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Preface

The literature of educational psychology continues to rapidly evolve, and we have writ-
ten the sixth edition of Educational Psychology: Windows on Classrooms to remain on the
cutting edge of theory and research in the field. At the same time, we have expanded on
the theme that has made this book successful: to be the most applied text on the market.
Our goals are to provide accurate, clear, and precise descriptions of research and theory
combined with the suggestions that make these theories applicable in classroom prac-
tice. The subtitle “Windows on Classrooms” refers to our presentation of authentic class-
room activities that are designed to provide you, our readers, with a realistic look at
classrooms today and what they might become tomorrow.
To this end, this new edition has a deeper focus and commitment to being:

Case-based throughout each chapter
Exceptionally applied
Filled with practice for the PRAXIS™

The edition is also expanded to include a new chapter that provides a detailed exami-
nation of the construction of understanding, a second chapter that presents a classroom
model of student motivation, and a third chapter that focuses on the processes and is-
sues involved in standardized testing.

The following pages illustrate the features and new additions to this text.

sy
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the Classroom

Mativation and Diversity
Mot e e




To capture the real world of learning and teaching, we capitalize on the use of case studies. All chapters begin with an
extended case study. These cases are detailed and rich and are integrated and elaborated throughout the chapters to
make theory concrete and applicable. The process of situating theory in the context of real-world practice is consistent
with the most recent learning and motivation research. In this regard, the book is a model for effective instruction and
provides our readers with repeated opportunities to construct meaningful understandings of the book’s contents.

Elaborated Cases. The book does not

e sawe the impo

okt Scvevll, a midee school Review and Closure

Vomn s weed

sty 0 understand g

s o o ety d o ot Al el i e vt i sy, W can oot sy =

T

PRSI - i Ietve review conphsoe importan point . encourge liborton
ey gty s 4
it o o ot dey o ey v vt deto fo concepalConpecions it il

merely reference the opening case, but it
actually integrates and enriches the case
as the chapter develops. Illustrations
and captions are provided on pages

o hem how o ek 1
“Now with g by, do vt 4" e s e b
vt the g st o e poper

k throughout the chapter to call students’
I attention to the key points in the case
study.

pianed the coocp o, the principle desribng the movenet of ech, tod et

Videos to Accompany Cases. Twelve of the chapter cases have
a video counterpart. These video segments are included on
two videotapes, “Looking Through Classroom Windows 1 and
2”7, in order of their appearance in the book. Viewing video
cases and discussing and analyzing them can deepen under-
standing of concepts presented in the chapter. See the table on
page 26 listing the topic, grade level, and content focus of each

video case.

Constructed Response Questions
! i i from the chapter and link your responses

to specific information in the case. Procipesof Leuning and
Desc to which i were demon- Tty et
”  your constructed.
strated in Scott’s lesson. st oot o
2. Assess how effectively Scott implemented the “Suggestions for Classroom s respnse oo the
Practice” (see Figure 8.2). Comganion Webse o
3. Which of the instructional strategies did Scott most nearly employ in his lesson? bk anigges doa s

Identify each of the parts of the strategy. s hopers Fracke o AR
4. Assess the effectiveness of Scott’s lesson for leamers with diverse backgrounds. s ettt o
exam, 9o W Appendix A.
Document-Based Analysis
I the Chapter 4 closing case study, you saw that Teri Hall wanted her eighth graders to
understand the concept mercantilism, which she defined as “a strategy countries used to
make money in colonial times, which included using colonies to produce raw materials
that they sent back to the mother country, selling finished products back to the colonies,
and using the mother countries’ ships to transport both the raw materials and finished
products.” She then used the following vignettes as examples.
Int the mid-1600s, the American colonists were encouraged to grow tobaceo, since it was-
't grown in England. The colonis to ies but were
told no. In return for sending the tobacco to England, the colonists were aflowed to buy tex-
tiles from England. They were forbidden, however, from making their awn textiles. All the
materials were carried on British ships.

Early French colonists in the New World were avid fur trappers and traders. They got in E
however, hen
Asoonthe

/i
sell them to Spain, England, and others. They were told that they had to buy the manufac-
tured garments from dealers in Paris instead. The monarchy also told them that traps and ~ Conpanion Webseat

weapons would be made in France and sent to them as well. One of the colonists, Jean For-  wwsgrenailoyigen, youan
jea, complied with s wishes but was f
some of he furs back to Nice. Chaptecontoti o uand

Essay modules, pply concepts in
Using the chapter, assess of Teri’s vignettes for pro-  Guine ases,andtroaden your
viding background knowledge for her eighth graders. Describe both strengths and  inawiedge b wih o

weaknesses of the vignettes. Addtiona Cnten ot and
eb s 0 other educatons]

iv Preface

etfoctive students need speciic, concree experiences o under.
“tand sburact coneepe and principie.

Scott's
content, pedaggial content knowlodge, and knowledge of
eamers and learning, This i the kind of thinking il teachers
eed to do o promote as much learning as possible.

‘ot task analyse s cutlined n Table 133

Planning for Assessment

i occurs aher lear are conds
true. Teachers need 1o think about assessement while they are
proparing objectives and learning activities They should focus
on the K

measure the amount of learning that has accurred - racion

eflocts the Intersction of knowledge of

End-of-Chapter Case Analysis. Chapter-ending cases, called “Win-
dows on Classrooms,” provide additional practice in understanding
chapter concepts through analysis of the classroom-based case. More-
over, constructed-response questions and document-based analysis
questions give students opportunities to practice analyzing cases for
the PRAXIS™ “Principles of Learning and Teaching” Exam—and for
professional practice.



As might be expected from a case-based text, a central goal of Educational Psychology: Windows on Classrooms is to help
its readers be able to use educational psychology as teachers. The text examines every theory and concept through its
application in classrooms, and a number of features help students connect content to classrooms.

Classroom Connections at the Elementary, Middle School, and
High School Levels. This box in each chapter offers strategies for
applying the content to specific learning and teaching situations.

. Classroom Connections

Each strategy is illustrated with an example, derived largely from Applyng an Undemtanding of Cogaitie el e e e S

the authors” experiences in schools, for elementary classrooms, mid- o R

dle and junior high classrooms, and high school classrooms in all ey A ot st i T s e e s
students, whethe o ot they havethir bands up e

content areas. ::;rg&gklz:m:’n‘:m”;_z:”:ﬂ.,., - Hyh S ‘"‘Tm';f:«‘;m;":‘nm,

« Middle School: A sci ze teacher introducing the ching © Gue Lnied SXatet, e Alficaltive

concept pressure has students
first on both feet and then on one foot. They then

o The
mﬂuﬁmmkmp‘mh&dpnmmmh

discuss the force and pressure on the floor in each of Informaronis e chast,
s = in their stud,
* High School: To be sure that her students attend closely e imagery sty =
to important points, a world history teacher * Elementary: A fourth-grade teacher says, “Let’s
emphasizes, “Everyone, listen carefully now, because summarize what we've found now about:
‘we're going t0 look at three important reasons that
World War | broke out in Europe.” the two, give me two new examples of cach, and
lpl-hwhylhvyndrmknlmphy:k‘ldums'
* Middle School: A
Perception students to visualize flat pl-lkl n-_m e s ,u— s
2. Check frequently to be certain that students are they think about latitude and lines coming
perceiving your examples and other representations. bﬁﬂl'_hNﬂlﬁM&""'%“MM
accurately.
,%,Ammw“mmmu similarities and differences between longitude and
d latitude.
to understand living things. He displays a lange plant
wzmwmﬁmmm-u*&m * High School: An English teacher asks students to
do you notice about the plant?” He calls on several imagine the appearance of the characters in the
children for their books they read. He asks them to describe
" % characters in detail, including their facial features,
frsspetratelime g ot Ay A",.',':'w‘::;':‘ the way they wear their hair, how they're dressed,

gl and how they

Retrieval
5. To pres retzieval, teach closely
differences.

.
o impous i egiran myselfoutof
He stops and asks,

Developing Strategic Learning in Students:
| Instructional Strategies

Teachers can help learners improve their strategy use by using effective instructional
scaffolding while teaching strategies, having students practice them, and providing
feedback throughout the process. The following principles can guide teachers in their
efforts:

W Describe the strategy and explain why it is useful.
o Ibrplldl.(y teach the strategy by modeling its use.
lodel metacognitian by describing your thinking as you work through the
nnl!gy.
L]

Instructional Strategies. New Instructional Strategies sections lay out very
concrete guidelines for applying key chapter content. These sections,
which are situated in case studies that run through the text, explicitly show
teachers” efforts to apply the guidelines. This helps readers bridge the gap
between theories and classroom practice.

students to p gy in a variety of

L Plvvldzfudbnckunwﬂa\bp ractice. (Carpenter, Levi, Fennema, Ansell, &
Tranke, 1995; mmn‘h, Fajen, Sullivan, kcnlesple 1997)

nesig ks with her students.

4 began her o phydn-by;ivmgurhufhermmkmhnlbhnkhw
pannicy and a nonpermanen pen.

‘and high-latitude climates,” she said. “Let’s talk for a few mmulﬂlhnul)o-vwemnhzlp
ounselves remember and understand what we've read.
“One way

. This o useful

u\gmmdlvldull students (Naitia, Sheila, and Klvln at the beginning of “ﬁwl
students
3 3 . p i . to pay attention and answer. She also required the students to explain their answi
Web Clips. Brief video clips on the Companion Website offer a i prcae R e e T e
front-row seat to real classrooms of students and teachers. Au- f.‘:‘.‘fﬁb’mm...m.u_.mmumm.mm.pm o
i 4 s . . understanding into words when they're first asked to do so; lorsmdemspll«dl‘tnsk
thentic examples of chapter content are identified in the margins e g Mo o il tow sy il Ty o
. . . . Di

of each chapter so that students can link directly to a clip illus- l ;",g,%.)“:"‘f:m“ﬁwum:"““"‘ < tudents
. trating an educational psychology concept and understand what e o o S sl gy B i A
) . . . . bk drbroua as lo you low ives in sent re !vu

' that concept looks like in an authentic setting. See the Classrooms Py s ot o g e et sy
. Companion Webs ¢ a1 hmve teaching mﬂfms e.ﬁmvelwlll.ﬂndalu and essential for students.
on the Web module on the Website. S Smn and oot ety Ko, e ot o e
i Hi And 1997). Ce g
ach as Di s para-
A . ﬁ-h‘“-l-n l"mmh‘l’)u! d;d,z:d her lesson m;:;::;i:;‘g examples. In our d.lmun,:\r:
Margin Questions. Readers are placed in active learning roles by AT D o Ly i e e e e
- : . : 3 oyt emphasized sl regaltion whe what do we a
reading margin questions encouraging them to: a) explain a spe- e - e e T e s ks . e

e . ki indicates that she pl a great emphasis on
cific aspect of the content on the basis of theory and /or research, I cllng o s who ki s pcd v ol
o ¥ & G . . intel al menu. It isn’ Ieuy It
b) relate the immediate topic to one studied in an earlier chapter, %Eqwg_%:mmgﬁm,m, syt

. - ) e o o s ety e
or ¢) relate a topic to a real-life experience. —_ = -

Preface v



PRAXIS™ has moved to a greater emphasis on case-based questions, so the entire text will help students with the
PRAXIS™ by helping them become more familiar and comfortable with cases. In addition, a number of features aimed
at getting students ready for the PRAXIS™ “Principles of Learning and Teaching” Exam have been added to the text

and its accompanying website.

Constructed Response Questions & Document-Based Analysis.
New Constructed Response and Document-Based Analysis questions
following each end-of-chapter case provides students with experi-
ences in responding to items similar to those they will find on the
PRAXIS™ exam.

Click Here to Browse all of et
Merrill Education’s Companion Websites

Chapter 7 Cognitive Views of Learning

Site Title: Kducational Psychology: Windows on Classrooms i

Cognitive Views
of Laarning Paul Eggen and Don Kauchak i
Book's Title: Educational Psychology Windows on Classrooms, 6% edition 4
Obyectives. :
Book's Author: Eggen {
Chapter Sumemary Quiz Location: Cognitive Views of Learning > Practice for PRAXIS™ i

Practice Quiz

‘Summary: 100% Cormct

013 quostions, hors are your wsults:
o

Clsssiooms on
the Web unanswered

Ontne Portol

i Submited on 17/Ma/2005 sl 1448 34 EST
Addiional Cortent

1. Answered Assess the extent to which Sue applied the principles of cognitive
leamning theory in her lesson. Include both strengths and weaknesses
In your assessment.
Your Answer:
Coaching: There are four basic principles of cognitive learning theory:
« Leamers are active in their attempts to understand their
ue

by
students with questioning, having them write in their journals, and
role-play characters in the novel.
+ The understanding that learners develop depends on what they

Appendix Linking Book Content to PRAXIS™ content.
A new Appendix ties the content in the book to the PRAXIS™
“Principles of Learning and Teaching” Exam.

Constructed Response Questions.
" " 3 ion from the chapter and link your responses
P P
1. Assess the extent to which Sue applied the princi ogniti ' theory
in her lesson. Include both strengths and weaknesses in your assessment. Pricleof Lesming 4
: : excing”cuam o
z 2pp! nation processing theory in her les- | (Ul o Connd
son. ‘weaknesses in y e ool
3. Which cogi from i processing theory was most prominent kg g e
in Sue’s lesson? Explain. Compumonwee s
4. Identify at least one i i lewsonin whi o e
knowledge. Identify in which she focused on procedural knowledge. Was  Dchapers e fr AATS™
the focus of Sue’s lesson the acquis i ge or pro- v
cedural knowledge? i)

Document-Based Aralysis

After her lesson, Sue prepared the following assessment.

Even though The Scarlet Letter was set in a Puritan community centuries ago, the moral

il P it i t, anger, loalty, and
revenge are timeless. Describe how these dilemmas and emotions were illustrated in the

novel, and support your conclusions with details from the novel. Asoon he
Analyze Sue's assessment based on the case study and the content of the chapter. In- ontita
clude both strengths and weaknesses of her assessment. —_— i

fodmpeiidomion
. . P and broaden your
Online Portfolio Activities Inowiedgebesewith .

To develop your professional portfolio, further apply your under- Ao oo modlesnd

of chapter content, and address the INTASC standards, go  Web ks ootheredocatonst
to the Companion Website, then to this chapter’s Onli io Activities. C

WMA

¥ Rt Reporr ’ Feedback on the Companion Website. The “Practice for PRAXIS™”

ran g = : module on the Companion Website provides feedback for the Con-
e i T e structed Response and Document-Based Analysis questions.

Pracis Topic Chaptes Content Aligned with Praxis Topic e
1. Students sy
A
1. g 2
?-ﬂv and Language .
acquire skils, o . 000-000)
* A sociocultural view of development: The work of Lev Vygotsky

i3 000-000)
S g an (pp. )
Chapter 6: Bohaviorism and Social Cognitive Theory (Entire chapter)

Cogr

Chapter 9: Complex Cognitive Processes (Entire chapter)

Chapter 10: Theories of Motivation :

* Exirinsic and inirinsic motivation (pp. 000-000)

2. Human development in the physical, sociel,  Chapter 2: The Development of Cognition and Language
‘emotional, moral, and cogritive domains. chapter) -

8. Students as Diverse Learners
1 learn Chapter 2:




New Chapter on Motivation

This edition’s coverage of motivation has been expanded to two chapters. Included are the latest theoretical advances
in areas such as goal theory, self-determination theory, expectancy x value theory, attribution theory, and self-worth
theory, as well as deeper looks at behaviorist and humanistic

views of motivation. See Chapters 10 and 11.

Assessment and Learning: The Role

New Chapter on the ConStruction " of Assessment in Constructivist Classrooms
of Understanding el £ SN B e e e owcwo o ko
Yotk | . . PR . be plished only if careful planning has taken place:
Constructivist, and particularly social constructivist, views of e * .
. . . ively designed learning envi must also b centered. The key prin-

learning are increasingly emphasized as a framework for cipls of assessment ae tha they should provide opportunities fo fecdback and revision

< g . " A =5 d . and that what is assessed must be congruent with one’s learning goals. (Bransford et al.,
guiding instruction, and this edition includes an entire chap- 2000, pp. 135-140)

i ir implicati = dents’ thinking is the ial feature. As teachers listen to students describe
ter devoted to these theories and their implications for teach TR R 81 ot ek e iy Moo o i el
i dents’ i lid. This process i f informal assessment, through
mg' See Chapter 8 wetl\‘i: mﬁnﬁ:ﬁt‘;mt undersmnding.?saga?mduri:g learning nr‘!‘x’:i‘fie& e

Inf 11 ing students’ thinking and und ding is important but incom-

plete, and it can be misleading. For instance, Jenny knew that Mavrin understood the prin-

New Chapter on Assessment Through explined o princpk sl ol e o concl aall e st e

rinciple [, CO

o . xpr'mdple. fn fadl,ahowever, she knew little about the rest of the students’ understand-

Standardlzed Testlng ing (and we saw in the interview that Suzanne and Tad did not understand the principle).

Hav_ing all students describe their thinking during a lesson is'prohibirival'y time-

Testing and accountability are increasingly emphasized in e A i e g st § oo

insi i inki , fi -

today’s schools, and a new chapter has been added to help britde iyl et b Dotk
teachers prepare for these real-world aspects of teaching. T eponoce S hiiie B4

See Chapter 15.

New Assessment Feature

Assessment research indicates that classroom environments that promote as much learning as possible are assessment
centered. To be consistent with this research, each chapter of the text has a section titled Assessment and Learning that
is devoted to a discussion of assessment related to chapter topics. These sections include suggestions for developing
assessments that increase learning and explore issues involved in the assessment process.

Improved Technology Feature

Technology and its implications for student learning are explored
and utilized, first in a regular chapter feature, “Technology and
Learning,” that looks closely at the way technology can be and is

Technology and Learning: Using Technology
to Increase Learner Motivation

logy is changing education, and is this impact more strongly felt than in
motivation (Barron, Hogarty, Kromrey, & Lenkway, 1999). Research has identified posi-
tive effects of technology on motivation in at least four areas:

= Selfesteem and sef fficacy. Students using technology experienced increased : 4%
self-esteem, and beliefs about their capabilities improved (O'Connor & Brie, used in K-12 classrooms, and again in Chapters 2, 3, and 7 as we ask
1994). In addition, teachers who became proficient with technol gy i

in perceived self-efficacy (Kellenberger, 1996).
' Attendance. An 8-year study of one technology-implementation project found
that student absenteeism dropped by nearly 50% after the project was put into
place (Dwyer, 1994).
* Attitudes. Stud participating in a technology-enriched program reported
more positive attitudes toward school and more enjoyment of out-of-class
activities (McKinnon, 1997).
P dents in tech

you to use the CD-ROM experiments and exercises on the “Simula-
tions in Educational Psychology CD-ROM” that accompanies this
text. Completing these activities will increase students’ understand-
ing of educational psychology concepts.

=

! pported p were more willing to
participate in school learning activities (Yang, 1991-1992).

Increased Coverage of Action Research.

Teacher professionalism is increasing as teachers learn to conduct
action research projects in their own classrooms. To reflect this emphasis, a detailed section on the conduct and appli-
cation of action research is included in Chapter 1.

Focus on Learner Diversity

Teachers are encountering increasingly diverse student populations. To reflect this trend, learner diversity is a theme

for this text. Each chapter contains a section on diversity, with its own set of Classroom Connections, and Chapter 4 is
devoted to this topic.
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Supplementary Materials

To further aid your learning and development as a teacher, several supplements have
been provided for you and your instructor’s use. The entire package—text, video cases,
and supplements—is thoroughly integrated. We have written our own supplements,
making every effort to ensure that all the components complement each other.

For Students
Expanded Companion Website

The Companion Website for this edition has been considerably expanded with some
unique modules. The modules include:

Chapter Outline and Summary Practice for PRAXIS™
Self-Assessment (Practice Quiz and Essay)  Portfolio Activities and INTASC
Classrooms on the Web/Video Clips Additional Content and Web Links
Cases Message Board

Readers continue to have access to an interactive study guide, in Self-Assessments
with Practice Quiz and Essay, to help prepare for tests and quizzes. Brief video clips
(integrated in the textbook) appear in Classrooms on the Web to illustrate key educa-
tional psychology concepts. Cases provide additional opportunities to practice ana-
lyzing genuine classroom scenarios. Feedback for the constructed-response questions
and document analysis sections following end-of-chapter cases are provided in a new
Practice for PRAXIS™ module. Portfolio Activities are activities designed to support IN-
TASC principles that, once completed, will contribute meaningfully to a teaching
portfolio.

An Additional Content module provides readers with more detailed coverage of top-
ics that go beyond the scope of the content presented in the text. Annotated Web Links re-
lated to chapter content encourage further investigation on the Internet. Message Board
is a forum for discussing theories, educational practice, and other topics with educa-
tional psychology students and instructors. Go to www.prenhall.com/eggen

Simulations in Educational Psychology CD-ROM

All copies of the Sixth Edition will come with custom computer software—the only
problem-solving simulations available in educational psychology. The cross-platform
CD-ROM packaged with the text contains simulations that help students experience and
explore (1) Piaget's developmental stages, (2) misconceptions and the role of prior
knowledge in learning, (3) schemas and the construction of meaning, (4) Kohlberg'’s
stages of moral development, and (5) a new assessment simulation, giving students op-
portunities to practice assessing authentic student schoolwork.

Student Study Guide and Reader

Organized by chapter, this guide includes chapter outlines, chapter overviews, chapter
objectives, and application exercises. These exercises put you in an active role as you ap-
ply concepts to authentic classroom situations. Feedback is provided for the application
exercises.

Each chapter also includes a Self-Help Quiz, using the same format as the items in
the Test Bank that accompanies the text, answers to the Self-Help Quiz, and suggested re-
sponses to the margin questions in the chapters. These items will help you to master
course content.

This revised guide also includes an extensive look at learning and teaching in read-
ing, writing, math, and science; this is the former “Learning in the Content Areas” full-
length chapter in the previous edition of the textbook.
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