New English '

Grammar 1in
Use for
English Majors

B KEe G OF

B R K 2 et




AT
tSREEN SKAE E

New English
Grammar in
Use for
English Majors

BmuE skBle WO

KK 2 it




HAERE
A EAERSEENAEE S IEHERE, HERI R RFE LG
BAR, ABBANE AR, BEREISEIUXEMEAEMESE. £HHF 20 F,
MEHLL “BWRIR” Tk, BHEERRAR, RFHRYNESN EEEERNAR
SORATHAR, PRI T E TG HEAERE.

ABLWMARLER, FEREETUFREEH, BTHARGERZFENAZE
&R

EBEMRE (CIP) 8iE

FRAFRESWLAEE / B, KEERE, X ERAF LML, 2004.11
ISBN 7-5624-3218-X

L &. IL . @k. I XiE—EE—ESFEK—HH 1V.H314
oh [ iR A B 4518 CIP B\ T (2004) 2 093235 5

MmAFRERUIAER
B WEE W B

BEMIE: TEM £REB RAETT FEE
BERY. BRE HRITEDH: & B

PRAF LR BRAT
HRRA: SKESER
. BEHYMBNES 174 SBRXAY (AK) R
BB4%: 400030
EBiE. (023) 65102378 65105781
f&H. (023) 65103686 65105565
ML http://www.cqup.com.cn
HB%E: fxk@cqup.com.cn (FHIHEHER)
2EHEDERH
EXRANBNEIBERL TR

FA. 7187x960 1116  E0H: 295 FH. 561 F
2004 FF 11 BE 1R 2004 F 11 B% 1 REOR
ED¥L. 1—3 000
ISBN 7-5624-3218- X / H-344 TEIN: 38.00 7T

ABYHEIR. FIBRBOE, I AHBHR
REILERE  EBREDLR



PREFACE

For a student, gra nmar is usually confusing and boring. For a teacher,
it is challenging and rewarding. Finding the best way to study and teach
English grammar has been a problem long on the mind of the compilers of this
book. Since English grammar is essential for students, this text is yet another
attempt to help students to understand and, perhaps, even enjoy English
grammar.

New English Grammar In Use for English Majors intends to teach the
students how to use grammar in practical communication and how to find and
correct the errors that they usually make. This book is a tool for self-access
learning. In compiling this book we have three main objectives. First, it serves
as a coursebook of English grammar for English majors who have studied
English in middle school for five or six years. It is to help them review and
deepen their understanding of major grammatical structures in English.
Second, it provides a number of exercises which are designed on the principle
that language teaching is to be combined with cross-cultural communication
and pragmatics. Third, it helps students to prepare themselves for English
proficiency exams. The book is, of course, not a comprehensive grammar book,
such as is available in the book market, but rather a concise review of
essential grammar points.

The book consists of twenty chapters, each having a grammatical topic
to be discussed. The chapters cover the main areas of English grammar.
Special attention is paid to those points which are often confusing to students.
Many of the chapters contrast two or more different patterns and emphasize
the meaning and use of the forms in context.

Each chapter of the book follows the same format. First, there is a
diagnostic test on the main points covered in the chapter. Such a test helps
students discover their own deficiencies and correct them wusing the
explanations and exercises that follow. Usually there is a short passage or
conversation carried out by native English speakers in a real cultural setting.




The teacher can use these to explain how language is closely linked with a
certain culture. The goal of the main body of each chapter is to deal with
major grammatical structures in simple language, avoiding the complicated
technical terms that usually appear in other grammar books. Some of the
chapters have comparatively detailed explanations to provide students with
some practical strategy to cope with special difficulties. Then there are
exercises for practice and exercises for retesting the students’ understanding.
The exercises can be done in class or as homework. An answer key is provided
at the back of the book.

New English Grammar in Use for English Majors is intended not only
for students in classes or preparing for proficiency exams, but also for those
who are interested in English and are working on their own.

Yang Mingguang
Zhang Zhenhua



CONTENTS

Introduction to GrammAar ...t 1
What i Srammar? ...ttt 1
Why do we study grammar? ... SO 5
Grammatical hierarchy ..., 5

Chapter 1 The Parts of Speech ............ccocoooioiiiiiiieieeeeeeeeeeeeeeeeeeeeeeeeeeeen 13
Diagnostic test
Explanation ... .

A.The noun ..., et et et a e e saaens 16
B. The Pronoun ..ottt e eae s 16
C.The QdJECHIVE .ceviiiiiiiiiiiiie ettt et e e ae e vt era e st e e ersesaeesbeeneerveens 20
D.The VETD 1ottt ettt st eseeaba e e eta e s 22
E. The adverb oot 25
F. The preposition .................. OO OUTROROPPRUPI 27
G. The CONJUNCHON ...eoieieieiieiieteeiecene ettt ae sttt e st ese st e e ere s 28
H. The interjection .............. ettt bbbt et e b b e bt e st e et e bt e Rt aat et e b e sae e 30

Chapter 2 The Parts of a Sentence ... 33
Diagnostic test ..o TS O OO UERUPUPUUURIPION 33
EXplanation ... s 33

A. Subject and PrediCate ..........cccoccviiiiiiieiiiicte ettt 34
B. How to find the subject Of & SENENICE ........cvecviviereeeieeeeeeee et 35
C. COMPIEMENLS ....eoovririieriereeiicreeeee et e bttt as 37
D. Direct and indirect 0DJECT ....oevviviiieiiiiieiceece e ... 38
E. The object cOmMPIEMENt ......coocoiiiiiiiieiiiece et er et 38
F. SUDJECt COMPLEMENL ..ottt ettt ettt et eseeane 39

Chapter 3 The Phrase and the Clause ............ccoooviveviiiiniiineieeeeeeeeeeeeene 44
Diagnostic test
EXPlanation ...




L The phrase rank ... 45

A. Noun phrases and verb phrases ... 45

B. Adjective phrases and adverb phrases ... 57

C. The prepositional Phrases ..o 64

IL The clause rank ... 66

AL The Telative ClAUSE ...coiiiiiiiiiiee ettt s 68

B. The nOUn ClAUSE ..o s 70

C. The adverbial CIAUSE .....cciiiiiiiiniii e 71

D. The subordinating COMJUICTION ......iiiiiiiiiiiieiairnarneieaenee e s es e e eebes e e sneeeees 71

E. Sentences classified DY SUHUCIUTE ......cocoviiiiiiiici e 75

F. Sentences classified by purpose ..o 76
Chapter 4 The Subject-Verb Agreement ...............cccoociiviiiiriiniiininiiin, 83
Diagnostic test ... 83
EXPlanation ... 84

A, GUIdIng PriINCIPIES oottt 84

B. Problems of agreement with nouns ending in -s ... 85

C. Problems of agreement with colleCtive NOUNS .....cociviiiiiiniicriccieeciee e 88

D. Problems of agreement with subject containing coordinate forms ..........cccoceeeeee. 91

E. Problems of agreement with expressions of qUANLY .......c.ocoiienieiniiicinicnneene. 93

F. Problems of agreement with noun clause as subject ........ccccocoviriviniiinninnccnnn. 97

G. Problems of agreement in relative-clause and existential sentence ............c.e..... 98
Chapter 5 The Determiners ... 102
DIAGNOSTIC TEST ... 102
EXPlAN@tioN ..o 103

A. Function and classes of determiners ... 103

B Pre-detCrMINEIS oiiiiiiiiieeiticiiete ettt ettt e i e s e e ebeaesesesabeesneesaeaenenean 122

C. Collocations between deterMINerS .....oouiiveiierieiiereeresireste e s e seeeseeseesneneens 123

D. Article 1dIOMALIC USAZE .oovivvveiiiiireiee ettt s et ee e e erreeeaseee s eanaeesaenaees 123
Chapter 6 Correct Use of Pronouns ..., 130
DiIagnostic tST ..o 130
EXPlaNation ... 131



AL Personal PrONOUNS ....c..ociiiiriiriiiicie ettt ettt 131

B. Reflexive pronouns, emphatic pronouns and each other ...........ccooveevnecincninn 133
C. The PIrONOUN GRE/DHES .cev.eeeveeinieeiatiirenieseaieeeseeie sttt 135
D. Everyone, SOMEIRING, €1C. . ...ccccciviimiiiiiiiiieiieiiee ettt 136

Chapter 7 Verb Tenses and Aspects
Diagnostic test

EXPlaNation ...
A. Comparison between present progressive and simple present ... 146
B. Comparison between present perfect and simple past ... 152
C. Comparison between past progressive and simple past ... 158
D. Comparison between present perfect progressive and present perfect ................. 161
E. Comparison between past simple and past perfect ..., 165
F. Past perfect progressive .......ccooievieiniennc ettt et 166
G. Ways of expressing future time ... 168
Chapter 8 Active and Passive Voice ... et et et be ettt et e et e naetens 177
DiIAGnOSHIC ST ..o 177
EXPlanation ... 178
A. The use Of the PASSIVE ...eveiiiiienieieiiiie e 178
B. Tenses and aspects in the Passive ..o 183
C. The Passive WIth I ......cccoviiiiiiiiiiiiiiieiiee et 184
D. Special passive PALLEITS ......c.cvvieiiiiiiiiiiiiriiiee et 185
E. Passive + fo-infinitive or active participle ..o 187
F. The passive to-infinitive and present participle ... 188
G. Active forms with @ passive MEANINE ........cccoeveeiiiiniiniiiniie e 189
H. The passive or be + adjeCtiVe .......ccoiiiiiiinieicc s 190
I. The passive of phrasal VErbs .....ccc.occoiiieiiiiiiiiiiiiini e 191
Chapter 9 The Subjunctive Mood ..o 195
DiIagnOSHIC tST .........ooiiiiciiiiicei e 195
EXPlanation ... s 196
AL Be-SUDJUNCHIVE o.eeiniiiniiiiiiiiiteec ettt sttt et aes 196
B. Were-subjunctive ........... e etee e e nrehte e e a ettt et e et et et e et e a e as et sba s e ae et a e 198




Chapter 10 AuxXiliary VErDS .............ccoooioiioieieeoeeeeeeeeeeeeeeeeeeeeeeeeeeee e 201
DiIagnostic teSt ...........ccooooiiiiiiiiiie e 201
EXPlanation ... 203

A. The primary auxiliary verbs ( do, Bave, De ) ...cooooveeeeeoeeeeeeeeeeeceeeeen 203
B. The modal auxiliaries ... 204
C. The NICE properties of QuXilIaries ..........ococovvivriieieieiiecerecceeeeeceeeeeeecee e 218
D, Semi-auXiliaries .......ccocooiiiiiiiiiin e 218

Chapter 11 Non-Finite Verbs .............cocooiieeeeeeeeeeeeoeeeeeeeen, 225
DiIagnostic test ... 225
EXplanation ... 225

A. Infinitive and the infinitive Phrase .........ccoovioiiiiioiiiiccce e 226
B. Ing-partiCiPle .......ccooiioiiiiiiiieeee e 23]
C. Ing-participle ClAUSES .......ccoeiiiiieiciiriiereiite ettt 242
D. Ing-participle or ed-participle ClauSESs? ...........coviviviiciiieeeceeeeeeeeeee e 244

Chapter 12 Adjectives, Adverbs and Their Phrases ...............ccc.cc....... 254
Diagnostic test ... 254
EXplanation ... 254

AL AdJECHIVE PALIETIIS L....viiiiiiii ettt 255
B. Adjectives used in one position ONlY ...........cccoeeveviioieiericeiieeceeeeeeee 258
C. Adjectives and Participles .......cccoeieeeirieicrii et 260
D. The order of adJECHIVES .....covvriivieeieiitiiiieceeeeceeet et 261
E. Adjectives used as NOUNS ........coccoeiiiiiieeieieieiete et 263
F. Adjectives or adVErbs .......oouoeiiiieiiiiiescceeeccece e 264
G. Comparative and superlative fOrms ........co.oocoeeiirionieieiecceeceeecveee e 268
H. Patterns expressing a COMPATISON .........cccveiirirrreierriniereieieesieieeseseseessesessse s eenees 271
I. Adverbs and word order ...........cooooiiiiieiiiiie e 274

Chapter 13 Prepositions and Prepositional Phrases ................ccoooooeveo.... 289
DiIagnostic test .............cccoiiiiiiiii e 289
EXPlanation ... 290

A. The other functions of prepositional phrases ............c.cccocoevveeeeeiiieiiieeeeeen 293

iv



B. Prepositions Of PIACE ...c.....oiiriiiiieeieie ettt
C. Prepositions Of tITIE .......coociiiiieiieiiiie ettt et et s e e s e e sresaresnens
D. Idiomatic phrases with PrepoSItioNS ....cccveei e
E. Noun + Preposition ..ottt et sae e eees
F. Prepositional verbs ...... ettt n e e et e e et ea e e s e r e e e e st e e et e e e e be s e e ereean
G. Verb + object + preposition ..o i en it s
H. Phrasal verbs ..o et

Chapter 14 Statements and Questions .........................ccooiiiiiiiiiminaienann.
Diagnostic teSt ... et s
EXplanation ...

AL SEALEIMENT Lottt ettt ettt et et et e e et e et e a e e e ienneeraneees
B. Negative SLAEIMENLS ......oovioieiiiiiieie ettt

C QUESHIOMS .etitiiieiiiet ettt iiee et eetce et e e et et e e et e et e e en s s eaesseeasseeessaesssesesesensenns

Chapter 15 Coordination and Subordination .............................ccco..
DHagnostic test ..o
EXplanation ...

AL CoOrdiNAte IAEAS ....eeiverieiiiriieiiir ettt rer e e et e e et et et e e e eereereeraeaens
B. Subordinate ideas ............. et b et n et e e et e e e e et et et e et s esinatenaaateenen

C. AdVErbial CLAUSES ....uvviieieiie ettt et e ettt e e e e e eeesaneseenneas

Chapter 16 Conditional Clauses .........................coooiiiiiiiii i,
DIagnostic 1St ..o
Explanation ...

AL INTOAUCHION .ottt ettt e et e et e et et e e eeseasearsens
B. Type 0 conditionals ......cccoiveiiiiioiioieeieee et
C. Type 1 conditioNAlS .....c.ooviiiiiiiei e e et e e e e e srrereeas
D. Type 2 conditionals ......c.coieveeeirieieiiieirie ettt et e e e e crreieseee e
E. Type 3 CONAIONAIS ..eeueiciiiieiitieierieeiiteereeteetaese e e e e et et e e e e e e eae e sereeteessenns
F. If, as long as , uniess, in CAse, €1C. ........oouevoemeccne et eeeee e e
G. Should, were, had and INVETSION .....ccociviriiiieirerie e e e e e e eie e et eeerereiae e

H. Implied CONITIONS .veiuivieeiiietenieieite sttt et e e et e r e e e et e s crearenaeenas

300

304
308
310

322
322
323
323
324
326

340
340
341
341
346
346

354
354

... 355

355
357
357
358
359
361
362
363




Chapter 17 Noun ClauSes ...t e,

Chapter 18 Relative ClausSes ..o e,

Chapter 19 Leaving Out and Replacing Words ..............c...ocooevvcivvvennen ..
DiIagnostic teSt ...t
EXPlanation ...

Vi

Explanation

Diagnostic test ..o,

B. Patterns with noun Clauses .............ooooeviioeeieiie e e

C. Direct and indirect speech ..o,

Diagnostic test ...
Explanation ...
AL Tdentifying CIAUSES .........ocoiiiiiiiiiiiiricee e,
B. ClassifyIng ClAUSES .....oo.eoiiiiiiietee e e,
D. ConMECtive CLAUSES ...ouoiiiiiiiiie ettt e et e et et et aee e et e e,
E. The comparison of the identifying clause and the adding clause .......................
F. The comparison of the classifying clause and the adding clause ..........................
G. Relative PrONOUNS ...oociiiiieiieieee ettt e e e e e
H. The pattern a quantifier + of whom / of Which ..o,
I A Special uSe Of WAICH ..cccovuiiiiii e e
J . The USE OF TAAL ..o e

AL AVOIdINg rEPetition c.ooovevviereiici ettt e e

B. Leaving out words after the auxiliary.............

C. Leaving out an infinitive ClauSE ....coovociveieiiieecieeeeeeeceeee e
D. Leaving out words after a question WOrd .......cco.coivviiiiiiii i,
E. Leaving out words through coordination ......................o.ooiii i,
F. Leaving out words at the beginning of a SENENCE .......ccocvvvveeveeeneeineiniiiiaen.
G. Patterns with too, either, so and REItRET/MOF ..o v,

H. Do 50, do it and do HHAT ..o e,

368
368
368

... 368
.. 369
. 371

385

... 385
.. 385

386
387
387
387
388
388
388
390
390
391
392

396
396
396

.. 396
.. 397

398
399
399
400

.. 401
.402



I . Some other ways of avoiding repetition ................c..ocooiiine 403

Chapter 20 Information and Emphasis ...............................................407
DHagnostic test ... e 407
EXplanation ..., 408

A. Word order and information ........c..ccocooevie it 408
B. Front-poSition ......c.ccooveciriieeinieienienesincecee e e e e e e e e eaeaaaa s nnnen 410
C. The empty there and if ........ccocoovveveecenieiiiiaicieeciinee e e, 413

Key to EXerciSes ..ot e, 4211

BibLHOSYapRY ..o, 460

vii




Introduction to Grammar

The word “grammar” has many meanings. For some people, grammar specifies
the “correct” way to speak or write. For others, the word refers to the inflections (the
word endings; an alternation of the form of a word by adding affixes, as in English dogs
from dog, or by changing the form of a base, as in English spoke from speak, that
indicates grammatical features such as number, person, mood, or tense) common in
many languages. For still others, the grammar is about how humans organize ideas into
words. The word “gramimar” means all of those things. But, for us, the word means
something quite specific: grammar describes how we choose and arrange our words.
Grammar is more than passively learning ideas about the organization of words in a
language. Grammar is also an activity. Yet before we begin to explore more examples
of the grammar of human language at work, let’s first settle some initial concerns: what
does “grammar” mean and what is the place of grammar in the structure of language as

a whole?
Definition

Grammar is a description of the structure of a language and the way in which
linguistic units such as words and phrases are combined to produce sentences in the
language. It usually takes into account the meanings and functions these sentences have
in the overall system of the language. It may or may not include the description of the
sounds of a language. (Longman Dictionary of Language Teaching and Applied
Linguistics)

Grammar is about how units of language are sequenced, since quite obviously
language proceeds sequentially, linearly: in speech, one sound is uttered before the next,
one syllable before the next, one word before the next, and so on; in writing, one word
precedes the next, one phrase precedes the next, one clause precedes the next, and so
on. So at some point in the production of language, humans must take all their thoughts,

requests, desires, and hopes that are relevant within a particular context of situation and
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produce language that expresses those meanings and organizes thosc ideas sequentially.
"The same is true in the mverse for the perception of language.

Now one might quite rightly ask “doesn’t the word ‘grammar’ alone suggest some
sequential arrangement of linguistic units?” Yes, the 1dea of grammar (both i its
popular and in several of its technical senses) does emphasize the importance of the
right sequence of words, phrases, and clauses within a sentence. However, there are
many reasons why those of us who are fascinated by language and interested in
accurately describing and explaining how language works should pay close attention to
words in grammar. For our purposes here, we will discuss only two.

First, if we were to ask people what they thought were the fundamental building
blocks of language, they would very likely say “Words” more than any other response
(with “syllable” the only real competition). Words secem to be the most obvious
component of language, and any theory that fails to account for the contribution of
words to the functioning of language is unworthy of our attention. So for that reason
alone we need to include words in our study of grammar. Moreover, therc are many
other, less obvious, reasons why we need to attend to words in our grammatical
description.

To illustrate this second reason for the importance of words in our description of
grammar, consider sentences 1 through 4:

1. The water evaporated.

2. The dog evaporated.

3. The water evaporated quickly.

4. The water evaporated the dog.

Sentences 1 through 4 illustrate that the word evaporate is restricted in its usage in
quitc specific ways. But if we had only to work with a grammar of English that
examines grammatical structures without referring to the lexicon, we would quickly
discover the weakness of our grammatical analysis. For cxample, looking at the
structure of the sentences in 1 through 4, we see some really quite ordmary
arrangements of clause clements, arrangements that occur regularly in English. In 1 and
2, we have the Subject-Verb (SV) pattern; in 3 we see the Subject-Verb-Adverbial (SVA)
pattern; in 4 we find the Subject-Verb-Object (SVO) pattern. Now a grammar that
ignores the lexicon will describe all the sentences in 1 through 4 as well-formed

structures (since they are after all very common clausc patterns), only to realize the
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inadequacy of such a description and propose some kind of remedy to the problem
elsewhere in the theory.

However, if the theory incorporates into its grammar all the meaningful
distinctions found in the lexicon, then there need be no division between the
grammatical and lexical ‘levels’ in our analysis of language. In our example, in other
words, our grammar will be sensitive to the fact that in real language, we must
distinguish between transitive (verbs that can occur with an object in an SVO pattern)
and intransitive (verbs that may not occur with an object, but may occur with some
other complement, such as an adverbial, as in the SV and SVA patterns). Thus, by
recognizing that some forms function as intransitive verbs, we can explain why 4 seems
so peculiar, while 1 and 3 seem quite ordinary. Further, if our description of the
language -— our grammar that is — also recognizes the distinction between verbs that
can co-occur with ‘agent’ subjects as opposed to those verbs that do not, then we can
explain why 2 seems odd.

Now that we have some sense of why the lexicon contributes so substantially to
our understanding of a language’s grammar, we may go on to consider grammar’s place
n the structure of language. Halliday assumes four levels at work, simultancously, in
the production and perception of language:

* the context of the language situation (pragmatics)
* meaning (semantics)

* wording (grammar)

= sound patterns (phonology and phonetics)

To illustrate how the different levels of language co-exist, consider the odd
examples of sentences 2 and 4 again. Given our conventional world as the context for
the language situation we are in at this moment, sentences like 2 and 4 do seem strange
since they suggest ideas that we recognize as unlikely. But, if we changed the context of
situation to that of science fiction, suddenly sentences like 2 and 4 make sense.
Assuming some alternate universe where our laws of physics are pushed beyond our
experience or altogether useless, sentences 2 and 4 are meaningful.

For another example, consider these sets of contexts and sentences: all four
sentences are requests for an open window from the speaker to a listener. However, the
context of situation is different for cach sentence. Which sentence goes with which

situation below?
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Sentence ; Situation

@ Pardon me, sir, but would you Doing homework with your girl-/
a (1)

mind opening the window? boyfriend.

Baby-sitting your snotty younger
(b) | Open the window, will ya buddy? | (ii)

brother.

Meeting with the dean in his
(¢) | Open the window NOW. (i) office.
@ | Gee. it’s hot in here. (i) Sitting on a bus next to a man

dressed in work clothes.

If you found that you could match (a) with (ii1), (b) with (iv), (c) with (i), and (d)
with (1), then you were experiencing how context, meaning, and wording all mutually
interact in language.

In (a), notice that the context of situation (meeting with the dean in his office)
places us in a socially less powerful position. After all, we are in his office; we are not on
his social/political level. Therefore, when we make a request of someone ‘above’ us on
some social scale, notice how the meaning and the wording (grammar) change: the
request is not in the form of a command, but more politely put in the form of a question.
Yet even though the grammar of (a) is the form of a question that could be answered by
yes or no, we do not mean it to be interpreted as a question, nor do we expect it to be
interpreted by the dean as a yes/no question. (Indeed, if the dean answered “No,” we
could most likely interpret the response as either an attempt at humor or an act of
hostility.) Other markers of politeness in (a) are the speaker’s request for permission to
speak (Pardon me) and the vocative (sir).

In (b) and (c), we find two forms that are commands. We can distinguish them and
match their contexts because of the differing markers of politeness in each. In (b), the
tag question at the end of the command makes it less forceful, as does the familiar term
of address (buddy) and the informal pronunciatioﬁ of the pronoun you. Those features
of grammar point to a situation in which one is probably speaking to a stranger in a
close situation. In (c), however, one finds the same command ending with a heavily
stressed time adverbial, highlighting through the grammar the forcefulness of the

command and the speaker’s social power.
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In (d), we have another form that is not a command at all grammatically: it is a
statement. But notice that it begins with a word to indicate the speaker’s discomfort
(Gee), and notice that the word hot is ambiguous in this context, possibly referring
either to the speaker’s temperature or the speaker’s excitement in this context.

In (a) through (d), we can see, therefore, that the context of situation, the meaning,
the grammar, and even the sound patterns mutually interact to create the language we
use. But notice in those examples that the choices of wording (grammar) do not simply
encode meaning: rather, the grammar makes meaning. That distinction is fundamental
between this theory of language and other theories of grammar.

To understand more about grammar, we must examine the grammatical
constituents of language (categories), how those constituents combine at different levels

(constituency), and how those combinations of constituents can create meaning.

Do we need to study grammar for language-learning? The short answer is “no”.
Many people in the world speak their own native language without having studied its
grammar. Children start to speak before they even know the word “grammar”. But if
you are serious about learning a foreign language, the long answer is “yes, grammar can
help you to learn a language more quickly and more efficiently.” It’s important to think
of grammar as something that can help you, like a friend. When you understand the
grammar (or system) of a language, you can understand many things yourself, without
having to ask a teacher or look in a book. So think of grammar as something good,
something positive, something that you can use to find your way — like a signpost or a

map.

Grammar is the structural system of a language. The grammar of the English
language is organized into five ranks: the sentence, the clause, the phrase, the word and
the morpheme. Each rank is composed of one or more than one grammatical unit of the
immediate lower rank. Thus the sentence is a grammatical unit that consists of one or
more than one clause; the clause, one or more than one phrase; the phrase, one or more

than one word; and the word, one or more than one morpheme. The sentence is the



