NEREENBZ = SUCCESS IN
ENGLISH TEACHING

RENFRYZiE

Paul Davies
Eric Pearse

51 B R i M’
DUCATION PRESS M4t




SUCUESS [
EN(ELESH TEAUHIG

e im e
Fra Feurs

- .



H09 . LY 32
IMEBSEZEARZ T
‘ 112 '

Success in
English Teaching
B i AP IR 2 8

Paul Davies
Eric Pearse

®
Li@MERH Hm 'ﬁb®

SHANGHAI FOREIGN LANGUAGE EDUCATION PRESS  SP 34t




BHEEMGE (CIP) HiE

BB ¥ DN 2 i =Success in English Teaching / (3%) 4
(Davies, E. ) , (3%) /R (Pearse, E. ) 3#. — L.
FH#ESMEEE HRAL, 2002

GOMEBEAEATD

ISBN 7-81080-610-6

I3 1L O @ 1T, 36— 5 B — B — X
IV. H319.3

HERAEPBECIPEIEZFE (2002) $0819945

E=: 09-2002-382%

HARAIT: =SB PNEECIT B SRS
CEMSHEIBASEA)  HB: 200083

g, i5: 021-65425300 (E#HL)
-7~ HB4H: bookinfo@sflep.com.cn
=] HE: http://www.sflep.com.cn http://www.sflep.com

En Bl: E#gEKBHETR
. PSS LgRATE
880 X 1230 1/32 Eigk 7.5 ¥ 311 FF

2002 4 11 A% 1R 2005 4F 9 F2E 5 IKENRY
2 100 fBt

g

: ISBN 7-81080-610-6 / H - 235
: 13.50 5§
E A IR R S, v A

[
S

*

i




A A

AEXMEEAFEGREHERRR, REAEAL HTFX
HREEW AETEIMENFAEPBLBERNARLR AR
MERENERFEVEHRE, EXRTET, B RHEN
TMHARRWERKEEAN, EXR T, U4 LREETH
UABESNEEFHREFN, EELESNRFER, £ 4R E
WRKHL, KA REGMEFROAT, EFRINGIERFELE
F-E#,

HETH, LEMERFTHRBA AN EHTRGET —2
WENGHWIMERFRAS, REABS RO T E) A%
5 AENEHFUTREN EERF BT HFE HAEREF
HHF FZFEE WX EH BB F-EFeRE_EEIR/. L
ERAEHRFES. HPLASELER AL T ER AL
B BMRBRT LSEANEHFEARRHEXAFRAA
Ko

RELAFHBAXRFR , UREGEEABRFELXLEFNRKX
AREETHRABAELA S CRMES, ERULER Y, BUE
REMAREHLBESNRGE . RNFRBNEAHKES
XE¥k, —REZRBAKERY KFEER, LEN T AN RRE X
Rk BARE B R T AT 2R % R AT REBKERE S, pTEHK
¥EHFPEERAKZEFRNUA TSR, XEAFULFLHRARL
BB F, AV X R A

REF ML

— I XBBHAFIHF HEHFHE), E Ok E
g HAK#,1994, (Jim Scrivener: Learning Teaching: A Guide-
book for English Language Teachers. Macmillan Heinemann,
1994)

01-



LW "AEEEHBREEI TEARHIBHATHE
CHAGRE-REBRNEFET . SHFLERAETHERET -
MU RMNEZHR - RERNHFT S, RIOARAEZFTfE L
HATESH WL, FERBE R FEN EAATHE, £MK
HLBEEBERA LR RN, ERERRAABLT Y H
WAFHFRERR RAXM T, TRZU XA FEMUTE
BT TERERBCRERAT Mk

AERT_F FREEFNXA BFELH REFH EF
REEEFTH LABLEFHREABRENE, REF H A
BEHFTE D (tasks) , L ERAERESF WO TR, Al X
FOURWERAA AT, )N 2 ER;2) XM ES;3)E
BRI G A4 ERA A EH R, E AR GEE AR R
HREEGEREDH TR, HFTUREE WL FHER LS
HPERFEHFTRERE,

TR EABETEIFREFE), AIHF K FEH KA, 1992,
(David Nunan: Research Methods in Language Learning . Cam-
bridge University Press, 1992)

HENE “BANBTHFT RS EFRFE T EREHAT
HFEN, FEZURERRARFENRAERIE, XA HF
MAETERRE N ERBFARELRA, LHANATER
DRERATEA, WA RFARN B A RTHA, I AEH
HEXNBERTRE, IANTE THEYREARATAR, #%
ARTERBEFHARR, TRESHOCHBEEHERT—#F
TERE AFERET L REHFARARS y H R THTFY
BB, 2. BB EARFATRFES EHHF,”

AHERTENBRFA T AW H LB CRENTFF = A
EARREAGARFHF B T X BT XA EEL, &
URAREBEFE A FE“BE”, REFRNRERTHRY
LHBRFLR MEER - FLBERES B, RFAR—F T
WHECHHE, 7 E R YR ¥ N RS B W
TRR ERHAREBRERFARKAK B HFBEM
HAUAMARIEE, WX B Y RERTINAR, BHES,

UERFHARLZ AR ETUREEELA T NAR, T

2. .



Z,A4H B R E DR B £, T SE B R B AR B 9 OF
EEBFYES LT ABE, TREERE, AARRNTEIHA,
BAF DA RH R (case study) , E R G £ KA TR, ZHH
EAHFRE TFHITRANZE LHTES H R EM LN
TR GHTRETE LB FTAFLE, EEEHRREH
Wited CHRAARBERAL, BLREMERARRE, #THY
EHOREHANETAWRET RLHTHE

BHEGEREAPRARBRESMEHFELNFE - REM
B KB T #o

ZHRNX
2002 4 6 A



HIAR AT &

MEREXEARKNEANREN MR TAZLALNTEE, XEH
FEEBNATH-FHAR, AR EFROEERTHERED 4
Ko HATHEF—AMBERG BRI, SAAHLHTRIT KR
NI, ARHEEH L A4 ST, BIHHRER - PR
BYHEKF R, FAUKR, RENFRERFEHNLTERNE
Zo Bk, LEAEHFTHRESNE SN s I, 4 EAF¥
H A S A 3 R A TR A R AL B 3 — A R AME R ¥
BERE_BEIRFRANGFREHE, BRI EREZAF, (3
& # % K 3 2 38 )(Success in English Teaching )3t 2 2 ¥t — &,

(FEHFRGZEYHKRT 2000 £, XHEHHAREMNZ
THEHFHEXER LK Tk, FR T - B4 ¥ (Paul
Davies) 13k B % - #1 /R #f (Eric Pearse) ¥ A B HHNET S48
MEHTEN T, XAFRGINIHERNEL P R EERNHFL
BWER,

AHFQp+—F, F-EHRTEERFHRAEENLA
ERNXBEE, F-_FAFCEHRTREHFHANF R,
WHBFREEAL ML EBRE AWM RE REH
TRXBROAXGROE) RERAEERPEEHES. £ IR
EMBORETEE, hENBTELRU LA K ES B I H
MXER AR, EFNFHET -FEFREBTHEY
HUFE, 2R FE N TREF TR TSR G S EH AW
A FESRMANERE, AFWRE—ZFERH TR EHENR
B HARBTREBEREZRN LS ATHILARE, REGH
£58F, AFHMARNRR, EARBRY. FEEYRAM
KWES PR LN S, THES—FRRNETRY
RERREBREAWNER XL FEHFE BN
BEARPRERTEMAER PR EF SN AR LR+ £,
ATREHEEN FHETKRBETHRERER, FAXT —HH
XNEEFREE, FEFHTEANTR,

A BEERG, AERN,ER W EAENR Y, XA R, 2
—KEHERANMERTEN KM, B, R A RESENE
WHABRFLE THRENBERWSERFTSE, ST U XX
BTN EFREE AR &M,

A G



CONTENTS

1 A general approach to teaching English
Introduction
Recognizing success in teaching English
Teachers and teaching
Co-ordination of English language departments
Establishing goals and objectives in teaching English
Variations in course goals
Communication first and last
English as the main classroom language
Routine communicative activities
A general model of English teaching
Creating conditions for learning
Learner participation
Motivation
Summary
Project

2 Presenting new language items

Introduction

New items in an English language course
What you need to know about new items
Functional-grammatical items

Presenting new functional-grammatical items
Teaching analysis and planning
Presentation procedures
Coursebook material

The place of writing in presentation
Writing for clarification and consolidation

Q0 G\ WV W W NN e

17
17
17
19
20
21
21
24
30
30
30



viii

Contents

From presentation to practice
Summary
Project

3 Organizing language practice

Introduction

The difference between accuracy and fluency practice

Practice and communication
Oral accuracy practice
Language patterns and substitution
Accuracy practice and communication
Information gaps
Elicitation in accuracy practice
Interactions
Topics and activities
Orral fluency practice
Types of fluency activity
Feedback and correction in oral practice
Feedback and correction in accuracy work
Feedback and correction in fluency work
Written practice
Summary
Project

Handling vocabulary
Introduction .
Vocabulary in language teaching and learning
Dealing with new vocabulary
Meaning and use in communication
Pronunciation and spelling
Grammar
Working on vocabulary
Remedial work
Summary
Project

Developing spoken communication skills
Introduction

Communication
Communication outside the classroom
Communication in the classroom

The four skills

31
33
34

59
59
59
60
61
63
66
67
68
68
69

71
71
71
71
74
74



Listening
Classroom listening
Recorded texts
Speaking
Classroom speaking
Speaking activities
Summary
Project

6 Developing written communication skills
Introduction
Spoken and written language
Reading comprehension
Ways of reading
Reading activities
Reading outside the classroom
Writing
Writing activities
Integrating skills
Summary
Project

7 Review and remedial work

Introduction

The need for review and remedial work

The language learning process
Input, imitation, and cognitive hypotheses
Subconscious and conscious processes
Errors and learning
Pedagogical and natural syllabuses
Variables
Implications for review and remedial work

Review activities

Remedial work

Personalized remedial work
Summary
Project

8 Planning and managing classes
Introduction
Long-term planning
The course syllabus
Syllabus units

Contents

75
77
77
82
83
84
87
88

89
89
89
92
91
92
95
96
96
99
100
101

103
103
103
104
104
105
105
106
106
107
108
112
114
115
116

117
117
117
117
119



Contents

10

Short-term planning
Work plans
Lesson planning

Class management
Getting attention and participation
Giving and checking instructions
Managing pair and groupwork
Teacher and learner roles
Discipline

Different teaching situations
Children’s courses
Large groups
Summary
Project

9 Working with a coursebook
Introduction
Ways of using a coursebook
What coursebooks can offer
The syllabus
Language presentation material
Language practice material
Skills development material
A sequence of work
Recycling and review of language
Additional material
What a coursebook cannot provide
Preparing to use a new coursebook
Exploiting a coursebook

Using language presentation material

Using language practice material
Using skills development material

Using review and clarification material
Lesson planning around coursebook material

Choosing a coursebook
Summary
Project

Teaching aids and materials
Introduction

Different teaching contexts

Using the board

Writing and general organization

119
119
120
123
123
124
125
127
127
128
128
129
130
131

133
133
133
134
134
136
136
137
138
138
138
139
139
141
141
143
145
148
148
150
151
152

153
153
153
154
154



Board drawing
Designing and using prepared visual materials

Wall-charts

Cue-cards
Real and imaginary objects

Realia

Mime and gesture
Audio-cassettes

Materials and activities
Video

Selecting material

Summary

Project

11 Testing and evaluation
Introduction
Teaching, testing, and evaluation
Teaching and testing
Testing and evaluation
Basic aspects of testing
Types of test
Validity and reliability
Balancing validity and reliability
Writing and evaluating achievement tests
Comparing tests
Test exercises and tasks
Improving tests
Evaluating learning, teaching, and courses
Evaluating learning
Evaluating teaching
Evaluating courses
Summary
" Project

12 Development in teaching English

Introduction

Teachers and ways of teaching
Approach and method

A survey of approaches and methods
The Grammar-translation Method
The Direct Method
Situational Language Teaching
The Audiolingual Method

Contents

155
158
158
159
159
159
160
161
161
163
164
166
167

169
169
169
169
170
171
171
172
173
174
174
179
180
181
181
181
182
182
184

185
185
185
186
187
188
189
189
190

Xi



Xii Contents

Alternative methods
Communicative Language Teaching
The ‘Course Design Approach’
Current Developments
Learner-centred Teaching
Task-based Learning
Developing as a teacher
Self-development
Co-operative development
Formal development
Summary
Project A
Project B

Glossary
Sources and further reading
Index

191
193
194
195
195
196
197
198
199
201
202
204
204

205
211
217



A GENERAL APPROACH
TO TEACHING ENGLISH

Introduction

In this chapter we define success in English language teaching and learning.
That involves deciding on valid goals for English language courses. The
development of an ability to communicate in English must be a major goal
of any effective course. We present a general model of English language
teaching (ELT) that integrates the use of English as the main classroom
language from the start, appropriate focus on language, and regular
communicative activities. For any approach to work, certain conditions
are essential, such as dynamic lessons and motivation. Specific teaching—
learning situations also have to be taken into account.

Recognizing success in teaching English

Many institutions and teachers have a reputation for real success in teaching
English. Others have a poor reputation. For example, some people will tell
you they learnt a lot of English at their school. Others will say they studied
for three, four, or five years or more, and learnt almost nothing. The main
test for real success in teaching and learning should be whether or not the
learners can communicate at all in English. Can they understand
instructions in class, or questions in an interview, or talks at a conference?
Can they ask for directions in the street, or provide personal information, or
explain business proposals? Can they understand simple articles, or business
letters, or technical books? Can they complete application forms, or write

letters or reports? Can they pass recognized examinations in English, like the
UCLES exams or the TOEFL tests?

We can all recognize such real, practical success in teaching and learning
English. We know success is not just being able to repeat memorized
sentences or complete grammar exercises—though they may contribute to
learning. Success is not the same as getting an 8, 9, or 10 in course tests—
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though that may indicate some progress. It is the ability of learners to use
English effectively in real communication situations.

Teachers and teaching

Successful teachers and the institutions where they teach may differ in many
ways. For example, in the teachers’ experience, training, and level of English,
or the size of classes, hours of class per week, and the methodology and
materials used. However, successful teachers tend to have certain things in
common. They usually:

1 have a practical command of English, not just a knowledge of grammar
rules

2 use English most of the time in every class, including beginners’ classes

3 think mostly in terms of learner practice, not teacher explanations

4 find time for really communicative activities, not just practice of language
forms '

5 focus their teaching on learners’ needs, not just on ‘finishing’ the syllabus
or coursebook. :

As far as point 1 is concerned, a teacher’s development of a command of

" English should be a life-long hobby as well as a professional obligation. Of
course, a knowledge of the rules and terminology of English grammar and
vocabulary is also useful. But teaching, especially language teaching, is much
more than just the transfer of knowledge. If teachers follow point 2, this
means that their learners constantly experience the real communicative use
of English. It increases their exposurc to the language through listening
comprehension, and gives them opportunities to speak English. Point 3
relates to two general observations about teaching and learning languages.
First, explanations often become long, complicated discussions in the
learners native language (often referred to as their L1), which may leave little
time for the practice and use of English. Second, most people seem to learn
much more from use of a language than from explanations about it. Point 4
again recognizes that language learning is essentially about communication.
And point 5 puts the learners at the centre of teaching. Your success as a-
teacher is based entirely on their success as learners.

Co-ordination of English language departments

Most institutions where teaching is generally successful have systems to set
standards related to the five points discussed above. For example, there is
careful selection of teachers. Their work is co-ordinated by means of
meetings and seminars, class observation, materials, and tests. All the
teachers are in general agreement about principles, goals, and methodology.
There is continuity in the courses and co-operation among the teachers.
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Obviously, it is better for teachers to teach and learners to study in such
institutions. But even in a poorly co-ordinated institution teachers can begin
to change things by teaching their own classes as effectively as they can. If
they then establish some co-operation with one or two other teachers, they
have started something important.

Questions

(Use your experience as a learner to answer these questions if you are not yet

teaching.)

Do you agree that successful English teachers usually speak English in class?

Do you agree that they give much more time to practice than to explanation?

Do you agree that teacher co-operation in an English language department is
important?

Establishing goals and objectives in
teaching English

The absence of clear or appropriate goals in education is bad for both
teachers and learners. At school, children and adolescents often seem to be
required to study algebra, or Roman history, or English, only because these
subjects are on the official curriculum and there are tests to pass. This can
have a very negative effect on the learners’ attitude towards these subjects.
The clear definition of appropriate goals is vital to successful English
language teaching and learning.

Unfortunarely, not everyone recognizes real success in English language
learning. Some teachers and learners do not look beyond the grammar and
vocabulary currently being practised, or the next test. Also, the long-term
goals of teaching are not always explicit in course syllabuses. In fact, course
syllabuses, materials, and tests sometimes seem to present only a sequence of
short-term objectives. Although short-term objectives are important in
giving learners and teachers a feeling of making progress, it is important
never to lose sight of the overall long-term goal of English language teaching,
to enable learners to communicate effectively, and as far as possible
accurately, in English. We will look at goals and objectives in more detail in
Chapter 8.

Variations in course goals

English is taught as a foreign language in very different contexts around the
world—to schoolchildren and working adults, in small and large groups, for
three hours or ten hours a week. Obviously, the goals of English courses vary
according to the contexts in which they are taught.



