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Preface

Zongjie Wu’s book is an original and important contribution to
teacher learning and curriculum change which promises to have, and
deserves to have, a substantial impact. I have had the double pleasure
and privilege of being associated with it not only in being invited to
write a Preface, but also through the interesting and fruitful discus-
sions which Dr Wu and I had while he was preparing the PhD thesis
which the book is based upon under Dick Allwright’s supervision at
Lancaster, which were I think real occasions of learning for both of
us.

There are a number of reasons why this book is important. First,
based upon a critical realist philosophy of social science, and drawing
specifically from the work of Roy Bhaskar, it operationalizes
Bhaskar’s well-known differentiation between the empirical, the actual
and the real to develop three different but interconnected analytical
strategies for the data (material from a teacher-initiated curriculum
change in China), which allow the analytical focus to move between
human experience, social action, and social structure.

Second, in so doing it effects an original and powerful method-
ological synthesis between narrative analysis, analysis of activities
based upon Engestrém’s activity theory, and critical discourse analysis
based upon my own work, which should be of methodological value to
researchers not only in education but also in many other fields. As a
critical discourse analyst, I am particularly impressed with the con-
vincing case for a mutually enriching relationship between activity the-
ory and critical discourse analysis.

Third, the book consequently initiates a potentially fruitful direc-
tion in the study of teacher development and curriculum development:
the use of discourse analysis as a method. ‘

Fourth, several important contributions to western social theory-
critical realism, Habermas’s theory of communicative action, dis-
course analysis, activity theory, narrative research, and Heideggerian
philosophy — are drawn into a coherent synthesis, yet at the same
time interpreted from within the Chinese philosophical tradition. One
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significant aspect of Dr Wu’s contribution is that it is a reflection on
the implications of contemporary processes of globalization for rela-
tions between China and “the West”.

Fifth, and also very much connected to the issue of globalization,
the book provides a strong grounding for questioning the dominant
western view of modernization in education. The author views teacher
learning as “the nourishment of life rather than the mastery of expert-
ise”, and curriculum innovation as “the reclaiming of authentic lan-
guage instead of rational manipulation of school systems”.

This last feature of the book is fundamental. Many teachers in
Britain and other countries view with alarm or despair the constant re-
modelling of their professional activity on the basis of expert dis-
courses in the name of modernization, and many have a sense that
their work as educators is being subverted rather than supported. Yet
in the absence of any developed alternative strategy, the response (at
least in public) has generally been muted. Part of the novelty of this
book is that it does offer an alternative, treating (in the author’s
words) the “quality of life and authentic understanding as the most
important of all classroom issues”.

Norman Fairclough,
Professor Emeritus,
Lancaster University, UK.
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