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Welcome to the Teacher’s Edition

The Teacher’s Edition of Interactions/Mosaic provides support and flexibility to teachers using the Interactions/
Mosaic 14 —book academic skills series. The Teacher’s Edition provides step—by —step guidance for implementing
each activity in the Student Book. The Teacher’s Edition also provides expansion activities with photocopiable
masters of select expansion activities, identification of activities that support a Best Practice, valuable notes on
content, answer keys, audioscripts, end—of—chapter tests, and placement tests. Each chapter in the Teacher’s Edition
begins with an overview of the content, vocabulary, and teaching goals in that chapter. Each chapter in the Student
Book begins with an engaging photo and related discussion questions that strengthen the educational experience and

connect students to the topic.

M Procedural Notes
The procedural notes are useful for both experienced and new teachers. Experienced teachers can use the
bulleted, step—by—step procedural notes as a quick guide and refresher before class, while newer or substitute
teachers can use the notes as a more extensive guide to assist them in the classroom. The procedural notes guide
teachers through each strategy and activity; describe what materials teachers might need for an activity; and help
teachers provide context for the activities.

B Answer Keys
Answer keys are provided for all activities that have definite answers. For items that have multiple correct
answers, various possible answers are provided. The answer key follows the procedural note for the relevant
activity. Answer keys are also provided for the Chapter Tests and the Placement Tests.

B Expansion Activities
A number of expansion activities with procedural notes are included in each chapter. These activities offer
teachers creative ideas for reinforcing the chapter content while appealing to different learning styles. Activities
include games, conversation practice, presentations, and projects. These expansion activities often allow students
to practice integrated language skills, not just the skills that the student book focuses on. Some of the expansion
activities include photocopiable black line masters included in the back of the book.

Bl Content Notes
Where appropriate, content notes are included in the Teacher’s Edition. These are notes that might illuminate
or enhance a learning point in the activity and might help teachers answer student questions about the content.
These notes are provided at the logical point of use, but teachers can decide if and when to use the information
in class.

B Chapter Tests
Each chapter includes a chapter test that was designed to test the vocabulary, reading, writing, grammar, and/or
listening strategies taught in the chapter, depending on the language skill strand being used. Teachers can simply
copy and distribute the tests, then use the answer keys found in the Teacher’s Edition. The purpose of the
chapter tests is not only to assess students’ understanding of material covered in the chapter but also to give
students an idea of how they are doing and what they need to work on. Each chapter test has four parts with
items totaling 100 points. Item types include multiple choice, fill—in—the blank, and true/false. Audioscripts are

provided when used.



B Black Line Masters (Photocopiable Masters)
Each chapter includes a number of expansion activities with black line masters, or master worksheets, that
teachers can copy and distribute. These activities and black line masters are optional. Théy can help reinforce
and expand on chapter material in an engaging way. Activities include games; conversation practice; working
with manipulatives such as sentence strips; projects; and presentations. Procedural notes and answer keys (when
applicable) are provided in the Teacher’s Edition.

B Placement Tests
Each of the four language skill strands has a placement test designed to help assess in which level the student
belongs. Each test has been constructed to be given in under an hour. Be sure to go over the directions and
answer any questions before the test begins. Students are instructed not to ask questions once the test begins.
Following each placement test, you’ll find a scoring placement key that suggests the appropriate book to be
used based on the number of items answered correctly. Teachers should use judgment in placing students and

selecting texts.

Welcome to College English — The Interactions/Mosaic Edition Program
Interactions/Mosaic Edition is a fully —integrated, 14 —book academic skills series. Language proficiencies are
articulated from the beginning through advanced levels within each of the the four language skill strands. Chapter

themes articulate across the four skill strands to systematically recycle content, vocabulary, and grammar.
B Reading Strand

Reading skills and strategies are strategically presented and practiced through a variety of themes and reading
genres in the five Reading books. Pre—reading, reading, and post—reéading activities include strategies and activities
that aid comprehension, build vocabulary, and prepare students for academic success. Each chapter includes at least
two readings that center around the same theme, allowing students to deepen their understanding of a topic and
command of vocabulary related to that topic. Readings include magazine articles, textbook passages, essays, letters,
and website articles. They explore, and guide the student to explore, stimulating topics. Vocabulary is presented
before each reading and is built on throughout the chapter. High—frequency words and words from the Academic
Word List are focused on and pointed out with asterisks (*) in each chapter’s Self—Assessment Log.
M Listening/Speaking Strand

A variety of listening input, including lectures, academic discussions, and conversations help students explore
stimulating: topics in the five Listening/Speaking books. Activities associated with the listening input, such as pre—
listening tasks, systematically guide students through strategies and critical thinking skills that help prepare them for
academic achievement. In the Interactions books, the activities are coupled with instructional photos featuring a cast
of engaging, multi —ethnic students participating in North American college life. Across the strand, lectures and
dialogues are broken down into manageable parts giving students an opportunity to predict, identify main ideas, and
effectively manage lengthy input. Questions, guided discussion activities, and structured pair and group work
stimulate interest and interaction among students, often culminating in organizing their information and ideas in a
graphic organizer, writing, and/or making a presentation to the class. Pronunciation is highlighted in every chapter,
an aid to improving both listening comprehension and speaking fluency. Enhanced focus on vocabulary building is
developed throughout and a list of target words for each chapter is provided so students can interact meaningfully

with the material. Finally, Online Learning Center features MP3 files from the Student Book audio program for



students to download onto portable digital audio players.

Bl Writing Strand

Activities in each of the four Writing books are systematically structured to culminate in a Writing Product task.

-

Activities build on key elements of writing from sentence development to writing single paragraphs, articles,
narratives, and essays of multiple lengths and genres. Connections between writing and grammar tie the writing skill
in focus with the grammar structures needed to develop each writing skill. Academic themes, activities, writing
topics, vocabulary development, and critical thinking strategies prepare students for university life. Instructional
photos are used to strengthen engagement and the educational experience. Explicit pre —writing questions and
discussions activate prior knowledge, help organize ideas and information, and create a foundation for the writing
product. Each chapter includes a self—evaluation rubric which supports the learner as he or she builds confidence
and autonomy in academic writing. Finally, the Writing Articulation Chart helps teachers see the progression of
writing strategies both in terms of mechanics and writing genres.
B Focus on Testing for the TOEFL ® iBT

The all—-new TOEFL ® iBT Focus on Testing sections prepare students for success on the TOEFL ® iBT by
presenting and practicing specific strategies for each language skill area. The Focus on Testing sections are
introduced in Interactions 1 and are included in all subsequent levels of the Reading, Listening/Speaking, and
Writing strands. These strategies focus on what The Educational Testing Service (ETS) has identified as the target
skills in each language skill area. For example, "reading for basic comprehension" (identifying the main idea,
understanding pronoun reference) is a target reading skill and is presented and practiced in one or more Focus on
Testing sections. In addition, this and other target skills are presented and practiced in chapter components outside
the Focus on Testing sections and have special relevance to the TOEFL ® iBT. For example, note—taking is an
important test—taking strategy, particularly in the listening section of the TOEFL ® iBT, and is included in activities
within each of the Listening/Speaking books. All but two of the Interactions/Mosaic titles have a Focus on Testing
section. Although Interactions Access Reading and Interaction Access Listening/Speaking don’t include these sections
because of their level, they do present and develop skills that will prepare students for the TOEFL ® iBT.
M Best Practices

In each chapter of this Teacher’s Edition, you'll find Best Practices boxes that highlight a particular activity and
show how this activity is tied to a particular Best Practice. The Interactions/Mosaic Edition team of writers, editors,

and teacher consultants has identified the following six interconnected Best Practices.



Interactions/Mosaic Best Practices

Best Practices
Each chapter identifies at least six different activities that support six Best Practices, principles that contribute to
excellent language teaching and learning. Identifying Best Practices helps teachers to see, and make explicit for

students, how a particular activity will aid the learning process.

aking Use of Academic Content

Materials and tasks based on academic content and experiences give learning real purpose. Students explore real

world issues, discuss academic topics, and study content—based and thematic materials.

mrganizing Information
Students learn to organize thoughts and notes through a variety of graphic organizers that accommodate diverse
learning and thinking styles.

Bl caffolding Instruction
A scaffold is a physical structure that facilitates construction of a building. Similarly, scaffolding instruction is a tool
used to facilitate language learning in the form of predictable and flexible tasks. Some examples include oral or

written modeling by the teacher or students, placing information in a larger framework, and reinterpretation.

ctivating Prior Knowledge
Students can better understand new spoken or written material when they connect to the content. Activating prior
knowledge allows students to tap into what they already know, building on this knowledge, and stirring a curiosity

for more knowledge.

nnteracting with Others

Activities that promote human interaction in pair work, small group work, and whole class activities present

opportunities for real world contact and real world use of language.

ultivating Critical Thinking
Strategies for critical thinking are taught explicitly. Students learn tools that promote critical thinking skills crucial to
success in the academic world.
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- Neighborhoods,
~ Cities, and Towns

In this chapter students will listen to and practice using informal greetings, exchanging
personal information, discussing transportation, and specifying days and dates. In Part 1 they will
learn to recognize contractions and practice asking about one’s hometown. In Part 2 students
will listen to a conversation about asking for and giving personal information. in Part 3 they will
listen to exchanges about cities and transportation. In Part 4 students will talk about days and
dates. At the end of the chapter, they will ask and answer questions about calendars and conduct
a transportation survey. In addition, students will complete a self-assessment log to evaluate
their own learning and effort. These topics will encourage students to think about advantages
and disadvantages of different modes of transportation and prepare them to access information
regarding transportation schedules and fares.

Chapter Opener

QO Call attention to the photo. Have students answer the questions in 1
smail groups. |

Q Brainstorm different characteristics and features of cities. Write a list of
useful words on the board (e.g., streets, buildings, cars, buses, traffic;
noisy, busy, crowded). Discuss cities students know or have visited.

e s iy

— William Shakespeare

English playwright (1564-1616)




Listening

Listening for main ideas
Listening for specific information
Listening for details

Using context clues

Speaking

Asking for and giving personal information
Confirming information

Talking about days and dates

Talking about cities and transportation

Critical Thinking
Comparing and contrasting
Interpreting a photo

Using a Venn diagram to compare and contrast
Evaluating search engines and keywords

Chapter Overview

Vocabulary

Vocabulary Building

Neighborhood terms

Time and distance terms

Expressions about fares

Guessing words from context

Practicing new words in a variety of contexts

Pronunciation
Listening for and using stress
Using contractions

Language Skills
Understanding large numbers
Using prepositions with days and dates




& Conversation: Hometowns

Before You Listen

Best Practice

Activating Prior Knowledge

The photos and prelistening questions activate
students’ prior knowledge. This type of activity will
help students relate their own experience in cities
and towns to the new language in this chapter.
When students activate their prior knowledge before
learning new material, they are better able to map
new language onto existing concepts, which aids
understanding and retention.

El Discussing Cities and Towns

O Point out the two pictures and ask students to
notice what is different about them.,

Q As a class, brainstorm some of the features
of cities and towns. Ask questions like the
following:

= How many people live in a City?

= What are some of the biggest differences
between cities and towns?

®  What cities have you visited?
= What towns do you iike?
= Do you prefer cities or towns?

O Have students complete the chart with a
partner. Go over their responses together in
class. Encourage students to say which picture
most resembles their own hometown and why.

Vocabulary Preview O

O Read the words aloud or play the recording and
have students check off the words they know.

O Read the words aloud again and have students
repeat them.

Guessing the Meaning of New Words from
Context

0 Have students complete the vocabulary activity
individually.

4 Chapter 1 mum

Student Book pages 4-11

Q If there are any guestions about words other
than the target words in the sentences, provide
students with the answers or allow them to
look up the words.

O Have students make a guess about the meaning
of the target words. Call on a few students to
share their guesses with the class. Ask students
what clues they used to make their guesses.

@ when students have finished guessing, provide
them with the possible answers below or allow
them to use their dictionaries.

Q Discuss any words that students have difficulty
with. Write sentences using the words for
students to write in their notebooks, e.g.:

1. I went to that interesting movie again.

2. Long, long ago, horses were used much more
for transportation.

3. My family has lived in my hometown for
hundreds of years.

4. London is the capital of England.

5. The population of Italy is not growing.

6. After 9:00 p.m. the nightlife is really exciting
in this city.

7. My mother said | was a good student. | said
“Are you kidding?"

ANSWER KEY

1. exciting, not boring 2. a way of traveling

3. the place where you were born 4. the
most important city in a country, where the
government offices are 5. number of people
who live in a place 6. things to do at night for
entertainment 7. “of course,” "yes"

B Listening for Main Ideas O



O Review the names of the three students in
the photo on page 3.

Q Read the instructions and point out the three
answers after each question. Ask students
to read through the guestions and answers
silently. Play the recording.

Q After listening, have students circle their
answers. Go over the answers together.

ANSWER KEY
1.h2.¢c3.¢cdc

Student Book pages 4-11

R

ANSWER KEY

b 2.b 3¢

AUDIO SCRIPT

Ali Beth! Hey, Beth! How's it going?

Beth: Alil Hi! I'm fine. How're you?

Ali: Fine, thanks. Beth, this is Lee. Lee, this
is my friend, Beth.

Lee: Nice t0 meet you.

Beth:  Nice to meet you, too. Are you from
around here?

Lee: No, I'm from Seoul, Korea.

Beth: Really? That's interesting. Seoul’s the
capital of Korea, isn't it?

Lee: Yes, that's right. How about you?
What's your hometown?

Beth: I'm from San Anselmo, California.

Lee: San An-sel-mo? Is that a big city?

Beth: No, it's a small town in Northern

California. There are about 20,000
people there. What's the population of
Seoul?

Listening for Specific Information O

Q Ask students to read through the questions
and answers silently. Play the recording and
have them circle their answers. Have students
compare their answers in pairs. Then, go over
the answers together.

AUDIO SCRIPT

Ali: Beth! Hey, Beth! How's it going?

Beth: Ali! Hi! I'm fine. How're you?

Ali: Fine, thanks. Beth, this is Lee. Lee, this
is my friend, Beth.

Lee: Nice to meet you.

Beth: Nice to meet you, too. Are you from
around here?

Lee: No, I'm-from Seoul, Korea.

Beth: Really? That's interesting. Seoul’s the
capital of Korea, isn't it?

Lee: Yes, that's right. How about you?
What's your hometown?

Beth: I'm from San Anselmo, California.

Lee: San An-sel-mo? Is that a big city?

Beth: No, it's a small town in Northern
California. There are about 20,000
people there. What's the population of
Seoul?

Lee: It's a really big city. There are over ten
million people in Seoul.

Beth: Wow! That's a lot of people!

Lee; Yes, it is. But there's good public
transportation, so it isn’t bad.

Beth: How about the nightlife? Are there any
good clubs or discos?

Lee: Are you kidding? There are hundreds!
Seoul has fantastic nightlife!

Beth: ...Uh-oh. I have to run. The library
closes in ten minutes. See you guys
later.

Lee; Bye, Beth.

Ali: Take care, Beth.

Beth: You t00. Bye.

=wa Listening / Speaking Access

5




After You Listen

A vocabulary Review

Q Ask volunteers to read aloud the words in
the box.

Q Then, have students complete the activity
individually. Go over the answers together.

ANSWER KEY

1. capital 2. transportation 3. population
4. hometown 5. interesting 6. nightlife
7. kidding

Stress

STRESSING WORDS IN ENGLISH

m  Review the information with students. Ask them
to take turns saying the sentence aloud with
the approptiate stress pattern.

Listening for Stressed Words O

O One activity in each chapter asks students
to listen for stressed words. It is important
for students to begin to hear the difference
between stressed and unstressed syllables and
words. Point out the marked words and explain
that these words are stressed; they are said
louder than the other words in the sentences.
Demonstrate by reading one or two lines
aloud, emphasizing the stressed words. In this
chapter, students are asked only to listen and
read along. Point out the difference between
Lee’s statement, “Nice to meet you,” and Beth's
statement, “Nice to meet you.”

Q Play the recording and ask students to follow
along in their books.
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AUDIO SCRIPT

Ali; Beth! Hey, Beth! How's it going?

Beth: Ali! Hi! I'm fine. How're you?

Ali: Fine, thanks. Beth, this is Lee. Lee,
this is my friend, Beth.

Lee: Nice to meet you.

Beth: Nice to meet you. Are you from

around here?
Lee: No. I'm from Seoul, Korea.

Beth: Really? That's interesting. Seoul's
the capital of Korea, isn’t it?
Lee: Yes that's right. How about you?
What's your hometown?
Contractions

COMBINING WORDS WITH CONTRACTIONS

B Review the information with students. Ask them
to give other examples of contractions.

E} Ccomparing Long Forms and O
Contractions

O Native speakers of English aimost always use
contractions in spoken exchanges. Use of the
long forms, especially in informal conversation,
sounds stilted and unnatural. In each chapter
an activity on contractions or reductions helps
students practice natural, fluent speech.

Q In this chapter the focus is on contractions
with the verb to be. Write the contracted forms
I'm, you're, he's, she's, we're, and they're
on the board and discuss with students how
the same contractions are used in different
situations—who’s, where’s, what's, who're,
where’re, how're, and so on. Explain that such
contractions are the result of the shortening of
unstressed words as discussed earlier in the
chapter.

Q Play the recording and have students listen and
read the sentences.



