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Introduction
MAINLY FOR THE TEACHER

The reading material in this book is suitable for use with pupils
who have been learning English for up to two years. Though the
material is given in normal spelling as well as in phonetic notation,
it is strongly urged that the pupil be encouraged to work as much
as possible from the phonetically transcribed version. Only by
means of phonetic symbols can English pronunciation be indi-
cated without ambiguity, and only frequent reading from phonetic
texts can make the symbols familiar to the pupil. To ensure that
the pupil’s eyes do not stray to the version in normal spelling
when he is supposed to be reading from the phonetic text, the
coloured card at the back of the book can be used to cover up the
version in normal spelling.

The type of pronunciation represented by the phonetic version
is known as Received Pronunciation or Southern British English
pronunciation. It is now widely accepted as an unofficial standard
and can with safety be taught to all foreign learners of English.
It forms the basis of Professor Daniel Jones’s English Pronouncing
Dictionary (13th edition, 1967), the phonetic notation of which has
in all essentials been adopted here.

The style of pronunciation shown in the phonetic version has
been called formal colloguial. 1t is the careful, comparatively slow
style which native English speakers, not particularly well-
acquainted with each other, tend to use in friendly conversation:
a style therefore suited to the needs of all foreign learners.

The reading material presented here is of three kinds: Rhythm
Drills, Substitution Tables and Connected Texts.

Rhythm Drills

One of the most characteristic features of English speech is its
rhythmic nature. This characteristic rhythm the native English
speaker achieves by making the strong stresses in any complete
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sentence occur at approximately equal intervals of time. So in a
sentence like:

*Don’t *go there until *Saturday *morning

in which (*) marks the strong stresses, the pupil should take as
long to say the one syllable of * Don’t . . . as he does the four syl-
lables of . .. *go there until . . . , the three syllables of . . . *Sarur-
day . .. and the two syllables of ... *morning. If he succeeds in
this, he will have the impression that his pronunciation varies from
quite slow when just the one syllable separates two consecutive
stresses to rather quick when the four syllables intervene, and that,
in general, the greater the number of syllables between any two con-
secutive stresses the more quickly those syllables seem to be said.

To help the pupil gain control over this important feature of
English pronunciation, rhythm drills of three kinds are provided
in this book:

Drills 1-11: these simple verses are particularly well-suited to
class chorus work which can provide an easy introduction to the
more individual work demanded by the remaining drills.

Drills 12-18: each drill consists of a wide range of sentences all
of which should be said with the same rhythm pattern. For many
of the sentences in these drills other rhythm patterns are equally
possible; but the pattern given for any individual sentence is one
commonly used by native English speakers. Best results are ob-
tained from these particular drills if the pupils take turns, reading
one sentence each until most or all of the sentences have been
practised.

Drills 19-26: these drills, consisting of build-up sentences, give
the pupil practice firstly in maintaining the rhythm as the sentence
gets progressively longer, and secondly in producing different but
equally acceptable rhythm patterns for any particular sentence.
These drills too are suitable for class chorus work, but are used to
maximum advantage if all the sentences in any one drill are said
by one pupil.

In all these drills some stressed (*) words are printed in bold type,
the last word in each line of Drill 3 for instance. The pupil should
aim at giving more emphasis to the stress in these words than to all
other stresses.
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Sometimes the pupil will find it difficult to pronounce these
drills giving correct values to the phonetic symbols; and sometimes
he will be puzzled by an unfamiliar word or grammatical struc-
ture. None the less the teacher is urged to allow neither of these
very understandable difficulties to deflect him from his primary
purpose in these drills which is to teach his pupils to pronounce
English sentences rhythmically with the strong stresses occurring
at equal intervals of time.

Substitution Tables

Every substitution table is based on a sentence occurring in one of
the connected texts which follow it. From some of the tables it is
possible to construct more than one sentence included in the
texts. Consistent use of these tables will therefore give the pupil
some preliminary practice, both for sound and for rhythm, of the
material which he will subsequently say more meaningfully in the
connected texts.

To build acceptable sentences from any table one item and only
one item must be chosen from each column, and the order of the
columns must not be changed. In most of the tables any item in
one column may be freely combined with any item in any other
column. Thus from Table 1, for instance, the pupil can construct
quite properly sentences such as:

My name’s Frank Brown
Her brother’s friend is Simon Smith
His companion is Peter White

and so on. Occasionally there is some restriction on the way an
item from one column can be combined with items from other
columns. In Table 4, for example, choice of an item from the
top half of the first column entails choice of an item from the top
half of the second column; and similarly for the lower halves of
those two columns. In either case, however, the sentence can be
completed by any item from the third column of Table 4. So
sentences such as:

I come from Paris
They both have a house in Barnet
He works in Finchley

are good; whereas combining, for instance, the top half of the
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first column of Table 4 with the bottom half of the second would
produce grammatically unacceptable sentences such as:

I comes from Plymouth
They works in Wales

In general the aim should be to practise as many as possible of
the sentences which can be constructed from each table. The
pupil’s interest can be heightened if he is allowed to make his own
choice of items from successive columns. He must however
remember to pronounce his sentence rhythmically, making the
stresses (*) come at equal time intervals, and to give maximum
emphasis to the stress of the word printed in bold type. Occasion-
ally the pupil will be able to make a sentence containing two words
in bold type: thus, for instance, from Table 6, the sentence:

mai *amnt and *agkl in*vaitid mi: to *help.

In this and all similar cases the sentence is to be read with maxi-
mum emphasis on the second of the words in bold type, that is to
say, the word *help in the above example.

Connected Texts

In the phonetic version of these texts a vertical bar ( | ) marks the
end of each sentence and indicates a pause. Sometimes pause-
markers are inserted other than at the end of a sentence. This is
because, given the overall context, the sentence is more usually
said with one or more mid-sentence pauses when the compara-
tively slow tempo of the formal colloquial style is used. With the
pause-markers dividing the sentence into two or more word-
groups, the pupil should try to say each word-group rhythmically
and to give maximum emphasis to the stressed word printed in
bold type. Each word-group has only one such word, and the full
sentence contains as many maxima of emphasis as the sentence
has word-groups.

As in the rhythm drills and in the substitution tables the pupil
should strive at all times to produce the characteristic rhythm
shown by the strong stresses (¥).

Texts A-N are in narrative form; they introduce the characters
who participate in the dialogues (Texts O-S) of this elementary
reader and who will reappear in subsequent intermediate and
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advanced readers. Each narrative can, at the discretion of the
teacher, be read as a whole by one pupil, be shared between
several or read round the class sentence by sentence. The dia-
logues on the other hand are best treated as real-life speech
situations. They are read to maximum effect if, in any given
dialogue, pupils are allocated roles and are allowed to read their
respective roles right through the dialogue. Much of the value of
this type of reading material would be lost if a pupil were allowed
to read more than one role in any particular dialogue.

Tape Recordings

The recordings, which accompany this reader, contain the fol-
lowing:

Rhythm Drills: 1, 2, 3, 5, 12-19, 22, 24. Only the first four
sentences (reading across the page) have been recorded from Drills
12-19.

Substitution Tables: 1,2, 4, 5,7, 9-12, 14-16, 20-22, 25, 27, 28,
30, 32, 34, 36-39, 42, 43, 45, 48-50, 52-55, 58, 59, 61-64, 66, 68,
70, 73, 74, 76, 71, 79, 80, 82, 85-87, 89. Only three sentences are
recorded from each of these tables. The first two of these sentences
are always the first two lines of the table; the third consists of
one item from each of the columns in the table, chosen at random.

Connected Texts: all texts, A-S.

To facilitate the use of these tapes in a language laboratory,
pupil-response space has been left as follows:

Rhythm Drills: 5, after each line. 12-19, 22, 24, after each sen-
tence.

Substitution Tables: after each sentence recorded from the
above tables.

Caution. Individual users of these tapes, who wish to record their
mimicry of the recorded material, should do so only on a two-
track machine and should take care to record on thé lower track
only; using the top track for that purpose would erase the master
recording.

The tapes (one 5" and one 4}", long play. top track only, speed
33" i.p.s.) are obtainable direct from the publishers or through
any bookseller.
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Rhythm Dirills
Substitution Tables
Connected Texts



*ridm *drilz

*dril *wan *d3zzk *spret kud *i:t nau *fat,
hiz *waif kud *i:t nau *lizn.
an *sou bi*twi:n dom *bau, ju: *si:,
dei *likt 0o *difiz *klim.
*dzzk et *o:l 09 *lin,
hiz *waif et *2:1 62 *fat,
03 *¥boun Oei *pikt it *Kklizn,
den *geiv it *tu: 3o *kat.

*dril *tuz  *solomoen *grandi, *bo:n on 2 *mandi,
*krisnd on *tjuzzdi, *merid on *wenzdi,
*veri il on *0a:zdi, *wa:s on *fraidi,
*daid on *s@tadi, *berid on *sandi,
*dets 0ir *end ov *solomon *grandi.

*dril *0riz 09 *woz 9 jap *leidi ov *raigo,
hu: *went for 3 *raid on 2 *taigo.
Oei ri*ta:nd from 05 *raid,
wi® 09 *leidi in*said,
and 5 *smail on 83 *feis av 09 *taiga.

*dril *far oz *ai waz *gouin to snt *aivz,
ai.*met o *men wid *sevn *waivz,
*evri *waif haed *sevn *smks,
*evri ¥*s&k hed *sevn *kets,
*evri *kaet had *sevn *Kkits,
*kits, *kats, *seks an *waivz,
*hau meni wa: *gouin ta snt *aivz?



Drill 1

Drill 2

Drill 3

Drill 4

Rhythm Drills

Jack Sprat could eat no fat,

His wife could eat no lean.

And so between them both, you see,
They licked the dishes clean.

Jack ate all the lean,

His wife ate all the fat,

The bone they picked it clean,

Then gave it to the cat.

Solomon Grundy, born on a Monday,
Christened on Tuesday, married on Wednesday,
Very ill on Thursday, worse on Friday,

Died on Saturday, buried on Sunday.

That’s the end of Solomon Grundy.

There was a young lady of Riga,
Who went for a ride on a tiger.
They returned from the ride,

With the lady inside,

And a smile on the face of the tiger.

As I was going to St Ives,

I met a man with seven wives,
Every wife had seven sacks,
Every sack had seven cats,

Every cat had seven kits;

Kits, cats, sacks and wives,

How many were going to St Ives?



*dril *faiv

*dril *siks

*dril *sevn

*ei iz an *®strono:t, hu: *flaiz to 3o *mu:n.
*bi: iz big *ben, a*baut ta straik *nw:n.

*siz iz o *sent fori, d3ast ¥wan handrad *jiaz.
*di: iz o *dokta, hu: ig*zeminz mai *iaz.

*i: iz on *ixmjuz, 0o *la:dzist av *baidz.

*ef iz o *fa:mo, hu: *ki:ps floks on *ho:dz.
*dsir iz 9 *graundzmoan, in *tfa:dz av 8o *pitf.
*eit{ iz an *goaris, hu:z *fa:doz kwait *rit{.
*ai iz an *ailand, nju: *zizlondz got *tu:.
*dzei iz 9 *d3egjus, 8ats *sin in 8o *zuz.
*kei iz 2 *kin, 0o *fo:st in 3o *lend.

*el iz o *laian, hu:z *meinz log on *grend.
*em iz » *maiza, hu: *ho:dz 5:1 iz *mani.

*en 1z 9 *nevjuy, hu: *itts iz aints *hani.

*au iz an *o:fn, huiz *peorants o *ded.

*pi: iz 2 *pailat, in 82 *plein auva*hed.

*kju: iz 3 *kwzk, o1 *doktor an*skild.

*air iz 9 *riva, witf 09 *rein oz nau *fild.
*es iz 9 *sauld 39, hu:z *galont on *loial.

*tiz iz o *tepka, witf *brigz as auar *sil.
*jur iz on *a:tfin, o *mistfavas *boi.

*vi: iz o *veendl, hu: *laiks ta dis*troi.
*dablju: iz o *wind, 8ot blauz *oupan 3o *doa:.
*eks iz ik*spensiv, an *nau wi: 3 *po:.

*wai iz 3 *kwest [n, mimni *a:lsou wot *for.
*zed iz 9 *zisrau, sau ik*spekt naBin *mo:.

85 *laion, 85 *laion, i: *dwelz in 82 *weist;

hi: *h®z o big *hed and s *veri smo:l *weist;

bat iz * fouldaz o *sta:k ond iz *d3o:z dei 9 *grim,
and o *gud litl *tfaild wil *not plei wid *him.

35 *taigar on 01 *ads hand, iz *kitonif on *maild;

hiz *meiks o priti *pleifelou for *eni litl *tfaild;

an *madaz av la:dz *femiliz hu: *kleim ts koman
*sens

wil *faind o taigo *wil rizpei 8o *trabl and ik*spens.



Drill 5

Drill 6

Drill 7

A is an Astronaut, who flies to the moon.
B is Big Ben, about to strike noon.

C is a Century, just one hundred years.

D is a Doctor, who examines my ears.

E is an Emu, the largest of birds.

F is a Farmer, who keeps flocks and herds.
G is a Groundsman, in charge of the pitch.
H is an Heiress, whose father’s quite rich,.
I is an Island, New Zealand’s got two.

J is a Jaguar, that’s seen in the Zoo.

K is a King, the first in the land.

L is a Lion, whose mane’s long and grand.
M is a Miser, who hoards all his money.
N is a Nephew, who eats his aunt’s honey.
QO is an Orphan, whose parents are dead.

P is a Pilot, in the 'plane overhead.

Q is a Quack, or doctor unskilled.

R is a River, which the rain has now filled.
S is a Soldier, who’s gallant and loyal.

T is a Tanker, which brings us our oil.

U is an Urchin, a mischievous boy.

V is a Vandal, who likes to destroy.

W is a Wind, that blows open the door.

X is Expensive, and now we’re poor.

Y is a Question, meaning also “What for?
Z is a Zero, so expect nothing more.

The Lion, the Lion, he dwells in the waste;

He has a big head and a very small waist;

But his shoulders are stark and his jaws they are grim,
And a good little child will not play with him.

The Tiger, on the other hand, is kittenish and mild;
He makes a pretty play-fellow for any little child; -
And mothers of large families (who claim to
common sense)
Will find a Tiger will repay the trouble and expense.
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*dril *eit

*dril *nain

*@a:ti *deiz *hez sep*tembo,

*eipral, *d3u:n *&nd nau*vemba;
*februori hez *twenti *eit 3*loun;
*5:1 85 *rest haev *0a:ti *wan,
ik*septin *lizp jia, *Oets &0 *taim,
wen *februoriz *deiz o *twenti *nain.

*Bis iz 02 *pu:l 89 *boiz *meid.

*8is iz 82 *houl sou *waid on *dizp
0ot *formd 82 *pu:l 82 *boiz *meid.

*0is iz 8i: *2:0 sau *braun an *0ik
0ot keim *aut ov 82 *houl sou *waid on *dizp
dat *formd 82 *pu:l 85 *boiz *meid.

*8is iz 09 *speid sou *stron an *fazp

3ot *dag Giz *2:0 sou *braun oan *0ik

Oat keim *aut av 89 *houl sou *waid an *dizp
Oat *formd Os *pu:l o *boiz *meid.

*8izz o 89 *hendz sou *stedi an *fa:

dat *held 8 *speid sau *stron an * fazp

dat *dag Oir *2:0 sou *braun an *0ik

Oat keim *aut ov 82 *houl sou *waid an *dizp
dat *formd 82 *pu:l 8o *boiz *meid.

*8i:z 9 6o *tfildran sou *plirzd on *praud
hu: *ju:zd 8s *handz sou *stedi on *faz
Oat *held 82 *speid sau *stron an * fazp

Oat *dag iz *2:0 sou *braun an *0ik

0Oat keim *aut av 83 *houl ssu *waid an *dizp
0ot *formd 8o *pu:l 3o *boiz *meid.



Drill 8

Drill 9

Thirty days has September,

April, June, and November;

February has twenty-eight alone;

All the rest have thirty-one,

Excepting Leap-year, that’s the time,
When February’s days are twenty-nine,

This is the pool the boys made.

This is the hole so wide and deep
that formed the pool the boys made.

This is the earth so brown and thick
that came out of the hole so wide and deep
that formed the pool the boys made.

This is the spade so strong and sharp

that dug the earth so brown and thick

that came out of the hole so wide and deep
that formed the pool the boys made.

These are the hands so steady and sure
that held the spade so strong and sharp
that dug the earth so brown and thick

that came out of the hole so wide and deep
that formed the pool the boys made.

These are the children so pleased and proud
who used the hands so steady and sure

that held the spade so strong and sharp
that dug the earth so brown and thick

that came out of the hole so wide and deep
that formed the pool the boys made.



*dril *ten

*dril i*levn

03 *poulo *beor iz *Ana*wed

av 8o *kould 8at *kats mi: *Oru:.
fo: *wai? hi: hez 2 *kout ov *hea.
ai wif *ai *had wan *tur.

dei *mazvl *mo:r on *mo:
at *satf o litl *teil bi*haind
sau *la:d3 o *trapk bi*fo:.

*dril *twelv

*d30nz *gon.
*ei*timn.
*aut*said.
*wai *miz?
*weo *tur?
*hauz *tom?
*stend *ap.
*sit *daun.
*dount *fas.
*ha:d *lainz.
*gud *Iak.

*dril @az*tizn

*dzonz o *boi.
*farr a*klok.
*sandi *nait.
*hu: kon *kam?
*wots 03 *taim?
*wai not *gou?
*keen ju: *siz?
*mei ai *foun?
*woz it *nais ?
*trai a*gein.
*daunt fa*get.
*not ot *a1l.

“*pozr ould *d3on.

*peton [**]

*ai *dur.
*nekst *wizk.
*twelv *paundz.
*wai *not ?
*wit{ *wan?
*wots *rog?
*a:sk *&n.
*dount *muzv.
*kizp *stil.
*5u *dio.
*wel *dan.

*paton [* * *¥]
*znz 9 *ga:l.
*not dzast *nau.
*peaz 3 *tfizp.
*weaz mai *naif ?
*wots fo *ti:?
*arjuz *Ja:?

* [l wi *gau?
*iz it *fea?
*stei ot *haum.
*kam to *tiz.
*gou bai *trein.
*gud fo *ju.
*gud ai*di.

wen *pi:pl ko:l Oi: *elifant t5 *maind,

*d3oun *wan.
*on *tap.
*mainz *fain.
*wot *far?
*wenz *0mt ?
*hu:z *bil ?
*plizz *du:.
*send *frepk.
*ju:z *d3onz.
*wot *fan.
*nais *wazk.

*pizta *lost.
*evri *dei.
*wots iz *neim?
*wen waz *8mt?
*wit] iz *0coz?
*daz iz *nou?
*wud ju: *maind ?
*hev ju: *traid ?
* At 0o *do:.
*send it *nau.
*ist Gom *ap.
*hau dju: *du:.
*wot 2 *feim.



Drill 10 The Polar Bear is unaware
Of the cold that cuts me through.
For why? He has a coat of hair.
I wish I had one too!

Drill 11 When people call the Elephant to mind,
They marvel more and more
At such a little tail behind
So large a trunk before.

Drill 12
John’s gone. I do. Joan won.
Eighteen. Next week. On top.
Outside. Twelve pounds. Mine’s fine.
Why me? Why not? What for?
Where to? Which one? When’s that?
How’s Tom? What’s wrong? Who's Bill?
Stand up. Ask Anne. Please do.
Sit down. Don’t move. Send Frank.
Don’t fuss. Keep still. Use John’s.
Hard lines! Oh dear! What fun!
Good luck! Well done! Nice work!

Drill 13
John’s a boy. Anne’s a girl. Peter lost.
Four o’clock. Not just now. Every day.
Sunday night. Pears are cheap. What'’s his name?

Who can come? Where’s my knife? When was that?
What’s the time?  What’s for tea? Which is theirs?

Why not go? Are you sure? Does he know?
Can you see? Shall we go? Would you mind?
May I phone? Is it fair? Have you tried?
Was it nice? Stay at home, Shut the door.
Try again. Come to tea. Send it now.
Don’t forget. Go by train. Eat them up.

Not at all! Good for you! How d’you do!

Poor old John! Good idea! What a shame!



