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Introduction

Aims of the course

English for [ Tourism P
designed for people who need to improve their E.nghsh
because they are training to work or are already working
in hotel or tourism industries. The course is intended for
students who already have a basic knowledge of English.
It is suitable for students studying in either a monolingual
or a multilingual classroom situation.

)

The syllabus is multi-layered. Based on topic areas and
professional skills relevant to the students, it also
incorporates a related comprehensive grammar and
bulary syllabus and ic work on king,
listening, reading and writing. It takes an integrated
approach to pronunciation and includes revision.

Structure of the course

The course consists of a students” book, teacher’s book,
workbook and class cassette / CD. The students’ book
contains fifteen units. Each unit deals with an area of the

existing knowledge of the English language and the new
input in a wide range of contexts relevant to their field.

The range of text types throughout the students’ book
reflects the industry and provides the students with
practice in various real-life situations, from writing letters
of apology and CVs to dealing with customers on the
telephone, taking orders in a restaurant and giving
presentations.

Listening: There are listening tasks in each unit. The
listening extracts, which are on both cassette and CD, are
again relevant to the industry, including dialogues
between hotel staff and guests, and between travel agents
and customers. The tapescripts for each extract are
provided at the end of the coursebook on pages 132-143
and can be used to give extra support for less advanced
listeners. They can also be used for self study, to check
language and students can even listen and read the
tapescript simultaneously.

Speaking: There is a strong focus on this skill
the course, as the ability to communicate well

hotel and tourism industry and related professional skills
such as dealing with i mlkmg on the teleph
recommending sights and taking orders in a restaurant. In
addition, each unit has a grammar and a lexical focus.
After every five units there is a consolidation unit which
can be used either for assessment of student progress or
for revision. A summary of the unit contents can be
found on pages 4-5 of the students’ book.

The notes in the teacher’s book are designed to help
teachers use the material in the students’ book most
effectively and adapt it in terms of procedure, length or
difficulty to suit their own classes. It includes explanations
of terminology and references specific to the hotel and
tourism industries for teachers not familiar with the
subject. There is also a bank of photocopiable material on
pages 79-94 of the teacher’s book which can be used to
extend or adapt a lesson, or for revision later.

Skills

The four skills — reading, writing, listening and speaking —
are practised and developed in each unit of the
coursebook. The teaching material comes from a wide
range of sources related to the hotel and tourism industry,
including the Dorling Kindersley Eyewitness Travel Guides
(see page 5), travel- and tourism-related websites, travel
brochures, journals and so on. The varied tasks in each
unit are suited to the needs of hotel and tourism students,
providing many opportunities for students to use their

in the hotel and tourism industry is essential. There is a
variety of speaking activities in the students’ book, with
extra suggestions for further speaking practice provided in
the teacher’s book. Students practise the language
through realistic tasks and there is help with the
appropriate | and level of profe ] formality
that are necessary in different situations. The speaking
tasks range from basic telephone dialogues to more
complex problem-solving activities and formal
presentations. The productive skills are further practised
in the professional practice tasks (see page 5).

Reading: In both the students’ book and the teacher’s
book, guidance is given on how to approach a text to
improve students’ reading skills. The tasks vary from one
unit to the next. Further reading practice, which can be
set for homework, is provided in the workbook.

Writing: In addition to accuracy and range of language
used, students learn the importance of effective
communication of message, style and organisation in
formal and informal written documents. They are also
given the opportunity to consolidate what they are
learning by means of an ongoing course project, the travel
guide project (see page 5).




Language

The language presented in the course is introduced and
practised in context in both the students’ book and the
workbook. The I; i duced in each unit is
highlighted in the language focus boxes which appear
throughout the students’ book. The course provides a
graded syllabus bini that is
necessary for students at pre-intermediate level and
language which occurs frequently in the hotel and
tourism industry.

Vocabulary

New vocabulary, which is topic-based and directly related
to the hotel and tourism industry, is generally introduced
through the source materials. Students are given the
opportunity to practise the words in a variety of tasks in
both the students’ book and the workbook. There are also
tips in the students’ book and teacher’s book which help
students to organise and learn the new vocabulary.

Professional practice

The course has a strong focus on students’ developing
professional skills. Each unit of the students’ book has at
least one professional task, the language and structure of
which are provided in the professional practice boxes, The
tasks are either spoken, such as selling a conference venue
or persuading a client to buy a package tour, or written,
such as writing a hotel description or a covering letter for
aCV.

Pronunciation

There is a strong focus on pronunciation throughout the
course, especially on intonation and stress patterns. It is
easy for non-native speakers of English to sound
unintentionally rude or aggressive as a result of
inappropriate pronunciation. Over the course, students
are made aware of the pronunciation features which help
them to sound polite and enthusiastic. There are
pronunciation tips and practice in the students’ book,
workbook and teacher’s book.

Consolidation units

These extra units are designed to offer a diagnostic tool
for the students’ language development. They focus on the
grammar and vocabulary from the previous four units,
reviewing them in slightly different contexts. The exercises
can be used selectively throughout the course or set as a
test at the end of every five units.

Weblinks

Reference is made thoughout the teacher’s book to useful
weblinks. They can be used to find information in a
variety of ways, depending on the school facilities and
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students’ access to the internet, e.g. students can look up
information in class or at home, or teachers can research
sites and then print out information for use in class. The
weblinks are particularly useful for finding more
information about the topics and places in each unit and
for researching information to include in the travel

guide projects.

Google and Ask Jeeves are two search engines which
provide an endless source of information. If you want to
find information about any subject, just go to these search
engines and ask for the information you require. They will
then refer you to relevant websites. Give these weblinks to
your students at the beginning of the course as they will
help them when they need to research a topic during the
course.

http://www.google.com
http://www.ask.com

Dorling Ki vy Ey Travel

The Dorling Kindersley Evewitness Travel Guides are a
series of illustrated travel guides which give extensive
information about different destinations around the
world. They provide detailed information on the history,
culture and customs, sites, things to do, places to stay,
places to eat and travel tips for the relevant city / country.
Many of the reading texts in the students’ book are taken
from these guides, thus providing authentic texts for class
use. The guides themselves also serve as a useful reference
for teachers if they need more information about the
destinations in the units. These guides are the basis for the
travel guide project.

Travel guide project
As an integral part of the course, students are encouraged
to write a travel guide for their own city or area. This
guide is added to throughout the course and is based on
the Dorling Kindersley Eyewitness Travel Guide features
that are integrated into several units. The project can be
done individually, in pairs or in small groups. It gives
students the opportunity to consolidate language and
bulary input in a p lised context. The teacher’s
book indicates when students should produce something
for the project, what information they should include and
how they might present the information.




UNIT OBJECTIVES

hotel

forms

present simple and adverbs

of frequency

hotel jobs, work duties, countries
and nationalities

‘Website: http:/travel.dk.com

Unit notes

Before you start working on the unit ask your students
what they know about the hospitality industry and
whether they are interested in working in it. It is useful for
you to get some ideas from them before you start. In this
way you can see how much they know and what their
interests are.

Exercise 1, page 6

Ask students to look at the pictures and give them a few
minutes to think about the advantages and disadvantages
of working in a hotel before comparing their answers with
their partners and then with the rest of the class.

Students will now be well prepared to do the next exercise.

Exercise 2, page 6
Tell students to scan the text and not to worry about
detail at this stage.

All in a day’s work

Tell students to read the text in order to find the
advantages and disadvantages of working in a hotel and
then to compare them with their own ideas from
exercise 1. Ask them whether they think the advantages
outweigh the disadvantages.

Exercise 3, page 6

Now students need to read in more detail and may need
help with some vocabulary. When they have found the
answers, ask students to self-check in pairs first.

NB Students often make mistakes with responsible as the
construction may be different in their own language.
Responsible is neither a noun nor a job title in English.

Exercise 4, page 7

Before doing this exercise, look back at the answer to
question 1 in exercise 3 and ask students to discuss in
pairs what each job or area of work involves. In this way
students have to think for themselves and it gives them a
chance to share their knowledge about the different jobs.
Ask them to do the vocabulary exercise in pairs so that
they can discuss the jobs and help each other with
unknown vocabulary.

Workbook homework: exercises 1 and 2, pages 4-5.




Exercise 5, page 7

Let students say each word and decide whether or not
they can hear the /h/ sound. Then say each word yourself
before checking answers as a class.

Extra Activity
Tell students to hold their hands in front of their
mouths and to pronounce the words in the box. Try
to elicit from them what they can feel when they say
the words with the /h/ sound and what is different
when they say hours.

Answer: when they pronounce the [h/ they can feel their
breath on their hands while when they say hours they
can feel nothing.

Exercise 6, page 7

Give students a few minutes to write down their ideas
before talking to their partners. Ask them to find out
whether their ideas are the same and then to agree on the
two best things.

Exercise 7, page 8

Before playing the CD / cassette, tell students to predict
what her job may involve and what it would be like to
work in the Caribbean. It is useful for students to have
some ideas in mind before they listen.

As they will not be able to guess what SOs and COs are,
tell them to focus only on this information. Play the CD /
cassette twice if necessary and stop after each extract
when they hear it for the second time.

See tapescript (students’ book page 132).

Exercise 8, page 8

Before playing the recording again, ask students to predict
what the job involves and to tick what they think is
appropriate. They may also tick what they remember from
the previous hearing.

1 ALL IN A DAY'S WORK

Exercise 9, page 8

Students can also try to predict the answers to this
exercise. It would also be interesting to see what ideas
students have about the industry and then to see whether
they coincide with Darina’s answers (they may be
surprised).

See tapescript (students’ book page 132).

Once you have checked the answers, ask students to
comment on Darina’s working hours. Are they good hours?
Would you like to have a timetable like this?

Workbook homework: exercise 4, page 6.

L focus: Adverbs of f

Let students work out the rules themselves by looking at
the examples. If they have any difficulties, put one
example of each on the board and look at them together.
Ask students where the adverb is in relation to the verb be
and the other verb.

dents’ book page 125).

See section

Exercise 10, page 8

Tell students that they are going to interview each other
to find out how often their partner does various things.
As they speak, they should take notes. Brainstorm the
kind of things they can tell each other about: how often
they go to the cinema, read, do sport, go abroad, etc.
They need to find enough information to be able to write
one sentence for each adverb. Depending on time, you
could set the written part for homework.

‘Workbook homework: exercise 3, page 6.

Exercise 11, page 9

Students generally find listening and taking notes difficult
even if they only have to write a few words. For this
reason, they need to develop good habits. They should
always read the questions very carefully before they listen,
for example, so they know what kind of information to
listen out for. As this is the first listening exercise like this
in the book, read through the questions as a class and ask
students what kind of word or words they will need to use
in order to complete the information.

See tapescript (students’ book page 132).

~




1 ALL IN A DAY'S WORK

Play the CD / cassette twice before asking them to
compare their answers. If necessary play it a third time,
stopping after each question to check the answer.

L focus: impl
Although students should be familiar with this language
point by now, it is a useful reminder to focus on the use of
the auxiliary, the often-forgotten third person s and the
irregular verbs (have—has | do—does | finish—finishes).

See section (students’ book page 125).

Exercise 12, page 9
This exercise is to practise and check the present simple in
the form of an interview.

Workbook homework: exercises 5-7, pages 6-7.

[®) Photocopiable extra, see page 79

This is a whole-class mingling activity in which students
have to find someone who has the same job as them. Half
the cards show the job title while the other half show the
duties that each job involves, If you have more students
than cards, make extra copies of some of the jobs and
their corresponding duties.

Give each student either a job card or a duty card. Make
sure that each student has a card that corresponds to
another student’s card. Give them time to think about
what is written on their card, which they must not show
to anyone else. Tell students that they have to find another
student who does the same job as them by asking yes/ no
questions, for example if a student has a card which says
housekeeper they should ask questions corresponding to
this job, e.g.

Do you clean rooms? Do you change bedding and towels?

If a student has a duties card, they should find someone
with the corresponding job card. Are you a housekeeper?

They should go around the class asking questions until
they find their partner.

Extra Activity
The cards can also be used for a Pelmanism matching
game. Divide the class into small groups. Give each
group a copy of the jobs cards and duties cards,
preferably stuck on thick card. Place all the cards with
the writing face down. Students take it in turns to
turn over first a duty card, then a job card to find the
pairs. Before they pick up a job card, they have to say
the name of the job. If they do not know the name,
they cannot pick up the job card. If the cards do not
match, turn them face down again after showing them
to the other members of the group. If they find a
matching pair, they keep both cards until the end of
the game. The winner is the person with the most
cards at the end.

Exercise 13, page 10

Now students talk about themselves. In order to complete
the sentences, students need to work together and find out
information about each other regarding the topics in the
box. While they are speaking they should take notes so
that they have the information ready when they write their
sentences. When they have enough information, they can
write their sentences and then report back to the class.

NB Students often have problems with what to do with
the verb after none of us. In fact native speakers often
disagree about this point too. In general, the verb can be
either singular or plural. The singular is more formal
while the plural is more informal.

Exercise 14, page 10

Introduce students to the individual sounds first. Say
them yourself and ask them to repeat after you.
Exaggerate the sounds to emphasise the difference
between them. Then say each word in the box to help
students put them in the appropriate groups. When they
have finished grouping the words; ask students to repeat
each word after you.




Extra Activity
Ask students to work out the rules for themselves and
then to add another verb to each group.
NB Not all the possibilities are here (see below for
| extra rules and examples).

Rules:

Is/ after verbs ending in /t/

/2l after verbs ending in /av/, /ai/ and /v/
liz/ after verbs ending in /t[/ and /[/

Extra rules and examples:

Is/ after /p/ and /K, e.g. stops, picks

izl after /ks/ and /s/, e.g. fixes, kisses

Izl after all other endings, e.g. needs, sees, sings

Exercise 15, page 10

This exercise serves as preparation for the writing activity
in exercise 16, providing students with a model to

work from.

Ask students to look at the webpage and to comment on
it. Where would you find it? Who is it for? What other
information would be on the site? Students then read the
webpage and answer the questions. As they answer the
questions remind them to underline where they find the
answers in the text.

Exercise 16, page 10

Before students start the exercise, elicit the questions they
need to ask in order to complete the information. Whar is
his surname? What does he do? What's his job? What are
his duties? What does he like about his job?

Direct students to the pairwork files at the back of the
book and remind them not to look at their partner’s
information. Once they have all the information, they
write the texts with the help of the description about
Vanessa. The texts should be in the first person as in the
example and they should show enthusiasm about their
jobs as they are promoting their hotel.

The texts may vary a little according to the ability of the
students. While some students may only include the exact
information given, others may be able to add a little more.
When they have finished let each pair compare their texts
with two other pairs to see how they can improve their
own. If you have time, each group can then present their
text as if they were Anthony and James.

1 ALL IN A DAY'S WORK

Exercise 17, page 11

Ask students to look at the different countries and to see
whether they can name each one before looking at the
words in the box.

NB Tell students that we can write US4 but we say the
USA.

They may need help when writing the nationalities so. if
I

let them use dictionaries or ask you.

. sessscssenses
We refer to different nationalities in the following

ways:

the British  British people peaple from Britain

esececsessessesecessessecesesssssasatn

‘Workbook homework: exercises 8-10, page 7.

Exercise 18, page 11

In this information gap activity students practise what
they have studied in exercises 17 and 18 in order to
complete the hotel registers. Tell them that they are each
going to have half a hotel register which they need to
complete by asking each other questions. Focus their
attention on the questions they need to ask before turning
to the relevant pages.

NB Students do not look at each other’s information
when they are doing this activity.

‘When the registers are complete, students check with each
other whether all the information is correct. As you
monitor the pairwork, make notes of any mistakes /
problems that arise and spend a few minutes at the end
going over them as a class.




UNIT OBJECTIVES

Professional skills: dealing with telephone enquiries
and bookings

present continuous for future
arrangements

car-hire expressions

Language focus:

Vocabulary:

Dorling Kindersley Eyewitness Travel Guide Florida

Useful weblinks for general information about
Florida:

http://travel.dk.com
http://www.lonelyplanet.com
‘httpi//www.thomascook.com
‘http://www.timeout.com

Give these travel guide weblinks to your students so |
that they can investigate Florida for themselves. These |
sites all have information about hotels, tourist |
attractions, means of travel, etc. all over the world.
Students will need to log on to the main page, ask

for specific information about Florida and take it ‘
from there. |

Unit notes

Introduce students to the theme of the unit. Focus on the
title and ask them what they think it means. Arouse
interest by asking them what they know about Florida.
Has anyone been there? Would you like to go there on
holiday? Why [ why not?

Florida, otherwise known as the Sunshine State, is

located on the east coast of the United States. Tourists
are attracted there by its warm sunny climate, white |
sandy beaches, clear blue seas, the Kennedy Space [
Center and, of course, Disney World. The main cities |
in this state are Orlando and Miami. |

Fly-drive holidays

Exercise 1, page 12

Use the pictures to prompt conversation. Tell students
that the photos come from a real travel guide. Give them
a few minutes to talk about the pictures in pairs and to
comment on which places they would like to visit and
what they think it would be like there. They then match
the pictures to the places.

Exercise 2, page 12

Before moving on to this exercise, ask students what
information you need to give when booking a holiday,
such as your name, destination, etc. Let them

their answers with the information in their books. This
will help them focus on the questions carefully before they
listen. Let them listen twice before checking their answers
with a partner.

See tapecript (students’ book page 132).

Exercise 3, page 12

As they have already listened to the conversation, see
whether students can answer any of the questions before
listening again. Then play the CD / cassette before
checking the answers as a class.

Exercise 4, page 13

Students will need to listen again to complete the booking
form. As before, they may be able to add some of the
information before listening again.

‘Workbook homework: exercises 1-5, pages 8-9.




2 FLY-DRIVE HOLIDAYS

These tips are to help students deal with customers.
Before students look at the tips, elicit some of the phrases.
Ask students what a travel agent should do on answering
the phone, how they should sound, what they need to
check, etc.

Now look at the professional practice box and see
whether they were right. Look at the strategies as a class
and practise saying the phrases in the appropriate way.
This will set students up well for the pairwork activity in
exercise 5. To help with pronunciation and intonation,
students can repeat the phrases after you or listen and
repeat from the CD / cassette.

Exercise 5, page 13

Now it is the students’ turn to be the travel agent and
customer. Divide the class into two groups, Half of them
(A) are the travel agents and the other half (B) are the
customers. If you have an odd number of students, one
extra customer can join a pair and go to the travel agency
as a couple. Ask them to read their respective instructions
in the back of the book and to prepare their information
in groups of three or four. Give them about ten minutes
to prepare. When they are ready put them into A / B pairs
1o practise their dialogues.

NB Before they start, remind the travel agents that their
customer will only book a holiday with them if they are
treated well, so they need to take into account the
strategies in the professional practice box. Tell the
customers that as they make their enquiries, they should
consider whether their travel agent is following the
strategies and remember that they should only make their
booking if they are satisfied with the service they have
been given. At the end, see who has / has not booked a
holiday and ask why / why not. Did you feel that you were
treated well? Were you given the information that you asked
Jfor? Was the service satisfactory?

Exercise 6, page 14

This exercise shows what Florida has to offer tourists.
Using the pictures as a prompt, ask students to discuss
what you can do in Florida and whether it would make an
interesting and varied holiday, Students then read the
extract from the Dorling Kindersley Eyewitness Travel
Guide Florida and answer the questions, giving reasons for
their answers.

7, page 14

Tell students that Oscar is planning a trip to Florida and
has sent an email to his friend Jackie who lives there.
Students read the email and answer the questions,

Extra Activity
Ask students about emails. Do they use email? How
much? Who to? What are the advantages |
disadvantages? Students look at Oscar’s email and
comment on its layout and style.

Exercise 8, page 15

Before playing the CD / cassette, give students some time
to predict the answers in pairs. For more information on
staging listening tasks, see page 4 of the introduction.

See tapescript (students’ book pages 132-133).
e

For a follow-up discussion ask students what they think
of Oscar and Jackie. What is their relationship? Are they
good friends? Do they want to see each other?

Language focus: Present continuous
Refer students to the language focus box, paying special
attention to the verbs not used in the continuous form.

S dents’ book page 125).
Workbook homework: exercises 6-8, pages 10-11.

section

Exercise 9, page 15

This exercise is very structured and good for less
advanced students. See alternative suggestion below for
more advanced students. Ask students to plan a holiday
for themselves by choosing a date, airport and sight.
When they have planned their holidays, elicit what
questions they should ask each other to talk about their
plans. When are you going? Which airport are you flying
to? Which sights | places are you visiting? Who are you




2 FLY-DRIVE HOLIDAYS

meeting? Students should then mingle and try to find
people who will be in the same place at the same time as
themselves. Students can then report back to the class
who they are going to meet on their holidays.

Extra Activity
The exercise can be extended by allowing students to
choose sights from the Florida at a glance section on
page 14 to plan their holidays. It gives them more
freedom and flexibility to organise an interesting and
varied holiday for themselves. To make the exercise
work, though, they will still need to use one of the
three airports marked on the map and the dates on
page 15.

Exercise 10, page 15

Give students plenty of time to explore the websites and
travel guide referred to in the introduction of the unit
either in class or for homework. The holiday plan should
be detailed with dates, sights, means of transport and
activities.

Extra Activities
1 Ask students which car they would choose for a
holiday to Florida with their friends.

N

This activity will set students up well for exercises
12 and 13 and personalises the theme of car hire.
Ask students whether they have ever hired a car
before. If someone has, ask them to tell the rest of
the class about their experience of booking it. If
not, ask them the following questions: Where can
you find information about hiring a car? What
questions would you ask the car hire firm? What
would be the most important factors for you when
hiring a car? Students answer these questions in
pairs or small groups before sharing their ideas
with the rest of the class.

Possible answers:

in the local phone book / on internet / ask friends
* price, insurance, model of cars available, what is
included in the price

size of the car, price, number of doors, etc.

Extra Activity
Students present their holidays to the class and they
vote for the best / most varied holiday.

Your country at a glance

Based on the Florida at a glance extract on page 14,
students write a similar description of their area or a
popular tourist region in their country. The text can be
brief and they should include a map and pictures
which they can obtain from the internet, the local
tourist oﬁice or a travel agency

Exercise 11, page 16

Tell students that they are going to hear a man phone a
car hire company. Ask them to look first at the pictures of
the cars and to decide which would be best for him and
his family. Students should do this in small groups before
discussing it as a class.

Exercise 12, page 16
Students can use dictionaries or ask you for help if
necessary.

Check understanding by asking students to explain the
expressions.

Third-party liability is when you are insured against
any damage you cause to other people and property.
You are not insured for damage you cause to yourself
or your hire car. In the USA, standard insurance
includes cnly limited thxrd -party lmblhty s0 car hire

(ALI) to non-Americans,

Collision damage waiver (CDW): this is extra insurance
which covers you for any damage you may cause to the
rental car itself.

liability i




Extra Activity
These expressions are long and difficult to pronounce
s0 it is worth doing some pronunciation work on
them. Students listen to you, repeat and underline the
main stress.

seven-day rental

air condjtioning
collision damage waiver
an additional charge
third party liability

a pick-up location

Exercise 13, page 16

Ask students to read the instructions and sentences
carefully. Make sure they understand what they have to
do before they listen. Let students listen twice before
comparing their answers.

Students discuss in pairs whether or not they think the
agent was helpful and why / why not. They don’t need to
agree.

Extra Activity
Use the tapescript on page 133 to focus on the
1 in the dialogue such as the ions asked
or the specific vocabulary. Blank out any language
you want to work on. Students listen again and
complete the missing questions / words. This is a
useful exercise to help them with the phone
conversation in exercise 15.

2 FLY-DRIVE HOLIDAYS

Professional practice: Making calls
Remind students that how you deal with clients on the
phone and the language you use is extremely important.
The strategies here will help students give the right
impression when they are speaking to clients. Discuss the
ies with students and the ions with
those used when phoning in their own language. Give
students time to practise saying the expressions so that
they are well prepared for exercise 15.

Exercise 15, page 17

It is a good idea to spend time setting up this activity well
before students practise the dialogue together as the better
prepared they are, the better they will do the task. Tell
students that it is their turn to speak on the phone and
that they should follow the strategies in the professional
practice box.

Divide the class into two groups. Half of the class work
for World Breaks car rental (A) and the other half are
customers (B). Students work together in their groups,
using the information they have, and prepare any
questions / expressions they will need to use in their
phone con: i them to use i
from the previous exercises.

‘When students are ready, put them into A / B pairs to
practise the conversation and to complete the missing
information. Give them plenty of time to practise. Go
around listening and helping them with language and
pronunciation.

Extra Activity
As a phone conversation is not face-to-face, students
could sit back-to-back so that they cannot use any
visual clues to help them understand. In this way the
activity is more realistic. If students haye mobile
phones they could practise with them. |
If any pairs are willing or confident enough to do so,
ask them to act out their conversations in front of the
class. Alternatively choose a good pair to

Workbook homework: exercise 9, page 11.

Exercise 14, page 17

Before students listen to the sentences, tell them that we
usually stress the content words, that is the words which
carry meaning. Students listen to the CD / cassette and
then practise saying the sentences, paying attention to the
stress patterns,

See tapescript (students’ book page 133).

record some or all
to work on

Depending on time and

of their dial Use the di
improving pronunciation and fluency.

For a less advanced group, you could record your own
version of the dialogue and use it as a model for them
to work from.




UNIT OBJECTIVES

Professional skills: dealing with customer wmptainu
Language focus: and

Vocabulary:

some, any; much, many, a lot
describing food

PG g

Before fi on the the subject
of food and eating out. Brainstorm the food students like
/ dislike and where they prefer to eat: at home or out?
With family or friends?

Exorclu 1, page 18

dents look at the while hing the
dishes, comment on which ones they like / dislike, how
often they eat them and whether or not they are popular
in their country. Ask students to choose their top five
national dishes.

Exercise 2, page 18

After students have shared their information in pairs, put
them in groups of four. Tell students that they will work
together to combine their information in the form of a
survey, as they did in unit | exercise 13, using these
expressions: all of us, two of us, one of us, none of us.

Exercise 3, page 18
Students will know some of the words but might need
dictionaries for words like cod.

Exercise 4, page 18

Ask whether anyone likes cooking. If they do, what are
their specialities? As they look at the pictures, ask
students which things they know how to make. Then
match the words.

Students may have different ideas or preferences for what
you can do with the food in exercise 3. If they are
interested in this topic, give them time to talk at some
length about food, cooking, likes and dislikes.

Exercise 5, page 19

Before looking at the menus themselves, ask students what
a menu is and what they would expect to find on menus in
general. Try to elicit starters, main courses and desserts. In
pairs, students decide where the menus come from, giving
reasons for their answers. Tell them not to worry about
what everything means yet, as this will be dealt with in
exercises 6 and 7.

seses
The word menu is a false friend in some languages. If
necessary, remind students that a menu is a list of
dishes offered by a bar / restaurant in the form of a
document or on a board, and not another word for a
set meal.

®esscscsscsescoscssssassnenss

csesscassassse
sesesssscsnes




Pub lunches are very popular in Britain. Families:
often eat in pubs at weekends and many people spend

their lunch break from work in the pub. The choice
and quality of pub food varies greatly but in general it
is good and prices are reasonable. Some pubs also
serve food in the evening which is cheaper than in

a restaurant.

Exercise 6, page 19

All the phrases are in the menus 5o ask students to
underline them as this will help them to complete the
exercise. Students can then do the exercise in pairs and
should refer to the menus and to exercise 4 (for roast and
bake, etc.) if necessary.

Exercise 7, page 19
First ask students which dishes they can find on the
menus and which dishes they recognise. As some of these
dishes may be unfamiliar to them, it is better to do this
exercise as a class and for students to match the ones they
know first before focussing on the unknown dishes.
Elimination is often a good way to find answers.

Workbook homework: exercises 1 and 2, pages 12-13.

Exercise 8, page 19
Give students a few minutes to discuss their choices in
pairs or small groups.

L focus: and

nouns

Focus students’ attention on the box. They should work
out the answers by reading the example sentences.

See section

Exercise 9, page 20
As students can find the concept of countable and

ble nouns confusing, do some exampl the
board. Choose some words in the list and ask students
which group they belong to and why. Possible problems:

< TABLE FOR TWO

b bl

(in some I; itisa noun, in
English it is not); coffee (the substance) and a coffee (a
cup of coffee); milk (liquid) but a bottle of milk. Let
students work out the answers for themselves before
explaining in detail how some food items can be both
countable and uncountable (see separate box).

sessessssscssssescssseessasssasssstasessnn
+ UK vs. US: in the UK people say aubergine, while
+ in the US they say eggplant. The pronunciation of
E tomato varies too: tomaitav/ (UK), /tsmertou/ (US).

essseccssessssesesecsecessnssonsssosssaes

Workbook homework: exercise 3, page 14.

Exercise 10, page 20

This is a very useful exercise as some food vocabulary is
difficult to pronounce. Make sure students know what the
boxes represent before you start the exercise (they
represent the number of syllables in each word and the
big box shows where the main stress falls). Knock on the
board or clap your hands to demonstrate each pattern.
Elicit one food item from exercise 9 for each group before
they complete the exercise in pairs.

When they listen to check their answers, give them enough
time to make any necessary changes and ask them to
repeat after each one.

See tapeseript (students’ book page 133).

Workbook homework: exercise 7, page 15.




