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Introduction
for Teacher’s Books
of College English Creative Reading

T his series of books focuses on the creative reading, learning and using of English. As
explained in the introduction to the Student’s Book, this means that the series aims to

develop:

Cultural awareness and intercultural knowledge and skills,
Responding and reacting to interesting texts,

Enhancing learning through challenging activities,

Active use of language to develop further skills,

Thinking about and reflecting on topics, beyond the text,
Interactive practice through discussion activities,

Variety of topics, text types, and activities,

Extending vocabulary,

Which should
Expand students’ creativity.

Aims and contents of the Teacher’s Books

The College English Creative Reading series aims to encourage students to read English cre-
atively. This encouragement comes from several sources. Firstly, the authors and editors
believe that by and large the texts are of interest to many or most students. The texts have
been written very recently by authors who are also English teachers familiar with teaching
English to Chinese learners. The choice of text topics (the choice of what to write about
and how to write what kinds of texts) is informed by the editors’ 2002 survey of nearly
15,000 university students in China, in which we asked them what topics they would like to
read about and how interesting some topics might be. Secondly, the activities in the books
involve students by using their implicit knowledge of discourse, by drawing on their knowl-
edge and curiosity about the world, and by involving them in a participatory approach.



4 Introduction

Thirdly, other research by the editors and authors shows that while many university
students of English have a quite solid knowledge of grammar and are systematically developing
their knowledge of English vocabulary, there is much less confidence about their ability to
express themselves in English or to make active use of what they read. The series gives
students numerous opportunities to apply their knowledge to the actual use of English in ac-
ademic, social, emotional and cognitive ways. The series encourages this application
through varied tasks and activities — many of these are designed to be used in pairs and
groups. The editors use the term participation-based approaches to refer to the principles
and techniques for encouraging classroom interaction in contexts where there may be large
numbers of students in a classroom, as is often the case in China and other countries in
Asia. This series therefore stresses active reading and communication of ideas and this is
linked to helping students to expand their creativity in English. These ideas are elaborated
in the later sections below.

The Teacher’s Books for this series are designed to guide teachers. They should sup-
port teachers to help their students to achieve their potential abilities for reading and using
English, actively and creatively. These Teacher’s Books support the use of the Student’s
Books by suggesting answers to exercises and activities, but they also expand on the content
and ideas of the Student’s Books: often the Teacher’s Books give extra information and
ideas related to the main text of a unit and they show alternative ways of handling the
student material in class. Teachers do not necessarily have to take up all these extra
choices, of course, but by showing alternative ideas of what might be possible the
Teacher’s Books should be useful to help teachers to develop their own ideas for creative
teaching to match the needs of their particular students.

The Student’s Books include a number of key features. They develop the students’
abilities to:

® read a wide variety of texts in different ways
® take an active approach to reading, so that students read on the lines, between the

lines, and beyond the lines, or read in the text and read and respond to the ideas
beyond the words of the text

expand their vocabulary through carefully identified words which are practised

® engage in a discourse view of texts — showing students the patterns of ideas and the
ways in which texts are organised

® use the language they read in the texts in many ways through interesting activities;
sometimes these are challenging but they are worthwhile to help students to read
better and to use their English better

® ecngage with other cultures through texts and the activities; this can help students to

have a better awareness of their own culture
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® become aware of intercultural communication and developing intercultural skills

@ use English creatively to expand their creativity

The Teacher’s Books complement these features and support the use of the Student’s
Books. They do this by: »

® giving suggested answers to all the exercises in the Student’s Books
® showing how different classroom activities may be organised

® expanding on the ideas and content of the texts in the Student’s Books

Further objectives of the Teacher’s Books are to:

® develop teachers’ skills and knowledge of English teaching. The books do this by
briefly explaining the purposes of activities, by giving guidance on these activities
and examples showing how the activities might work. The Teacher’s Books also of-
fer specific guidance about discourse, participation and creativity

® raise the awareness of teachers’ knowledge of discourse analysis. The books do this
through explanations and through showing examples and suggested answers to dis-
course activities

® promote a participation-based English teaching and learning approach in the teach-
ing suggestions and classroom activities, particularly in the use of pair and group-
work and also in the use of discussion and debate. This approach helps teachers to
apply the principles of communicative methods to the learning and teaching English
reading in Chinese contexts

® encourage a creative view of English teaching in which teachers readily consider a
variety of ways of handling the texts and activities and explore different angles to
expand students creatively in English

@® provide more cultural background information so that teachers are in a stronger po-
sition to help students to understand the texts and appreciate different cultures and

different ways of communication

The Teacher’s Books include the following contents.
In the introduction , there is:

@® a brief summary of an aspect of discourse analysis and how it helps with reading
comprehension and students’ active use of English (other aspects are introduced
and developed in later Teacher’s Books in the series)

® a section discussing the principles and techniques of the participation-based teach-
ing and learning approach so that teachers understand why this approach is
promoted and how it can be used in teaching large classes



6 Introduction

@ a section explaining the importance of creativity and giving some ideas how teach-
ers can pay attention to expanding students’ creativity in English

In the units of each Teacher’s Book, anticipating what teachers may need in their
teaching of the units, there is a sequence of the following information:

Note on the topic

s

i

This section gives ideas about why the topic is interesting or
important.

Before you read

This section gives suggested answers, although often answers
will depend on students’ own experience and opinions. The
examples given here may help students’ discussion.

Further information
on the text

Here there is extra information for the teacher so that the
teacher is in a stronger position to answer students’ questions
about the text. Often this section has extended background
information or a brief story so that the teacher can introduce
this material in discussion or can use it for listening compre-
hension activities. This further information section therefore
gives teachers extra possibilities to exploit the main text crea-
tively.

Words to note

This section has the answers to the students’ matching activi-
ty. The teacher can use this for quick reference or to check
students’ answers. These answers are focused on how the
words are used in the main text (often the words have other
meanings in other contexts).

Words to note in context

This section gives the Words to note in brief contexts of one
or two sentences, the way a native speaker might use the
words. This section allows teachers to have ready-made ex-
amples at their fingertips in order to help students understand
the vocabulary through additional examples of use.

Understanding the text

This section has suggested answers. Often the exercises have
a discourse focus. These activities will often be less familiar
to students and it is very important for students to see exam-
ples of how discourse activities work.

(to be continued)
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Developing your skills

Here are suggested answers, often with further ideas for de-
veloping students’ skills. The charts in the Table of Contents
of the Student’s Book show how these skills are developed in
each book and how they can be grouped together.

Extending your vocabulary

This section has suggested answers. Often the answers in-
volve using a range of vocabulary beyond the Words to note
so that students learn these words in a wider context and re-
late them to other patterns of words in use.

Expanding your creativity

This section has suggested answers and extra teaching sugges-
tions. The examples of answers are particularly important in
this section: to give students a better idea of how such activi-
ties work; to present a possible goal for their own creativity
in English by showing how others have responded to the task;
to help the teacher to give feedback by referring to these ex-
amples when commenting on students’ work. In some cases
teachers might try the creative activities for themselves and
refer to these examples for confirmation. Sharing and discuss-
ing these examples with students is also in itself further prac-
tice in the creative use of English.

Each Teacher’s Book also has the features of -

@® a vocabulary list including new words of all units translated into Chinese
@ the text of each unit is translated into Chinese

Some features of using Creative Reading

Answers to exercises

As indicated above, in the Creative Reading series the exercises and activities include sever-
al possibilities regarding the answers. In some cases, there is basically a single answer; in
others, several answers might be expected; in others, a wider range of answers is possible
and often this is because such answers depend on students’ experience, which varies, or
they depend on personal opinions, and these vary too.

Single answers

The Teacher’s Books contain model answers to the closed exercises or other exercises where
there are single answers. This is for the teachers’ reference and may be helpful in correcting

students’ work.
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Several answers

The Teacher’s Books make it clear where several answers can be anticipated. In this case,
suggested answers are given so that teachers have ready-made examples to hand. Where
necessary, there are explanations about the sorts of responses that might be expected. It is,
of course, in the nature of such activities that the Teacher’s Books cannot provide all the
answers and, in fact, such activity is working in the way it is designed to do when different
students come up with several answers. After all, among other goals the series promotes
students’ discussion that is bound to mean that different students will be saying different
things! In such cases, the teacher will often need to judge the students’ responses according
to appropriateness rather than correctness. The examples suggested in the Teacher’s Books

will help the teacher (and the students) to judge such appropriateness.

A wider range of answers

In those cases where there is no particular answer, and an even wider range of answers
might be anticipated, the Teacher’s Books make it clear that this is the case. This is partic-
ularly likely in the Before you read and Expanding your creativity sections.

In the Before you read section of each unit, the main idea is often to get students to
discuss an aspect of the topic according to their own ideas and experience; this means that
a single “correct” answer is unlikely and instead the focus of the teacher will be on helping
students to relate to the topic and express preliminary ideas about it before they read more
in the text.

Even with the Expanding your creativity section, where usually a wide variety of re-
sponses is expected, we provide examples which teachers may wish to use for demonstra-
tion or to extend their own understanding of how the creativity section might work. The
examples from the Teacher’s Books might be used before students get going with the activi-
ty: in this case the idea is to use the examples to clarify the task and to present a goal of the
kind of thing which students might aim for. The examples might be used during the
student activity in order to promote discussion and encourage the students to continue to
create their own responses. The examples can also be used after students have completed
their tasks as part of giving feedback and comments. In this case, teachers may need to
balance the use of the examples in the Teacher’s Books with students’ own examples. To
get this balance the teacher will need to use judgement and sensitivity. On the one hand,
the Teacher’s Books examples provide material for further discussion — they are often de-
signed to be thought-provoking or fun in their own right and of course this is all extra ma-
terial for the active development of students’ English. On the other hand, the goal is to get
the students to be more creative in their own use of English and the teacher will need to
elicit examples of interesting, adventurous or creative uses of English from the class to

share with everybody — this will enhance students’ achievement and confidence and gener-
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ally students will be interested in each other’s ideas. Again, apart from obvious features of
the correct expression of English (which is always important), the main criterion to judge
answers and students’ responses is likely to be appropriateness. However, in the case of the
Expanding your creativity section other standards of evaluation may apply too (see the sec-

tion on Creativity below).

Teacher development

In general, the Teacher’s Books give full rationales and methodological explanations for
the various types of exercises, especially when a different kind of exercise first appears in a
book. In this way the Teacher’s Books have a major function of being useful for teacher
development: for newer teachers they show how exercises are intended to be used and ex-
plain what the purposes are; for more experienced teachers, the Teacher’s Books indicate
new or alternative ways of working. If there is not sufficient class time available to use all
of the units in class, the editors and authors believe that it will still be worthwhile for
teachers to explore the Teacher’s Books because they contain a wealth of ideas about how
to develop students’ English. Sometimes an activity can be used in its own right even when
a class has not studied a unit. The notes for the teachers show different ways in extending,
expanding and adapting the exercises. By consulting the Teacher’s Books regularly, teach-
ers will be enabled to extend their repertoire of teaching techniques and their professional
knowledge. For example, an important feature of the Developing your skills sections is
that there is often a focus on understanding the whole text through discourse or genre-based
approaches: in such cases, the Teacher’s Books progressively build up teachers’ own
knowledge and skills about aspects of discourse, text structures and genre as they feature in
exercises (see the section on Discourse below) .

Alternatives

Since the series emphasises creativity, and since a variety of answers and students’ re-
sponses is often appropriate, it is important that the exercises in successive units should not
become routine. The only format which appears consistently the same throughout all the
books in the series is the Words 1o note section — all the other exercises and activities are
varied from one unit to another and from one book to another. However, even with this
variety, the editors and authors believe that it is important for teachers to have strategies
available to vary and extend the exercises. For this reason the Teachers’ Books present al-
ternative ways of using the texts and they make suggestions for additional teaching tech-
niques and strategies. Often the Teachers’ Books will show more than one way to carry out
a classroom activity or they will point out how a text or exercise can be followed up in ways
which are not mentioned in the students’ textbook. This point is particularly important be-
cause the authors are fully aware that the series will be used in a variety of contexts and
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that students will have a range of different needs for increasing development of their Eng-
lish language skills and creative applications. By offering sound concepts for teacher devel-
opment and through giving a range of alternatives for many of the exercises and activities,
the series should be particularly adaptable to this variety of contexts.

Additional information

The Student’s Books already have some additional information about some of the topics.
This is presented at the end of some units in the form of Further information or Intercul-
tural notes. In the Teacher’s Books we give ideas about how some of these extra texts can
be used in the classroom. These texts can stand in their own right — they are written so
that they do not depend on prior reading of the unit. Beyond this, in the Teacher’s Books
in the section called Further information on the text , there is additional information about
the topic of each unit. This section may indicate further ways of developing key concepts
(related to the content of the text) in the English classroom. Access to this extra informa-
tion puts the teacher in a stronger position to answer students’ questions about the text. Of-
ten this section has extended background information or a brief story so that the teacher
can introduce this material in discussion. Teachers could also use such extra information
for listening comprehension activities, by reading it aloud (or asking an able student to do
s0) or pre-recording the extra information on a tape. This further information section
therefore gives teachers extra possibilities to exploit the main text creatively.

Selection

In many cases, teachers will wish to select only some units for full treatment in class be-
cause of time constraints or they will wish to prioritise certain units because of the content
and its interest for particular groups. To assist teachers with this selection, the Table of
Contents in the Student’s Books has mini summaries of the main texts, indications of the
main skills which are developed, and summary charts of the skills and aspects of creativity
which are developed in each book. These summaries and charts are also designed to support
students in their revision of material in the Creative Reading books.

Taking into account all these possibilities for selection, and the ideas for teacher de-
velopment, and alternative ways of using the material and additional material in the
Teacher’s Books, we see the Teacher’s and Student’s Books together as being major re-
sources for the development of students’ creative reading and application of English. These
resources fully support teachers’ own development of their understanding and the full ap-
plication of their professional skills in the English classroom and beyond.

Discourse applications in English teaching

Discourse applications in English teaching extend the focus of teachers and students beyond
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vocabulary and grammar (which always remain important. of course) to larger patterns of
language use in spoken or written language. There are many different views of discourse
ranging from those which include practical techniques to those which are quite abstract but
most will stress that the term “discourse” focuses on actual instances of language communi-
cation in which attention is paid to patterns of words and ideas in conversations or texts
and how these are organised beyond the sentence. Discourse views of language include pay-
ing attention to human action with language, to how sentences link together, to how argu-
ments are developed. to relations between ideas, and to social or cultural perspectives re-
alised in language usc (and many other aspects). A discourse perspective is important for
learners of languages because it keeps a focus on the broad meanings and uses of the target
language. beyond words and sentences, and this perspective can easily be related to oral or
written skill development for study or professional purposes.

To illustrate one aspect of what is meant here, a simple example might be to look at

the first paragraph of the Intercultural notes section of Creative Reading Book 1, Unit 1.

In most cultures there are many reasons for giving gifts: to show appreciation and
thanks, to develop a good relationship, or perhaps to do business. Giving gifts is
often part of a kind of social exchange; there is an expectation that the receiver will
do something in return. The receiver will usually also expect to give a gift, perhaps
on another occasion. In most English-speaking countries the most common occa-

sions for giving gifts are on birthdays, at Christmas time and for weddings.

Among other features here, the teacher might find ways to draw attention to the basic
structuring of the ideas here, which are important to follow if the reader is to understand
the text. One way to do this is using a diagram or chart (a “key visual”) to show how the
themes or ideas are organised. At one level the structure is.

some reasons for giving gifts ]

o

common occasions for giving gifts

This simple diagram might be verbally summarised as,

“This paragraph first talks about some reasons for giving gifts and then it mentions
common occasions for giving gifts.”
Or perhaps,

“There are two main themes in this paragraph : one is some reasons for giving gifts, the
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other is common occasions for giving gifts.”
Or even,

“Before talking about common occasions for giving gifts the paragraph outlines some

reasons for giving gifts.”

The feature worth noticing here is that the diagram summarises an aspect of the text
and that it can be used as a stimulus to rephrase those ideas or recycle the language in other
oral formats, and that this can be done in a variety of ways. But of course the diagram
could be a bit more elaborate, as below. As a reading exercise we could present students
with the skeleton of the diagram, or a partially filled in diagram, and give them the task of
reading to complete it. Such a task — and there are many similar tasks in the series — not
only gets students to read carefully to locate information but also gives them a visual repre-
sentation of the text. Again, the diagram can itself be used as a stimulus for rephrasing or
summarising the ideas of the text (without looking at the original written text).

This time, the verbal version might be, “Regarding gift-giving in most cultures, there
are different reasons for giving gifts. These include showing appreciation or thanks, developing a
good relationship , or doing business. These are all part of a social exchange in which there is
an expectation that the receiver will do something and will give a gift. In English-speaking
countries there are a number of common occasions for giving gifts, including on birthdays,
at Christmas and at weddings.”

There are obviously other ways of re-verbalising this visual. While the verbal version
above is not exactly the same as the original, it has more or less the same ideas and it re-
presents the key visual. The translation or conversion from the text to the djagram (or ta-
ble or chart) makes students read for details but it mainly helps them to understand the
main ideas — and by re-using the visual it helps them to re-express themselves on the topic
with their own creative version. Students working in this way are, we have found, highly
likely to remember the outline of the text; they will also be in a strong position to write a
parallel text or construct their own writing by using such a visual as a planning device. The
diagram also encourages the students to predict what themes will be developed in the next
paragraphs; in fact, the next three paragraphs are about gift-giving on birthdays and at
Christmas and weddings, respectively. Other diagrams could, of course, be made for these
later paragraphs. At some point, when students are fully familiar with discourse ideas and
this use of key visuals, we would ask the students themselves to construct this kind of chart
or diagram as a reading-and-note-taking activity and get them to use these notes ( key visu-
als) productively with other students to give summaries, mini-presentations, or their own
reactions to the text. There are clear links here with developing study skills in English.
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Context: Gift-giving in Most Cultures

reasons for giving gifts

T~

develop good do business
relationship

thanks \ l/

part of a social exchange:
expectation —

receiver will do something +
receiver will give a gift

show
appreciation/

Context: English-speaking Countries

common occasions for giving gifts:

birthdays Christmas weddings

The Creative Reading series develops systematically students’ discourse skills. To con-

_

tinue with the example of using key visuals, this discourse uses of diagrams, flow charts,
and tables (as with Gift-giving above) can be seen in the Student’s Book One in Units 1, 3,
4, 5, 6,9, 10, 11, 13, 14, 15, 17, 19 and 20 (although they are not necessarily introduced
to students in this way) with further examples in the Teacher’s Book One in Units 4, 5, 9,
13, 15, 17, and 20.

Other aspects of developing discourse skills will be elaborated upon in further
Teacher’s Books in the Creative Reading series. The range of discourse skills developed in
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Book One includes:

using logical connectors: Units 7. 12, 18
identifying themes and arguments. Units 13, 16
examining viewpoints: Unit 5

identifying subjectivity and objectivity: Unit 10
identifying claims and evidence: Unit 19

identifying social messages: Unit 15

identifying and assessing paraphrases: Unit 14

A participation-based approach to English teaching:. principles and techniques

Communicative teaching methods have been widely introduced and developed in China
over the last couple of decades for teaching English and improving students’ ability to use
English. However, many teachers feel that teaching English by using a communicative ap-
proach is difficult to carry out in Chinese tertiary contexts. This is mainly because of the
common situation in which there are large classes, perhaps between 60 to 120 or more
students in one class, to teach English to university students, who are under pressure to
pass required exams within a limited period of time. One possible outcome is that a large
number of students can pass the required exams, but are not able to use English as effec-
tively as they might be expected to do after graduation.

The participation-based approach of English teaching comes from research into Chi-
nese university learners of English (cited and reported in references given later) which
considers how communicative teaching and learning can be effectively used for large
classes. Therefore this approach may be considered a Chinese-oriented development which
applies communicative techniques into large classes by taking some key features of Chinese
cultures of learning into account. Our concept of a participation-based approach is more
than this, however, because it also takes account of a discourse orientation to language
learning and of creativity, culture, and community, and of a more holistic approach that is
learning-oriented (not just learner-centred). These ideas are briefly elaborated below.

To many language teachers, perhaps especially those in the West, “participation” by
students means that students are talking within the framework of a lesson: they are giving
answers, joining in discussions, sharing comments and asking questions. In this view,
students who do not seem to be active talkers may well be thought of as “not participating”
or at least as “not participating fully”. Participation seems to be equated with verbal activi-
ty and social interaction. This view fits in, of course, with ideas associated with communi-
cative approaches. As something of a contrast (but by no means an absolute difference),

many language learners, perhaps especially those in East Asia, seem to think of language



