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To the Instructor

Xviii

Opening Doors is designed to help college students move from a precollege
reading level to a college reading level. It also presents a systematic way of
approaching college textbook material that can make students more efficient in
the study skills integral to their college success.

While the scope of this book is broad, the focus is ultimately on comprehen-
sion. Comprehension skills are introduced early in the text and are integrated
throughout subsequent chapters so that students learn how to apply them. Though
the emphasis is on main ideas and essential supporting details (Part Two, Com-
prehension), the book gives thorough attention to skills that range from predicting
and questioning actively as you read (Part One, Orientation), to selecting, orga-
nizing, and rehearsing texbook material to be learned for a test (Part Three, Sys-
tems for Studying Textbooks). In Part Three, students learn how to use textbook
features to full advantage, how to underline and annotate textbook material, and
how to organize material in writing so that it can be mastered for a test.

Although Opening Doors is designed for developmental readers, we have
chosen to use only college textbook excerpts and other materials students would
be likely to encounter in college. The selections are the result of field-testing
with hundreds of our students over several semesters to identify material that is
interesting, informative, and appropriate. We believe that this extensive field-
testing provides a much more useful indicator of appropriateness than a readabil-
ity formula. Field-testing revealed that, with coaching and guidance from the
instructor, students can comprehend these selections. Equally important is that
students like dealing with “the real thing”—actual college textbook material—
since that is what they will encounter in subsequent college courses. This type of
practice enables them to transfer skills to other courses and to avoid the frustra-
tion and disappointment of discovering that their reading improvement course
did not prepare them for “real” college reading. Finally, these passages help stu-
dents acquire and expand their background knowledge in a variety of subjects.

Extensive and varied exercises accompany the reading selections in Open-
ing Doors. (These are described in “To the Student,” page xxiv.) The exercises
prepare students to read the selection and give them an opportunity to apply
comprehension and study skills during and after reading. Each selection in
Chapters 1-9 is accompanied by a three-part Reading Selection Quiz. The com-
prehension questions are the same type that content-area teachers ask on tests.
All vocabulary words in each vocabulary exercise are from the reading selec-
tions and are presented in context. Reading skills application exercises include
the types of questions that might appear on standardized reading tests. There
are also Respond in Writing activities that include short-answer and essay-type
questions with options for students to work collaboratively.

Opening Doors is also accompanied by a free Student CD-ROM that con-
tains a wealth of exercises and activities, such as video and audio clips of key
terms and comprehension-monitoring questions, and interactive quizzes with
feedback.
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PROVEN FEATURES

= An extensive “comprehension core” as the heart of the text (Part Two).

*  Clear explanations and understandable examples of each essential
comprehension skill.

*  Numerous textbook passages for application of reading and study skills.

*  Three full-length reading selections in each of the first nine chapters.
Chapters 10 and 11 each presents a chapter-length reading selection.

«  Exercises that integrate writing and reading and call for both objective and
essay responses.

*  Cumulative review and continued application of skills taught in the
comprehension core.

*  Presentation of vocabulary and study skills as they relate to learning from
college textbooks and other college-level materials.

*  Flexibility, allowing instructors to adapt assignments to the specific needs
of their particular students.

= Skills typically included on state-mandated reading competency tests are
addressed, as well as tips for scoring well on standardized reading tests.

»  Consistency in philosophy and approach with New Worlds: An Introduction to
College Reading, Exercise Your College Reading Skills, and Comprehending
College Textbooks, other reading comprehension textbooks in the Cortina/Elder
series.

*  An extensive Instructor’s Resource CD that contains supplemental
materials, answer keys, teaching strategies, and pages that can be printed
out to make transparency masters.

ENHANCEMENTS AND NEW FEATURES IN THE FOURTH EDITION

< Eight new reading selections with accompanying activities and exercises:
1-2 “Getting Reading for Prime Time: Learning the Skills Needed to
Succeed Today and Tomorrow” (Business)

2-1 “Music Revolution: Napster and Recording in the Digital Age” (Mass
Communication)

3-1 “African Americans: The Struggle for Equality” (Government)
5-1 “Identity Theft: You Are at Risk” (Personal Finance)
6-1 “Diabetes: A New Epidemic” (Health)

8-1 “Think Before You Speak: Public Speaking in a Multicultural World”
(Speech Communication)
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10-1 “The Age of Globalization” (History)
11-1 “Cultural Diversity: Family Strengths and Challenges” (Marriage and
Family)
*  New material by chapter:
Chapter One:  Revised Weekly Study Schedule
More Learning Styles key terms defined
Chapter Two:  Improved Comprehension Monitoring table
Improved Using Context Clues table
Improved Denotations and Connotations table
Improved Figurative Language table
Chapter Three: Improved Three-Step Process for Reading and Studying
table
Chapter Five:  Enhanced summary chart of Implied Main Idea Formulas
Chapter Six: New “study card” samples that list supporting details
Chapter Seven: New “study card” samples that demonstrate cause-effect

Chapter Eight: Tone words and definitions expanded and grouped by
categories
More Critical Reading key terms defined, including irony,
sarcasm, and satire

Chapter Nine:  Enhanced charts for distinguishing facts from opinions
and for inductive versus deductive reasoning

Chapter Ten: Enhanced exercises on interpreting graphic material
New chapter-length selection with study skills exercises
Chapter Eleven: New chapter-length selection with test preparation exercises

*  Expanded and revised appendices:
Appendix 1 Glossary of Key Reading and Study Skills Terms

Appendix 2 A List of Word Parts: Prefixes, Roots, and Suffixes

Appendix 3 World Map, United States Map, and List of World
Capitals

While many instructors will choose to use the eleven chapters in Opening
Doors in the order in which they are presented, others may choose an alterna-
tive sequence (three possible sequences are included in the Instructor’s Manual
and Test Bank) that suits their specific course. For this reason, the previewing
prompts and the instructions for completing chapter review cards are deliber-
ately repeated in each chapter. Similarly, the previewing prompts and instruc-
tions for the practice exercises that accompany each reading selection are
included with each selection so that instructors may assign the reading selec-
tions in any order.

We hope that you, along with your students, will learn new and interesting
things from the selections in this book. Your enthusiasm for acquiring new in-
formation, your willingness to become engaged with the material, and your
pleasure in learning will undoubtedly serve as a model for your students.
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We wish you success in using Opening Doors to prepare your students to

read textbooks effectively and to be more successful in college. We hope the
endeavor will be enjoyable and rewarding for both you and your students.

SUPPLEMENTS TO OPENING DOORS i

Print Resources

Annotated Instructor’s Edition (AIE) (0-07-287197-0)

The AIE contains the full text of the student edition of the book with
answers as well as marginal notes that provide a rich variety of teaching
tips, related resources, and relevant quotations.

Digital Resources

°

Opening Doors Website

Look to us for online teaching and learning tools at
www.mhhe.com/cortina. Instructors and students will find downloadable
resources, demonstrations of all our software programs, opportunities for
online discussion, e-mail access to the authors, Web exercises, and a bank
of links related to college success.

Opening Doors Interactive CD-ROM (0-07-287199-7)

This CD-ROM provides students with a rich multimedia extension of the
text’s content. Each module of the CD-ROM is tied to a chapter of the text,
featuring interactive quizzes with feedback for both right and wrong
answers, video and audio clips, crossword puzzles, Web links, journal
activities, and an Internet primer. Available free in both Windows and Mac
when packaged with the text.

Instructor’s Resource CD (IRCD) (0-07-287198-9)

This resource provides specific suggestions for teaching each topic in the
text, suggested course sequences, and a bank of chapter quizzes. This
edition of the Instructor’s Resource CD (IRCD) also contains downloads
that can be printed out to make transparencies, as well as additional reading
selections (with accompanying quizzes) from previous editions of Opening
Doors. These reading selections and quizzes can be used in a variety of
ways.

PageOut: The Course Website Development Center

Let us help you build your own course website. PageOut lets you offer
students instant access to your syllabus and lecture notes, original material,
recommended website addresses, and related material from the P.O.W.E.R.
Learning website. Students can even check their grades online. PageOut
also provides a discussion board where you and your students can
exchange questions and post announcements, as well as an area for
students to build personal Web pages.
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To find out more about PageOut: The Course Website Development Center,
ask your McGraw-Hill representative for details, or fill out the form at
www.mhhe.com/pageout.

e Study Smart (0-07-552888-6)
This innovative study skills tutorial for students is an excellent resource for
the learning lab. Teaching students note-taking methods, test-taking
strategies, and time management secrets, Study Smart operates with a
sophisticated answer analysis that students will find motivational. Available
on CD-ROM or online free when packaged with the text.

Additional Value-Added Packaging Options

*  Random House Webster’s College Dictionary (0-07-366069-8) and Student
Notebook (0-07-243099-0)
Updated for the twenty-first century, the dictionary is available for a
nominal cost when packaged with the text.

»  The Paperback Deal
A number of Random House and HarperCollins paperbacks are available at
minimal cost when shrink-wrapped with Opening Doors. Titles include:
Cisneros’s The House on Mango Street (0-07-243517-8), Hurston’s Their
Eyes Were Watching God (0-07-243420-1), Marquez’s One Hundred Years
of Solitude (0-07-243422-8), Achebe’s Things Fall Apart (0-07-243518-6),
Tan’s The Joy Luck Club (0-07-243509-7), and many more. For a complete
list of titles, please contact your local McGraw-Hill sales representative or
visit www.mhhe.com/english.
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To the Student

“Didn’t I realize that reading would open up whole new worlds? A book could
open doors for me. It could introduce me to people and show me places I never
imagined existed.”

Richard Rodriguez, Hunger of Memory

Welcome to Opening Doors. We hope that this reading improvement text-
book will, in fact, “open doors” for you, doors to success in college.

Opening Doors is designed to help you acquire and polish the reading and
study skills that will make you a success in college. Described below are the
special features that will help you learn efficiently from this book.

SPECIAL FEATURES OF OPENING DOORS )

Opening Doors is organized into three parts. Each part focuses on skills
that are essential to your college success.

Part I: Orientation—Preparing
and Organizing Yourself for
Success in College

(Chapters 1-3)

This section includes chapters
on goal-setting, motivation, time
management, learning styles, mak-
ing sense of college reading, and
approaching textbook assignments
effectively.

Orientation

| Preparing and Organizing
Yourself for Success in College

2 Appro
Developing a College-Le

Part ll: Comprehension—
Understanding Your College
Textbooks by Reading for
Ideas

(Chapters 4-9)

Comprehending what you read
is vital to your success as a college
student. This section will help you:
e Identify the topic and stated main idea

e Formulate implied main idea sentences

XXiv
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e Identify supporting details

*  Understand the organization of the details (the authors’ writing patterns)
e Read critically

e Think critically

Part lil: Study Systems—Developing a Textbook Study System That
Works for You
(Chapters 10-11)

This part teaches you how to select and organize essential textbook infor-
mation in order to prepare for a test. Each chapter includes a chapter-length
reading selection. We think you will enjoy applying the study skills to actual
textbook chapters.

BUILT=IN LEARNING AIDS

Chapter Introduction

These pages contain questions to focus your learning.
You should be able to answer these questions after reading
and studying the chapter.

Approaching College Reading
and Developing a College-Level
Vocabulary ey

SKILLS

CREATING YOUR SUMMARY

READINGS

Chapter Table of Contents

These pages list the skills
presented in the chapter. They
show the material in the chapter
and how it is organized. They
also list the chapter reading
selections.




To the Student

[ T —

Reading is to the mind like exercise is to the bod.
Sir Richurd Scle

A person who does not read has no advantage over a person wha cannot read,

THE TOPIG OF A PARAGRAPH

Word, e, o pase tat

Mrk Tuwain

What Is the Topic of a Paragraph, and Why s it Important?

Every paragraph has a topic, because every paragraph is written about
something. That “something” is the topic. A topic is a word, name, ot phrase
that tells what the author is writing about in a paragraph, (There are other
names for the topic of a paragraph. In 4 writing course o an English course,

ks who o whlioaubor k. You may hear the topic referred w0 as the subject o subject matter, These are

withg sbost

mply different terms for the topic.)
“The topic is always expressed as a single word (for example, procrasting-

hetogie s o hncnas e piom) or a name (for instance, Bill Gates or the Mississippi River) of as a phrase

sutjoct v1 e ot e

ing of two or more words (for instance, the increasing use n/.mu,m:m
in education), Each sentence in a paragraph should relate in some way 10 the
plain it, el more about it, give examples of it etc.), For i .
the topic may be mentioned several times within a paragraph.

Determining the topic focuses your attention and helps you understand
complex paragraphs precisely. It is the essential first step in understanding a
passage that you are reading and studying. As you will learn later in this chap-
ter. it s also a key 10 locating the stated main idea of a paragraph.

Determining and Expressing the Topic

You know from Chapter 2 that effective readers are active and interactive
readers who ask questions as they read. When you read a paragraph, you
determine its topic hy asking yourself, “Who or what is this paragraph about?”
and then answering this question. Paragraphs, especially paragraphs in text-
baoks, contain various clues that will help you answer this question.

One or more of the following clues often make the topic of 4 texthook para-
graph obvious, The topic is & word, name, or phrase that:

appears as a heading ot ritle
appears in special type such as bold print, iralics, or
15 repeated throughout the paragraph

appears at the heginning of the paragraph and is then referred to throughout

) 2
Question the puragraph by pronouns (or other Words)

Manitoring
Dotormining the Toplc

Who or whal s s paragraoh  graph has at least one of them. Let

anout]

A paragraph does not usually contain all of these clues, but every pard-

took at each clue in more detail

Key Term Boxes

I m p ortant terms a p p ear 1 n words such s malnourished or maladjusted.

ay Tou Suffixes are word parts that are attached 1o the end of 4 root word. Some
K T B « th . it add their meaning 10 a root, Other suffixes change a word's part of speech of in-
Wotd gt staied o hews flection. For example. consider these forms of the word predict: predictian. pre-

ey erm Boxes 1n € marglns SO dvomens " dicablliy, prdicior (nounsY: predictable (adicctve); prediciably adve), Ex-

that the terms and their definitions \Q Vord sl o e 0 ke vt pst e
are easy to locate. e

Stop and Annotate
Goback o he extook
excpt ive e o
Highlight tha opic, the pro-
s, and e words tha
oo the g

FAR1 2 Comprehension

The 7nprc Sumenmes Appears Only Once, but Is Then Referred to by Pronouns
or Other

A fourth ¢lue 1 the topic of a paragraph is a word, name, or phrase that
often wppears near the beginning of the paragraph and is then referred to
\hroughout the paragraph by a pronoun (such s fe, she, i, they, his, her, its,
etc.) or other words. Here is a paragraph from a physics textbook. Use this clue
to determine the topic of the paragraph.

Before the age of 30, Isaac Newton had invented the mathematical methods of
calculus, demonsrated that while ight contained all the colors of the rainbow, and
discoversd the law of graviation, Interestingly, this mathematical genius fed a lonely
and soltary M. His father died before he was bom, and aier his mother remarried,
he was raised by an aged grandmather, In 1661, he was admited fo Cambridge Uni-
Versity, where he worked for the next eight years, except for one year at home 1o es-
cape the plague. During those years, he mads his major discoveries, afthough none
were published at hat time. His genius was nonatheless (ecognized, and in 1669 he
was appointed Lucasion Professor of Mathematics at Carmbridgs Universily, a posi-
on he retained unfi 1685 His major scientiic work was completed prior 1o 1662,
wher! he suffiered a nervous broakdown, After his recovery, he determined o lead a
mare public Ife, and soon became the Master of the Mintin London. He was elected
2 yal Society In 1703,

‘Sourea: Ackple om Fradrck Buoch. Prcpie o Physce 58 d. B 70, Copyraht © 1985 Th Mk
L _

%

o gty pomson T
W

Notice that Newton's name appears only in the first sentence, but it is obvi-
ous from the words this mathematical genius and the pronouns he and his that
the rest of fhe paragraph continues 1o discuss him, Therefore. Isaac Newron is
the topic of this paragraph.

Be sure you understand that authors sometimes present the opic (a word,
name. or phrase) al or near the beginning of & paragraph, but then refer (o the
topic by one of more orher words, rather than just by pronouns. For instance,

i - and then might say something such

y and “The condition worsens when

and “The disorder is typically treated by . . In this case, the words dis-

condition, and disonder refer 0 pneamonia and indicate that peumonia is

the topic of the paragraph. (In the example above. you saw Isaac Newton re-
Terred 10 as this mathematical genius as well as by pronouns. )

11 is important to be preeise when you express the topic of a paragraph. If
you choose a word or a phrase that is 100 general or 100 specific. it will not de-
Seribe the tapic accurately. A topic described in terms that are oo general, of
100 broad, will go beyond what is discussed in the paragraph. A topic described
in terms that are oo specific. or too narrow, will fail o caver everything dis-
cussed in the paragraph. Suppose, for mstance, that the topic of a paragraph is
the phrase causes of gang violence. The word gangs, the word violence, ot the
phrase gang violence, would be 100 general o express this topic preciscly. The
paragraph could be about many different things that pertain to gangs vr vie-

Chapter Opening Page

Each chapter has major headings and subheadings
that make the chapter’s organization clear. Pertinent quo-
tations begin each chapter.

84 PART 1 Orientation

Prefixes and suffixes are also called affives, since they are “fixed” (attached
or joined) (0 & root or base word. Words may consist of a:

Root only (such as the word graph)

Prefix and root (such as the word relegraph)

Root and sulfix (such as the word graphic)

Prefix, root, and suffix (such us the word relegraphic)

Learning hout prefixs and suffxes not anly increases your vocabiary but
can help you improve your spelling as well, For instance. if you know the
meaning of the prefix mis (“bad” o “wrong”), then you will understand why

the word misspell has two s's: one 1s in the preflx (mis) and one in the root
word (spell).
ﬂl— Roots are powerful vocabulary-building tools because whole “families” of

_ words in English come from the same root. For example, if you know that the
e word P s ey 00t aud means “to hear.” then you will understand the connection between au-
disomn dience (people who come to hear something or someane); auditorium (a place
where people come 10 fiear something), audit (enrolling in a course just (o hear
about a subject, rather than taking it for credit), auditory (pertaining to hearing,
as in auditory learner), and audiologist (a person trained 10 evaluate hearing).
Knowing the meaning of a word's root also makes it easier to remember the

meaning of the word.
ey te Prefixes change the meaning of a root by adding their meaning 10 the
profi ) meaning of the root. For example, adding the prefix fele (“distant” or “far”) to
sovmmnmese the root word scope (“10 see”) creates the word felescope, a device that lets you
g anwatie e things that are far away. Try adding the prefixcs pre (“before™) and re
s s g ool (“back”) to the oot cede (10 go” or “to mave"). Precede means 10 go before”
s wod something or someone else; recede means “to move bac!
Think of roots and prefixes as parts of a puzzle that can often help you fig-
ure out the meaning of an unfamiliar word. Remember, however, that lthough
& word may begin with the same letters as a prefix, it does not necessarily con-
tain tha prefix. The words mali, mall, male, and malland (s type of duck), for
example, have no connection with the prefix mal (“wrong” or “bad") as in

amples of suffixes that serve as inflectional endings include adding s to make a

Comprobension Suffixes are not as helpful as roots or prefixes in determining the meaning
Moaitaring of unfamiliar words because many suffixes have similar or even the same mean-
Wort-Structurs Ciues. ings. Also, some ool words change their spelling before a suffix is added. For
N e s pngs o Instance, when suffixes are added 10 happy the y becomes an i happier. happi-
sultues ot ghe me cis fa 1S3, happily.

he meaning ol an rtamie The most common and helpful roots, prefixes, and suffixes i English come
wor? from Latin and ancient Greek. These Latin and Greek word parts not only help

Stop and Annotate Exercises

These exercises give you the opportunity to “stop and
annotate” actual college textbook excerpts. You will learn
actively by underlining or highlighting stated main idea
sentences, writing formulated main ideas in the margin, or
numbering the important supporting details in a passage,
for example.
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Tips for Standardized Reading
Tests

Each chapter in Part Two
includes special tips for scoring
well on standardized reading tests.
These tips illustrate various reading
skills as well as specific strategies
for handling different types of
questions.

Chapter Review Cards
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PART 2 Comprehension

A WORD ABOUT STANDARDIZER READING TESTS: TOPICS AND STATED MAIN IDEAS

Course, o 3s par
umbmwmmmmmmﬂmwm mmbmu‘&mw Bmmunwmmw

‘7o begin wih, 2 s miss i e

The bes e for his selcton's.

‘This passage discusses . .

“This passage ocuses mainlyon - . -

The topicof this passagets . .

This passage s abol. .

This passage concenns .

The problem the author s discussing in this passage s . .
The authas is explaining the natue o .

To find the right answe, simply ask yourself, “Who or what is this passage about?” Then see which answer chaice most
closely matches -

Towathors i paint it
e gl o of s pasage st

sk yourselt, ‘What 5

These simulated index cards allow you to create your own summary of the
important points in the chapter. Each card includes questions, and Chapters 1-6
include prompts with page numbers to direct you to the significant information.

o 30 i et T G 1

DEVELOPING CHAPTER REVIEW CARDS

Review cands, or summary cards, ase an excellent study to0l. They are a
way 10 select, organize, and review the most important information in a text-

book ¢

chapter, The
tion in a meaningful way and, at the Same time, transfer it i long-term mem-
‘ory. The cards can also be used to prepure for tests (sce Pan Three), The review:
card activities in this book give you structured practice in creating these valu-
able study tools, Once you have learned how 1o make review cands, you can
ercate them for extbook material in your other courses

Now, complete the séven feview cards for Chaper 4 by answering the
questions ar following the directions on each card.

FART 2 Comprehension

of creating review cards helps you organize informa-

‘When you have completed

them, you will have summarized: (1) what the topic of a paragraph is and
(2) how 10 determine it; (3) what a stated main idea seareace is and (4) how to
Tocate if; (5) where the stated main idea sentence of 3 parsgraph may appears
(6) how to tell if you have identified 3 stated main idea sentence correetly; and
(7 how 1o avoid two errors in identifying stated main idea sentences.

The Topic of a Paragraph

1. What i the opic of 8 pragrapt? e page 205)

aaarren & Detoemiing e Tooic and e Staed Myl dea  REVIEW CARDS:

cwarnen 4 Oeomining the Topic and ho Satod Main Iea  REVIEW CARDS.
T

Determining the Topic of a Paragraph
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CHAPTER READING SELECTIONS FOR CHAPTERS 1 10 9

All the reading selections in Chapters 1 through 9 (three selections per
chapter) are excerpts taken from widely used introductory-level college text-
books, news magazines, and literary selections of the type you are likely to
encounter in college. These selections provide important practice, and they will
increase your background knowledge in a variety of interesting subjects. They
were chosen to give you the practice, skill, and confidence you need to handle
subsequent college courses successfully.

Each reading selection is accompanied by preliminary and follow-up exer-
cises. In order, the exercises are:

Prepare Yourself to Read

This exercise allows you to use techniques (such as previewing and making
predictions) that will help you read the selection more actively and effectively.

fieciion 21 MUSIC REVOLUTION: NAPSTER AND RECORDING

IN THE DIGITAL ABE

From The Dynamics of Mass Communication. Media in the Digital Age
By Joseph B. Dominick

Communication

Prepare Yourself to Read

Directions: Do these exercises before you read Selection 2-1

1. First, read and think about the title. What do you already know about

2. Next, complete your preview by reading the following

On the basis of your preview, what three aspects of Napster and digital
recording does the selection seem to be about?




