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Abstract

¢ Performance assessment is a measure of assessment based on authentic tasks such as activities,
exercises, or problems that require students to show what they can do’. Its potential to assess ‘do-
ing’ , its consistency with modern learning theories, its feasibility to assess processes as well as prod-
ucts, its advantage to be linked with teaching and learning activities, and its emphasis on assessing
language as communication makes it more and more widely accepted in language instruction. Although
teachers are implementing the same performance assessment to test students’ language ability required
by English for International Business curriculum, their attitudes towards the performance assessment,
their real classroom performance assessment practices, the effects of their performance assessment prac-
tices and students’ feedback differ. Why do the teachers perform differently in the process of their im-
plementing performance assessment under the same curriculum? This query triggers the present study.

The study aims to 1) construct a descriptive model for EIB teachers’ performance assessment prac-
tices; 2) find out the relationship among teachers’ performance assessment practices, teachers’ approa-
ches to SLA and other contextual factors. Around these research purposes, the two main research ques-
tions for this study are: 1) How do the teachers conduct performance assessment in an EIB context? 2)
If teachers do differ in their performance assessment practice, then what account for the differences?

Through the qualitative case studies, an in-depth description and explanation about how and why
teachers conduct performance assessment in a current way will be achieved. By comparing with the
teachers’ SLA approaches and their performance assessment practices which have been concluded by in-
terviews and classroom observation, three relationship patterns of the relationship among teachers’ per-
formance assessment practices, their SLA approaches and the two contextual factors-module syllabus
and British program coordinator emerge.

The findings are four-fold: 1) A descriptive model for second language teachers’ performance assess-
ment practices is developed. 2) The greatest influential power on their performance assessment practices
are from teachers’ approaches to SLA. 3) The influence of contextual factors-module syllabus and British
program coordinator on teachers’ performance assessment practices is confirmed. 4) Patterns of the rela-
tionships among teachers’ performance assessment practices, their SLA approaches and the contextual
factors emerge. Implications for the EIB program itself, new teachers’ training and professional develop-

ment for current teachers are discussed.
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