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Preface

the return flight from the 1975 AAHPERD con-

vention in Atlantic City, the concept of “teaching
by skill themes” was first conceptualized. We never
dreamed that twenty-five years later skill themes
would become a curricular model for many elemen-
tary schools throughout the world. Our goal was sim-
ply to do our part to make physical education better
for children. Inspired by the work of a Canadian
movement educator, Sheila Stanley, we believed that
movement education provided a curricular and
instructional format that would be effective for all
children, not only the athletically gifted or the physi-
cally fit. But, it was too British, and we wanted to
Americanize the best that movement education had to
offer the world. Hence, teaching by skill themes was
born.

When the first edition of Children Moving was pub-
lished the research documenting the benefits of physi-
cal activity and the importance of physical education
in school curricula was nonexistent. Today, this has
changed drastically. As we complete the fifth edition
we have an increasing number of national research
and consensus reports that solidly document the
important contributions physical activity can make to
one’s health. There are also straightforward recom-
mendations about what should be included in quality
physical education programs for children and how
that content can be effectively taught. More than ever
before, this edition of Children Moving clearly defines
and explains how teachers can start to “guide young-
sters in the process of becoming physically active for a
lifetime,” and it heavily relies on national documents
and research to do so.

It has now been six years since the Surgeon General’s
Report and the National Standards for Physical Education
were published. When we wrote the last edition they
were brand new. Today, they have become benchmark
documents and our task is no longer to simply under-
stand their intent, but to show how to align programs
so that they meet the guidelines suggested in these
documents. Physical educators can no longer justify
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programs that simply keep youngsters “busy, happy,
and good,” giving classroom teachers a planning peri-
od. In this era of increased accountability and testing,
state legislatures and school districts are mandating
that teachers document what youngsters have and
have not learned, often through high-stakes testing
with highly publicized results. Now, physical educa-
tion programs that do not have sound educational
goals and practices guiding their instruction are more
vulnerable than ever before.

This edition frequently references five national doc-
uments that have provided direction, guidance, and
support for physical education in schools by translat-
ing research and consensus reports into meaningful
and worthwhile experiences for children. The Surgeon
General’s Report on Physical Activity and the consensus
report on physical activity sponsored by the National
Center for Chronic Disease Prevention and Health
promotion, both published in 1996, clearly docu-
mented the value of physical activity. They also rec-
ommended that more time be allocated for physical
education programs that are designed to build the
foundation for youngsters to become physically active
for a lifetime. The National Standards for Physical Educa-
tion, published by the National Association for Sport
and Physical Education (NASPE) in 1995, gave us guid-
ance for the content and goals of physical education
programs. NASPE’s Developmentally Appropriate Guide-
lines for Children’s Physical Education (1992) and Appro-
priate Practices for Elementary Physical Education (2000)
provided guidance for the structure of quality physical
education programs along with suggested content.
The authors of Children Moving have been involved
with these and other national, regional, and state level
projects in various ways. Our involvement is one of
the key reasons for the match between Children Moving
and the recent national and state advances substanti-
ating the importance of physical activity that have
been made. This edition includes literally hundreds of
practical learning experiences and assessments for
reaching the goals and objectives outlined in the
National Standards and various state standards.
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While we have expanded and clarified the informa-
tion from the documents of the mid-1990s, much
remains from previous editions, especially our goal to
keep the text both informal and practical. What we
wrote in the preface to the first edition remains true:
“We are teachers of children first. And writers second.
Individual insights gained during years of teaching
experience and ideas to enhance teacher success are
sprinkled throughout the text. We hope that by shar-
ing these experiences we can help others to enrich the
lives of children.”

We begin the fifth edition of Children Moving by
describing the value and purpose of physical educa-
tion. Part One, “Introduction and Overview”, provides
an overview of the skill theme approach, which is
what the program suggested in Children Moving has
come to be known as since we originally wrote about
it in 1980, and our beliefs and values about children’s
physical education. An expanded and completely
rewritten Chapter 1 highlights the benefits of physical
activity, then explains the purpose of physical educa-
tion and what makes a quality program. Chapters 2
and 3 define the skill theme approach. These two
chapters also illustrate the connections between the
National Standards and the skill theme approach.
Chapter 4 has been revised to include the latest infor-
mation on the potential role of physical activity in the
lives of children and advice about transforming those
principles into physical activities. Suggestions are
included for using fitness evaluation as a formative
assessment item designed for student goal setting and
growth. Examples of how wellness can be linked with
physical education lessons are also included. Chapter
5 makes the case that schools are different from one
another and that quality programs reflect those differ-
ences. The final chapter in Part One provides an
overview of disabilities, the philosophy of inclusion in
physical education, and our role in providing quality
physical education for children with special needs.

Part Two, “Teaching Skills,” contains Chapters 7 to
15, which focus on the process, or pedagogy, of teach-
ing, beginning with a chapter describing our system
for determining the content children are ready to
learn based on their developmental needs and inter-
ests (generic levels of skill proficiency) as opposed to
determining what should be taught based on age or
grade level. Chapter 8 outlines planning in a simple
straightforward manner that presents planning as
four-step process. Chapters 9 and 10 focus on practical
ideas for developing and maintaining a positive learn-
ing environment in which children learn to be respon-
sible for their own actions. Chapter 9 clearly focuses
on developing an environment that is student direct-
ed based on personal and social responsibility. Chap-

ter 10 also addresses strategies for youngsters that may
need extra help in learning how to function appropri-
ately in a physical education environment. Because
Children Moving describes a child-centered rather than
a subject-centered approach to teaching, it is impor-
tant that teachers constantly observe children to
determine the progress they are making so that lessons
can be adjusted for individual differences. Chapter 11
describes some observation techniques and provides
some checklists that can be used by reflective teachers.
New examples of checklists that teachers can use to
focus their observation have been included in this edi-
tion. Chapter 12 describes how teachers organize con-
tent into meaningful experiences by developing a log-
ical progression of tasks (learning experiences), cues
(critical elements), and challenges designed to make
physical education classes a true learning experience.
These ideas are presented in a user-friendly manner
designed for easy understanding. Chapter 13, which
describes a variety of instructional approaches used by
teachers to heighten children’s enjoyment and under-
standing of the lessons, has been expanded to include
cooperative learning and provides an analysis of when
each approach may be appropriate based on the needs
of the students and the pedagogical skills of the
teacher. Chapter 14, on assessment, has once again
been completely revised in response to the current
assessment trends. It contains a variety of assessment
examples based on our teaching experiences as well as
the National Standards. Assessment icons are then
used throughout the text to indicate performance
assessments that are explained in detail in Chapter 14.
In addition, the assessment tool of checks for cogni-
tive understanding is indicated with the icon.
Another icon you will find in the text & is an alert
for a strong emphasis on safety in a given situation.
Chapter 15 includes a variety of practical ways that
teachers can assess their own teaching to determine if,
and how, they are using the techniques employed by
effective teachers of children’s physical education.
Parts Three and Four of Children Moving focus on
the content of the skill theme approach. Chapters 16
to 18 describe how the concepts of space awareness,
effort, and relationships are taught in the skill theme
approach. These chapters include references to the
National Standards for both content and assessment
ideas. They are followed by the skill theme chapters
(19 to 31), which contain hundreds of learning expe-
riences designed to help children learn the motor
skills that are necessary for successful participation
and enjoyment of a variety of physical activities and
sports. Each skill theme chapter begins with an
overview of the content followed by a description of
a series of tasks, the critical elements or cues that are



necessary to succeed at these tasks, and challenges
designed to maintain children’s interest in learning
the tasks. The tasks are organized according to the
Generic Levels of Skill Proficiency in a spiral progres-
sion from beginning to advanced. New to this edi-
tion are almost 200 assessment options or ideas that
have been added to the skill theme chapters and
keyed to the assessment chapter. As in the fourth edi-
tion, the chapters on Skill Themes in Dance (20),
Skill Themes in Gymnastics (25) and Skill Themes in
Games (31) remain in Part Four. These are placed
near the skill themes that precede the development
into dance, gymnastics, and game forms. This place-
ment provides a stronger link between the skill
themes and the three content areas of elementary
physical education.

Chapters 32 and 33 make up the final part, “The
Future,” in this fifth edition of Children Moving. The
first describes some of the changes teachers have suc-
cessfully used to build support for their programs and
has been revised to included advocacy and dealing
with political bodies. Chapter 33 is our favorite and
includes our dreams for children’s physical education
as we enter the new millenium.

Ancillary items are updated and expanded with
this edition. As with the past three editions, Shirley
Ann Holt/Hale has revised the lesson plans designed
to accompany Children Moving based on her twenty-
seven years of teaching children at Linden Elemen-
tary School in Oak Ridge, Tennessee. Based on the
recommendations of our reviewers and a number of
other teacher educators, there is once again an
Instructor Manual to Accompany Children Moving.
Each chapter in the manual begins with an overview
of the chapter content and includes key points for
classroom lectures and discussions with overhead
transparency masters, active learning experiences for
both the classroom and the gym, computer lab
assignments and other assignments to be completed
outside of class, along with worksheets and test ques-
tions for each chapter. The Instructor’s Manual is
again developed by Eloise Elliot, Ph.D., who was a
kindergarten and elementary school physical educa-
tion teacher for a number of years. She is currently
the Department Chair of the Health and Physical
Education program at Concord College in Athens,
West Virginia, where she uses Children Moving with
her classes of future physical education and class-
room teachers.

New to this edition is a student video and website
specific to the book. The video, developed by Shaunna
McGhie of Southwest Missouri State demonstrates
three skill themes so that students are able to see the
differences in proficiency levels. The student video
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can be packaged with the text at a discounted price for
students so that each of them can study the concepts
it illustrates on their own time and at their own pace.
Contact your Mayfield rep to receive a copy of the
video. Children Moving also has a book specific website
assessable via the Mayfield Web site, www.mayfield-
pub.com/graham, and linked to PE Central. The web-
site contains an annotated list of related websites as
well as a menu of downloadable transparency masters
and worksheets for instructors.
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