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Suggested Teaching Principles and Procedure

GENERAL IDEAS

1. Each unit is expected to be covered within two weeks (four periods, 180 minutes).

2. All readings except the passage for fast reading should be finished by students on their
own before class.

3. It is not necessary to go through every reading sentence by sentence.

Pre-reading (20 minutes)

1. Discuss the quotations in class and invite students to give their own interpretations (six
minutes) .

2. Ask students to give all the ideas that jump to their minds in relevance to the topic un-
der discussion (six minutes).

3. Group discussion on the pre-reading questions (eight minutes) .

In-reading (120 minutes)

1. The explanation of the content of each reading should be done at the same time when
the answers to the exercises are being discussed.

2. Each reading may take about 25 — 35 minutes depending on the length and difficulty lev-
el.

3. Always encourage students to relate discussion questions to the texts and then expand on
them.

Post-reading (40 minutes)

1. The reading passage is done in class as a fast reading practice and is timed by the teach-
er. (ten minutes)

2. Group work

a. Ask students to share in small groups the summaries of the readings they have done
on their own (eight minutes).

b. Each student takes turns to lead the discussion and ask each other questions prepared
before class (seven minutes).

c. Ask students to share their understanding of the book they have read in Reading Sa-
lon. Ask them to describe the contents and main characters and present to others
what they like about the book, what they don’t like about the book, and why. It is
important that each student participate (15 minutes).

ASSIGNMENT

Of all the readings the group members have searched and read, each group selects two
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readings which they think are the best to turn in as group work. The teacher collects all the
passages and puts them in a folder and assigns students to read them later after class.

MINI-LECTURE

At the end of every two or three units, a mini-lecture on how to conduct reading research
or how to improve reading skills will be delivered by the teacher. (The lectures are provid-
ed at the end of Teacher’s Book 1—2).
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PART ONE: Interpretation of the quotations

1. Children will not remember you for the material things you provided but for the feeling
that you cherished them. (Richard L. Evans)

2. Perhaps the greatest social service that can be rendered by anybody to the country and
to mankind is to bring up a family. (George Bernard Shaw)

W ; i i aly e i i e
3. Many things we need can wait, the child cannot. Now is the time his bones are formed,
his mind developed. To him we cannot say tomorrow, his name is today. (Gabriela

Mistral)

PART TWO: Background information relevant to the texts

READING ONE: FAMILY DAY , 2002

Family Day
“Family Day — A Day to Eat Dinner with Your Children” is a national effort to promote
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parental engagement as a simple, effective way to reduce youth substance abuse risk and
raise healthier children. Family Day is meant to emphasize the importance of regular fami-
ly activities as a way to facilitate parent-child communication and encourage Americans to
make family dinners a regular feature of their lives.

In 2001, the National Center on Addiction and Substance Abuse (CASA) at Columbia
University launched Family Day as an annual event, which takes place on the fourth Mon-
day of each September. It fell on 23rd of September in 2002 and the 22nd in 2003.

Celebrating Family Day is as simple as eating dinner with one’s children and engaging
in other family activities. CASA encourages employers to let their employees off early on
Family day, and ask schools and other organizations not to schedule activities during din-
nertime on this day.

About the National Center on Addiction and Substance Abuse (CASA) at Columbia University
The mission of the National Center on Addiction and Substance Abuse (CASA) at Colum-
bia University is to inform Americans of the economic and social costs of substance abuse
and its impact on their lives. CASA encourages every individual and institution to take re-
sponsibility to combat substance abuse and addiction. It provides those on the front lines
with the tools they need to succeed and remove the stigma of abuse and replace shame and
despair with hope. Founded in 1991, CASA remains the only national organization in the
US that brings together under one roof all the professional disciplines needed to combat
abuse of all substances — alcohol, tobacco, and illegal prescription and performance-
enhancing drugs — in all sectors of society.

READING TWO: ALMIE ROSE

Christmas celebrations in the West today

From November onwards, it is impossible to forget that Christmas is coming. Coloured
lights decorate many town centres and shops, along with shiny decorations, and artificial
snow painted on shop windows.

In streets and shops, “Christmas trees” will also be decorated with lights and Christ-
mas ornaments.

Shopping centres become busier as December approaches and often stay open till late.
Shopping centre speaker systems will play Christmas “carols” — the traditional Christmas
Christian songs, and groups of people will often sing carols on the streets to raise money
for charity. Most places of work will hold a short Christmas party about a week before
Christmas. Although traditional Christmas foods may be eaten, drink (and plenty of it)
means that little work will be done after the party!

By mid-December, most homes will also be decorated with Christmas trees, coloured
lights, and paper or plastic decorations around the rooms. These days, many more people
will also decorate garden trees or house walls with coloured electric lights, a habit which
has long been popular in the US.

In many countries, most people post Christmas greeting cards to their friends and fam-
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ily, and these cards will be hung on the walls of their homes.

READING FOUR: CHILD ABUSE

About Child Abuse Prevention and Treatment Act in the US

The key Federal legislation addressing child abuse and neglect is the Child Abuse Preven-
tion and Treatment Act (CAPTA) and it was originally enacted in 1974 (Public Law 93 —
247). This Act was amended several times and was most recently amended and reautho-
rized on June 25, 2003. For instance, the law was completely rewritten in the Child Abuse
Prevention, Adoption and Family Services Act of 1988 (P.L. 100 —294, 4/25/88). It was
further amended by the Child Abuse Prevention Challenge Grants Reauthorization Act of
1989 (P.L. 101 - 126, 10/25/89) and the Drug Free School Amendments of 1989 (P. L.
101 —226, 12/12/89).

PART THREE

The following expressions may be introduced to your students to facilitate their discussions
on the theme of parents and children.

Expressions that are likely to be used to talk about parenting:
accessible/caring/devoted/doting/fond/kind and amiable/ loving/thoughtful parents
abusive/alcoholic/heartless/neglectful /tyrannous parents

A good father usually fosters a sense of trust and confidence.

Parents will have an easier time maintaining parental authority.

They are good at giving systematic guidance.

Being a parent is a tall order.

They ought to help children stand on their own feet.

Education commences at the mother’s knee.

Both parents need to maintain a close relationship with their children.

® ¢ 6 & 6 O O 6 o o

Many parents are the ones footing the bill for their child’s college education.

Collocations that are possible to go with the target word “children”:
¢ happy/well-balanced/disciplined/winsome children
wayward/incorrigible/troublesome /overwhelmed children
level the playing field for children

show tender affection for children

* & & o

make a pet of /dote on/pamper children
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4
4
*

be hard on/pick on children
Children owe to parents what young grass owes to spring sunshine.

Children grow up watching their parents’ back.

Expressions that may be used to talk about ways to improve the communication between parents

and children:

L 2

*® & o o

® & & o o

Let children say what is on their mind.

Treat your children as individuals, not as extensions of yourselves.

Be available when your children want to talk.

Help build your child’s self-confidence.

Remember to make eye contact when you're having a conversation with your child-
ren.

Share your agenda with your children.

Let your children express their opinions.

Ask open-ended questions.

Let your children finish their thoughts; do not interrupt them.

Discuss current events with your children.

PART FOUR: Reference answers to the exercises

READING ONE

Check your comprehension

1.

They learn from their parents proper standards of conduct, principled values, and the impor-

tance of service.

. They get from their families encouragement, support, and love. All these are important for

helping them become confident, compassionate, and successful members of society.

. The more time parents spend with their children, the less likely the children will be

subjected to drugs and crimes.

Yes, it’s very important. Because by spending quality time with their children, parents
can help their children cope with social problems, such as drug abuse, alcoholism etc. ,
and hence help them grow up healthily.

. To spend quality time with family members and engage in meaningful activities.

Check your vocabulary

1.

We should keep up the values that America as a country has been sticking to in history

so that the health and security of our families can be promoted and preserved.



