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Abstract

Concerns relating to the assessment of intercultural communicative
competence provide the impetus for what has become known as the cul-
ture test in this book. Within the context of the development of lan-
guage learners’ overall competences, this book aims to explore the fea-
sibility of assessing intercultural communicative competence in language
testing.

The ACTFL (American Council on the Teaching of Foreign Lan-
guages) Guidelines have been widely used in the field of foreign lan-
guage education in the United States since their first appearance in
1982. In the provision, they have stated clearly the objectives of lan-
guage learning, which include the aspects of listening, speaking, read-
ing, writing and intercultural communicative competence. Therefore,
intercultural communicative competence has become the fifth aspect of
language ability, which is of equal importance with reference to the
first four.

Although most foreign language teachers do not deny the impor-
tance of developing cultural knowledge and skills in their course cur-
riculum, few of them have actively attempted to assess whether stu-
dents are attaining culture teaching goals. This is due to the negligence
on the part of the educational administrators who have failed to enforce
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favorable nation-wide culture teaching and culture testing syllabuses.
No specific culture test can be found in any foreign language programs.
And most large-scale language tests merely concentrate on the assess-
ment of listening, speaking, reading and writing. Thus, the impor-
tance of integrating culture testing into language testing programs lies
in the beneficial backwash that the introduction of culture testing may
produce on culture teaching and language teaching.

The present study is conducted with a view to operationalizing
culture testing in language testing. It aims to seek a feasible way to
challenge the conventionally held idea of impossibility of implementing
ICC evaluation instruments on a large scale.

Qualitative and quantitative methods are employed in this study.
The data, obtained from questionnaires and candidates’ scores and gen-
erated from the trial and pilot studies, have been utilized to validate the
culture test in question. For the purpose of learning about the current
situation of culture teaching and testing, questionnaires are distributed
in an attempt to elicit teachers’ attitudes towards culture teaching and
testing. The results show that, even though the teachers are fully
aware of the significance of culture teaching and testing, they have no
idea  about how to carry it out. In order to learn about language
learners’ cultural sensitivity, Intercultural Development Inventory
(IDI) is introduced to achieve this purpose. The results indicate that
the students are still at the beginning stage of IDI. In order to validate
the designed culture test, an empirical research was conducted in
Shanghai International Studies University (SISU). The culture test
was made part of a second-year final exam, as this would ensure the
validity and reliability of the test. 719 valid copies were obtained in the
research. Test for English Majors—Grade 4 (TEM 4) scores were
gained from the TEM testing center in SISU so as to make a compari-
son between the culture test scores and TEM 4 scores. Then a series of
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statistical analyses such as correlation, F-test, collection of convergent
and discriminant evidence were employed to validate the culture test.
The results show that the culture test, though having a low reliability,
is valid and practical.

On the basis of the large-scale empirical research, the culture test
proves to be a theoretically sound and practically feasible measurement
system for assessing students’ intercultural communicative competence.
Based on the relevant theory survey and empirical investigation, the
book has suggested a culture testing syllabus, which is expected to ex-
ert influence on language testing and to provide test developers with a
blueprint. As a result, a culture testing model comes into prominence.
Testing of culture includes the following assessment of cultural knowl-
edge, cultural comprehension and cultural behavior. The study also
proposes culture testing formats, which consist of MCQ, matching,
true-false statements, short-answer questions, translation, classroom
checklists, simulation, audio & visual test, oral tests and tactile tests,
depending on different testing purposes. In order to put theory into
practice, the thesis makes a full discussion on how to integrate culture
testing into TEM.

Despite all the ink that has been expended on the testing of cul-
ture in this book, the testing of culture continues to be the most chal-
lenging aspect of any foreign language curriculum. The present re-
search is more of a question-raising than of a solution-providing attempt
to the issue. It is to be hoped that this book will help bring some of the
best ideas to the attention of testing practitioners as to how to evaluate

intercultural communicative competence.
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