2. Occasionally 3. Sometimes 4, Very often

. I can use humor to lighten np a tense situation.
1. Never 2. Occasionally 3. Sometimes 4. Very often

If your total is between 25 and 32, you probably have excellent speaking and listening skills.
A total between 17 and 24 shows that your skills are good, but you probably need to work on
a couple of areas. If you scored 16 or below, you'd better get to work. Good communicators
are in demand. If you master good listening and speaking skills, you will have a much better
chance of getting a rewarding and interesting job.
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Viewing the Videodisc— Viewing the Videodisc—

New World Security: Part 1 New World Security: Part 1
s : ; B Tell students they are about to see a
You ‘have.already watcl}ed _the opening segment of the videodisc documentary about a security firm where
on listening and speaking in the workplace. The next segment listening and speaking skills are essential
shows an example of one company where listening and speaking to the success of the company and its
skills are important. You will meet some New World Security employees.
officers and see how and why they use these skills in their work. B Ask students to read Viewing the Video-
disc— New World Security: Part 1 and to
As you view the segment, ask yourself, think about the question raised as they
* watch the videodisc segment,
“Why do the security officers think that ll,;qtemng and B Show the New World Security: Part 1 seg.
speaking skills are critical to their yrork? ment (Chapter 21) of the videodisc. (3:58)

New World Security: Part 1

.
; H
‘

Search 3483, Play To 10633

The Fine Art of Conversation

Years ago, I tried to top everybody, but I don’t anymore. I real-
ized it was killing conversation. When you're always trying for
a topper you aren't really listening. It ruins communication.

— Groucho Marx
The Groucho Phile, 1976

Too much agreement Kills a chat.
—Eldridge Cleaver
“A Day in Folsom Prison,” Sou! on Ice, 1968

There is no such thing as a worthless conversation, providing
you know what to listen for. And questions are the breath of

life for a conversation. Post-Viewing Questions
— James Nathan Miller .
Reader’s Digest, September 1965 B Ask students to tell you what they saw in
the segment.
. . : B Then, have students work as a class to
He pronounced some of his words as if they were corks being answer the PostViewing Questions. These
drawn out of bottles. . questions appear as still frames at the end
—Winston Graham of New World Security: Part 1 on the
Reader’s Digest, November 1981 videodise.

New World Security: Part 1.
Discussion Question 1

Post'VieWing Questions Search Frame 10634

After you have watched the videodisc segment, answer the New World Security: Part 1:

following questions: Discussion Question 2

ﬁ How do good listening and speaking skills help protect New n II l Ilnml I
World Security officers on the street? Search Frame 10635

— . . New World Security: Part 1:

How does listening to people convey respect? D;‘gus;ron Qi‘;::gn 3él

What other jobs demand a high level of listening and I l lml m’ “ "I‘

speaking skills? Search Frame 10636

Be prepared to share your answers with the class.
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Viewing the Videodisc—
New World Security: Part 2

B Tell students that they are going to see
* more of the New World Security story. Ask
them to think about the issue raised as
they watch the videodisc segment.

B Show the New World Security: Part 2 seg-
ment (Chapter 22) of the videodisc. (3:08)

New World Security: Part 2

Search 10644, Play To 16326

Post-Viewing Questions

B Ask students to tell you what they saw in
the segment.

B Have students work as a class (o answer
the Post-Viewing Questions. which appear
as still frames at the end of New World
Security: Part 2 on the videodisc.

New World Security: Part 2;
Discussion Question 1

Search Frame 16327

New World Securnity: Part 2:
Discussion Question 2

Search Frame 16328

New World Secunty: Part 2:
Discussion Question 3

Search Frame 16329

Application

Viewing the Videodisc—

Officer for a Day: You Try It.

B Have students read Viewing the Video-
disc—~ Officer for a Day: You Try It and

consider the issue raised as they watch the
final New World Security segment.

8 Show the Officer for a Day: You Try It
segment (Chapter 23) of the videodisc,

(0:18)

Officer for a Day: You Try it
Search 16337, Play To 16881

A EQHE
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Viewing the Videodisc—
New World Security: Part 2
Now watch the next segment of the New World Security story.

Post-Viewing Questions

After you have watched the videodisc segment, answer the
following questions:

How do the New World Security officers use words and body
language to avoid confrontations?

How do these officers know thar they're making a positive
difference in their neighborhoods?

Why do you think they measure success that way?

Be prepared to share your answers with the class.

Trying It Out SCEE%E

.....................................

Viewing the Videodisc—
Officer for a Day: You Try It

In.the final segment of the New World Security story, you will play
the role of a security officer. As you watch the segment, decide
how you would handle the situation that the officers face.

On the street, three things protect you: your weapon, your partner, and
your communication skills. New World Security Officer Terrance Pen-
nington and Special Officer Kevin Sullivan respond to a disturbance at an
apartment building,



Post-Viewing Questions
After you have watched the videodisc segment, answer the
following questions:

How would you approach the men on the corner?

ﬁ How would you use your listening and speaking skills to
handle the situation?

Be prepared to share your answers with the class.

Summing Up 245348

.....................................

In this module you will learn to listen and to speak more
effectively.

As you work through the lessons, you will discover that good
speakers are also usually good listeners. They are sensitive to
the feelings of their listeners and respond to them.

Good communicators have many skills:
» They listen actively.

e They pay attention to nonverbal behavior (“body lan-
guage™) in themselves and in other people.

¢ They choose their words carefully, for power and effect.

e They understand the ethical issues involved in communi-
cation and do not use language to hurt or embarrass
people or deliberately to distort information.

Good communicators know that effective communication is like
playing on a basketball team. They don’t throw the ball past one
another; they “work the ball,” passing it around and keeping their
eyes on the goal when taking a shot. Even if they disagree, they
hear each other, share ideas, and respond appropriately.

Keeping Track #HFi¥{h

.....................................

On a separate piece of paper, answer the following questions. Use
what you have learned in this lesson to help you answer them.

n Why are effective listening and speaking skills important in
the workplace?

E What are some specific examples of how people who work in
your field of interest use their listening and speaking skills?

Be prepared to hand in your work to your teacher.

Post-Viewing Questions

M Ask students to tell you what they saw in
the segment.

M Then, have students work in pairs to ad-
dress the Post-Viewing Questions. These
questions appear as still frames on the
videodisc at the end of Officer for & Day:
You Try It.

M Ask pairs to share their answers with the
class.

M@ Asanoption, ask for volunteers to role-play
the officers and the street-corner guys.

Officer for a Day: You Try It:
Discussion Question 1

Search Frame 16882

Officer for a Day: You Try It
Discussion Question 2

i

Search Frame 16883

Conclusion

W Have students read Summing Up. You may
want to take a few minutes to preview the
rest of the lessons in this module

Assessment/Reteaching

B Have students work individually to answer
the questions in Keeping Track.

W Review student work for basic understand-
ing of lesson ideas.

B Students requiring additional insiruction
should be asked to review the Introduction
and New World Security segments «1 the
videodisc, using the two Keeping Track
questions as a guide.

M Encourage students to keep their answers
to the Keeping Track questivns in their
portfolios. You may want to collect and
review students’ work before they add it to
their portfolios.
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Extension

B As a homework or out-of-school assign-

N’Ap-l”{:w ’

o« :
e =7 20 N &

ment, have students complete one of the
assignments outlined in Going Further.

Have students share their results with the
class. Encourage them to keep a copy of
their work in their portfolios.

The second activity can be adapted to an
out-of-class written exercise. Have stu-
dents script the exchange, writing the
dialogue for both partners and including
stage directions that specify gestures or
movements (e.g., “sits down,” “puts hand
on the other person's shoulder,” “looks
down,” ete.).

Communication 2000

Going Further FAZ%3

-----------------------------------

Think of a group you belong to. If you had to select someone
to be the spokesperson for the group, who would it be? Think
of that person’s communication skills. If possible, meet with
or watch him or her in action. Take notes on the listening and
speaking skills you observe. Report your findings in writing.

Communicating effectively involves being sensitive to your lis-
tener’s feelings and, often, adapting your verbal and nonver-
bal language to a style that is appropriate and understandable.
Form pairs, and assume the identities of (a) supervisor/em-
ployee, (b) parent/teenage son or daughter, (c¢) two co-work-
ers, (d) husband/wife or boyfriend/girlfriend, or (e) landlord/
tenant. You plan to be in another city for a week, attending a
conference related to your job. Use your imagination to add
details to the story and create believeable characters. Discuss
this with your partner. (In some instances, you may be asking
for permission to go; in others, you may be simply informing
the other person that you are going.) Plan what you will say,
and then role-play the exchange for the class. If time permits,
reverse the roles and play it again. As you plan the

discussion, consider the following questions:

* How will your partner feel about your plans? How can you
present the news without upsetting him or her?

* What language style and tone of voice should you use? What
kind of body language will reinforce what you say and make
the other person more receptive to the idea?

¢ What information or instructions do you need to include?
What do you need to know?

Try to think of the best communicator on a television pro-
gram that you watch regularly. Observe that person carefully
the next time you watch the show. Take notes on the speaking
and listening skills you observe. Report your findings in
writing.

Be prepared to share your responses with the class.






@l After each group has had a chance to

enact one or two messages, start another
round. Have different members of each
group take the primary communicator role
in each enactment.

Assign one of the following messages to

Communicator #1 in each group.

¢ Greet a friend who comes to the door,
then invite him or her to come in and sit
down.

¢ Warn passersby that a brown paper bag
lying under a mailbox is making a tick-
ing sound and may be dangerous.

» Alert a store manager that you've lost
your money in a drink machine.

» During a test, your pencil breaks, and
your ballpoint pon goes dry. Ask the
teacher if you may sharpen the pencil or
borrow a working pen.

» Complain to the server in a fast-food
restaurant that the chicken in your
sandwich is uncooked —in fact, it's
almost raw.

¢ Remind a friend of a report that’s due
on Friday.

» Request a brochure about travel in
Alaska from a travel agent.

* Ask someone to phone a supermarket to
find out if anyone turned in a bottle of
prescription pills that you may have ac-
cidentally dropped while going through
the checkout line.

¢ Ask directions to the nearest self-serve

laundry.

When students have finished the activity,
ask the observers to share their observa-
tions of the communication process. What
worked? What didn't? What emotions did
the communicators express? How did the
observers feel as they watched their class-
mates attempt to share ideas and informa-
tion and to express needs?

Communication 2000

frustrations that can result from having to communicate without
words. As you proceed with the experiment, keep track of your
observations in a log or notebook. When the experiment is com-
pleted, you will be asked to draft an informal report to share with
your classinates.

Working in small groups, take turns communicating messages
that your instructor gives you. Some of the messages will seem
simple and straightforward, while others will be more complex.

Two members of your group will act as communicators, one send-
ing a message to the other. The other members of the group will
act as observers.

M Communicator #1:
¢ Do not let your partner see the message.

* Read the message to yourself, and then communicate it to
your partner as best you can, using eye and facial expres-
sions, gestures, and nonverbal sounds.

* You may not use any words, either spoken or written.

¢ Be prepared to describe how you felt as you attempted to
communicate the message to your partner.

N Communicator #2:

e Pay close attention to your partner. State the message that
your partner is trying to convey, as you understand it.

» Ask questions if you are confused.

» Be prepared to describe how you felt as you attempted to
understand the message.

M Observers:

* Watch each of the communicators carefully to see how
they communicate.

* (reate a table like the one below to record your
observations.

Communicator #1 Communicator #2

Behaviors

Your Reaction

¢ List the behaviors you see, and mark those that seemn most
effective.

* Note also all emnotions expressed by the two communicators.
* Write down your reactions to what you see taking place.

* Be prepared to describe what you obscrved, as well as your
reactions.



Messages without Words—Results Messages without Words—

When your research and discussions are comt{)}:elig, draft a reﬁmrt Results . - o
summarizing your findings. (1) Your report should begin with a W Have students read Meseages without
brief statelrrnliit of what you expected to see. You may use the def- z‘gl?&nﬁf:n?gﬂ%?;ﬁ ::m
inition of communication that appears at the beginning of the to be an opportunity for students to reflect
lesson as a starting point. (2) Write the message that was to be on what they have observed. Thus, it should
communicated, and then briefly describe what actually occurred. bﬁ W;i;te_fL o “ﬂm ;‘ﬁ&ﬂgg:‘g
Include the emotional reactions of both communicators. (3) Eval- e adonts have read and discussed the
uate what you observed. State whether the communication was literary selection later in this lesson.

effective, and give your interpretation of why or why not. (4) The
report should conclude with a statement of the results: two or
three sentences telling what you learned about communication
from the experiment,

When you have finished your draft, get together with a partner
and compare your observations.

Assistive Technology Is Amazing Technology

alking calculators, breath-operated switches, voice-activated workstations, eye-controlled computers—
these are some of the high-tech systems that are helping persons with severe disabilities lead more
satisfying and productive lives,

These devices fall under the head-
ing of “assistive” or “adaptive”
technology. Special equipment is
svailable for people who cannot
see or hear or speak and for those
who are unable to move their arms
or legs. This technological revolu-
tion is helping millions of physi-

cally impaired Americans become &
more independent and better é
educated. Some of the amazing ®
devices that are enabling people to &
reach their full potential at home, 2
in school, and at work are: é

* voice recognition systems §

* electronic microswitches E_

¢ wmm‘f“‘-"a“"“ boards ' An extended keyboard makes it possible for Michael Ely, 8, to do a spelling

* headsticks and mouthsticks assignment on a computer in his third-grade classroom. Michael, who has

* point-and-shoot devices cerebral palsy, has_always attended regular schools. Assistive-technology

R h svnthesi devices, such as this special keyboard with oversize characters, are helping

Speecn Synihesizers many people become more independent and productive in school and at
* electronic readers work.

Module 2, Lesson 2



Development

Background for Under the Eye of
the Clock

@ Tell students that they are about to read
an excerpt from a book that describes a
persen who has serious communication
problems to overcome. He is unable to put
his thoughts and feelings into words.

@ Have students read Background for
Under the Eye of the Clock. This section
conrains short excerpts and background
sketches to establish a context for the
literary selection that follows.

B Words in the short excerpts that may be
unfamiliar to yvour students are defined in
the margins,

farcical —absurd or funny =2 T2 M

vociferous—loud, noisy kg5, Mz

nappy—diaper 7

bandy-—pass freely or carelessly
RIBOES HBE) (FABTREZ0M)
eejit—slang for idiot {2iEF. EAHM®/I
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(etting Started #H N IE3C

Background for Under the Eye of the Clock

Under the Eye of the Clock is the story of Joseph Meehan, a teen-
ager with serious physical handicaps. “Joseph Meehan” is a fic-
tional name that the author of the book, Christopher Nolan, gave
to the main character of his story, although the book is, in fact,
his own autobiography. Nolan, like Joseph, was born in the early
1§70s in Ireland. Severely afflicted by cerebral palsy, he could
make random noises but could not speak. He had almost no con-
trol of the movements of his head, hands, or any part of his body
except his feet, which he could thump or bang.

Nolan’s parents and older sister gave him loving care and exposed
him to songs, poems, stories, and other creative uses of language.
He was enrolled in an institution for handicapped children in
Dublin. He realized very early that, because he could not speak,
people were likely to assume that he also could not hear, under-
stand, think, or feel.

Typing, by using a stick-like pointer attached to a headset, ap-
peared to be the only way Nolan could communicate his thoughts,
but the physical effort seemed nearly impossible for him:

fate denied him the power to nod and hit the keys with
his head-mounted pointer. Destruction secretly destroyed
his every attempt to nod his pointer onfo the keys. In-
stead great spasms gripped him rigid and sent his simple
nod into a farcical effort which ran to each and every
one of his limbs. (p. 54)

However, with great difficulty and the help of a patient teacher,
he learned to peck out the letters, while his teacher or his
maother stood behind him to steady his head the entire time he
was typing. “Sometimes his head shot, back on his shoulders
crashing like a mallet into his mother’s face” (p. 27). Soon he
began to write poems. When he was about 11, his poems won a
prize in a literary competition for handicapped persons.

Aware of his talents, Nolan’s parents tried to find a regular
school that would take him. Finally he was enrolled at a school
where the adults accepted and supported him but where some of
the other students ridiculed and ostracized him.,

Quite openly students discussed his defects, and certain
as they were of his non-ability to understand, they de-
cided to be as vociferous as if he were not really present.
They wondered if the cripple wore a nappy and longed to
be able to examine him and find out for certain. Then
they discussed his lack of intelligence. They chose tags
by which they would rate him. They bandied about the
words weirdo, eejit, cripple, dummy and mental defec-
tive, They decided he shouldn't be in a school for normal



children and set about ridiculing the headmaster and
staff for being the innocents they apparently were. Posing
as a fool, Joseph listened and learnt how other students
saw him. Sometimes he would react and suddenly hold
up his head very high and gaze long and searchingly at
them. All in vain, they grinned in ridicule at his seeming
sensible. (pp. 29-30)

Stowly Nolan made friends and gained acceptance. After school

and during vacations, he worked on his autobiography, disguised
as the story of Joseph. The book eventually won a major literary

prize in Great Britain. Nolan’s fame was spreading. Soon he was
the subject of a British television documentary.

The literature selection describes an experience Joseph had at
the first school he attended, one for handicapped children.

Under the Eye of the Clock by Christopher Nolan

As you read or listen to the following selection, look for examples
of nonverbal actions that communicate something to others.
Also, look at how other characters react to these various types of
behavior. Use a separate piece of paper o keep a log as you read.
Note characters, situations, and your own reactions to them.

Reprinted with permission of The frish Times

Under the Eye of the Clock
by Christopher Nolan

B Have students read Under the Eye of the
Clock. Alternatively, you may want to read
the selection to them or assign it as
homework.

@ Words that may be unfamiliar to your stu-
dents are defined in the margins. Tell
students that quotation marks and the
spelling of some words are both British

style.

Meet Christopher Nolan
Christopher Nolan was born in 1865 in
Mullingar, [reland. After attending a
special school for the disabled in Dublin,
he fought to gain admission to a regular
high school 8o that he could be with non-
handicapped boys and girls. Though once
accused of being a fraud by a newspaper
caolumnist who did not believe that any-
one born with his physical problems could
communicate in such a vivid and powerful
way, Nolan is definitely for real.

Nolan's first book, Dam-Burst of
Dreams, a collection of stories, poems,
and plays, was published when he was
only 15. His autobiography, Under the Eye
of the Clock, came out in 1987 and won
Great Britain's highest literary award the
following year.
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