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oon after I wrote the first edition of Educational Psychology, 1 had the good
fortune to return to a middle school classroom teaching geography to two sec-
tions of sixth, seventh, and eighth graders. On my first day back in a K-12 set-
ting, I was quickly reminded of how exciting and energizing the process of
teaching growing children can be. This experience confirmed once again what
I have always known—that the principles of educational psychology have clear
relevance to the decisions a classroom teacher must make on an ongoing ba-
sis. How children and adolescents learn and think, how they change as they
grow and develop, why they do the things they do, how they are often very
different from one another—our understanding of all these things has innu-
merable implications for classroom practice and, ultimately, for the lives of the next
generation.

I have been teaching educational psychology since 1974, and I have loved every
minute of it. Because I want the field of educational psychology to captivate you the way
it has captivated me, I have tried to make the book interesting, meaningful, and thought-
provoking as well as informative. 1 have a definite philosophy about how future teach-
ers can best learn and apply educational psychology—a philosophy that has guided me
as I have written all three editions of this book. More specifically, I believe that you can
construct a more accurate and useful understanding of the principles of educational psy-
chology when you:

Focus on core principles of the discipline
u Relate the principles to your own learning and behavior
Mentally “process” the principles in an effective manner
Consider numerous classroom applications of the principles
As I will show you in a moment, I have incorporated numerous features into the book
that will encourage you to do all of these things. I hope that you will learn a great deal
from what educational psychology has to offer, not only about the students you will be

teaching but also about yourself—a human being who continues to learn and develop
even now.

Features of the Book

Focusing on Core Principles

Rather than superficially explore every aspect of educational psychology, I have chosen
to offer in-depth treatment of the fundamental concepts and principles that have broad
applicability to classroom practice. If I myself couldn’t imagine how a concept or prin-
ciple could be of use to a teacher, 1 left it out. I have highlighted many of the key prin-
ciples in the Principles/Assumptions tables that appear throughout the book.

Preface
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A FOCUSING ON PRINCIPLES

Throughout the text, principles and
core concepts are identified,
discussed in depth, and then
summarized for you in
Principles/Assumptions tables.

Each table includes educational
implications and concrete examples.

Relating Principles to Your Own Learning and Behavior

A central goal of this text is to help you discover more about yourself as a thinker and
learner. If you can understand how you yourself learn, you will be in a better position
to understand how your students learn and, as a result, to help them learn more effec-
tively. Throughout the book, I've provided many exercises to help you discover impor-
tant points firsthand and thereby construct a more complete, meaningful understand-
ing of psychological principles of learning, development, motivation, and behavior.
Appearing as Experiencing Firsthand features, these exercises are in some ways similar
to the “hands-on” activities that can help students learn in elementary and secondary
classrooms. But because I ask you to use your mind rather than your hands, you might
more accurately think of them as “head-on” experiences.

XPER it TANT

Numerous exercises embedded in
the text allow you to experience
firsthand some of the concepts and
principles we examine. The
understanding you gain from these
experiences will enable you not only
to see more vividly how psychology
principles operate, but also to use
these principles more effectively in
your own classroom teaching.




“Processing” Principles Effectively

Research tells us that many students, including many at the college level, use relatively
ineffective strategies for reading, studying, and learning. But research also tells us that
students can acquire effective strategies and that when they begin to use such strategies,
they find themselves successfully learning and remembering what they read and hear.

One important principle of learning is that people learn and remember new infor-
mation more effectively when they relate it to what they already know—a process called
meaningful learning. 1 will ask you to reflect on your own knowledge and experiences
at the beginning of each chapter and in Thinking About What You Know features at var-
ious other spots throughout the book. In addition, some of the margin notes designated
with a symbol will ask you to consider personal experiences or to recall ideas dis-
cussed in previous chapters.

Another effective strategy is organization—making connections among the various
pieces of information that you’re learning; the Compare/Contrast tables that appear through-
out the book will help you organize some of the key ideas in each chapter. Still another learn-
ing strategy is elaboration—expanding on information as you study it, drawing inferences,
thinking of new examples, making predictions, and so on. Many of the | questions in the
margin will encourage you to elaborate on concepts and principles as I describe them. The
A notes in the margin can help you with both organization and elaboration: They may show
you how you can connect the material you are reading with ideas presented in later chap-
ters, or they may provide additional, “elaborative” information about those ideas.

Taking Principles Into the Classroom

Throughout the text, I consistently apply psychological concepts and principles to class-
room practice. Some of these applications are summarized and illustrated in Into the Class-
room features and Students in Inclusive Settings tables; many others are highlighted with
a in the margin. Furthermore, the |~ questions will sometimes ask you to consider
possible applications in your own specific circumstances as a teacher.

INTO THE CLASSROOM :Faciliaing - INTO THE CLASSROOM 6

sncept Leatning 9
e i L \ At least twice in every chapter,
o o s

e e RN teaching strategies are collected and
et e L presented together in Into the
E.'E,E"ﬁmm Classroom features. Applying the
L textbook’s content, these features
B > provide practical teaching strategies

and concrete examples from a variety
of subject areas and grade levels.
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4
w DIVERSITY AND INCLUSION

Each chapter contains a section that
examines pertinent issues of diversity
and exceptionality. In addition,
practical and applied teaching
strategies are described in tables that
can help you work with Students in
Inclusive Settings.

In addition, every chapter begins and ends with case studies. The case study at the
beginning of each chapter presents an example of one or more students dealing with a
particular classroom learning task. As we proceed through the chapter, we will continu-
ally relate our discussion back to this case, helping you connect chapter content to a
classroom context. The case study at the end of each chapter focuses on teachers and
teaching; it will help you apply ideas you have encountered in the chapter and make in-

structional decisions based on what you have learned.

6 CASE STUDIES

Each chapter opens with a case that is
referred to throughout the chapter, —__|
helping you tie psychological
principles to the authentic context of
the classroom. Chapters also end with
case studies that give you an
opportunity to apply what you have
learned to teaching decisions.
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Changes in the Third Edition

Although most of the content in the second edition remains in the third, I have made
several changes to reflect current trends in educational psychology and educational
practice. Among the most significant changes to this revision are: the addition of three
new chapters, including Learning in the Content Areas, Promoting Learning Through
Student Interactions, and Students with Special Educational Needs; new and expanded
topics; and a reorganization of Part 3.

New Chapter on “Learning in the Content Areas”

Chapter 9 applies principles of cognitive psychology to learning reading, writing, math-
ematics, science, and social studies. Four general themes—constructive processes, the
influence of prior knowledge, metacognition, and developmental differences—and
many content-specific teaching strategies appear throughout the chapter.

New Chapter on “Promoting Learning
Through Student Interactions”

Discussion of instructional strategies has been expanded to two chapters, and Chapter 14
is now devoted exclusively to describing interactive approaches to instruction including:
communities of learners, class discussions, reciprocal teaching, cooperative learning, and
peer tutoring.

New Chapter on “Students with Special Educational Needs”

Chapter 5 describes recent trends in special education and presents numerous strategies
for teachers who work in inclusive classrooms. (The “Students in Inclusive Settings” tables
that appeared in each chapter of the second edition remain in the third edition as well.)

New and Expanded Topics

The third edition includes new sections on contemporary applications of Vygotsky’s
ideas; theoretical perspectives on language development; heredity, environment, and
group differences in intelligence; how procedural knowledge is learned; critical think-
ing; setting events; behavioral momentum; positive behavioral support; self-regulated
learning; lesson plans; direct instruction; and working effectively with parents. Discus-
sions of other topics have, of course, been updated in keeping with recent developments
in theory and research.

Reorganization of Part 3

Topics related to planning for instruction—identifying instructional goals, conducting
task analyses, and developing lesson plans—now appear at the beginning of Chapter 13
(“Choosing Instructional Strategies”) and pave the way for the discussion of instruc-
tional strategies. Chapter 15 is now devoted entirely to the topic of “Creating and Main-
taining a Productive Classroom Environment.”

Supplementary Materials

Numerous supplements to the textbook are available to enhance your learning and de-
velopment as a teacher.

PREFACE
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Student Study Guide. The Student Study Guide provides many support mechanisms
to help you learn and study more effectively. These include focus questions to consider
as you read the text, a chapter glossary, application exercises to give you practice in ap-
plying concepts and principles of educational psychology to classroom settings, answers
to selected margin notes, sample test questions, and several supplementary readings.

Simulations in Educational Psychology and Research (Compact Disk). A

compact disk accompanies the third edition of the textbook. This CD contains four

activities that resemble actual research studies in educational psychology: “The
Pendulum Experiment” (to be used with either Chapter 2 or Chapter 9); “Assessing Moral
Reasoning” (to be used with Chapter 3); “Bartlett’s Ghosts” (to be used with Chapter 7);
and “Intuitive Physics” (to be used with Chapter 7, 8, or 9). As you use the CD, you will
find yourself “participating” in the activities in much the same way that students in the orig-
inal research studies did; the CD will ask you to respond to various situations and then give
you feedback about your responses. The CD will also help you connect the activity with
educational practice.

@ SIMULATION EXERCISES

CD-ROM icons in the text margins
indicate places where one of the
simulation exercises on the CD
Simulations in Educational Psychology
and Research is relevant to chapter
content. Through these simulation
exercises, you will be able to explore
learning experiences related to Piaget’s
developmental stages, misconceptions
and conceptual change, schemas and
the construction of meaning, and
Kohlberg's stages of moral
development.

Previous Help Home Print Report

Companion Website. You can find the Website for Educational Psychology: Develop-
ing Learners at www.prenhall.com/ormrod. For each chapter of the book, the Website
presents Key Questions that identify the chapter’s central issues, a chapter glossary, key
terms linked to Internet destinations, and a quick self-test (multiple-choice and essay
questions that let you self-assess what you've learned). The Website also provides Syl-
labus Manager™, which your instructor may use to post and occasionally update the
course syllabus, as well as an interactive “Message Board” through which you and your
classmates can engage in discussions about chapter content.

Videotapes and MultiMedia Guide. Videos are a highly effective means of visually
demonstrating concepts and principles in educational psychology. The eight videotapes
that accompany this textbook portray a wide variety of teachers, students, and class-
rooms in action. Six videos present numerous case studies in many content domains and
at a variety of grades levels. Two additional videos are: ‘A Private Universe” (which ex-
amines learner misconceptions in science) and Constance Kamii's “Double-Column Ad-
dition: A Teacher Uses Piaget’s Theory” (which depicts a constructivist approach to
teaching mathematics). Opportunities to react to these videos in class discussions will
further enhance your ability to think analytically and identify good teaching practices.
Your instructor will have a MultiMedia Guide to help guide and enrich your interpreta-
tion and understanding of what you see in the videos.



Instructor’s Manual. Available to your instructor are suggestions for learning activi-
ties, additional “head-on” exercises, supplementary lectures, case study analyses, dis-
cussion topics, group activities, and additional media resources. These have been care-
fully selected to provide opportunities to support, enrich, and expand on what you read
in the textbook.

Transparencies. The transparencies that your instructor may use in class will include
tables and classroom exercises similar to those found in your textbook. These trans-
parencies are designed to help you understand, organize, and remember the concepts
and principles you are studying.

PowerPoint Slides and Supplementary Lectures and Activities. Your instructor
may use 2 CD-ROM that includes PowerPoint versions of the transparencies, supple-
mentary lectures, and activities that appear in the Instructor’s Manual.

Test Bank. Many instructors use the test questions that accompany this textbook. Some
items (lower-level questions) will simply ask you to identify or explain concepts and prin-
ciples you have learned. But many others (higher-level questions) will ask you to apply
those same concepts and principles to specific classroom situations—that is, to actual stu-
dent behaviors and teaching strategies. The lower-level questions assess your basic knowl-
edge of educational psychology. But ultimately, it is the higher-level questions that will as-
sess your ability to use principles of educational psychology in your own teaching practice.
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