Contemporary English Language Teaching: Theory and Practice

o E R R K F H R



s
e
é
e
e
e
;
S
é
e
e
é
$
e
é
e
e
2
M
e
e
e
e
e
3
e
‘Nm}

g-\‘fs\/s‘/\/"-\/-‘/\%\/v‘/\‘/’-\/v‘/\/"-\%\%\%\?

LR T ENS - SNE

L\%\%\/.V\%\/-/\%\%\%\%\%\%\%\-é

Contemporary English Language Teaching |

N YNV ENVENY RV LV VY PPV PPN PN

—Theory and Practice

e
s
THHTRAAT LKL ;
R E

.

r-wmmwwmmwmmwww

S D g g O e pTrs (P JURPRL UV TV (PRI, VUL VSN UV, U P



HERE
AVHIEEIL S KBS R HREN, G AN A T RIBEH L EREMR
IRG T BONTRA T T S ASGBBOE MBI R R A MR EE S
HRHIRRR 856 BE SR LR W SEE S MBS BRI EE L
Bits SR RRRE S TR AT T T2 A MBI . A AL ER.

B BERS B (CIP) 847

HRKREHY—— R SR/ BRE. GERE — . hEREH AR
HRRAE 2008, 2
ISBN 978-7-312-02087-2

I % 1. O O [ Kif—if 58— 8L
IV. H319

o [ AR A B 54 CIP Ui (2007) 45 082909 &

TAL i KES
M ERF B AR K iR AL
o ohk.EAHETH S5 96 5 HE4W: 230026
™ Ak http: //www. press. ustc. edu. cn
B3 ZITER 0551-3602905  HRMG#R 3602906
E-mail: £47#8 press@ustc. edu. cn
Rl & A EEFE S A RAR
1 & PEAEEAR RS R
W OE.2EHH%EPE
Z~.880mmX<1230mm 1/32
%10
¥.288 T
w2008 2 A 1R
K :2008 4F 2 A58 1 (KENR
#r :20. 00 &

EE

AT N EHNND



Preface

Preface

y
]
Y
]
Y
A
v
A
v
]
¥
]
v
]
¥
A
Y
]
4
]
¥
A
¥
A
¥
]
y
]
v
]
¥
A
y
|
4
]
y
A
Y
)
4
]
¥
]
]
A
¥
A
y
e moe poe e e moxmodh

L(,‘,‘,(,‘,‘.«,‘,wy‘,..,«,«.o‘;.-w(.«)wyxy&ﬁ«»«;ﬂ-.«t&:«»ﬁﬂ

The rapid expansion in the use of English has led to prosperi-
ty and complexity in the field of Teaching English as a Second or
Foreign Language. Learners of English may be studying American
English, Canadian English, Australian English, British English,
or some other variety of English. They may be learning it for edu-
cational, occupational, or social purposes. Teachers of English
may be native speakers of English or those for whom it is a second
or foreign language. To improve the quality of English language
teaching and learning is now a major concern for the community of
language teaching professionals. This book represents the effort
we have made with such a concern.

The book follows the practice to use English language teach-
ing (ELT) to refer to the situations in which English is taught as a
second language (1.2), as well as those in which it is taught as a
foreign language. It seeks to provide an overview of current ap-
proaches, issues, and practices in the teaching of English to
speakers of other languages (TESOL). It has the following goals:

« To provide a comprehensive' overview of the teaching of
English as a second or foreign language.

+ To provide a source of teaching principles and classroom
activities which teachers can refer to in their work.

To achieve these goals, the book covers the following topics:

» Historical overview of ELT methodology.

» Developments of communicative approaches.
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+ Teaching English language knowledge—grammar, vocah-
ulary, and pronunciation.

+ Teaching English language skills——reading, writing, lis-
tening, and speaking. |

+ Cross-cultural issues in ELT.

The overall theme of the book is to synthesize thcory and
practice by making links between background issues in applied
linguistics where appropriate, and at the same time looking at the
practical application in classroom settings. We have divided the
book into four parts. Part I relates to English language teaching
methodology. Chapter 1 provides a critical review of the history
of approaches in English language teaching. Chapter 2 examines
the growth of the communicative approaches to language teaching
and analyses the “post-communicative” trends in ELT. Part Il re-
lates to teaching English language knowledge. Chapters 3 — 5
cover the teaching of grammar, of vocabulary, and of pronuncia-
tion respectively. Part III focuses on issues in teaching English
language skills: listening (Chapter 6), speaking (Chapter 7),
reading (Chapter 8), and writing (chapter 9). Each chapter in
the two parts is organized in such a way as to provide research
findings, a repertoire of basic teaching and testing techniques in
the knowledge or skill area it concerns. Chapter 10 forms the
fourth and final part of this book. It focuses on cross-cultural is-
sues by examining the theoretical foundations and teaching appli-
cation of integrating culture in ELT. Part I and Part II are au-
thored by Dai Junxia, who is also the organizer of the book. Part
111 and Part 1V are authored by Chen Zonglun. .

As a relatively compact reference package, the book can be
taken as a coursebook for students majoring in English and as a
resource book for those researchers and teachers working in the
field of ELT. We are very grateful to Anhui University of Tech-
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nology for its encouragement and generous support granted in the
whole writing course. Sincere gratitude also goes to University of
Science and Technology of China Press, who agrees to publish
this three-year effort. Most importantly, the authors are sincerely
indebted to those copyright holders for giving permission to re-
produce the copyright material in this book. Although efforts
have been made to obtain permission, we sincerely apologize to
those copyright holders whom we fail to contact for various rea-

s0ns,

Dai Junxia and Chen Zonglun
Anhui University of Technology
January 2007
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Methodology in language teaching has been characterized in a
variety of ways. A more or less classical formulation suggests
that methodology links theory and practice. Within methodology
a distinction is often made between methods and approaches, in
which methods are held to be fixed teaching systems with pre-
scribed techniques and practices, and approaches are language
teaching philosophies that can be interpreted and applied in a vari-
ety of different ways in the classroom. This distinction i$ proba-
bly best seen as a continuum ranging from highly prescribed
methods to loosely described approaches.

In the field of ELT, the notion of teaching methods has had a
long history, as is witnessed by the rise and fall of a variety of
methods throughout the recent history of language teaching.
Some, such as Audiolingualism, became the orthodox teaching
methods of the 1960s in many parts of the world. Other methods
such as the Silent Way attracted small but devoted followers in
the 1980s and beyond, but attract little attention today. Many
teachers have found the notion of methods attractive, since they
offer foolproof systems for classroom instruction. Language
teachers have displayed a great enthusiasm for methods over the
last one hundred years or so. In Brown’s (2002) words, in the
century spanning the mid-1880s to the mid-1980s, the language
teaching profession was involved in what many pedagogical ex-
perts would call a search, That search was for a single, ideal

3
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method, generélizable across widely varying audiences that would
successfully teach students a foreign language in the classroom.
However, the ultimate method that would serve as the final an-
swer was not found. In the process of the search, people have
come to be aware of the weakness of the method concept. Meth-
ods are too prescriptive and overgeneralized in their potential ap-
plication to practical situations. They are quite distinctive at the
early, beginning stages of a language cause but rather indistin-
guishable from each other at later stages. All the methods make
assumptions, and often quite elaborate and detailed ones about
the learner and ways of learning. These assumptions appear plau-
sible in principle; they have not been tested critically and system-
atically against the realities of actual learning. ELT professionals
have realized that what they need is not a new method, but to get
on with the business of formulating an integrated approach to lan-
guage teaching and of designing effective tasks and techniques in-
formed by that approach. By the twenty-first century there has
been a movement away from a preoccupation with generic teaching
‘methods toward a more complex view of language teaching which
encompasses a multifaceted understanding of teaching and learn-
ing processes.

“This chapter will examine methods and approaches that are
well-known in the history of ELT and that are also influential in
ELT in China. It is hoped that such an overview will offer com-
plementary perspectives on how the nature of language teaching

can be understood.
1.1 Traditional Approaches: Grammar-
Translation Method and Direct Method

The first method used in ELT is Grammar-Translation Meth-
od, originating from the European tradition of teaching Latin,
.
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while the Direct Method developed in the mid-and late nineteenth
century represented a step away from grammar translation and

served as a turning point between traditional and modern ELT.

1.1.1 ~Grammar-Transiation Method

1.1.1.1 Introduction

Today, English is the world” s most widely studied foreign
language. But about five hundred years ago, Latin was the domi-
nant language of education, commerce, religion, and government
in the Western world. In the sixteenth century, Latin gradually
ceased to be a normal vehicle for communication as the result of
political changes in Europe. It was replaced by the vernacular lan-
guages such as French, Italian, and English. As the status of
Latin diminished, the study of Latin took on a different function.
Latin, as a “dead” language, became a “mental gymnastic” and
was believed to be able to develop intellectual abilities, a disci-
plined and systematic study of which was held to be indispensable
as a basis for all forms of higher education. Thus, the study of
Latin grammar became an end in itself. Children entering “gram-
mar school” in the sixteenth, seventeenth, and eighteenth centu-
ries in England were initially given a rigorous introduction to Lat-
in grammar, which was taught through detailed analysis of gram-
mar rules, study of declensions and conjugations; translation,
and practice in writing sample sentences. Once basic proficiency
was established, students were introduced to the advanced study
of grammar and rhetoric.

As “modern” languages such as French and English were in-
troduced into the curriculum of European schools in the eigh-
teenth century, they were taught using the same basic procedures
that were used for teaching Latin. By the nineteenth century, this

5
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approach based on the study of Latin had become the standard
way of studying foreign languages in school. A typical textbook
in the mid-nineteenth century consisted of chapters or lessons or-
ganized around grammar points. Each grammar point was listed,
with rules on its use explained, and illustrated by sample sen-
tences. This approach to foreign language teaching became known
as the Grammar-Translation Method. It dominated European and

foreign language teaching from the 1840s to the 1940s.
1.1.1.2 Theory and practice

The theoretical assumption of Grammar-Translation Method
is that language consists of written words and of words which ex-
ist in isolation, as though they were individual bricks, which
could be translated one by one into their foreign equivalents and
then assessed according to grammatical rules in the foreign lan-
guage. Language learning is viewed as an intellectual activity in-
volving rule learning, the memorization of rules and facts related
to first language meaning by means of massive translation prac-
tice. The first language is maintained as the reference system in
the acquisition of the second language. .

The focus of the language class is on the study of written
texts. Textbooks consist of statements of abstract grammar
rules, lists of vocabulary, and sentences for translation. Speaking
the foreign language is not the goal, and oral practice is limited to
students reading aloud the sentences they had translated. These
sentences are constructed to illustrate the grammatical system of
the language and consequently bear no relation to the language of
real communication. The basic approach of Grammar-Translation
Method is to analyze and study the grammatical rules of the lan-
guage, and then to practice manipulating grammatical structures

through the means of translation both into and from the mother
6
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tongue. A class working with this method would look like this:

(1) Classes are taught in the mother tongue, which is used to
explain conceptual problems and to discuss the use of a particular
grammatical structure. There is little active use of the target lan-
guage.

(2) A vocabulary list consisting of new lexical items used in
the text is presented together with the mother tongue translation.

(3) Long elaborate explanations of the intricacies of grammar
are given.

(4) The grammar item is practiced by using it through writ-
ing sentences and translating them into the mother tongue.

(5) The sentence is the basic unit of teaching and language
practice. Little attention is paid to the content of texts, which are
treated as exercises in grammatical analysis.

(6) Accuracy is emphasized. Students are expected to attain
high standards in translation.

1.1.1.3 Comments

There are certain types of learner who respond very positive-
ly to a grammatical syllabus as it can give therlg both a set of clear
objectives and a clear sense of achievement. Other learners need
the security of the mother tongue and the opportunity to relate
grammatical structures to mother tongue equivalents. Above all,
this type of approach can give learners a basic foundation upon
which they can then build their communicative skills.

However, drawbacks to the grammar-translation approach
are obvious. Virtually no class time is allocated to allow students
to produce their own sentences, and even less time is spent on
oral practice (whether productive or reproductive). In addition,
there is often little contextualization of the grammar—although
this of course depends upon the passages chosen and the teacher’s

7
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own skills., Culture, when discussed, is communicated through
means of reading passages, but there is little direct confrontation
with foreign elements. Perhaps most seriously, the type of error
correction that this method requires can actually be harmful to the
students’ learning processes since students are put in a defensive
vlearning environment where right answers are expected. It is
quite natural that there have been various criticisms of the use of
GT for the teaching of modern languages, and particularly Eng-
lish. Though in modified form it continues to be widely used in

some parts of the world today, it has no advocates.

1.1.2 Direct Method

1.1.2.1 Introduction

In the mid-and late nineteenth century, a revolution in lan-
guage teaching philosophy took place that is seen by many as the
“dawn” of modern foreign language teaching. Teachers, frustra-
ted by the limits of the Grammar-Translation Method in terms of
its inability to create “communicative competence” in students,
began to experiment with new ways of teaching language. In Ger-
many, England, France, and other parts of Europe, new approa-
ches to language teaching were developed by language teaching
specialists, each with specific methods for reforming the teaching
of modern languages. This is known as Reform Movement. The
Frenchman Francois Gouin (1831—1896) is perhaps the best
known of these reformers. His harrowing experiences of learning
German gave him insights into the intricacies of language teaching
and learning. Observing his three-year-old nephew he came to the
conclusion that language learning is a matter of transforming per-
ceptions into conceptions. Later, he devised a method of teaching

languages in a natural way. The basic idea was that learning a
8



