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Preface

Learning to be a teacher is a long and complex
process full of excitement and challenge. It
starts with the many carly experiences we have
with our parents and siblings; it continues as
we observe teacher after teacher through six-
teen to twenty years of formal classroom in-
struction. It culminates with professional train-
ing and teaching experiences that last a lifetime
for those who choose teaching as a career.

Learning to Teach was written to help pre-
service and beginning teachers learn and use
cffective teaching practices. It was written from
the point of view that there is important knowl-
edge in the form of concepts and research
findings that can inform classroom teaching. It
highlights the knowledge produced over the
past two decades that has provided strong
evidence that what teachers do in their class-
rooms, and in their schools, affects in significant
ways the achievement and self-esteem of their
students.

Although knowledge about effective prac-
tice gives teachers control over what they do,
much of teaching remains an art requiring
individual judgements based on personal ex-
perience. This aspect of teaching is also ex-
plored in Learning to Teach, although by its very
nature it is more difficult to convey in written
words the art of teaching than it is the codified
knowledge base on teaching.

To assist you with using this book and in
learning to teach, several kinds of aids have
been included:

1. Main ldeas Fach chapter begins with
a main ideas section that dirccts you to the
most important information in the chapter and
serves as an advance organizer for what is to
be learned.

2. Research Summaries  Each chapter con-
tains two to four summarics of important
rescarch studies. These have been included to
highlight the knowledge base on teaching and
to give you a feel for how this knowledge is
produced by the educational research com-
munity.

3. Books for the Professional At the end of
each chapter several books are cited, and brief
annotations are included. These are important
books in the field of teaching and can assist
you in your independent study.

4. Learning Aids By itself, reading about
teaching is insufficient for learning to teach.
The process also requires active involvement in
and reflection about classroom teaching. Fach
chapter concludes with several learning aids
aimed at helping you use what you have learned
by observing and practicing in real classrooms
and reflecting about your experiences.
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