SIKEMXFRIERNETREM

LEARN /7 LISTEN
LISTEN »

¥. (£) Roni S. Lebauer
. BAE 4 ®



LEARN «@ LISTEN

w—-—*

LISTEN <@ LEARN

*\

Academic Listening and Note-Taking

&% (£ )Ronis. Lebauer
#F KR A =

£ A & K #



IEMR%E (CIP) iR

BASCERN BT /7. BISEE Rif 2/ (32 $hfE/R (Lebauer, R) %
. BRAESFE —KEF: KFEHRA, 2004.8

P4 JR3C: Leamn to Listen, Listen to Learn

ISBN 7-80664-692-2

[.B84... II.%p.. ILEE-—WiEBFE—A¥SHE%EE IV.H319.9
o ERR A B 7 CIP ¥ 1% % (2004) 38 027215 5

HiEmE: = B HEit: Xl #

“Learn to Listen; Listen to Learn by Roni S. Lebauer, Chinese Translation © 2001,1991
by Pearson Education, Inc., publishing as Addison Wesley Longman, Inc. Translated
by permission.

Original copyright Learn to Listen; Listen to Lear © 2001,1991 by Prentice Hall Regents.
Addison Wesley Longman, Inc. A Pearson Education Company. All rights reserved.”

BB 53R HE AR A FRA R4 o E KR X AT RIS, AR T E
KNS, WS RAERS ., WITEITEIX, FEEBXAHEL
R DX LISMEE RAT, LT LXK EITHERBE, BREIUTY, LHZR
A H R BB IFAF

FHHEME Pearson Education (EAEHH HARKHE ) MARIIRE, TREER
BHE,

K AR AR
(KEMERME 13775 - #id%: 130061)
R4k . http: //www.ccebs.net
A S5HTE: 8563443 KATHLIE: 8561180
KERERIT S EARERE P ORI HIE
HEHEEB B A BRA R EIRI
FrieHIELH
787x1092 ZX 16 FFA&  13.75 Egk 300 T
2004 4E 8 A4 1 KR 2004 4F 8 A% 1 YREIRI
FEHr: 68.00 & (B/<#AREH)



CONTENTS

UNIT {

UNIT 2

UNIT 3

UNIT 4

Pre-Coursework Evaluation 873 %F . . . . . . . . . . . . . . .. 1
Evaluating Listening Comprehension and Note-Taking Skills
VST HEMREE BT, . . . L L e
Lecture 1:  The Process of Lecture Comprehension 3R ERISFE. . . 2
Looking at Lecture Transcripts EiZiHEMNXXFER. . . . . . . . . .. 7
Comparing the Language of Lecturing to the Language of Writing
EERHBAESMEERES . . . . . . . ... 7
Recognizing Cues INHH#&75. . . . . . . . . . . ... 8
Recognizing Paraphrase, Repetition, Exemplification, and Tangential Information
FAEX, EE, FHEMREEENER. . . . . . .. ... 12
Summarizing Key Differences between the Language of Lecturing and
the Language of Writing B &5 ESMPMES ZRIMEEXH . . . . 14
Getting the Main Ideas Using Context and Prediction
BRHEFXAEFEMS . . . . . . o .15
Predicting Content and Lecture Direction
TRPHRE R AFIVERE 0] . . . . . . L 18
Note-Taking Basics #ie RAIEARIKIT. . . . . . . . . . . . .. .. 21
Noting Key Words iR KBEBI . . . . . . . . . . . . . ... ... 21
Using Note-Taking Symbols and Abbreviations
FRCECHFSRES. . . . . . . . . 22
Visually Representing Relationships and the Relative Importance of Information
AR R AU RN ESESE. . . . .. oL 24
Lecture 2: Women and Work VWM THE. . . . . . . . ... .. 27
Noting Numbers and Statistics 12 R EFMFEIHEIE.. . . . . . . . .. 30
Differentiating between Numbers That Sound Similar
EEHMURBFEZ/AZES . . . . 30
Noting Years 13RFEAT . . . . . .« o o o oo 31
Noting Large Numbers in Isolation Fl M f#iEicx KE+. . . . . . . . . 32
Noting Fractions and Decimals iR 8/ 5. . . . . . . . . . . .. 33
Listening to and Taking Notes on Lectures Containing Numbers and Statistics
e RAERF MG BIESVEE. . . . L 34

Lecture 3:  American Attitudes toward Work EE A TERSE . . 34
Lecture 4: Milestones in Technology $eR £ FHIEFERE. . . . . . .. 38



UNIT §

UNIT §

UNIT 7

Lecture 5:  Immigration to the United States RER . . . . . . . . 43

Listening for Organization in Lectures IT i RERIGH . . . . . . . . 48
Why Listen for Organization? A A BT HLEM? . . . . . . . . . .. 48
Using Introductions to Recognize Lecture Focus and Direction

BN BFEHEOESRATR. . . . . o 49
Recognizing and Comprehending Conclusions Fi& M E R . . . . . . . 51
Organizational Plans within Lectures RIS ZHE. . . . . . . . . . 52
DefiningaTerm AFE—ARBFEX. . . . . . . . .. .. ... ... 52
Listing Subtopics FIHREM. . . . . . . . . . .. ... .. 55
Describing a Causal Relationship #iidFHREx&K. . . . . . . . . . . .. 58
Exemplifyinga Topic fliEFE—F&. . . . . . . . . . . . . .. ... 61
Describing a Process or Sequence of Events 1R 244 id F2 805 B GEm) .63
Classifying Subtopics B IR E3E. . . . . . . . . . ... ... 67
Describing Characteristics #iR%FE. . . . . . . . . . . . . . .. .. 71
Comparing and Contrasting LLEFIXFLL . . . . . . . . . . . . . ... 73
Making a Generalization and Providing Evidence {8 {5 #EFE H- 42 4L04E. . . . 78
Tangents RS FERL . . . . . . . . . . . e e 81

Lecture Comprehension and Note-Taking Practice

HEERRLARICRES] . . . . .. . % W R B e P E N EEE EE 83
Lecture 6: How to Deal with Stress TR fEE S . . . . . . . . . . .. 83
Lecture 7: AcidRain BRFN . . . . . . . . . . . . . . ... ... 91
Lecture 8: Archaeological Dating Methods % 2% A e ERTHE . .. . 98
Lecture 9: Amnesty International BFFFHAR. . . . . . ... .. .. 107
Lecture 10: Pheromones (5 8E. . . . . . . . . . . . . ... ... 116
Lecture 11:  The Near Side of the Moon HERRIX—MH . . . . . . . . . . 124
Lecture 12: Drink Your Green Tea! V287! . . . . . . . . . . . . .. 132
Lecture 13: Voter Turnout in the United States EEMFIRIE. . . . . . . . 140
Lecture 14: How to Look at Avt WA FREEAR. . . . . . . . . . . .. 149

Lecture 15: Paging Robodoc: Robots in Medicine B 58 FIFLEEA . . . 158
Lecture 16: Earthquakes: Can They Be Predicted?h ] LA FMIAS 2 . . . 168

Lecture 17: Hall’s Classification of Cultures /RIS K. . . . . .. 177
Post-Coursework Evaluation i£8/5iF&. . .« « « ¢ o v v v v v v o 188

Lecture 18: The Pyramids of Egypt: An Engineering Feat 32 X H1 &7 . . 188
Lecture 19: Perfectionism 582X . . . . . . . oL 193

Appendices Bfi3%. . . . . . . . . . ..o oo e 200



PRE-COURSEWORK EVALUATION  sesrsess

C Goals H#5
o VAT E AR
s M E R ETT
VM iC KRB FERIRE S

C Questions for Discussion

T ) BB

4RI HZGE VR UERE GRID) BY,
WEH 2 B ? _

« LR FERE I UERE GRFD) B,
PRA ik PR X e ) A PR e ey 2

« REBARBIML A, 7= AR X L PR S R AR
BRAA?

Evaluating Listening Comprehension and Note-Taking Skills i¥{& W7 ) BB &€ H F1EiB#K

3
FEABTTE, fRE U B — X T UH BB AR AN BT 5 75 T F 1R A DF R P PR B 40« 1RKE
SGIFTIRFZFFRF L RIARRERE B W E, EBNE TG R PPEIRKIIT /3

fiF e S AIERAES -



LECTURE
1 THE PROCESS OF LECTURE COMPREHENSION  Ffi# i e )it 72

PART 1 £—f4

) VRBERISE — 8o U TUr YRR 7E H RS eh U N SR R B . 7E 8
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P AETE T I B R A
Lecture Everyday Listening Situation
Language
Interaction
Expectations

&= Lecture Audioscript: Part 1, page 2
OK...what I'm going to talk about is a very relevant subject probably to many of you ...and that is listening to lectures... list-
ening to academic lectures ...and for many students listening to lectures is one of the hardest listening skills ... much hard-
er than your everyday conversational skills ... and that's for many reasons...so...what I'm going to look at in this lecture..
.are the ways that listening to a lecture differ...from listening in other types of situations ... everyday conversations, for
instance, and then later...in the second part of this lecture ... talk about what listeners need to do when they listen to lec-
tures...and take notes...OK ... so first...how does listening to a lecture differ from listening in other situations?...now let's
think about it...first of all the language...you know that the language is sometimes very different in a lecture...as compar-
ed to...for instance, talking to friends...talking to people on the street...there's an academic language that we may use...
OK?...we may use words like “on the contrary”...“nevertheless” instead of simpler words like “but”...now this is not to
say that lecturers never use the word “but”...but some lecturers may use a more formal level of the language...also in lec-
tures...one would expect to hear more subject specific language...or jargon...of a field...words that would rarely be found
in everyday conversation...but are necessary to talk about a discipline...so language is one thing that differs between lec-
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PART 2 % — 4>
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1. What are the four things that a listener needs to do in order to compre-

hend a lecture efficiently?
a. C.
b. : d.

2. In addition to words, what other features of language carry meaning?

a. G
b. d.

3. Give two reasons why listeners must predict while listening to lectures.
a. b.

4. There are two types of predictions that people make when listening to a
lecture. What are they?
a. b.

5. To add information to the lecturer’s words, what kind of knowledge do

listeners use?
a. b.

6.Give two reasons why listeners must evaluate while listening to lectures.
a. b.

tures and everyday listening...another thing that's different between the lecture situation and the everyday situation is the
interaction between the speaker and the listener...for example in a lecture situation...the interaction is all unidirectional...
meaning that it goes in one direction...all the interaction goes from the lecturer to the listener...the listener has very little
role to play...maybe the listener nods his or her head but really there's no interaction between the two...in an everyday
situation...the participants take turns...or at least one participant indicates comprehension...and the other...continues...it
goes in two directions...bidirectional interaction...OK...also in a lecture the listener has no control...whereas in everyday
speaking situations if you don't understand you can ask the speaker to repeat...but in a lecture...a listener can't say “repeat
things”...they can't say “I don't understand”...the listener has no control in a lecture situation...and finally in a lecture
situation the speaker often talks continuously for a long, long time whereas in an everyday situation . usually there are
breaks...people take turns...or people react...OK?...now the last difference between a lecture situation and the everyday
listening situation is the expectation...now in a lecture situation you are expected to keep the information for later use...
maybe take notes . you're supposed to remember what you hear...in an everyday listening situation you need to react
right at that moment...you don't need to take notes...you don't need to think about it later...you need to react right then...
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DICTATION OF NUMBERS #(ZIT'5

() RIS HERTFORE, BIRTEIRETS TX.

1. Michelangelo: born in

2. Georgia O’ Keeffe: born in ; died in
3. A cup raisins: calories
4. One slice of white bread: calories

5. Zipper: invented in
6. Piano: invented in

7. Microscope: invented in

8. Missouri River: miles long

9. Diameter of Earth: miles

10.Mount Everest: feet high

11. Sahara Desert: square miles

12. Earth’s distance from sun: miles

13. Pluto’s distance from sun: miles

14. Tokyo’s projected population in 2015:

15. One pound: grams

16. An earthquake occurred in Iran on :

17. This earthquake measured on the Richter scale and caused
‘ deaths and " injuries.

18. Length of board: feet; width: inches; depth:

inch

so in a lecture you need to write down things so you can remember them for later use...in an everyday situation you need
to react...right at the moment...so as you can see listening to a lecture is quite different from listening in an everyday situ-
ation for everyday purposes...now uh...I uh I'll stop here and later I'll talk about what a listener needs to do in order to
comprehend a lecture efficiently.
Lecture Audioscript:Part 2, page 3

OK...what do you need to do in order to understand the lecture?...and that's probably the important question for you..
.now there are four things that I'm going to talk about...the first thing is that you need to be aware of all of the parts of
the language that carry meaning...now you all know that words carry meaning...so words are obvious...you've got to be
aware of the vocabulary of the language...the words but there are other features of the language that you need to be aware
of...for one thing you need to be aware of stress...OK? I'll give you an example...“I went to the bar”...“I went to the bar”..
.it makes a difference...in the second example...I'm stressing the fact that it was me and not someone else...“I went to the
bar”...so that this means stress has some meaning...now the next thing that you might want to listen for is intonation...so
for example if I say “He came.”...“He came?”...there are two different meanings...one is a statement...the other one is a
question...and another thing you need to listen for is rhythm...for example “Can you see, Karen?” versus “Can you see
Karen?” da da Da da da...da da da DA da...those two mean something different “Can you see, Karen?” “Can you see
Karen?” one says “can you see?” and they're talking directly to Karen...the other one says “Can you see Karen...over
there?”...0K...so rhythm has something to do with understanding...and finally body language...if you watch me speak..
.sometimes you can see what I'm doing...I'll say “the first thing” and point a finger...“on the other hand”...and change
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my body position...so I use my body...to give you meaning...or emphasize my meaning...so when you listen you need to
understand all the carriers of meaning...in language...OK...the next thing you must do when you listen is when you listen
you need to add information that the lecturer expects you to add...all lecturers assume that they share some information
with their audience and that their audience does not need them to spell out every word...and listeners have an ability to
add this information due to two sources of information...their knowledge of a particular subject and their knowledge or
experience of the world...so for example...let's take an example which requires subject-matter knowledge...if you heard
a speaker say “The temperature in the region never falls below 32 degrees Fahrenheit so the residents don't have to worry
about protecting their pipes”...the lecturer is assuming that you...the listener...can add the information that water freezes
below 32 degrees Fahrenheit...and this could be dangerous to pipes...the lecturer does not need to say all this because he
or she assumes that the audience can add this information based on its basic knowledge of the subject matter...now here's
another example...this time requiring adding information based on world experience...that is, knowledge of the world..
.if I say something like...“John and Jane were ready to walk down the aisle but then they realized that they didn't have
the ring”...if Americans heard that...they'd probably automatically assume that it was a wedding...because they think of
walking down the aisle...and exchanging rings...as essential parts of the American wedding ceremony...but if you didn't
know that that was the culture...you'd have a harder time understanding my sentence...because you didn't add the needed
information...the information that I...as the speaker...ex- pected you to be able to add...OK so remember...listening is not
a matter of just absorbing the speaker's words...the listener has to do more than that...the listener is not a tape recorder..
.absorbing the speaker's words and putting them into his or her brain...rather listening involves hearing the speaker's wor-
ds and reinterpreting them...adding information if necessary...so the meaning is not in the word alone...rather it is in the
person who uses it or responds to it...so that's the second thing that a listener must do...add information that the lecturer
assumes that they share...OK the third thing that a listener needs to do...and this is to me the most important thing of all..
.and that's to predict as you listen...now let me um let me give you two reasons why you have to predict...for one thing..
.if you predict it helps you overcome noise...what do I mean by noise?...maybe there's noise outside and you can't hear
me...maybe you're in the back of the room and you can't hear all that well...maybe someone's talking next to you...maybe
the microphone doesn't work...maybe there's noise inside your head...by that I mean maybe you're thinking of something
else...and then all of a sudden...you'll remember...oh!...I've got to listen!...by being able to predict during the lecture...you
can just keep listening to the lecture and not lose the idea of what's going on...so predicting is important to help you over-
come outside noise and inside noise...OK?...and another reason that predicting is important is because it saves you time..
.now when you listen you need time to...think about the information...relate it to old ideas...take notes...and if you're only
keeping up with what I'm saying or what the lecturer's saying...you have no time to do that...and I'll bet a lot of you are
having that problem right now because it's so hard just to follow everything I'm saying...that you don't have time to note
down ideas...so predicting saves you time...if you can guess what I'm going to say...you're able to take notes...you're able
to think...you have more time...OK?...and there are two types of predictions that you can make...predictions of content
and predictions of organization...let me give you an example...in terms of content...if you hear the words “because he
loved to cook...his favorite room was the...”...what would you expect? anyone?...“kitchen...” you can guess this because
you know people cook in the kitchen...also you can guess this because you know that after the word “the” you expect a
noun phrase...so you can predict words...content...OK?...and you can also predict organization...so if I gave you some
examples...you'd probably expect me to tie the examples together...make a generalization to tie the examples together..
.if I was going to tell you a story...you'd expect me to tell you why the story is important...give you a setting for the story..
.50 you have expectations of what the speaker is going to talk about...and how the speaker will organize his or her words...
now the last thing that a listener must do...the listener must evaluate...as he or she is listening...de cide what's important..
.what's not...decide how something relates to something else...OK?...and there are again two reasons for this...the first
one is evaluating helps you to decide what to take notes about...you can't...again...you're, you're not a tape recorder...so
you can't get down every word...if you evaluate...you think...what's important to write down?...what's not important to
write down?...and the second reason is that evaluating helps you to retain...or keep...information...OK?...and studies have
shown that we retain more information...if ideas are connected to one another...rather than just individually remembered..
.so for example if I give you five ideas that are not related to one another...that's much more difficult to remember than
five ideas that are related . . . right?...so evaluating helps you remember information better because it connects ideas..
.to one another...clearly there's a lot involved in listening to lectures...and notice that I primarily talked about what all

Pre-Coursework Evaluation



people do...when they listen to lectures...this was not just for nonnative speakers...this was for native speakers and non-
native speakers...and what I'd like you to do is think about or imagine what problems would particularly affect nonnative
speakers...why would a nonnative speaker have more problems than native speakers...based on some of the things that
we've talked about? '
Dictation of Numbers, Audioscript, page 4
1. Michelangelo, the artist, was born in 1475.
. Georgia O'Keeffe, the artist, was born in 1887 and died in 1986.
. A cup of raisins has 580 calories.
. One slice of white bread has 70 calories.
. The zipper was invented in 1891.
. The piano was invented in 1709.
. The microscope was invented in 1590.
. The Missouri River is 2, 533 miles long. That's 2, 533 miles long.
. The earth's diameter is 7, 920 miles. 7, 920 miles.
10. Mount Everest is 29, 028 feet high. Again, 29, 028 feet high.
11. The Sahara Desert is 3, 500, 000 square miles.
12. The earth is 93 million miles away from the sun.
13. Pluto, the planet farthest from the sun, is 3 billion, 670 million miles away from the sun. Amazing! 3 billion 670
million miles away.
14.Tokyo is projected to have 28, 700, 000 people in the year 2015.
15.0ne pound equals 453.59 grams. One pound equals 453.59 grams.
16. An earthquake occurred in Iran on June 20, 1990.
17. This earthquake measured 7.7 on the Richter scale and caused more than 50,000 deaths and more than 60,000
injuries.
18. The length of the board was 4 3/8 feet; the width was 5 1/2 inches and the depth was 1/8 inch.
€% Possible Answers, Part2, page?2

O 00 3 O v AW N

Lecture Everyday Language
LANGUAGE -- may be more formal, but not --more informal
necessarily so
-- may use subject - specific vocab.
INTERACTION -- unidirectional -- two-way communication
-- listeners - no control --listener has some control
-- speaker - no feedback e. g., canask forrepetition, clari-
-- speaker “holds the floor” fication
continuously speaker can see or hear if listener
confused
speakers take turns or give others
opportunity to speak
EXPECTATIONS - take notes; retain info.for later use - must respond immediately

6 Unit 1
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Let’ s first look at one aspect of language . . . | want to look at the sociological
or sociolinguistic way of looking at language . . . all right . . . from this

point of view some linguists have come up with the idea that language is a
game . . . like football, soccer, baseball . . . each person who speaks in any
particular language or any community knows all the rules of this game . . .
they know how to play . . . somebody who comes from a different one . . .

as you know well . . . may not know all the rules . . . so you have some
problems with communication . . . now because we said language is a
game doesn’t necessarily mean that we play it for fun . . . we usually play

it for serious reasons . . . most of the time . . . although sometimes we tell
jokes and things like that . . . hmmm . . . | seem to do that quite often in

this class . . . but the rules . . . no matter what we do . . . are very well
defined . . . you may not know what they are . . . but they’re very clear

rules of what you can do and what you can’t do in any situation . . .
WRIXBOCF R B — ARG H)E, BT RERR X AE

One way to look at language is through a sociological or sociolinguistic per-
spective. In this view, language is seen as a game in which each person in a
particular language community knows all the rules. Unlike recreational
games, however, this game is taken very seriously.

EXERCISE

R B U R P13 () B AR T AR B BRE AT EL L, 5 AT
wREHF A EHAAR.
Lecture Excerpt Magazine Paragraph

®Recognizing Cues A HiER
CUES TO TOPIC INTRODUCTIONS 3¢ B/ BT
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SO THAT'S WHERE WE WERE IN
PHYSICS... NEW PARAGRAPH...
INDENT... IN THE 1900S...

Q
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i
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X | WONDER
— HOW HE TALKS
N\ \ TO HIS KIDS...

Biltn: Xt E RN BRI

(Let’s first look aﬁ{easpect of language . . (1 want to look at)the so-
ciological or sociolinguistic way of looking at language . . .
TAEX LSRR ER R, EAERIREW RS, 6 H) T HEN 13
I RX EBA AR . '
LRt E A BRIR R EE, il “Let’ s look at X, ”“Today we’ re
going to talk about X, ”“OK, Let’s move on to X.” H'& T B/ &7~ 7] g
BB 2 B, B R EATTIIRIE 7= PR U 15 4 B R S — B A« “all right” A
“now” g if th R X E I AN4H

il an :

(All right). . . from this point of view some linguists have come up with
the idea that language is a game . . .

b AT R R
e we said language is a game doesn’t necessarily mean

that we play it for fun . . .
FERE“all right” f1“now” A R B REX EEENH, ENTER
RHEHLEREXMIEE.
Xt E A B 57— TR TR RAE A I 18] A .
fil4n: % E A A 3R
(You might ask . . . well . . . how did the researchers judge psychological dis-
tress?). . . they used five measures . . . the first measure was . . .

VFEE ATEAE A S ) A, AfANHE BT AR (B, Al R IEAEHEH — A
HE

Looking at Lecture Transcripts



10

Unit 2

/ NOW... | KNOW MANY OF YOU HAVE BEEN
WAITING FOR THIS TOPIC... BECAUSE IT
DOES HAVE SUCH IMPORTANCE TO THE
FIELD... SO WHAT I'M GOING TO DO TODAY IS
60 INTO A FAIR AMOUNT OF DEPTH...
BECAUSE IT IS SO IMPORTANT...

A MASTER OF l;: ; 2[
SUSPENSE, ISN'T i
SHE?

)

70
”ﬁ«\f@k

Xt EFAH ) — R TR R URIRE S, F — N B AN xR E ik
B B AT AR
fian:

GIZ.L Definiltions.
FEREAES, XL EENBRRRRRALEMGHAK. —J5mH, §
T SCFRACA Y, 13238 7T LLF I 5] 152 A BE S B AR B AR BRI N 2 LUK,
PHCFHRTH . FHE, —NMREBEFEET AN EEUA, LHGEET
FHREEBAREXER THEENS . —DNHFREZNTRE S SR
HE EEEHE—DFUAT .

CUES TO ORGANIZATION 3}4B4A4E 48048 7R

MIES AR, 85 B R 5. 2 SR R LU o 55 7 i 1
JERFEEA AT . AM14{#H“The first example, ”“the second example, ”
“on the other hand, "%5% . 4 B ANFAT YFRERT, A1t 48 F X 2487, iX
FEUT AX T LA BE 25 5 BRARAAT R0 £ DA B X 60 pst [ (B SR R o

Bl
Xt 4 LR EE R IR

Let’s first look tof language . . . basically some linguists
have set up(five categories). . .

XA R G IR A B TR T U B A A R an T A SRR IR . 1
BETHAITEANAES (WEEXTESHR I —HERT 2 /O0x4
LA BRI



Basically some linguists have set up(five categories) of accomplishing
things . . . we use language to describe . . . tell about the world that we see
.. there’s a chair over there . . . there’s a person over here . . . someone
is from China . . . or whatever . . . @nother thing)that we use it for is to tell
péople to do something . . . please close the door . . . please open the door
. . do your homework . . . do this . . . do that . . . now we might not always
say do it but we have ways of telling people to do something .

(another way). . . @ third way). . . is we use language to tell people what

we’re going to do . . . I’m going to tell you about language . . . I’m going to
open the door . . .(@nother way) to look at language . . .(two other ways)

. .one is to tell about feelings . . . express what’s inside of us about the
world . . . not only that there is a chair but that | don’t like that chair or | do
like that chair . . .@and the fifth way)or(the fifth thing)we use is to change the
world . . . cértuin things that you say change the world . . . if | say you fail

this course . . . that language changes the world . . . just my four words
make you unhappy and hate me . . . something has changed because of
my words and nothing else excépt those words . . . so we can change the
world with language . . . now since we have all these different purposes and
you probably can think of other purposes with which we want to use
language to win or accomplish what we want inside . . . so it’s kind of like

a game that way.

600D MORNING... UH... THIS IS BIOLOGY,
ISN'T IT2... NO?... CHEMISTRY, YES... UH...
| FORGOT MY BRIEFCASE... SO WHERE DID
WE LEAVE OFF LAST TIME?... OH... YES...

AND WE'RE GOING TO
LISTEN TO HIM FOR CLUES
TO ORGANIZATION?

[P i 3 %
i /ﬁﬁ/ [f— W

Looking at Lecture Transcripts
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CUES TO TOPIC CONCLUSIONS 3t + @4t #hi27R

Bk BEERNIA S M WIER%E. HX: YR AEREEAN T
T /5 » At ik B4 T T AU AV R — ik, T 2 Ath i} “++++--now since we have all
these different purposes and-----that way.”#{ B A\ & 7 WFKR R~ LLEE H
X—FBHEENE? —J7H, WiE AMMEAF R REMEEE TR EE R
JHZ|—#2. b, “we have all these different purposes.” X5 B 7~ fh B 5 1F
BU T 77 [ B —J7 AT 2 AR I BARX 2 FFok . 5 4b, il AZE B
HEZHEB T —TF, FEH T 327 “now” (“now” 7] LL 3 | H 54 45 (I FF 44, th AT
LIS — N F D . &fE, HEBATERE —ITHRIF T EBHILE, “so we
have all these different purposes.”i& #1“so, ”“therefore, ” LA f “thus” %17
BEREEEEL R HIN.

OH...IF | COULD
JUST “TUNE IN”
FOR THE

GONCLUSIONS
@ {1 =

®Recognizing Paraphrase, Repetition, Exemplification, and Tangential Information
AR, B8, flhitfirEEENER

Unit 2

R W AT A K7 & 3 1 A SO B 18 3 (B AT R A i BR it
MBmEAED B2 EEFR T ERETEWSAITBIMAE, XEEAM
FEKE S AR, B HE S PR ERARESCHIL.

FEVWEPERNESMBREMANES ZRAFEERERZNEN. &
e, B8 R ER— IR BRIR — K, B A 15018 R 2 R, Al
AT ATERCR BT B 3 — R . SR, ZEWRURBERY, W H ML A B it
Hoe g Ot Uk, UFEE N 400 35 i 18] ATH AL BT 0T (4 P 2 B2 K A ]
W B 8 P AIE R TR PR A UE AR D7 2 (bt B SO ERAMATRIM A,
—FAREMERANTHI A, RE UERRA T RN . (et
G RESC EEMZEFIAIAF IR L, SR 2 AU & SR AER (8] UE 4 3
BRI IEE IR



