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Preface

Each generation leaves a creative legacy, the sum of its ideas
and achievements. This legacy represents the response to our
effort to ensure our individual and collective survival, our
need to establish ways of living in harmony with others, and
our desire to understand our place in the universe. Meeting
the challenges of survival, communadlity, and self-knowledge, we
have created and transmitted the tools of science and technol-
ogy, social and political institutions, religious and philosophic
systems, and various forms of personal expression—the totality
of which we call culture. Handed down from generation to
generation, this legacy constitutes the humanistic tradition, the
study of which is called humanities.

The Humanistic Tradition originated more than two
decades ago out of a desire to bring a global perspective to
my humanities courses. My fellow humanities teachers and
[ recognized that a Western-only perspective was no longer
adequate to understanding the cultural foundations of our
global world, yet none of the existing texts addressed our
needs. At the time, the challenge was daunting—covering
the history of Western poetry and prose, art, music, and
dance was already an ambitious undertaking for a survey
course; how could we broaden the scope to include Asia,
Africa, and the Americas without over-packing the course?
What evolved was a thematic approach to humanities, not
as a collection of disciplines, but as a discipline in itself.
This thematic approach considers the interrelatedness of
various forms of expression as they work to create, define,
and reflect the unique culture of a given time and place. It
offers a conceptual framework for students to begin a study
of the humanistic tradition that will serve them through-
out their lives. I am gratified that others have found this
approach to be highly workable for their courses, so much
so that The Humanistic Tradition has become a widely
adopted book for the humanities course.

The Sixth Edition of
The Humanistic Tradition

While the sixth edition of The Humanistic Tradition con-
tains a number of new topics, images, and selections, it
remains true to my original goal of offering a manageable
and memorable introduction to global cultures. At the same
time, I have worked to develop new features that are specifi-
cally designed to help students master the material and
critically engage with the text's primary source readings, art
reproductions, and music recordings. The integration of
literary, visual, and aural primary sources is a hallmark of
the text, and every effort has been made to provide the most
engaging translations, the clearest color images, and the live-
liest recorded performances, as well as the most representa-
tive selections for every period. The book and companion
supplements are designed to offer all of the resources a
student and teacher will need for the course.

New Features that Promote Critical Thinking

New to the sixth edition are special features that emphasize

connections between time periods, styles, and cultures,
and specific issues of universal significance. These have
been added to encourage critical thinking and classroom
discussion.

* Exploring Issues focuses on controversial ideas and
current debates, such as the battle over the ownership
of antiquities, the role of the non-canonical Christian
gospels, the use of optical devices in Renaissance art,
the dating of African wood sculptures, and creation-
ism versus evolution.

Making Connections brings attention to contrasts
and continuities between past and present ideas, val-
ues, and styles. Examples include feudalism East and
West, Classical antiquities as models for Renaissance

artists, and African culture as inspiration for African-
American artists.

New Features that Facilitate Learning
and Understanding

The sixth edition provides chapter introductions and sum-
maries that enhance the student’s grasp of the materials,
and a number of features designed to make the materials
more accessible to students:

* Looking Ahead offers a brief, preliminary overview that
introduces students to the main theme of the chapter.
Looking Back closes each chapter with summary
study points that encourage students to review key
ideas.

Iconographic “keys” to the meaning of images have
been inset alongside selected artworks.

Extended captions to illustrations throughout the
text provide additional information about artworks
and artists.

Chronology boxes in individual chapters place the
arts and ideas in historical background.

* Before We Begin precedes the Introduction with a

useful guide to understanding and studying humanities.

Organizational Improvements and Updated Content

The sixth edition responds to teachers’ requests that the
coverage of Mesopotamia precede Egypt and other ancient
African cultures in the opening chapters. The global
coverage has been refined with revised coverage of the
early Americas, new content on archeological discoveries
in ancient Peru, a segment on the role of the West in the
Islamic Middle East, and a discussion of China’s global
ascendance. Chapters 36 through 38 have been updated
and reorganized: Ethnicity and ethnic identity have been
moved to chapter 38 (Globalism: The Contemporary
World), which brings emphasis to recent developments
in digital technology, environmentalism, and global
terrorism. Other revisions throughout the text also
respond to teacher feedback; for example, a description of
the bel canto style in music has been added; Jan van Eyck’s
paintings appear in both chapters 17 and 19 (in different
contexts); and T. S. Eliot’s works are discussed in both
chapters 32 and 35.



Among the notable writers added to the sixth edition
are William Blake, Jorge Luis Borges, Seamus Heaney,
and John Ashbury. New additions to the art program
include works by Benozzo Gozzoli, Buckminster Fuller,
Kara Walker, Jeff Wall, Damien Hirst, El Anatsui, and
Norman Foster.

Music Listening Compact Discs

Two audio compact discs have been designed exclusively for
use with The Humanistic Tradition. CD One corresponds
to the music listening selections discussed in Books 1-3
(Volume I), and CD Two contains the music in Books 4-6
(Volume II). Music logos (left) that appear in the margins
of the text refer to the Music Listening Selections found
on the audio compact discs. The compact discs can be

packaged with any or all of the six books or two-volume ver-
sions of the text.

Online Learning Center

A complete set of web-based resources for The Humanistic
Tradition can be found at

www.mhhe.com/fierotht6e

Materials for students include an audio pronunciation
guide, a timeline, research and writing tools, links to select
readings, and suggested readings and websites. The instruc-
tor side of the Online Learning Center includes discussion
and lecture suggestions, music listening guides, key themes
and topics, and study questions for student discussion and
review and written assignments.
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BEFORE WE BEGIN

Studying humanities engages us in a dialogue with primary
sources: works original to the age in which they were produced.
Whether literary, visual, or aural, a primary source is a text; the
time, place, and circumstances in which it was created consti-
tute the context; and its various underlying meanings provide
the subtext. Studying humanities from the perspective of text,
context, and subtext helps us understand our cultural legacy and

our place in the larger world.

Text

The text of a primary source refers to its medium (that is,
what it is made of), its form (its outward shape), and its
content (the subject it describes).

Literature: Literary form varies according to the man-
ner in which words are arranged. So, poetry, which shares
rhythmic organization with music and dance, is distin-
guished from prose, which normally lacks regular rhythmic
patterns. Poetry, by its freedom from conventional gram-
mar, provides unique opportunities for the expression of
intense emotions. Prose usually functions to convey infor-
mation, to narrate, and to describe.

Philosophy (the search for truth through reasoned analy-
sis), and history (the record of the past) make use of prose
to analyze and communicate ideas and information.

In literature, as in most forms of expression, content
and form are usually interrelated. The subject matter or
form of a literary work determines its genre. For instance,
a long narrative poem recounting the adventures of a hero
constitutes an epic, while a formal, dignified speech in
praise of a person or thing constitutes a eulogy.

The Visual Arts: The visual arts employ a wide variety
of media, ranging from the traditional colored pigments
used in painting, to wood, clay, marble, and (more recently)
plastic and neon used in sculpture, to a wide variety of
digital media, including photography and film. The form
or outward shape of a work of art depends on the manner
in which the artist manipulates the elements of color, line,
texture, and space. Unlike words, these formal elements
lack denotative meaning.

The visual arts are dominantly spatial, that is, they oper-
ate and are apprehended in space. Artists manipulate form
to describe or interpret the visible world (as in the genres
of portraiture and landscape), or to create worlds of fantasy
and imagination. They may also fabricate texts that are
nonrepresentational, that is, without identifiable subject
matter.

Music and Dance: The medium of music is sound. Like
literature, music is durational: it unfolds over the period of
time in which it occurs. The major elements of music are
melody, rthythm, harmony, and tone color—formal elements
that also characterize the oral life of literature. However,

while literary and visual texts are usually descriptive, music
is almost always nonrepresentational: it rarely has meaning
beyond sound itself. For that reason, music is the most dif-
ficult of the arts to describe in words.

Dance, the artform that makes the human body itself
the medium of expression, resembles music in that it is
temporal and performance-oriented. Like music, dance
exploits rhythm as a formal tool, and like painting and
sculpture, it unfolds in space as well as in time.

Studying the text, we discover the ways in which the
artist manipulates medium and form to achieve a character-
istic manner of execution or expression that we call style.
Comparing the styles of various texts from a single era, we
discover that they usually share certain defining features
and characteristics. Similarities between, for instance,
ancient Greek temples and Greek tragedies, or between
Chinese lyric poems and landscape paintings, reveal the
unifying moral and aesthetic values of their respective
cultures.

Context

The context describes the historical and cultural environ-
ment of a text. Understanding the relationship between
text and context is one of the principal concerns of any
inquiry into the humanistic tradition. To determine the
context, we ask: In what time and place did our primary
source originate! How did it function within the society in
which it was created? Was it primarily decorative, didactic,
magical, or propagandistic! Did it serve the religious or
political needs of the community! Sometimes our answers
to these questions are mere guesses. For instance, the paint-
ings on the walls of Paleolithic caves were probably not
“artworks” in the modern sense of the term, but, rather,
magical signs associated with religious rituals performed in
the interest of communal survival.

Determining the function of the text often serves to
clarify the nature of its form, and viceversa. For instance,
in that the Hebrew Bible, the Song of Roland, and many
other early literary works were spoken or sung, rather than
read, such literature tends to feature repetition and rhyme,
devices that facilitate memorization and oral delivery.

Subtext

The subtext of a primary source refers to its secondary or
implied meanings. The subtext discloses conceptual mes-
sages embedded in or implied by the text. The epic poems
of the ancient Greeks, for instance, which glorify prowess
and physical courage, suggest an exclusively male percep-
tion of virtue. The state portraits of the seventeenth-century
French king Louis XIV bear the subtext of unassailable and
absolute power. In our own time, Andy Warhol’s serial
adaptations of Coca-Cola bottles offer wry commentary on
the commercial mentality of American society. Examining
the implicit message of the text helps us determine the val-
ues of the age in which it was produced, and offers insights
into our own.



xiv

Summary of the Renaissance and the Reformation

The following paragraphs provide an overview of the
Renaissance and Reformation, the two movements that ushered
in the modern era in the West. This summary of fifteenth- and
sixteenth-century culture offers some background to the materi-
als contained in the following chapters, which deal with the

modern era in a global context.

Classical Humanism

The effort to recover, edit, and study ancient Greek
and Latin manuscripts, a movement known as Classical
humanism, first occurred in fourteenth-century Italy,
where it marked the beginnings of the Renaissance.
This revival of Greco-Roman culture was to spread
throughout Western Europe over the following 300 years.
Petrarch, the father of humanism, provided the model for
Renaissance scholarship and education. He promoted the
study of the classic Greek and Latin writers, especially
Cicero, encouraged textual criticism, and wrote introspec-
tive and passionate sonnets that were revered and imi-
tated for centuries to come.

The city of Florence was the unrivaled center
of Classical humanism in the first 150 years of the
Renaissance. A thriving commercial and financial center
dominated by a well-to-do middle class, Florence found
political and cultural leadership in such wealthy and
sophisticated families as the Medici. Classical humanism
helped to cultivate a sense of civic pride, a new respect for
oral and written eloquence, and a set of personal values
that sustained the ambitions of the rising merchant class.

Fifteenth-century humanists carried on Petrarch’s
quest to recover the Classical past. Ficino translated the
entire body of Plato’s writings, while Pico’s investiga-
tions in Hebrew and Arabic led him to believe that the
world’s great minds shared a single, universal truth. Pico’s
Oration on the Dignity of Man proclaimed the centrality of
humankind and defended the unlimited freedom of the
individual within the universal scheme.

Renaissance humanists cultivated the idea of the
good life. Following Alberti’s maxim, “A man can do
anything he wants,” they applied the moral precepts of
the Classical past to such contemporary pursuits as diplo-
macy, politics, and the arts. While Petrarch and his peers
were concerned primarily with the recovery of Classical
manuscripts and the production of critical editions,
Alberti, Castiglione, and Machiavelli infused scholar-
ship with action. Allying their scrutiny of the past with
an empirical study of the present, they fostered a heroic
ideal of the individual that surpassed all Classical models.
For Alberti, wealth and authority proceeded from the

exercise of wvirtit; for Castiglione, the superior breed of
human being was ['uomo universale, the well-rounded
person; for Machiavelli, only a ruthless master of power
politics could ensure the survival of the state. Alberti,
Castiglione, and Machiavelli were representative of the
larger group of Renaissance humanists who envisioned
self-knowledge and individualism as crucial to success in
the secular world. Their views shaped the modern charac-
ter of the humanistic tradition in the European West.

Renaissance Artists

The artists of the Renaissance brought a scientific curi-
osity to the study of the natural world and untiringly
investigated its operations. Such Early Renaissance art-
ists as Donatello, Pollaiuolo, Masaccio, and Brunelleschi
studied the mechanics of the human body, the effects of
light on material substances, and the physical appearance
of objects in three-dimensional space. At the same time,
Renaissance artists were masters of invention: they per-
fected the technique of oil painting, formulated the laws
of perspective, and applied the principles of Classical art
to the representation of Christian and contemporary sub-
jects. Patronized by a wealthy middle class, they revived
such this-worldly genres as portraiture and gave new
attention to the nude body as an object of natural beauty.

The art of the High Renaissance marks the culmina-
tion of a hundred-year effort to wed the techniques of
naturalistic representation to Classical ideals of proportion
and order. Leonardo da Vinci, the quintessential artist—
scientist, tried to reconcile empirical experience with
abstract principles of design. The compositions of
Raphael, with their monumental scale and unity of design,
became standards by which Western paintings would be
judged for centuries. The multitalented Michelangelo
brought a heroic idealism to the treatment of traditional
Christian and Classical themes. In Venice, Titian’s pain-
terly handling of the reclining female nude represented a
new and more sensuous naturalism. The centrally planned
buildings of Bramante and Palladio realized the architec-
tural ideals of harmony, balance, and clarity pursued in
the Early Renaissance by Brunelleschi and Alberti.

The Renaissance produced an equally splendid flower-
ing in music, especially among Franco-Flemish composers.
Secular compositions began to outnumber religious ones.
The techniques of imitation and word painting infused
both religious and secular music with homogeneity and
increased expressiveness. Printed sheet music helped to
popularize the madrigal and other secular, vernacular
song forms. Instrumental music and dance now emerged
as independent genres. Like their Classical predecessors,
Renaissance artists placed human concerns and feelings
at the center of their creative efforts. A spirit of



optimism, combined with intellectual curiosity and
increasing worldliness, fueled the early modern era in the

West.
Shattering the Old Order: Protest and Reform

The sixteenth century was a time of rapid change
marked by growing secularism, advancing technology, and
European overseas expansion. It was also an age of pro-
found religious and social upheaval. Northern humanists
led by Erasmus of Rotterdam studied early Christian liter-
ature and urged a return to the teachings of Jesus and the
early church fathers. Demands for Church reform went
hand in hand with the revival of early Christian writings
to culminate in the Protestant Reformation.

Aided by Gutenberg’s printing press, Martin Luther
challenged the authority of the Church of Rome. He held
that Scripture was the sole basis for religious interpreta-
tion and emphasized the idea of salvation through
faith in God’s grace rather than through good works.
As Lutheranism and other Protestant sects proliferated
throughout Europe, the unity of medieval Christendom
was shattered.

The music and the art of the Northern Renaissance
reflect the mood of religious reform. In music, the
Lutheran chorale became the vehicle of Protestant piety.
In art, the increasing demand for illustrated devotional
literature and private devotional art stimulated the pro-
duction of woodcuts and metal engravings. The works of
Diirer and Griinewald exhibit the Northern Renaissance
passion for realistic detail and graphic expression, while
the fantastic imagery of Hieronymus Bosch suggests a
pessimistic and typically Northern concern with sin and
death. Bosch’s preoccupation with the palpable forces
of evil found its counterpart in the witch hunts of the

sixteenth century. In painting, too, such secular subjects
as portraiture, landscapes, and scenes of everyday life mir-
rored the tastes of a growing middle-class audience for an
unidealized record of the visual world.

Northern Renaissance writers took a generally skepti-
cal and pessimistic view of human nature. Erasmus, More,
and Rabelais lampooned individual and societal failings
and described the ruling influence of folly in all aspects
of human conduct. In France, Montaigne devised the
essay as an intimate form of rational reflection. In Spain,
Cervantes’ novel, Don Quixote, wittily attacked outmoded
feudal values and ideals. The most powerful form of
literary expression to evolve in the late sixteenth century,
however, was secular drama. In the hands of William
Shakespeare, the play became the ideal vehicle for recon-
ciling personality and circumstance. Shakespeare’s trag-
edies (as opposed, for instance, to Montaigne’s essays)
reveal the human condition through overt action, rather
than through private reflection.

By the end of the sixteenth century, national loyalties,
religious fanaticism, and commercial rivalries for control of
trade with Africa, Asia, and the Americas had splintered the
European community. These conditions rendered ever more
complex the society of the West. And yet, on the thresh-
old of modernity, the challenges to the human condition-
economic survival, communality, self-knowledge, and the
inevitability of death-were no less pressing than they had
been 2000 years earlier. If the technology of the sixteenth
century offered greater control over nature than ever before,
it also provided more devastating weapons of war and mass
destruction. In the centuries to come, the humanistic tradi-
tion would be shaped and reshaped by changing historical
circumstances that would put the West in a position of
increasing world dominance.
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