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Words for the Teacher (and the Student)

This textbook was originally written for fourth year English majors. Over the years, how-
ever, it has been used successfully with various students who have completed TEM-4. Third
and fourth year writing classes have used it to prepare for writing the graduation thesis and
first year MA students have used it in courses in advanced writing.

The focus is not on the basic mechanics of English writing, things like paragraph organi-
zation and grammar, because technical correctness is only one part of what a university pro-
gram in English writing should provide. Instead, this textbook fosters more advanced academ-
ic skills that are necessary for professional work in many fields. The aim is to teach the skills
that students need to become competent thinkers who can go on to graduate study and who
can solve real life problems. The textbook can help prepare students to write quality research
theses and professional papers and reports of many kinds.

In our present information society, research skills have become essential. At the same
time, the conditions for carrying out research are changing. Not long ago, scholars and stu-
dents relied exclusively on printed resources, but now many more resources are available in
electronic form in library databases and on the Internet. These technological changes plus the
growing expectation that universities produce knowledge as well as convey it means that stu-
dents need new skills. These skills are called information skills and include:

® Asking researchable questions;

e Making plans for finding answers to questions;

o Searching for sources that are available both in print and electronically;

e Distinguishing between authoritative sources of information and those that are less reli-
able; ‘

e Scanning information to efficiently select what is useful;

e Managing large amounts of information;

e Analyzing texts of all kinds-literary, critical, popular, scientific, oral, visual, etc.;

e Recognizing and distinguishing among diff=rent theoretical perspectives;

e Appropriately summarizing, paraphrasing and quoting source materials;

o (ritically reading and analyzing primary sources;

e Using secondary sources to put topics into a context;

e (Citing and documenting sources in standard documentation styles;

* Assembling, integrating and synthesizing information in a way that is responsive to the
research task;

* Presenting findings in ways that are attractive and consistent with accepted forms; and

® Working independently on a complex task over time.

It is our hope that this textbook will help students develop these skills and abilities, and
prepare them to write a quality graduation thesis. To pursue these goals, the textbook focuses
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on one fopic, the fairytale Cin&ereﬂa. Among ﬁle reasons ¥or choosﬁg ’(\ns {on;c are lkem

* Fairytales are universal and, therefore, familiar to all students.

* Fairytales are short, so students can read many of them.

* The structure and language of fairytales are relatively simple, so there are few language

barriers to understanding them.

Because fairytales are basic narratives, the issues they present are relevant to many con-

temporary problems.

* Because fairytales are traditional literature, most are not subject to copyright protection.
That means that they are available for study even in information-poor environments.

* Secondary materials on fairytales span the range from highly scholarly to very popular,
which allows students to choose materials at their reading level.

* Fairytales are told in many media including children’s literature, mainstream literature,
genre literature and films, etc., which allows students to develop the topic in many
ways.

* The topic is relatively hot, so new materials are constantly being published. This
includes everything from Hollywood films and Internet blogs to scholarly books, short
stories and novels.

With these advantages, Cinderella is presented as a sample project. It is wise, when the
course begins, to follpw the project step by step. The emphasis in the first part of the textbook
is on how to use source materials. Gradually, as students learn ways to use source materials,
they are introduced to strategies for searching for and selecting sources. In working on one
topic for 2 whole term, students are better able to assess and analyze more difficult materials
they encounter as the course progresses. Students work with pre-selected research materials
through Unit 9. At this point, the student is ready to plan and carry out an individual research
project, such as the graduation thesis. The later chapters provide additional support for stu-
dents working on research independently. This way of presenting lessons and assignments
allows students to develop their skills systematically.

Projects for further research are presented at the end of each unit. Teachers can select
these projects or not, depending on time available and on the needs of particular groups of stu-
dents. These smaller projects can also stimulate students’ thinking as they plan their individual
research projects. Each project gives students a taste of a specific research methodology that
they are likely to learn about more formally in post-graduate study.

In Units 10 through 12, research is presented as a heroic journey, a venture into unknown
territory, a journey of discovery. We think this is a particularly appropriate metaphor for sever-

al reasons:

e It focuses students’ attention on the purpose of research rather than on the form of the
academic paper. This is particularly suitable at a time like our own when forms are in
flux.

¢ It compresses what is complex (research) into a comprehensible scheme. That is, it
supports insight into the process as a whole.

[
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8 Tt asnmasts ks papular culbuce lonke, vach an irovren, thd cppend to cindoni

o [t appeals to students’ desire to transcend the everyday world of their routine studies.

¢ [t connects to deep cultural roots while supporting the use of advanced technologies.

¢ It highlights the potential of learning to transform the life of the learner.

e [t encourages creativity and innovation.

e [t enables students to see research as highly variable in form, yet universal in its basic
characteristics.

* It provides a scheme, a context, in which to place specific research and writing tasks.

* It shows students what kind of help they need when they are working independently. It
shoWs them where they can find help and how to use it.

e [t presents research and research writing as a social process that benefits various com-
munities in addition to the person who carries it out.

Among the helpers students need as they carry out their research projects are teachers and
research supervisors. They are essential guides, guardians, mentors, monitors, nurturers and
critics. It is teachers who issue the initial call to inquiry, and they play an essential role
throughout the process from its inception to its final fruition. It is our hope in writing this text-
book that it will provide them (you!) with sufficient support in carrying out this important
work. ' _ A

One of the teacher’s roles is assessment of student work. We recommend that you stress
formative fathqr than summative evaluation. In practice, this means providing feedback that
students can use to improve their work as they go along. This is more time consuming than
simply giving a gréde when a student hands in a paper. To ease the teacher’s burden, the text-
book instructs students in peér editing.- Learning how to assess their own and others’ work
improves ‘;héir critical reading and thinking skills and lessens their reliance on the teacher for
asseésmen’c. Another étrategy that teéchers use is to review a sample of student work for each
assignment. The teacher then gives feedback orally to the whole class and provides a checklist
the other students can use to evaluate their own and their classmates’ work on that assignment,
This method of giving feedback fits well with the portfolio method for end of term grading.
Students submit a pprtfolib of their work, including multiple drafts of essays, along with a
self-assessment. ThlS assures that students review and assess their own work before they ask
the teacher to do it.

Reviewing student work in progress has the additional advantage of reducing the possibil-
ity that students will plagiarize their papers. It means that the teacher is always reading a final
paper in the contexf of the work that has gone before. This makes it possible for the teacher to
identify problems and to intervene to prevent major errors, including documentation errors,
from finding their way into the final paper.

Linell Davis
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Research Writing in Context

Overview

i
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Looking at the diagram, the two ideas that stand out are “How do I write a research
paper?” and “Information skills.” These two ideas are inseparable twins. In order to write a
research paper you need information skills. In this textbook‘you will work on building infor-
mation skills and applying them to writing research essays. In the first section of the course
(Units 1-9), you do not have to do much gathering, because we have included a selection of
source materials for you. Units 10 to 12 are intended for you to use when you are working on
your own research project from beginning to end. That is the plan—develop your skills with
pre-selected sources and then use those skills and develop them further by carrying out a
research project of your own.

It sounds simple, as simple as the fairy tale Cinderella, which is the focus of the pre-
selected source materials. Students who worked with these materials from the first edition of
the textbook soon discovered, however, that the story is not as simple as it first appears to be.
In fact, hundreds—perhaps thousands—of versions of the story have been written, and experts
tell us that it was told orally centuries before it was written down. Experts of all kinds, includ-
ing folklorists and literary critics, have been studying the story for decades. In addition,

O 00O
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Researching a Topic

artists, including poets, novelists, musical composers and filmmakers, continue to retell the
story for contemporary audiences. What at first appears to be simple is actually complex. It is
the same with the diagram.

To explore the complexity, look at the diagram in detail. One thing to notice is that it is in
the form of a graphic, a kind of picture. Representing ideas in diagrams reflects the fact that
we live in an increasingly visual culture under the influence of things like television, movies
and advertising. This has influenced the way people write. People do not patiently read
through page after page of text as they once did. They want their information fast. These cul-
tural developments affect how you should write. You have to consider how attractive your
writing is, how quickly you can get your readers’ attention, how your words look on the page,
how easily readers can scan what you write, and how to use lists and charts in your writing.

Perhaps this was not what you expected from an English writing course. Perhaps you
thought that the focus would be on using English correctly, writing grammatically correct sen-
tences and finding the right words to express your ideas. These issues are important but they
are not the focus of this writing course. You should pay attention to English expression espe-
cially during the drafting and revising phases of the writing process, but you will need
resources beyond this textbook to help you. That might be one of your questions. Where do I
get the language help I need to improve my writing? Good. You asked a question, one of the
information skills. Now you have to gather information. What kind of help do you need and
where can you find it? Gathering information involves searching for and selecting source
materials, a skill that many Chinese English learners have not developed sufficiently. You
could ask your teacher after class or you could “google” your question (use the Google search
engine on the Internet). These strategies for gathering information might or might not work,
but they indicate that the person using them has not developed adequate search skills. That is
one focus of the writing course. You will improve your search skills.

You might bring other expectations to the writing course. Most likely you have worked on
English writing in other college courses and hope to use what you have already learned. You
will use most of what you learned, but you will have to reevaluate a few habits you acquired
along the way. For instance, some English writing courses emphasize a three-part essay form:
thesis statement, body with supporting details, and conclusion. In its simplest version, this for-
mula is used to write a three-paragraph essay. In a more complex form, it provides the struc-
ture for a five-paragraph essay: introduction, three supporting points, and conclusion. If you
have become accustomed to writing essays using this formula, it is time to reevaluate it.

To review, this is how the introduction-body-conclusion essay works:

1. It begins with an introduction that announces the writer’s main idea or thesis. The intro-
duction may also include a list of the supporting points to be discussed in the body of
the essay. For example,

Thesis: The three point essay is bad.
Supporting points:
It is artificial;
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It creates an appearance of order by dividing a topic into a small number of parts; and
It encourages poor writing habits.

2. The body may be one paragraph or longer, but it should contain evidence and argument
to support the thesis. For example,

(1) It is artificial because it is seldom seen outside the classroom and almost never
used in newspapers, journals, books, or any form of academic writing.

(2) Since the structure of the three-point essay is fixed, it has neither the flexibility
nor the range to be useful for more complex writing taske.

(3) Because the writer can simply write what first comes to mind, it discourages idea
development through pre-writing. The set structure also discourages writers from
learning other patterns of organization and discourages revision in favor of mere cor-

rection.

3. The conclusion often begins with “Thus, we see” or “In conclusion” and essentially
repeats the introduction. For example,

Thus, we see that the three-part essay is artificial, only superficially ordered, and a
barrier to developing good writing habits.

That should be the one and only time you see the classic three-point essay in this writing
course. What, you may ask, is the alternative? That is another good question that takes us to
the issue of analysis, the next item on the list of information skills. What you need to do is
analyze your specific writing situation. What is your purpose in writing, and whom are you
writing for? The three-point essay form has a built-in assumption that we reject. That assump-
tion is that the teacher is the main or only reader of what a student writes. Who, other than a
dutiful teacher, would read one of those essays? From now on, you are expected to write for
an audience of readers. That means that you need to think about who might be interested in
what you have to say. You must think about what benefit your readers will get from your writ-
ing, and you must strive to make your writing attractive and readable. Your teacher is still
important but only as a mentor, critic, and coach, not as your primary reader.

Another assumption built into the three-point essay is that it is worthwhile for the writer to
express his or her opinions. We believe that your opinions are valuable, but we also think that
you must make every effort to develop your opinions—your ideas—so that you and your read-
ers can be confident that they are worthwhile. To do that, you have to read source materials
and analyze them. The next issue is to solve the problem that you share with student writers
around the world—how to synthesize, how to integrate your ideas with information you get
from reading source materials. Once you have figured that out, it is time to write a draft of
your research essay. In fact, however, you have been writing .all along. You write to discover
questions you want to answer. You write lists and take down specific factual information to
help you search during the gathering stage of your research. You write to analyze the ideas
and arguments from the source materials you read. And you write to work out how you will
integrate your ideas with ideas you get from source materials.

O 034
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Researching a Topic

The list of information skills in the diagram is short and simple. If you look, you can find
many variations of the list of information skills that experts tell us that everyone living in
today’s world should master. Here is a longer list:

* defining issues and problems

» framing effective questions

¢ identifying information needs

* devising a research plan to address the issue or problem

¢ locating and selecting appropriate resources

¢ searching for and locating key ideas

¢ making judgments about the authenticity and relevance of the information
* working collaboratively with supervisors and peers

¢ ordering, classifying, analyzing and evaluating information
® asking open-ended as well as closed questions

. eiploring alternatives and recognizing possibilities

¢ considering different perspectives

* seeking connections between ideas

e creating innovative solutions

¢ interpreting information

® comparing and contrasting ideas

* justifying points of view

e evaluating proposed solutions and their consequences

* summarizing findings '

s representing information accurately, clearly and persuasively in a variety of ways
® assessing one’s own and others’ work

¢ thinking reflectively about one’s learning

¢ setting goals for future action.

This gets us to the issue of purpose. Why should I learn this? One answer has already been
given. Experts say that information skills are essential to survive and thrive in the modern
world. That sounds good, but not necessarily convincing. In order to evaluate their opinions,
you should gather and analyze more information. Your question is: how important are infor-
mation skills in real life? '

ASSIGNMENT

1. Interview someone who participates in a professional field you are preparing to enter. This
might be a classmate from another department, a graduate student, a friend or relative who
works in a particular field. Ask about the skills, knowledge and art needed to be successful
in that field.

2. Transcribe the results of your interview into one page of notes in English, retaining as many
specifics from the interview as possible. Bring your findings to class.

3. With your classmates make a list of “success factors” that combine the findings of all your
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interviews. Do this by starting with one student reporting, followed by others in turn who
tell what they heard that is similar to what previous students have reported and what they
learned that is not yet on the list.

4. Afier sharing your data, compare your findings with our list or another list of information
skills. Use your data as the basis for an essay on the topic of preparing for work in today’s

world.

Your purpose for learning research writing may be more immediate and practical. You have to
write a thesis to meet the graduation requirements for your university. We have kept this prac-
tical purpose in mind while writing the textbook. You may see that requirement as a barrier to
overcome before you can get on with your life. It is that, but you should take a moment to
analyze the assumptions on which the requirement is based. The requirement was invented
decades (maybe centuries) ago as the best way for students to demonstrate that they had
become educated persons. Over the years most people have forgotten the original purpose and
just follow the form. We encourage you to re-infuse the form with life. We want you to use the
requirement to acquire the information skills that we hope you are convinced are necessary for
your future life and work.

ASSIGNMENT:

For this assignment, you work on an information skill from the previous list, seeking con-
nections between ideas.

In your personal journal or in a class discussion, explore ways to use academic require-
ments such as the graduation thesis, term papers and oral presentations to help you develop
the skills you will need in your future professional work.

For instance, if you anticipate a career in print or electronic journalism, you might want to
develop your interviewing skills. In this case, you might decide to include interviewing in the
research that you do for academic assignments. If you plan a career in teaching, you might
look for opportunities to present research findings orally to an audience of classmates in semi-
nars. The point is to look for connections between your personal goals and the academic
requirements of your educational program.

Writing from source materials

Research writing involves gathering information from source materials. In this textbook,
we use texts-stories, criticism of the stories, rewritten versions of the stories and background
information of the type found in encyclopedias and other reference books. These are the types
of source material that students typically use when they begin to do research writing, but it is
also possible to use other types of source materials—films, photographs and other images, and
numerical data of the type found in statistical tables and databases. You can also create your
own sources through interviewing, surveying, and observing.

Often students who are new to research expect that their biggest problem will be lack of
sources. In practice, however, students more often have trouble (1) finding sources that are

ooad
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available, (2) choosing high quality sources from among those available, and (3) making good
use of sources they do find.

Finding sources

In today’s world, gathering information requires sophisticated search skills. Students lack-
ing these skills are at a disadvantage, so our advice is to learn and préctice these skills as you
carry out your work. In recent years searching for information has become more complex
because in addition to the traditional print resources located in libraries, there are now two
major types of electronic sources—the Internet and electronic databases available in libraries
by subscription or on CD-ROM. This means that the aids available for researchers have
increased, but it also means that you need more knowledge and skill to use them effectively.
Students lacking good search skills are likely to make one of two mistakes. The first is to
browse the library catalogue or the shelves in the book collection looking for a title on a spe-
cific topic. Not finding-a book on the topic, the student is likely to walk away thinking, “There
is nothing here.” The information, more than likely, is there but the student lacks the skill to
find it. The second mistake is to type the topic into a general Internet search engine such as
Google or Yahoo. This strategy is also ineffective because it typically yields thousands of
sources, making it difficult if not impossible to select the good sources from among them.

Most students know that they must use a keyword to search. The problem is that one key-
word is not enough. You must consider all possible words or phrases that someone might use
to describe your topic; you need a list of keywords. A good way to generate a list is to search
general reference sources such as the Britannica or Americana encyclopedias in the reference
room of the library. While reading introductory articles you will find various terms related to
your initial search term. For instance, if you look up “fairy tale,” you will find that fairy tales
are a kind of folktale and that folktales are a kind of folklore. You will also find the names of
people who have written, collected, and studied fairy tales. You can then add these names and
related terms to your list of keywords. With a good list of keywords, you can search the
library catalog, specialized reference books, general Internet search sites and gateway sites, as
well as print and electronic indexes to periodicals. ,

You also need to know how to combine and limit your search terms using what librarians
call the Boolean operators of AND, OR, and NOT. For instance, if you are investigating
American folktales, search for “American” AND “folktales.” Another basic strategy is to limit
your search to a specific subject area. For instance, if you search for “Cinderella” on the
Internet, search only in the literature subject area. Otherwise, you will find websites that are of
no use to you. You might find booksellers, film reviews, bridal shops and even software for
doing mathematics, everything that includes the name Cinderella. '

In the lessons that follow, you will learn more search strategies. For now, it is enough to
know that good search skills are essential for everyone living in our information age.

Selecting sources
The next dilemma the research writer faces is selecting sources from among the many that
are located. This is an important but more advanced skill, so we begin with a selection of
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sources on one topic, the fairy tale Cinderella. Working with a collection of sources will
acquaint you with the types of sources available and give you a chance to learn how to use

various kinds of sources. The collection includes:

® a Chinese text from the Tang dynasty,
* an English translation of the Chinese text,
* a contemporary retelling of the Chinese text,
= two introductory essays on folktales,
® a definition essay on the fairy tale hero,
¢ three European versions of Cinderella,
e four critical essays expressing four different views on Cinderella fairytales, and
® two poems and one short story by contemporary writers.
—Altogether seventeen sources

For convenience, we categorize these as background sources (the two .introductory essays and
the definition essay), primary or original sources (versions of the fairy tale and modern liter-
ary retellings) and critical sources (the four critical essays). Each type of source has a place in
research writing, but we encourage you to follow our example and use primary sources as
much as possible.

In selecting sources, your ultimate concern will be the relevance of source materials to
your research question-what it is that you are trying to discover. Usually, however, coming up
with a good research question requires preliminary searching and reading. A good place to
begin the preliminary work is with a reference search to acquaint yourself with what is already
known about your topic. If you are taking up a topic for the first time, you are likely to be sur-
prised by how much work has already been done on it. Realizing this, you can narrow your
topic to avoid simply repeating what others have already said.

Another issue in selecting sources is quality. Evaluating the quality of a source requires
analysis, about which you will learn more in the following lessons. For now, consider the dis-
tinction between primary and secondary sources. A primary source is the thing itself, so in the
study of literature a primary source is a literary work while a critical article about the literary
work is a secondary source. As a general rule, writing a quality research paper requires work-
ing with primary sources as much as possible. This does not mean that you never use second-
ary sources, but it does mean that you must evaluate secondary sources to determine how
close they are to primary sources. For instance, if you want to interpret a version of Cinderella
using the psychoanalytic theory of Sigmund Freud, you do not have to read primary sources
on psychoanalytic theory, the books Freud wrote that explain his theory, but you should
choose secondary sources written by experts who did read Freud’s books. If you select a
source written by someone who only used secondary sources, that source is already three steps
removed from the primary source, and your paper will then be four steps removed from the
primary source. In that case, the quality of your paper will be poor because the quality of the
sources you selected was poor.
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Researching a Topic

Using sources

To effectively search for and select sources, you should have an idea what you will do
with them when you find them. We begin with sources already selected, so that you can learn
various strategies for reading and writing from source materials. Among other things, you will
learn how to question a text, how to summarize a text, how to search a text for specific infor-
mation, and how to compare features of texts to find meanings in both similarities and differ-
ences. You will learn how to analyze arguments and how to integrate ideas from multiple
sources to make an argument of your own. You will learn ways to take notes using paraphrase
and quotation appropriately, to document sources correctly, and to distinguish between your

- ideas and ideas you get from your sources. Using these skills, you will learn how to synthesize

what you find in your source materials with your own thinking.

In our collection of Cinderella materials, we begin with primary sources and background
sources. Only after working with these sources, do you go on to read critical sources. By the
time you read the criticism, you will be sufficiently familiar with the primary sourees so that
you can test the critics’ opinions against your own reading. The critics will open up new ideas
and possibilities, but by reading and studying the originals first, you will not be tempted to
allow any critic to have the final word. You will also learn to notice that critics often disagree
with one another. Critics bring their own assumptions, called critical theories, to their discus-
sion of literary works and to evaluate their opinions, you need to examine those assumptions.
By studying many critical opinions, we hope you will discover that there is no one right
answer ;o the question, “What is the meaning of this literary work?” We think that meaning in
a literary work is negotiable, a topic for discussion rather than a certainty. You will find that
there is no final authority on a literary work or any final truth about it. There is only good evi-
dence, good argument and good writing.

At its best, research writing is a process through which you discover and create new
meanings, new knowledge and new connections. It depends on your hard work, your informa-
tion skills, your thinking and your passion.

Accepted forms for research writing

Leaving forms like the three-point essay behind does not mean that you no longer have to
write according to fixed forms. In academic and research writing the most important fixed
forms are determined by professional organizations connected to academic fields. The Modern
Language Association of America (MLA) publishes the major international standard for writ-
ing in the humanities, including literature. The American Psychological Association (APA)
sets the international standard for writing in the social sciences, including linguistics and edu-
cation. Their guidelines have been widely adopted throughout the world by academic journals,
university publishing houses, and university departments. You can learn some of the rules for
academic writing by consulting the style manuals published by these two organizations.

e Gibaldi, Joseph. MLA Handbook for Writers of Research Papers. 6* edition. New
York: Modern Language Association of America, 2003.



