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To the Instructor

When we first wrote the St. Martin’s Guide to Writing, we tried to take the
best that has been thought and said in the field of rhetoric and composition
and turn it to practical use. We saw the Guide as continuing the classical
tradition of treating rhetoric very seriously indeed, not just as a matter of
producing correct prose but as one of thinking, reading, and writing intel-
ligently. To the best insights from that tradition, we added what we believed
to be the most promising developments in the “New Rhetoric.”

We have been tremendously gratified by the enthusiastic reception that
the first edition has received from instructors and students. For this second
edition, we have enlarged coverage of some topics, but our basic goal remains
unchanged: to help students discover, develop, and present their ideas. We
aim to teach them to manage the writing process, to think critically and use
evidence wisely. We seek to give them an understanding of rhetoric of many
different situations. We hope to inspire them with the desire to discover
ideas and influence readers and we want to acquaint them with the tools to
write clearly and gracefully.

A comprehensive rhetoric, reader, and handbook, the St. Martin’s Guide
introduces students to the major forms of nonfiction writing: personal
sketches, profiles, reports, position papers, proposals, evaluations, causal
analyses, and literary interpretations. Part One provides several models of
cach kind of writing (both professional and student) along with detailed
commentary and carefully sequenced guides to help students understand the
constraints and possibilities of each kind of wriring they attempt. The guides
include specially designed invention activities as well as advice for drafting,
critiquing a draft, revising, and editing. Purpose and audience are central
issues in all these chapters. Each chapter ends with a section called “A Writer
at Work,” which shows one stage of the writing process from a student essay
in that chapter.

Part Two looks at a wide range of essential writers’ strategies: invention
and revision; paragraphing and coherence; logic and reasoning; and the
familiar modes of presenting information, like narrating, defining, and clas-
sifying. Examples and exercises are almost all taken from contemporary non-
fiction, and many exercises deal with reading selections appearing in Part
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Noteworthy features

One. This cross-referencing between Parts One and Two facilitates teaching
writing strategies in the context of purpose and audience.

Part Three covers rescarch strategies. These chapters discuss both field
and library research and include thorough guidelines for using and docu-
menting sources, with detailed examples of the two prominent documenta-
tion styles, those of the Modern Language Association and the American
Psychological Association. The part concludes with a sample student research
paper.

Part Four treats a special kind of academic writing: essay examinations.
Here we show students how to analyze different kinds of exam questions
and offer strategies for writing answers. The chapter is illustrated with actual
questions from courses throughout the disciplines, plus two sample student
essays.

The handbook at the back of this text is a complete reference guide, with
cxercises, covering sentence structure, usage, style, punctuation, and me-
chanics. We have tried here to maintain a descriptive, rather than prescrip-
tive, point of view. Instead of merely listing rules for using punctuation, for
instance, we look at the many ways punctuation marks actually are used in
contemporary nonfiction and then provide examples from the work of
professional writers.

The St. Martin’s Guide to Writing has several features that distinguish it from
other college rhetorics. Chief among these are the practical guides to writing,
the particularization of invention, the integration of modes and aims, and
the integration of reading and writing.

Practical Guides to Writtny. We do not merely talk about the composing
process; rather, we offer practical, flexible guides that will lead students
through the entire process, from invention through revision and self-evaiu-
ation. Thus, this book is more than just a rhetoric that students will refer to
occasionally. It is a guidebook that will help them to write. Commonsensical
and easy to follow, these writing guides teach students to assess a rhetorical
situation, identify the kinds of information they will need, ask probing ques-
tions and find answers, and organize their writing to achieve their purpose
most effectively.

-Rarticulprization of Invent®dn. Like most other current rhetorics, we offer
a full catalogue of general invention heuristics. But because we recognize
how hard it is for students to know when and how to use these tools, we
have designed specific invention strategies for each writing guide in Part
One. By particularizing invention, the St: Martin’s Guide helps students dis-
cover the pertinent questions to ask in any writing situation. Moreover, we
try to promote a certain recursiveness in the composing process by encour-
aging students to continue generating and testing their ideas as well as-ana-

lyzing and sunghesizing information at alf ‘stages of planning, drafting, and
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‘revising—to put off closure untit they have explored the full possibilities®of

their toffic.

sntopration:of Modes and Amns. The St. Martin’s Guide treats the tradi-
tional modes of writing from two perspectives: as forms to be mastered, and
as writing strategies to be used to achieve particular purposes. Unlike many
current rhetorics, we do not distinguish writing by its modes but rather by
its aims. Hence, while we focus on craft in our discussion of the modes in
Part Two, we emphasize the integration of modes with aims through exer-
cises analyzing how the modes are used strategically in the essays in Part
One.

Systesmsatic Integration -of Reaking and Wrimng. Because we see a close
relationship between the abilities to read critically and to write intelligently,
the Sz. Martin’s Guide combines reading instruction with writing instruction.
Each chapter in Part One introduces one kind of discourse, which students
are led to consider both as readers and as writers. Readings are followed by
questions that make students aware of how they as readers respond and at
the same time help them understand the decisions writers make. Students
are then challenged to apply these insights to their own writing as they
imagine their prospective readers, set goals, and write and revise their drafts.

As the acknowledgments further on indicate, we had the benefit of much
helpful advice from instructors across the land who had used the first edition.
They helped us to see what worked well and what needed improvement, and
they provided many valuable suggestions for specific changes and additions.

First among the additions is much greater coverage of arqumentation. To
the four argument chapters in the first edition, we have added two new
chapters. Chapter 6, on the position paper, introduces the basic concepts of
arguing a claim. Chapter 19 teaches argumentation strategies—making
claims, using evidence, refuting counterarguments—as well as avoiding log-
ical fallacies.

Chapter 11 provides a catalogue of invention strategies (found in Chapter
18 in the first edition) and a new, specially designed plan for vevising. The plan
presents a three-part process of rereading, re-envisioning, and rewriting, to
help students gain critical distance, use the comments of other readers, clarify
their purpose, and understand the needs and expectations of their readers.

Each of the Part One chapters now includes a new section on the purpose
and audience common to that type of writing. In addition, the commentaries
and questions following each reading directly address purpose and audience,
to help students understand the way they affect the writer’s decisions about
the selection, organization, and presentation of information.

We have tried also to show clearer connections between Parts One and Two.
The first edition had many cross-references from Part Two to Part One, but
few in the reverse. To help instructors bring material from Part Two into
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discussion of the readings in Part One, we have tried to strengthen the
connections between the parts. Commentaries following the readings in Part
One now introduce the major concepts in Part Two, and discussion of the
basic features for each type of writing in Part One includes extensive cross-
referencing to relevant Part Two chapters.

Also new to this edition is advice on computer word processing. Although
we recognize that word processing will not in itself improve the quality of
student writing, it can help students manage the process, and, therefore,
make them more willing both to write and revise. In Chapter 1 we attempt
to familiarize students with this technology and to show them how to use
it as they would any other writing tool.

Finally comes a more accessible and complete handbook. The handbook has
been substantially revised to provide greater accessibility as an editing and
proofreading tool. The handbook offers more on the techniques of proof-
reading, more examples and exercises, additional headings, and a glossary of
commonly misused words.

As a rhetoric, reader, and handbook, the St. Martin’s Guide may be used
in courses with diverse emphases. Courses focusing on the writing process,
for example, might rely most heavily on the writing guides and the “Writer
at Work” sections of Part One, whereas writing workshops might be centered
on the guides’ invention activities and shared critical readings of student
drafts. Courses in writing centered in readings, on the other hand, have
thirty-five complete pieces and more than a hundred passages to consider.
And courses requiring attention to usage, punctuation, and mechanics could
assign exercises from the handbook. The St. Martin’s Guide is also available
in a Short Second Edition, without the handbook (but otherwise identical
to the complete edition).

Detailed course plans for these and other courses, as well as commentary,
teaching suggestions, and additional student essays, can be found in the
Instructor’s Resource Manual. Whatever approach is taken, we hope our
book will provide an exciting and innovative course of study for your
students.

ACKNOWLEDGMENTS

We owe a great deal to others. The history of rhetoric reaches back to Greece
in the fifth century B.C., and among our predecessors are teachers and schol-
ars—Aristotle, Quintilian, and Cicero in classical times; Erasmus from the



TO THE INSTRUCTOR ix
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