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Iniroduction

Passages is a two-level multi-skills course for
upper-intermediate to advanced-level students of
North American English. It provides an ideal
follow-up for students who have completed a
beginning to intermediate course, and is
carefully coordinated to function as a sequel to
New Interchange, one of the world s most
successful English courses for adult and young
adult learners of English.

The course covers the four skills of listening,
speaking, reading, and writing, while giving
systematic attention to grammar and vocabulary.
Passages seeks to develop both fluency and
accuracy in English through a topic-based
syllabus. The topics are of high interest to
students and provide maximum opportunities
for personalization and discussion, promoting
the development of both linguistic and
communication skills.

Each level of Passages provides material for 60 to
90 hours of class instruction. In situations where
more time is available, the Teacher s Manual
provides Optional Activities to extend each unit.
Classes with shorter semesters can reduce the
amount of time spent on Reading, Writing,
Optional Activities, and the Workbook.

The Student s Book contains 12 eight-page
units and four review units. The exercises in
each unit are grouped into two thematic lessons.
There is a review unit after every three units;

there s also a set of Grammar Extensions at the
back of the book.

The Teacher s Manual contains detailed
suggestions on how to teach the course, unit-by-unit
notes, numerous suggestions for optional follow-up
activities, complete answer keys, and transcripts
of the listening activities. Answers to Workbook
exercises are found at the back of the book.

The Workbook provides a variety of exercises that
develop students proficiency with the grammar,
reading, writing, and vocabulary in the Student s
Book. Each six-page unit follows the same teaching
sequence as the Student s Book. The Workbook
can be used for classwork or for homework.

The Class Audio Cassettes are for

use in the classroom or laboratory. They
contain the recordings for the listening
exercises. Although the speakers primarily
model North American accents, nonnative
varieties of English are also used where
appropriate. Exercises that are recorded are
indicated with the symbol &

Placement and Evaluation Package

This contains multiple versions of a placement test
designed to identify the appropriate level of New
Interchange or Passages for students entering a
program. The Package also offers review tests and
mid-term and final exams for each level of New
Interchange and Passages, enabling teachers to
determine how successfully the students have
mastered the material. All tests are photocopiable
and an audio cassette is provided for the listening
sections.

|

Each unit of the Student s Book is organized
around a central topic or theme and is divided
into two four-page lessons (Lessons A and B),
which complement each other by treating the
unit topic from a different perspective. For
example, Unit 4 in this book is entitled
“Superstitions and beliefs.” In the first four-page
lesson, students discuss common superstitions,
describe superstitious beliefs from their own
cultures, and complete a questionnaire that will
reveal how superstitious they are themselves.
The second four-page lesson, “Believe it or not,”
highlights folk tales, urban legends, and myths.
In this lesson, students explore strange
phenomena and beliefs.

The following unit structure is used throughout
the course:

Lesson A

page one: Fluency activities introduce the topic of
the first lesson through real-world information
and oral work.

page two: Grammar exercises provide controlled
practice leading to communicative activities.
page three: Fluency pages provide further
listening practice and oral work.

page four: Writing exercises teach practical
writing and composition skills.
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Lesson B

page one: Fluency activities introduce the

topic of the second lesson through real-world
information and oral work.

page two: Grammar exercises provide controlled
practice leading to communicative activities.
page three: Fluency pages provide further
listening practice and oral work.

page four: Reading passages develop reading
skills and stimulate discussion.

Passages seeks to develop both fluency and
accuracy at the upper-intermediate to advanced
levels of proficiency. The course is based on the
assumption that students have studied English
for a number of years and have a good
foundation in general language skills. They now
need to extend their communicative competence
by developing their ability to:
» expand the range of topics they can

discuss and comprehend in English

o extend their knowledge and use of
grammar

* broaden their knowledge and use of
vocabulary

* speak English fluently, i.e., express a
wide range of ideas without
unnecessary pauses or breakdowns
in communication

« speak English accurately, i.e., use an
acceptable standard of pronunciation
and grammar when communicating

To teach these skills, Passages uses a
communicative methodology that
centers around:

 presenting topics that extend students
oral and grammatical skills

« providing students with opportunities
to carry out communicative tasks in pairs and
groups that require exchange of information
and negotiation of meaning

 developing students control of grammar and
conversational language through activities that
present and model language patterns, and
then provide opportunities to practice them in
authentic communicative contexts

At the same time, the topic-driven syllabus
provides a rich source of information as a source
for language lessons that allow the maximum
amount of student personalization and response.

The following exercise types are used
throughout Passages:

Information-based tasks

These tasks present real-world information (e.g.,
surveys, realia, short texts). They often begin a
lesson and are designed to generate students
interest in and reaction to a topic that forms the
basis of the lesson.

Oral exercises

These exercises consist of fluency-focused pair
and group activities, including discussion tasks,
ranking activities, class surveys, and other
activities that encourage an exchange

of information.

Listening exercises

These exercises appear on fluency pages (page
one or page three of each lesson) and develop a
variety of listening skills, such as listening for
general ideas, listening for specific information,
and inferencing. The listenings are based on
authentic recordings of interviews and
discussions with native and second-language
speakers of English. They have been edited and
re-recorded for clarity.

Grammar exercises

The grammar exercises focus on areas
of grammar that are important at the
upper-intermediate to advanced levels.
These include exercises that seek to:

e illustrate how structures and grammar items
that students may have previously encountered
can be used in more complex ways

» expand students grammatical resources as the
basis for both speaking and writing

The grammar sections in Passages begin by
showing how a structure is used and then take
students from controlled practice to use of the
structure in a communicative context.

Reading exercises

Readings are adapted from a variety of authentic
sources and edited for clarity. Pre-reading and
post-reading tasks allow students to fully utilize
the reading passages and to develop reading
skills, such as skimming, scanning, and making
inferences. They also stimulate class discussion.

Writing exercises

Each unit contains one page of writing activities.
In this book, students learn the basics of
composition through various genres, such as book
reports, comparison and contrast, summaries,
business letters, and personal experiences.



Vocabulary exercises

Vocabulary exercises in each unit develop
students knowledge of lexical sets relating
to the unit topic as well as idioms and
phrasal verbs.

Grammar extensions

Grammar extensions are located at the
back of the book. They expand on the
grammatical structures introduced in the
Student s Book.

It has been our goal with Passages to provide
stimulating subject matter that will make learning
English fun while at the same time giving students
the tools they need to communicate in the real
world. We hope that you enjoy Passages and look
forward to hearing your comments on the course.

Jack C. Richards
Chuck Sandy
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Lin of the Book

FUNCTIONS GRAMMAR VOCABULARY
Unit 1 o Relationships pages2-9
The best of friends * Defining and describing friendship * Phrasal verbs * Adjectives to describe
* Expressing opinions * Gerund and infinitive incidents and events
More than a friend * Stating preferences constructions
* Describing incidents and events
* Talking about rules

Unit 2 o« Clothes and appearance pages 10-17

The way we dress * Discussing approaches to fashion * Review of verb * Adjectives describing
* Describing style and trends patterns style and appearance

How we appear to others * Expressing opinions about clothing * Cleft sentences with * Adjectives describing
* Talking about first impressions what people

* Describing appearance

Unit 3 e Exceptional people pages 18-25

High achievers * Talking about people who have made  + Compound adjectives ¢ Phrasal verbs
an impact * Superlative adjectives
Personal heroes * Describing characteristics

* Organizing events chronologically
* Describing qualities of a hero

i o i R
Unit 4 e Superstitions and beliefs pages 30-37

Superstitions * Reporting events * Reporting clauses * Nouns for unusual
» Talking about personal beliefs * Reporting clauses in phenomena
Believe it or not + Comparing beliefs the passive

* Reporting what someone else believes
* Categorizing attitudes
* Expressing opinions

Unit 5 e« Reading and television pages 38-45

Trends in reading * Analyzing information * Sentence adverbs * Nouns for types of
* Discussing conflicting opinions * Negative adverbs at television programs
Television + Offering explanations the beginning of a
* Discussing advantages and sentence
disadvantages of TV * Such . . . thatand so . . .
that
Unit 6 « Art and music pages 46-53
The enjuyment of art * Describing works of art * Double comparatives  * Nouns and adjectives
. * Expressing preferences * Cause and effect with that refer to art
The importance of music  + Comparing and contrasting participles * Nouns that refer to
* Describing styles of art music
* Describing artists and commenting on
their styles

* Commenting on facts
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FUNCTIONS GRAMMAR VOCABULARY

Unit 7 « Changing times pages 58-65

Lifestyles in transition * Describing changes in lifestyles * Relative pronouns in * Nouns related to
3 * Analyzing how changes affect different ~ defining relative modern trends
Settmg guals people clauses
* Expressing agreement and * As if; as though, as,
disagreement about lifestyle the way, and like
changes
* Giving advice about lifestyles and
goals
Unit 8 « Buying and selling pages 66-73
What's new on the » Talking about products on the market  * Placement of direct * Nouns related
ket? + Comparing experiences and indirect objects to shopping
market: * Stating reasons * Verbs in the * Nouns related to
Consumer beware * Giving and asking for advice subjunctive advertising

Unit 9 ¢ Animals pages 74-81

A wild bunch! + Stating facts about animals * Noun clauses with + Categories of animals
« Talking about categories of animals whoever and whatever
“Man’s best friend” + Expressing opinions about animals * Whenever and wherever
+ Expressing preferences for pets contrasted with when
» Talking about specific and and where
undetermined time and
location

Unit 10 e« Language and communication pages 86-93
The nature of Ianguage * Analyzing differences between spoken  * Subject-verb agreement * Idiomatic expressions

and written language in sentences with related to the use of
Great communicators * Discussing what correct language is quantifiers language
+ Making suggestions for solving * Overview of passives
language problems
Unit 11 o Science and technology pages 94-101
Good science, « Talking about scientific advances + Indefinite and definite ~ * Nouns referring to
; * Analyzing the effects of science articles scientific processes
bad science and technology * Present perfect and
* Reporting on scientific developments present perfect

Technology and you

continuous tenses

Unit 12 o Getting down to business pages 102-109

Entrepreneurs » Talking about hypothetical * Subject-verb inversion  + Nouns and adjectives
situations in conditional referring to essential
The new worker + Comparing and contrasting personal sentences qualities in the
preferences + Adverb clauses of workplace
« Expressing values and preferences in condition

work and business
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starting A Read these statements about friendship. Can you explain what they mean?
point  What other statements can you add to the list?

The nature of friendship

1. A friend is someone who accepts me as [ am.

2. A friend is someone you look up to in some way and yet you can be critical of._
3. A friend is someone who walks in when the rest of the world walks out.

4. In prosperity, our friends know us; in adversity, we know our friends.

5. A friend is someone who knows you and loves you just the same.

6. A friend is someone who cheers you up when you're feeling down.

7. True friends don’t drift apart even after many years of separation.

8. Good friends are hard to find, harder to leave, and impossible to forget.

What the first statement means to me is that a real friend
doesn't fry fo change me into something I'm nof.

B Consider the statements above and any you’ve added to the list.
What are the three most essential elements of friendship?

; ¢ Expressin inion
Complete acceptance is one of the most important elements.

s for as I'm_concerned. You really need to be able fo... As far as I'm concerned, . . .
{In my opinion, . . .
 From my experience, . . .
e Friendship among men vs. friendship among women
listening A & Listen to a professor talk about the ideas of best-selling author Deborah

Tannen. In her opinion, what is the main difference between friendship among men
and friendship among women?

B Do you agree with Tannen’s ideas?

2 Unit1



grammar
focus

Phrasal verbs

A phrasal verb is a verb plus a particle, such as up, down, off, and along. Phrasal verbs follow
several patterns.

Separable: Some phrasal verbs can take objects before or after the particle. Pronouns, however, always
appear before the particle.

I tell jokes to cheer up my friends (cheer my friends up). Yt )(dv-ﬁv\‘ \
My jokes almost always cheer them up. P '

Inseparable: With some phrasal verbs, the object always appears after the particle.

I just ran into an old friend. | ran into her at the mall. ,ﬁ_ :
| always stand by my friends, and they always stand by me. -{gdq,

Three-word verbs: Some phrasal verbs have a particle and a preposition.

If I have an argument at work, my friend Jason always sticks up for me.
Because Jason is so loyal, | basically put up with almost anything he does.

Intransitive: Some phrasal verbs take no object.

After my friend John moved away, we drifted apart.
Although my friend Sarah and | are different, we get along very well.
Once we had an argument, but then we made up. /X

Some of these verbs can add a preposition, however, and take an object.
| get along with Sarah. | made up with Sarah.

Complete these questions with the phrasal verbs below. Compare your
answers. Then discuss each question together.

cheer (someone) up let (someone) down stick up for

drift apart make up talk (something) over
get along put up with

get over (something/someone) run into (someone)

1. Which of your friends do you  get  _ along  with the best? Why?

2. V\?hen ou're feeling down, do you have a special friend who can always

Cheel  you __ 7

3. If you're in a situatioy where other people are criticizing you, do you have a good
friend who generally L sticks wp Y _ you?

4. Have you ever had a bad argument with a friend? Did it take you a long time to
i — X your anger? Do you ever find it impossible to m@k@ j&(’
D‘P with someone and resume your friendship?

5. Have you ever lost touch with a friend and stopped seeing each other? What are
some things that cause friends to #a(gg_ thf;w;&e;?

~

6. Have you ever Yw/lr ‘}AZ{] — a friend that you hadn’t seen in a long time?
If so, did you make plans to see each other again?

7. Has a friend ever disappointed you, that is, ].Ut_ you J/ﬁhllL in some way?
In those situations, is it a good idea to m&ﬁ& your feelings # with the
friend? Or is it better not to let your friend know how you feel?

8. Are there limits to what you must tolerate in a friendship? What are some things
that you would never F\AL, — ik ?

Lesson A { 3



discussion A How similar do people need to be to become good friends? Do you agree with
the statements in this list> Add two statements of your own.

Friends . . . Agree Disagree

pa—

. should be close in age. U] U]
. should have a similar social background. L] L]
. should have similar ideas about religion. L L
. should come from similar kinds of families. L L]
. should have the same educational background. U] ]
. should have similar values. U L]
. should enjoy doing the same kinds of things. L] U
. should have similar personalities. ] ]

© v ©® N O OBE WN

—

B vwork What are the three most important things for friends to have
in common? Discuss with a partner.

-

discussion Group work Read what these people say about meeting new friends, and discuss
the questions below.

Michael
“You can meet more people *I hang out mostly with people “I've made some really good
and make more friends on the from work. When you're with friends at the gym | go to. People
Internet because it puts you in people all day, you really get to there are very friendly. Talking to
_tauch with the whole world.” know what they're like and how them as you work out is a good
easy they are to get along-with.” way fo get fo know them.”

1. Do you think these are good ways to meet potential friends? Why or why not?
2. What are some other good ways to make friends?

3. How did you meet your friends?

4. What advice would you give someone who wanted to make more friends?

A: For me, the Internet is not a good way to meet friends. I need some
personal contact, not just a faceless message on the screen.

B: Oh, I don’t really agree. I think you can get to know people very well just by
corresponding with them. . . .

4 Unit1



The first paragraph of a composition contains a thesis statement, which
presents the main idea. Each of the following paragraphs has a single
focus, expressed in a topic sentence, that develops the thesis statement.

A Read the composition. Underline the thesis statement in the first paragraph.

Then match each of the other paragraphs with the phrase below that best
summarizes its focus.

why we have a close friendship ¥
~ what we have in common 3| O
~ how we are different 1

@ My best friend, Ada, and I are aifferent in many ways, but we
have one important thing in common. Whenever I have the urge fo
go somewhere new, I can always count on Ada Fo go with me.
Our Friendship shows that people wha are very different can-still,
2 EeNnas
@) The aitferences between paa ana me are significant. Aaa is
an arfist who loves fo fake photographs anid arvaw pictures of the
Inferesting things she sees. I am a sales répresent@tive for a
pharmaceutical company, ana I spend most of my Fime Falking fo
Aoctors. AAR TS & very orgamzed person, but I'm very impulsive. She's
very quiet, but I'm a very 7alkative person who enjoys 1elling stories.
@ St1ll, Ada ana I both love exploring new places. We Aiscoreve Fhis
shortly affer we met several years ago. One Ay we were falking
about vacations, anad we found we hai both traveled to many of Fhe
same places. Right then, we maae a plan to visit & nearby historical
city the following weekenA.
@ Although our personilities arve guite Aifferent, paa ana I have
become close over the years, ana we row have & very special
Friendship. Every Fime we meet, we've aways full of news, ana i*’s
aways a pleasure. I Think fhe main reason for this is that we respect
anda enjoy edach other's personality ana inferests.

VALV ALLLLL

B Write a composition about a close friend. Then exchange your composition
with a partner, and answer these questions.

1. What is the thesis statement? Underline it.
2. Does each paragraph have a single focus? Write the focus for each in the margin
of the paper.

3. What else would you like to know about your partner’s friend? Ask at least
two questions.

 best of friends.



\essse . ' N ore thhan a fvend

starting A Read about the places these people went on a first date. Did they make
point  good choices? Why or why not?

N b L~ e
e

A%

LS a
Sarah: *I normally don't like going
to amusement parks, but this time
was different, and we had a lot of
fun. We went on some ferrifying
rides and ended up going through a
haunted house.The experiences
gave us something to falk about.”

Andrea: "I suggested that we go fo a

restaurant for dinner. Once in the

restaurant, we had to wait for ages
for a table. The food was bad, the

service was lousy, and fo fop it all off,
when we géi'back to the parking lof,
it had already closed for the night.”

i

Jason: “She said she didn't want to
be taken anywhere special, so we
went to a movie. It was a great
choice because the movie was
really scary, and she held my hand
all the way through.”

A: You shouldn’t choose a restaurant for a first date. It forces you to sit
and talk for a couple of hours, and that can be a strain.
B: Yes, but it can be very romantic, as long as you choose the right place.

B What do you think of these suggestions for things to do on a first
date? Discuss them and give other suggestions of your own.

@ going dancing at a club @ renting a video and watching it at home

@ having a picnic in the park @ visiting a museum

| think the best idea is having a picnic in
the park. It's relaxing and inexpensive....

listening A % Listen to an advertisement for a dating service. What does the service offer?
How do you become a member?

What the service offers l How to become a member

B Would you use the service? Why or why not?
6 Unitt



