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Introduction

According to the College English Curriculum Requirements ( for Trial
Implementation) , a non-English major university student is expected to be able to write
freely on general topics and produce brief reports, papers, expository and argumentative
essays on a given topic. The work should display good organization, substantial content,
sound logic and a clear expression of ideas (parallel structure of noun phrases seem to be
preferred). This book aims at keeping up with the new requirements and improving
teaching quality. It caters for the need of the students who have completed the college
English course, yet need further improvement in writing skills so as to enhance their

competence in higher level communication.

I. For whom is the book intended?

This book serves as a step towards advanced writing. It is designed for those students

who have finished the basic college English course and need further improvement in their

writing skills. It is also suitable for English majors who want to improve their writing skills.

II. On what assumptions is the book based?

The intent of this book is to provide the students with essential information, practice
and activities in writing English composition. The following assumptions underlie the
designing of this text .

1. English learning, speaking, listening, reading and writing are integrated skills and
should go hand in hand. Thus relevant tasks are designed in order that the students
have sufficient input before and while they are putting down their ideas in white and
black ;

2. Writing is viewed as a three-stage process: prewriting, writing and rewriting. The
teaching process involves teacher- and student-interaction in drafting, revising, and
presenting a product ;

3. Teaching writing should be student-directed and student-oriented. The teacher’ s
role is to design the lessons, organize activities, stimulate ideas and provide

guidance in writing to fulfill the objectives of the syllabus;
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4. The teacher is responsible for establishing a classroom community which is warm,
supportive and non-threatening. It should be one in which students, as members of
that community, help each other and work together;

5. Feedback and evaluation of students’ writing by teachers, partners and the students
themselves, is an essential part of the wnting class that helps the students at
different levels to receive adequate training and to advance their ability to write in
English.

6. Teaching writing can take place successfully when the students are provided with
guided opportunities to practice writing tasks that are relevant to real life situations.
Therefore, the book should be function-based. It should also be purposeful, thought
provoking, interesting, practical, up-to-date, and authentic.

7. The most successful writing occurs in an atmosphere of mutual respect and trust in
which teacher responsibility is balanced by student responsibility.

8. Writing is a complex process and the teaching of effective strategies and skills is an
on-going, complicated, and recursive process. Furthermore, during the process the
students need to be encouraged to invent, create and discover.

9. Writing is communication, therefore learning to write is learning to communicate.
Language makes sense not in bits but in discourse.

10. A writing course aims not only at improving students’ writing skills but also at
broadening their horizons, and developing their critical thinking capacity. It also
aims to enhance the students understanding of native English speakers’ ways of
thinking and their awareness of cross-cultural communication.

Based on the beliefs presented above, this book seeks to provide students with the
opportunities to practice processes appropriate for writing, through identifying rhetorical
contexts in a number of texts and exploring various strategies ( writing from personal
experience, expositing, summarizing, arguing from sources) appropriate to those contexts.
In the course of writing and revising students are expected to refine their prewriting,
drafting, and revising strategies to produce focused and detailed essays. Classroom
activities are chiefly based on two principles—daily writing practice and collaborative
work—to reinforce the concepts of writing as a process and of academic writing as a

collaborative endeavor that requires actively engaging with the texts of others.
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M. How is the book structured?

This text contains an introductory chapter and 8 units. These units focus on the

following areas:; Narration, Description, Exposition, Argumentation, Critical Writing,
Creative Writing, Practical Writing and Summary Writing.

Unit 1 focuses on narration, dealing with story-telling based on real events or fiction.
In order 10 write good narratives students need to learn that several elements are important ;
characters, setting, plot, a problem and a solution.

Unit 2 illustrates with examples how to construct a good description. The students are
expected to practice writing descriptions of characters, places and objects, with emphasis
placed on the characteristics of whatever is being described.

Unit 3 discusses the methods of expository writing. The purpose is to inform, explain,
describe or define. It introduces the students to different types of expository writing, which
include sequence, descriptive essay, classification, comparison and cause and effect.

Unit 4 presents the methods of argumentation; for example, how to reason and to
argue pro and con on topic issues that the students find to be of interest.

Unit 5 covers the main aspects of critical writing. It is designed to help the students to
distinguish between non-critical and critical approaches in essay writing. Thus, it will
enable them to weigh the strengths and weaknesses of their own or other people’s ideas,
through the use of writing techniques that can facilitate the development of a eritical
perspective.

Unit 6 is designed to encourage the students to write creatively in the opening,
developing and concluding parts of their essays. It will increase their confidence to create
essays using not only their own ideas, but also those of other people. As well as this it will
familiarize them with some important writing techniques that can facilitate the development
of a creative perspective.

Unit 7 concentrates on the skills of practical writing. It deals with different kinds of
practical writing that are relevant to real life situations. Thus, it aims to develop the
students’ ability to communicate appropriately with issues related to social or business
activities, job applications or applications to study overseas.

Unit 8 focuses on summary writing and aims to improve the students’ ability to give a
brief outline of material they have read, to take notes and to write from their notes and to

focus on main ideas, major subtopics and important details. Thus, this unit is designed to
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enhance the students ' analytical, note-taking and writing skills in regard to their
comprehension and recording of any given passage.

The goal of each unit is clearly stated at the beginning of each chapter. Each of the
units is outlined in 5 parts:

1. Lead-in Activities

2. Guidance for Writing

3. Practice

4. Sample Writing

5. Assignments

I. Lead-in Activities

In this section oral and listening tasks are provided with the intention that the students
can be “warmed up” through stimulus. The oral, listening and reading activities also help
the students to gain language input for their writing and prepare them to express and

exchange ideas.

1. Oral Tasks
The activities for this section vary depending on the subject of each chapter. The

teachers are encouraged to create different kinds of oral activities as “warm ups”.

2. Listening Tasks

1) CNN/VOA passage. The passage is generally short and simple and is aimed to be
accessible to the average student. It is not intended for listening practice, but as a lead-in
and stimulus.

2) Questions and answers based on the passage. Again, it is not a listening task for
comprehension. Questions are designed based on the purpose of the chapter.

3) Students are requested to write down briefly what they have heard. Writing tasks

are designed with a view to the main skills on which any given chapter is focused.

II. Guidance for Writing

This section gives the students brief and concise guidance in regard to reading

different types of writing.
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II. Practice

This section follows the process of writing; prewriting, writing and rewriting.

Therefore, the tasks are designed to fulfil a step-by-step process, and, there is a checklist
to help the students to evaluate their own writing and that of their partners.

Two passages are presented for the students io read when they are performing the
writing tasks of, say, a summary or critical essay/narrative/description.

Tasks; (The tasks in “Summary Writing” as an example)

1. Read the passages and write one sentence/a topic sentence for each passage.

2. Carefully re-read one of the passages and make notes of the key words/key
sentences/key idea in the passage.

3. Write an essay based on the key words in your notes.

4. Checklist.

The students evaluate their own writing by referring to the items in checklist.

IV. Sample Writing

This section presents two/three samples written by native English speakers. The
samples are selected in accordance with the skills dealt with in each chapter respectively.
The students are expected to learn, appreciate and criticize what they have read.

1. Sample Passages

2. Evaluation

Use the checklist to evaluate one of the two summaries in order to evaluate its
strengths and weaknesses. (Through this exercise the students’ knowledge of how to write
a summary/ critical writing/description is strengthened and they also leamn to be critical and

can be positive learners themselves. )

V. Assignments

Two passages for the students to write an essay with skills learned in each unit
respectively.

1. Read the following two passages quickly and decide what is the main idea of each
passage.

2. Choose one of the two passages to write a summary/critical essay/argumentation.
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3. Read an article/story or whatever you may find and like, and then write a
summary/ critical writing/argumentation.

4. Bring your homework to class and share what you have read and written.

5. Ask your deskmate/ classmate/partner to evaluate your homework with reference to
the checklist and give suggestions on how the work could be improved.

(The students are required to evaluate their own writing first and then to ask their
pariner to evaluate the work to see whether there is any difference between the two
evaluations. )

For each section, the activities are arranged and numbered with Arabic numerals in
the recommended order, but the teacher may change the order when he/she sees it as fit.
The teacher may also delegate some tasks as “homework” or “optional” , use a task marked
as “assignment” for homework or as an in-class activity.

The materials (especially samples and passages for practice) given for each unit are
not necessarily to be tackled all at once or used within a planned period of time. Teachers
are free to make a sensitive selection of some parts and to skip the remainder, rather than

dealing with everything in such detail that students may become bored and overwhelmed.



Unit1 Narrative Writing

Learning Aims and Objectives

Students who have engaged successfully with the leaming activities proposed in this
unit should be able to;

& Write a narrative essay;

® Distinguish between a narrative-as-essay and a narrative-as-story;

®  Organize ideas in chronological order;

® Give an account of an event or series of events;

®  Choose details and carefully design the plot of the story;

®  Manipulate supporting sentences to coﬁvey an attitude;

® Increase coherence through the use of adverbial clauses of time and sequence.

I. Lead-in Activities

Activity 1:Choose one of the following two questions and talR about it with your partners

1. What is the most impressive event you have experienced? Was it exciting? Solemn?
Shocking? Humorous? Tragic? What happened? Use first person and then third person to
give an account of the event. Then discuss the differences between the two.

2. Who had a decisive influence on you while you were growing-up? Your father? Your
teacher? Your friend? How did she/he influence you? How have you grown or been
changed in some way as a result of this influence? Looking back on your experiences,

what are your reflections on those times?

Activity 2: LCisten to the following pasuge.
VOA News Broadcasting !

1. What is the name of the singer?

2. Why is she so popular?

3. Have you ever heard any of the songs sung by her before?

1 http://www. tingroom. com/ voastandard/2006/6/33527. html.
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4. What impresses you most in the passage?

5. Now retell the story you have heard.

[I. Guidance for Narrative Writing

1. What Is Narrative Writing? .

Narrative writing is a recounting of a succession of events and, on a personal level,
can give a writer a chance to think and write about themselves ! . The account can be either
fictitious, as in literary creations such as anecdotes, tales and fables, romances, short
stories novels; or a factual account of events such as history, biography, travel, news
reports and journals. In narration, the ideas/events are usually organized in chronological
order. As a mode of expository writing the narrative approach, more than any other, offers
writers a chance to reflect on and write about their own experiences or those of other

people.

2. Guidance for Reading a Narrative

People narrate for two different purposes: to recreate or retell an experience and to
make a point. Thus, we have two types of narrative ; narrative-as-story and narrative-as-
essay, each of which has defining characteristics.

A narrative-as-story is an exact account of what happened with the purpose of
recreating or retelling a particular experience. It requires facts be stated correctly and in
good chronological order. Such writing is also referred to as factual narrative.

By contrast, a narrative-as-essay is a story that is told to make a particular point. This
mode of writing is also known as a personal essay, a personal narrative or a narrative essay.
The purpose is to deal with a personal experience or to express a personal attitude towards
the chosen subject. But the focus is on explaining the effect of the related event or some
emotional response to a particular incident. It lays emphasis on the generalization which the
story supports, rather than to re-create or retell something strictly step by step in time.

Therefore, when reading a narrative, it is important to pay attention to the following

points

1 News Reports for Listening Comprehension, Vol. 3, Li Longjiang ( ed. ), Beijing: Beijing Huizhitianxia Scientific
Development Co. Lid. ,2006.



