Eﬂmi@b;@#?,
= Ml Az %?5]

AR

T ﬁewy and Practice g[ Modern
Foreygn Language ﬁﬂfézh/

B

+¢ﬂ&ﬁ%wmd



e et~
PR

MREBFARASE

Tl EOCRET

}

MIMEHEZIEIL 5K

/

The Theory and Practice
of Modern Foreign Language Teaching

Rpy B

LPRIRRF AR AL




BMBEMRS B (CIP) # 17

BACOMER L 5 LB/ REF F
B 42 R B2 AR AL, 2006 4 2 A
ISBN 7-5609-3618-0

CAME B PR IR-T B
33

= R
o =
(o))

RAMEBFHERELR w5 X

R KR ' HERHE B
RIEEA 2R LU ED L 3K IE A

AR B AT PR KRR
REMFEL  ER%K.430074  HLEE.(027)87557437

* H PR REBRRXENF L

En Rl - #8840 4 D 95 PR 2\ &)

FFA . 787X 960 1/16 EN3K . 15. 75 F#.272 000
MK 2006 £ 2 B4E 1 AR EP¥K:2006 4E 2 A% 1 REDRI EM:24.00 &

ISBN 7-5609-3618-0/G - 628

(A 35 A EPE T 15188 7 (6] o AR AE R 47 30 8 48




mAERER

EHE-FRZENMARMINEHEEL S LERMNEE, FEITIEYSIMEHF
FRIIATEEN —LEE, REIMEHEARTANBRFTARBARANRRITS, &
ERCSIRMEE. 28N 1 E. B 1 ERENMNBTRRIMEHETE R
MESBSHEL. B 2~3 ERBTIMEHEBENERT U R EEIMEREE
Tk, BAELTHRTRBREBERTHRE. B S BN T UAATEIMMEBRER I E
EBEMFNARRAMA. 5 6~9 EAHXMBAMT. #. . SHUBKGERRE
HEMTBEET T HANER. BI0OERINATEIZERE. BN ETERR
THFRAENEEFIERENERLEURSENRRES .

AHAFRGEE. itk Higth. TERESHS. CERTINERIN. KiE
Ll ARE MEWAE. NAGFEELMBEELVORARE, BIKIFEN
FHBEHFSHRURN BB T LEEAEMAEZNESHAROEESHE R . 56
KRR /MEB TR AR FRBAREENSENME, fAMEIENTER
MAEBANEREX.



BEFREFXFZAPHR 1S BEWNS

“BREMEFE . RAFEINEL. SR, RENBFELE—
REBRHBHEH, MR EHFIRFA KRR BB, EEHH . £
IER. EREHFTP . HREEFNLRAEIRE. ERACK,®
X R EE XA, RORFE RN EH , RFEEERD REFREHK
FRlIE FB 0 E, JIESE,

ERTAKRME SRR N EERAE T “BLEET K R K%, 3R
THENERER RATHFNEMSE SR ESHE. BRATERS
EXBBFHENMRERRAOSBBA. NRESP . RINTUEREER
B MBEHEME AN TFTERNARES MAEWHB L TE
B —KMBRBF NS . FETM I — KRR AUTAT WL
EFEBHREMREHEFTR L, “BERHETFISBRNT, AL
HECERZENENES ESK, ARGE  BXRORERRE]
AT HHERRCHAANES . A2 FREHFTHESFAHE
HER! HRE!

HEAT.GEZM, HLgaRe—-mE. Fm= sl .- EX
MER, - ITRENER BREANEREREAS . ZEU“BNEL"R
. (BRTOHBTRZL R EARRBEAH a8 £, RAKE
ACHAC. FRETHAPEFTH O, ARE-—FHHBHOH.
REERBHREEHER. LR, RATRA R 5 AR 0] B R B “H
RYE”, AREA.ES AHY TR ERRR, BELHEER. S E
BREEBROMLERGE. ERIML, RINEEEDT,“BBEAB”,
AFE“AfFE.A¥. B AW RARYAFE,. ABAL.EUAHE
EAENERRER A A TREGHAF RS . FRAESHPLR, &
WEIE XM, BRI &F A RIFA, RILILL LT X
RAGERBRABRACT. I—VIWXBRET RNEAKBSFEEY
MRELTIAL . HAIRRREFAA . MR . EHREEFERRSHE
ik, MAMREF O ARENS X, Emmk. A4, BREITIAL,



.2 . FEMREFFAE"HUHR IS BENS

WRBFAA . ERIN—ELRBAORER., EREAE, LR, R
R, KERE; EMAE, RARA; ZEE, BURR LR

“THERE LEAEBATAEERR . HEFHRAASN. #H¥H
PRBFERIVBRETEATWEEIRZMGZ—. “TTEHMENTLTKZK.
RAEESK . ¥BHNEXERREE B RS Z REHR, AA MR
REERBRE IR, Bl R—-—FABRE XFERHREHFA
B A REEC ESHER. BE 190 FE, 2AFEHBERHE—FE
(MR TEMR - 58 - FSOHMERN . BRRAKBETAHARE”,
HefRl . - I "RENZBEEH ERXER. BB ITRE.EHREN.
EXA%ETME—-VI Y, FFRRNNAEER . MR-
REMNFEMXBS TEAERE - FFEH T, METRE—FFLX 4
EHTEHBENITHRSFIXIFENANES L IR - IHRENTE
MNBHTEEX - FEHHEH MENEE LN BEINTENEY
AB.FRFEB¥XIKR. FEHEEF BEEE. SHERBREIH
RERERINKBIREMERABVER. X, BROVAUOMKE.

R IRE—SLCERETREAN EHFEHPE”, XAEH;E
AR, ", BEELERPEST  NEEXIPER ., %35
LREFEES . THEE;BENE SN XBRE TSI R4 R% %
AR ENEBE ., YR, ZENERARR. G40 TR SBEERN AR,
BERMREWNAR, XHRERNRIE LR, ML FET D
BB, B X — S BRP , TP A5, S 2% e
IX—IEP, R, EIAR EETUH . FEEEIRERE
—EEFET. EENME. “BIRAEBFA B RREEEARZ M, 4
FAZH BEHRZH.EBEZH.

FEL BN — 25 B — K. FEN— RS R TR A S
B HRHEPHEMEXN B AN BEEE. AP, 88T H
FRRA AT B ENMIR, YR EE, MBERER, YRERE,
ROAHMREEM. FHAR—-EF B . BEAAR—CBREHE,. T
AFAAERAMR, MARERINRBIHRETS , BEVEEMNT
ARFREEXANET T, TR U RENER, 58 S L, [
BHRA S BEMEEWET L, BCE TR AT NE”,
BPEERE N B RE, BEHBER T, (A5 - ZEIVWT BT LiE



EE“BIREBEAE"HEISBREWS © 3 -

ZEEMTRZSERINOFAREEZEE SR . BHERENAR.BEEH,
XREMEERFE” . FE—R BEREFEHOEM L. (EF - XH)
HEBZ A “BEATE. BIAREREL . EFAE. BZHEE. S
AUAFE N X’ ML FRRFR — URZ 8 —", MR “E”,
MEEME. EHR.KH.EELT . ZEEKEHENL, —EBHL
BREBAMPME LA TR EM, — EZEEH LR BMIRN, B
M, BRI, REMBE BAEHE Bl REWE. NRSHE
CGHESERR R BT R AR , IR LB, L K7, DAk B BT SR 3K o 1 B
RO, PAESB R HEE NIRRT ZER, BB KE
k7. XEEL,BUAT B BUNIR, R BRAR, QI3 AR, AR K &R BT 8 3L,
A HRFT A RO B R E .

REVREHFRBENE—FTF 1990 Fat LR, BIAE, K2
BT AFIE 15 AFK. NIREBEFHUR, RETESRSH+
TRUOMREHET AEEURARERERAVER, FAMB R AR ¥
APREGHOKBR, TETH! “BENHFR . LEERBESX,
HIRAHFAHNHERERT AL, EHLE. BRCHETAS
COFBMBERITTHRAM. A 22 MAHHKBTERE.EHEEM
X AR FRHENEFTHRIIAGLEEFENTFR LS. H 20 F
—HFRED, AR TE . SR UG A3 i — 20 S o B K BUM 4 4 K AF L FRE
FAPFTAEEFSFR BB T 7k, RITEERBX g, %
LRZ THGZ V" ERRESERALE  RRA RN TR EH S
AH7RIK &

AR EFEVE 0 ER.“ANERE, EERE7RALKIA
R EREF PR ARFEN, XXRX, BXEH. “B"LT .8
BARET MR T"ET. IERRAEEXNFAKREPHEL A
W2 L BRBA IS AT R A L5 X, BB =AM K"E
ERBHXBESHEAL. IBRNREZEARERLHIN. XE
FIr? RARBIMA? IRGRIBENER AZ RERFR LRES
Ao (B2, AT ABUR B B TN J T 7R W o 0 LA 03 5 B 4B, 79
KA. RMNBLHFESHEERHFRESERFRRHH, REHIE. X4
Rk SRUTI B  “ MBS &2 SRE A VX RERINMWZ T . MR,
EXE N ZRRBRS HRER B WS HEE ARE



4 . BE'MREBEABHE 1S MERY

PRERERARERNAXRARMIEAR 5HRE (PRI KRE
A R X R LERE  FRBENTREBERAB"H—
NROLESXFHE BHEMIL.RRALAES RO BHREHERAH".

RNEERE ERNEELT, AA—L,.EEAMRKXBERE
M5 T.BhemBR/DRES, mEEHT S E LA, BLH S
EFREFREX “KEBERAE" T HWMBE LB, IERMNERATE S,
ABFRBUTF A REEIAL BHE - KRHBRRUFAS . EBRF
S2RAT B 9 A5 O B9 B K AE 5 T A 2 B9 TR

EHZRF.

PEMAFERRL
EYHBREFEFRERSL 242
##F
200347 AFwE



A

METFH LR, #HARMAMTARLUE, RKESHEFSEERS. 5%, X
EBEFTEAORZM A EHE, X5 KRB HERMRISME B R M T HAK SRS
7 FIRBAKEMIMEHFRL THOERMBA.

RELFREEOABRFALEMELRERBE EHT T REENRS, BN
BEAME, IMEHFEKFEAERFUBEFHLERBUZINZFLABHTE. X
HeWEEFRRE: —7@, BMKSMEREERKFEERBK, H—HE, M
L — o BUME R Z 5 B MIRIE R TER AN ERMREE. WENIMEHIT,
ARG IS EBFHILH RO T BB F TR TR RR, FHFH T MEREAX
SMEFSIIRAMAENINR, AP TRERINN BCHELREROBEMEL,
N2 & EN B KAWL S, RELAXMNBFEICERER. RIGE
RAK B, EHFLBRFEMEEY. AERBBERESBCHBFENIMEHE
Hik.

RHMFPBRIGFSEE, SFER-EHRNTHEHEERR, IRHTRLS
BOMEBFERR T AN ERRE, (IMERHFNELS TR - FELMS
FRELMRAMNLERERNGR. FHHBRRASE. 2HBNB T RRIMNEHEF
A BEFBEMEL. Bif EWTOEREEFERMIK. EERIMNEHFHILHHE
FEEBORFI IR RIMEBENRREES . FERROMEARTIEER, &
EHTHMMESZ, L "HRTE. “WHEN" AEIRER L AMTRE.
ARVHBMEL. AFERE. B STRHFE, N KIMEMENEIMNEBERR
MERMHRHFEARPFTRM TEREMLEES, WREIMEBENLESKRBAF
BRWHELEMEFREIFEX.

BRR
P HBKPIBEFRIEEL
2005 % 11 A



] &

BEUR, SMEHELEEN-EEIRANE - HEERIERETE, T
BRI TEBREIEE. WL, Bk, TPRBSFESMEEE. KM, & 20 &£
*, MEHLBESTF, OEBEF¥. HEY¥ BATIBSERNRKLE, 5
EHFELESTRURAETRANZENL, LHEIEA 21 #HELLK, KESHAES
EABE. 2. XEHEFFABMOXR D BHE, INEEIMEHFR S T8
. AT EEEFHFIEECLRBNETRHANR, BUARRESKERKH
IMEEFEIE S, EEMANEE. A, KUK, KEIMEHFEELMIR
EPFLBHERY, @SAFHENRRANBNMERNREEUTEHEKR. B
BARFEFRYSIMEHETRIIANER M — LRE, RMSMEHFH R AEN
BRHMTERRME RS, EEHIESLBRMALGS.

EFASHNNE. B 1 ERHRNATIRMIMNEBENS RN B RSMEE.
£ 2~3 BHRMLER TIMEBCEERNARA S, FHFMIL+F Rk E bR LR AT K — &
FEIMEBFHRRMREAF AT TRAIFAHOIFHANE. B4 EL TR TR
PRIZE S HFE, AOOSRRES AN I LB REFT T IHFHKER, AR
NART KRN X-BENERIE, HESENFEWNLREESTHFENE
FiB A T HEKESNEHER R TRGREMHFFHE. 5 5 EMERHFEEHF
FEXPRRENQEWEL K, 58 7T YATEMMEHFE RN BERFETRFNARARASE
B s, FXTLRESMRATHO LM ERBETEHRITTNR. 8 6~9 EF WA
a3, BN ER R BT T AR, I e kE
SMERXEFTHER RN BFHREARETTNR. B 10 BEXINATH¥IEHE.
ETFIEBTROFERMERERAWRNAA, RS BIMNERENHBHY, &
EAMUEMIERT “#IEAE” X-METEMNHEERMELER, TAEL
TRT “¥IFEE" I-WEERELRYAREERTOARRE N, RE B
RTE¥JEATHEVHEXNBMACULRBITEE. B 11 EXELRTHER
ENEHBEIHERENEREEURS TR REE.

ABRALUTHEANBERS. WHERE. £0. FHARRIMEBERE R
MERHEMEL, B ERTHFIEZFEERRIBENIMER BTN LBAY,
EARBEEFERMEBHFERMBETELZROBEFEAR. QELSTRAS
A ERAHFELRIEANRN, TEELSAENB¥IBREEE. CO)RA
WA AREENX. FEMSTERETEFMRET T 2E A0SR GBI



. i The Theory and Practice of Modern Foreign Language Teaching

d, SMEBRARN R T K — RECEES R, TR %58 X & RS AT i
MEREMR, £oECHES W RN HEINES R E QO 1N & HE
WHFE. X—WMAMEIEEERRNERE L. @GOG BHMAXS %%
6. ABEBEEHEMAITCERMESERHEENBOEIEH S BE, it
B, FHitieBME RS B, WAL BRI E A2 0E L min
A3 W7 L A £ ST i) B

BZ, ZHAFRKHKE. Wik, Bibt. THREBSKE. TEATHEHR
. HiEEWARERMLHRE. RAESEELHRTEELHTE, BIK
HEMEIERESHRU R ERE TSNS SHRYEES 2R
B ABRHEROTMERTR AR SR EAREENSEMNME, MAMNEIE
MNEXRFRARKNIESE L.

ARREEELZERE. BIR. 2J. BEOER L EE W BEZRE,
REEBEHAMBETRAEANER. ESHELIRE, hESXTABERN
RHARRRE, BhTEEAR, RKE——FH, BERFALTHRITESEY
Wk, VETE I 15 BT 1R R 00 R

BREMENRAMNE, AEERABNEEIBRTBILS AN IRAEY, £t
BRELDHNEE. EEERNEPREREIE LR RN BETE 2 S
HEBEF, B RHEAHBRN L BATTFRARETERVERER. HRER
BHEPR BRI EEERASL FOARRBA X, EESERARRAS
MRE. 8=, EREHEPRE R ST RERAIEE 25, B0 RBMTE,
AHABULIE. BETERBE BN FRERBEPRERLHELOERE L
+, B R TE AR 33 00 AR RS 4B S AR o T K BB T .

BMTEEKTFER, SPERBNAZ 24, BE KiEE. RITMERHIT
RIE.

g S
2005 % 11 A



Contents

Chapter 1 Basic Concepts and Theories i, %))
1.1 Key Terms in Foreign Language Teaching and Learning .--ccoecorevvenncsncinnees m
1.2 The CONCEpt Of MEthOdS:---+cveseccsssersmsssmsmsssmsmimssssisissssssisisssssssassssssessssssssssins 4
1.3 Fundamental Principles of Language Teaching and Learning «-««c-socceeesceeceee. ©)
1.4 Modern Linguistic Schools and Theories: An Overview: ...cocveremncececnnne (149)
1.5 SUMMAIY c+rereererssserssnesssecnssesimmssmsmsesssssesssstsussissssssasstasssssssnssssinsssssssssssssasessnsas (18)
Chapter 2 Historical Perspectives of Language Teaching
Approaches and Methods. ... (20)
2.1 Pre-20th-Century Trends: oeceeeesrsrmmrinisiiiiiiienniinieitiiiiiiiierieiiciennicceaccosense (20)
2.2 The 20th-Century Schools of Language Teaching Methodology ---+-«+«--eese--. 23)
2.3 The Decline Of MEthOds «««treererrerrersrerrertararerseresseseasestssasmasessesassessssassssesasens (25)
2.4  The NOtion Of ECIECHCISIN +++eevererrereeereererteresessssesseseseestssensenessesessssesessssasesseses 27N
2.5 SUIMMAIY crrrrersetsernsiresimesatiss et rsses st as s es s e &1}
Chapter 3 Major Methods and Approaches in Foreign Language
Teaching ............................................................................................ (34)
3.1 Major Methods and Approaches and Their Characteristics «++«+«eseeseesrerianene (34
3.2 Analysis of a Particular Method through Observation:«------e-tsoeeeseensnincnne ¢n
3.3 SUIMMATY creerrrmereiairnniseisiissessstsssessss s sssestasessstsstssnssstsesssasasasessesssssssssss (53)
Chapter 4 Communicative Language Teaching ......coeoveveeiininnnnn. (55)
4.1 Historical and Theoretical Background to Communicative Language
TeAChing (CLT) -roverevseserssessseenseisesis ittt st sss st sssnass (55)
4.2 Development of the Notion of “Communicative Competence” «----seesuereeess (58)
4.3 Interpretations of CLT and Its Implications for Teaching:-.-«.-seeeeeresesiereeneneas 62)
4.4 CLT iN CRIN@:erorerereererrreremeearerosestsnastssossrsnsessssessessssesessesessasssseasesessesesosssens (71)
4.5 SUMMAIY +ersresssesseesecssssssesssssssiss st ettt ss s sb s s b n e s s ssbans an
Chapter ) Teaching Of GraNMIINAT - cevemrerrirmmnmenttiieniienmeeeeesienreaenerensananeean 79
5.1  Arguments about Grammar Teaching - - wssseesssssrssersssisssssssssnssesssssnssssans (79)
5.2 Current Approaches to Teaching Grammar -+ --sseseesesssssssssssanssessssmanesserans (86)
53  Summary---s eeeetereeeterebeteaereretehe ittt bt et eaeter s b esere st et eaent et e s e enean et eeeaeneneas (95)

Chapter 6 Teaching of Reading - v oervereseiunnininiiisi s (98)



° 2 The Theory and Practice of Modern Foreign Language Teaching

6.1 Major Views on Reading ............................................................................... (98)
6.2 Recent Research into Teaching of Reading - - - wrsecesersserssereecmimmerinerense (109)
6.3 Implications for lmproving Students’ R§ading ............................................ (] ]3)
6.4 SUIMIMALY ++-eesresserssessstsssessseesise s (115)
Chapter 7 Teaching of Writing - ww-ooeeeerieneiiaen, (119)
7.1 MaJOr VIEWS O WHHING «-esereesereesseesssnnisienisonniscississssiscsississscsa s (119)
7.2 Recent Research into Teaching of WHtIng - wrseesseeeseesseriseesensnenseseinenines (122)
7.3 lmplications for Improving Students’ Writing --oseeveeeeririnnnnneinin, (134)
TB  SUMIMALY +eveerreseersersessessi et s (137)
Chapter 8 Teaching of LiStemimg .- eecevemerimmmcimmieniiicneiiscniiicnnns (139)
8.1 Major VIEwS On LiSEning: - wresevssererimseisicsiniaeissiisessesasissssecnsessines (139)
8.2 Recent Research into Teaching Of LiStening: - ----seeserserssesemsecuseesennseenns (143)
8.3 Implications for Improving Students’ Listening ..-cocvceeeescscvionnnniciicncne. (150)
8.4 SUMMATY sererrerererserereentntnr e (153)
Chapter 9 Teaching of Speaking. ..o, (155)
9.1 Major VIEWS 0N SPEaKing: - --serssereserssriseriiriseterisemesissisisissesseesssssssssssns (155)
9.2 Recent Research into Teaching of SPeaKing -« - tsessersersserssessississssessinns (158)
9.3 Implications for Improving Students’ Speaking - --ssssessesserssrssnssessrunnns (163)
0.4 SUIMIMATY -++essersesseesstrssessesssesssesssesssss bbb sns s bans (170)
Chapter 10 Learner Autonomy: New Directions in Foreign

Language Education ..o (173)

10.1  Historical Background to the Development of the Concept of Learner
AULONOIMIY - ++r+evsersersserssensssssesssersessstasse bbb s e s s b (174)
10.2  Defining Learner AULONOMY - ersessersssssecssessssssessesssssssssssssssssssssssnses (179)
10.3  Rationale for Learner AUtONOMY - s wwseeeseessesssresesseresinssssmssnssssssssassssssens (185)
10.4 Teachers’ Role in Autonomous Learning Environment-«----eccoeeeeeennennnnne (202)
10.5  TeaCher AULONOMIY «+wssrssessersesssessessssssiesiassssssisssss s e saesas s ssssss s sncessens (207)
10.6  SUMMALY rsrerserssessersseesimsssssessssiss st bbbttt (208)
Chapter 11 Paradigm Shift in Foreign Language Education....-........... 11
11.1  Paradigm Shift in EQUCAtION «wwserseeseesrsemsrmsemsensesaesassssssecerearessessscsssans 211)
11.2  Paradigm Shift in Second/Foreign Language Education -« -ceeeveeiinninnene (212)
113 SUMMALY -eereeseesserssesensserssessseiessss sttt ss st s sssss s aaecs (218)

Selected Blbhography ............................................................................................ 221



Chapter 1

Basic Concepts and Theories

Although foreign language teaching (FLT) is not a new discipline, when asked about
some basic concepts and theories related to FLT such as “ What is foreign language
teaching”, “What is forcign language learning”, and “What is a method”. Many FL
teachers and students even today are still not clear about them. So we consider it
extremely important to clarify these basic concepts in the very first chapter of this book.
Besides, it has been widely accepted that linguistics and language teaching are closely
related. To be more specific, modern language teaching theory has been strongly affected
by developments in linguistics. Therefore, modern linguistic schools and theories are also

covered in this chapter.

1.1  Xey Terms in Foreign Language Teaching and Learning

1.1.1 Teaching

According to Hammerly (1982:119), a broad definition of teaching is “helping
someone to learn”. In this broad sense, not only teachers but also parents, ministers,
journalists, even policeman teach. In a narrow sense, teaching is the interaction between a
teacher and his students whereby planned learning takes place by the latter.

As we all know, teaching, the attempt to induce learning, does not always succeed. In
order to teach successfully, one has to be able to answer with considerable precision a lot
of questions such as “What is to be learned”, “When is it to be learned”, “What are the
characteristics of the learner”, “Was it learned”, and “If not, what can be done about it”.
There are other important factors one has to take into consideration: the instruction setting
(classroom, etc.), the time available for instruction, the opportunity for the students to
communicate, the availability of technological aids, etc.

1.1.2 Foreign Language Teaching

Language teaching can be defined as the activities which are intended to bring about
language learning (Stern 1983: 21). Foreign Language teaching is a systematic effort by a
teacher to induce the learning of a foreign language by one or more students who are
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native speakers of a different language or languages. It differs in nature and objectives
from other school subjects. The main difference is that in foreign language learning, one
learns a new code that is quite different from or conflicts with a known code, not
something new via a known code. Besides, unlike natural language acquisition, which
simply is what it is, foreign language teaching can be what we make it to be, on the basis
of principles we choose because they fit our subject matter and our purposes.

A teacher’s understanding of the nature of language will determine to a large extent
how he teaches a language. At the same time, a teacher’s understanding of how the
learner learns a language will determine his philosophy of education, his teaching styles,
his approach, methods, and classroom techniques. For example, if he, like B.F. Skinner,
regards language learning as a process of habit formation, he will teach accordingly. If he
views foreign language learning basically as a deductive rather than an inductive process,
he will probably present the grammar rules to his students directly rather than let them
“discover” those rules indirectly.

1.1.3 Learning

Learning may be defined as a relatively permanent change in knowledge or behavior
resulting from experience. This is a general definition of learning which applies both to
formal learning resulting from instruction and natural acquisition in which knowledge or
behavior patterns are “picked up” unconsciously. The concept of learning, as it is
understood today, has been greatly influenced by the psychological study of the learning
process. The psychological concept of learning includes not only the learning of skills
(swimming for example), but also the modification of attitudes, the acquisition of interests,
etc. It also refers to learning to learn and learning to think.

1.1.4 Foreign Language Learning

Foreign language learning refers to the development of foreign language competence
resulting from instruction. It involves not only developing knowledge about a language
but primarily developing knowledge of a language, that is, the ability to function in it,
fluently and accurately. This involves a long-term learning task, not just something that
can be done in a few days or weeks. It is a difficult endeavor. Naturally a long-term,
complex learning task requires a high degree of commitment on the part of the student.
Usually foreign language learning involves a number of factors: who learns, why he
learns, how he learns, what he learns, from whom he learns, and by what means he learns,
etc.
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1.1.5 Foreign Language Competence

Foreign language competence is that knowledge of a foreign language that enables a
speaker to understand and use the language accurately, fluently, and appropriately to meet
all communication needs in the corresponding cultural settings. It is made up of three
types of competence—linguistic, communicative, and cultural. The language (linguistic
competence) is used to communicate (communicative competence) within the framework
of a culture (cultural competence).

1.1.6 Curriculum

A modern English dictionary defines “curriculum” in the following way: “All of the
courses, collectively, offered in a school, college, etc. or in a particular subject.”
(Webster’s New World Dictionary 1988) As is seen from the definition, the term is
commonly used in two related senses. It refers to (a) a program of study at an educational
institution or system and (b) content in a particular subject or course of studies. In the
latter sense, “curriculum” is synonymous with the British term “syllabus”. In fact, the use
of the two terms in Europe and North America has caused a great deal of confusion in
second language teaching.

Curriculum is the totality of an organized learning experience; it provides the
conceptual structure and a set time frame to acquire a recognizable degree, and describes
its overall content, e.g. the curriculum of a three-year-degree program in “Foreign
Linguistics and Applied Linguistics” at a certain higher education institution. Course is
the totality of an organized learning experience in a precisely defined area, e.g. the course
on “Language Teaching Methodology” within the curriculum “Foreign Linguistics and
Applied Linguistics”.

1.1.7 Syllabus

Syllabus is the prescription of details on a specific course, such as what will be
learnt (and when), the texts to be read, the areas in which expertise is expected to be
demonstrated. .

Here is a definition by J. P. B. Allen, which is adequate to our purposes: “Curriculum
is a very general concept which involves considerations of the whole complex of
philosophical, social and administrative factors which contribute to the planning of an
educational program; syllabus, on the other hand, refers to that subpart of curriculum

which is concerned with a specification of what units will be taught.”
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1.1.8 Language Teaching Methodology

Methodology in language teaching has been characterized in a variety of ways. A
more or less classical formulation suggests that methodology is that which links theory
and practice. Within methodology a distinction is often made between methods and
approaches, in which methods are held to be fixed teaching systems with prescribed
techniques and practices, whereas approaches represent language teaching philosophies
that can be interpreted and applied in a variety of different ways in the classroom. This
distinction is probably most usefully seen as defining a continuum of entities ranging
from highly prescribed methods to loosely described approaches.

Theory statements would include theories of what language is and how language is
learned or, more specifically, theories of second language acquisition (SLA). Such
theories are linked to various design features of language instruction. These design
features might include stated objectives, syllabus specifications, types of activities, roles
of teachers, learners, materials, and so forth. Design features in turn are linked to actual
teaching and learning practices as observed in the environments where language teaching
and learning take place. This whole complex of elements defines language teaching
methodology.

Theories of Instructional Observed
Language and Design Teaching
Learning Features >l Practices

LANGUAGE TEACHING METHODOLOGY

(From Theodore S. Rodgers, Professor Emeritus, University of Hawaii)

1.2 The Concept of Wethods

Language teaching came into its own as a profession in the 19th century. Central to
this phenomenon was the emergence of the concept of “methods” of language teaching,
The method concept in language teaching—the notion of a systematic set of teaching
practices based on a particular theory of language and language learning—is a powerful
one. And the quest for better methods was a preoccupation of teachers and applied
linguists throughout the 20th century.

Most of us in the language teaching profession hear and use the term method so



