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¥ (Preface)

TR IEF IBPRGURT, SHALAE N KRBT —E RN,
BHIRAL, XAHITEBRM AR A BT —RBACEES 2210
A, B iR ) BFEAR R H B O BRiR B AL A 48, RN
LHEMAE, ERAFRKIESTISEEER, Midn sk, £ T, %3
B HBE, SHA ] CUHRAEBEERIT S ) fA SR RS R
P ZRNEFEFNARL R, AR S (0 “xg
177 ¥8) MHREERE S BORIIEA . S5 IL AR50, ATIxAhER
AL AR DEARIE A, ABSBIRAME R ¥ T B S HECLAE T
T IRARY T 8, I ELZESE R B 5300 1 4 57 e A
BRE R MK AT T A 22,
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ILRE T E BRI SRR T e B NRE, EEMRIEEES R AR KHIMNE
%,
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Abstract

L2 vocabulary learning in the classroom setting in China belongs in
one of the major aspects of foreign language learning. Research into 1.2
vocabulary acquisition usually follows two lines of research: one look-
ing into the expansion of vocabulary size, and the other, the develop-
ment of receptive and productive knowledge about individual words.
The former has received a lot of attention and witnessed great achieve-
ments in the past few decades, whereas the latter has so far been little
studied in the field of second language acquisition research. This study
investigated, within a single theoretical framework, the English vocabu-
lary development with respect to the receptive and productive mastery
of four types of knowledge about individual words.

Some current theories of L2 vocabulary acquisition were examined,
and then based on these representative theories, a tentative conceptual
framework was first established which identified three relevant factors
and the relationship among these factors.

To explore the developmental pattern of L2 word knowledge across
learners of different English proficiency, the data for this study were
collected in three-month period from 100 students of English. Among
them 75 were university students majoring in English, and 25 were se-
nior high school students. In addition, 22 native speakers of English
were used as a control group. The primary data consisted of two parts:
(a) participants’ performance on a receptive knowledge test, and (b)
participants’ performance on a productive knowledge test.

Quantitative and qualitative analyses of the collected data yield the
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following major findings. First, regarding receptive mastery of word
knowledge, the route of development followed by the Chinese partici-
pants is word class — meaning — affix — collocation, but regarding
productive mastery of word knowledge, the route of development fol-
lowed by Chinese participants is meaning — word class - » affix —
collocation, while the route followed by native speakers of English is
meaning — affix/collocation — word class. Second, the Chinese participants
appeared to have a better mastery of receptive word knowledge than
productive word knowledge, and the gap remained despite the improve-
ment of participants’ L2 proficiency. Third, native speaker participants
exhibited an exclusive superiority over Chinese participants in the pro-
ductive mastery of collocation, while Chinese participants’ superiority
manifested in both receptive and productive mastery of word class.
Fourth, receptive ability to use word knowledge failed to turn into cor-
responding productive ability for the Chinese participants at all profi-
ciency levels, and the dual mastery of both receptive and productive
word meaning appeared to be mostly incomplete. The above findings
are discussed by drawing on the theory of language processing and the
salient features of the English teaching and learning in China. Two con-
ceptual frameworks are finally proposed as an attempt to theorize the
acquisition of word knowledge in the classroom setting.
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