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Preface

As you are sweating and toiling in learning English and want badly to turn it a
tool instead of an obstacle, one thing may trouble you more than you can bear.
That is, how come you put in so much while you can put out so little? No worry.
You are not to blame. It is intake, the knot of learning process that should take
the responsibility. Intake is just the bridge that you have to cross to get to your
destination. Here in the book, illustrations are made with the reading-writing pair
to show how to maximize the output by optimizing intake of what is put in. At
least it provides you with a thought-provoking way to work towards it other thail
away from it. That is to try to transit reading into writing. In fact, we can never
put enough emphasis on transition.

We cannot just read. We cannot read only for some words, phrases and gram-
matical points either. A proper way of reading is of vital importance for output. As
we all know approach is the key to any door. And the very key of reading is to read
as a reader should. A reader is not a passive data sponge into which meaning is
poured and then dries up as time goes by. The role a reader plays is active, even
creative.

Two basic principles for reading are 1) read for meaning — that is what the
author wrote for; 2) read like a writer to see how an article is formed and how an
idea should be organized, and how this formation and organization helps to convey
the writer’s idea-that is what the author is known for. So doing, you are reading
towards taking in the very essence of the materials that have left mark of some
kind in the history.: These two principles are different but complementary. Making
it a habit and using it unconsciously is the first and foremost step to transition.

Specifically, marking while reading can help a lot. Here the mark you leave
might as well go beyond the Chinese that you looked up in dictionaries. You high-

light or underline what you think is important, write briefly in the margin what
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you think it means, and what ideas and questions it raises for you, or whatever you
would like. The simple act of marking makes you read closely and attentively. Yet
it would never do to take for granted everything in the materials. Instead, we keep
our eyes wide open and read critically. Additional reading strategies such as sum-
marizing, outlining and analyzing would be introduced to extend and deepen your
repertoire.

A second important and indispensable step to transition is to write. “Reading
maketh a full man, and writing an exact man.” As Francis Bacon noted, writing
can make exact what you’ ve got from reading. The most important aspect of writ-
ing well is knowing that writing is a process, a special kind of process-a process of
discovery, and learning how to make the process work for you. The writing pro-
cess often seems messy, it can be somewhat manageable if we divide it into three
stages: invention-drafting-revision. Writing helps you explore, develop and refine
the language you’ ve acquired as well as the ideas you’ ve got in a way that “doing
in your head” can’t compare with. You write as you reflect, explore and discover,
only to find a new language structure have been established unknown to yourself.

That is why the book is written.
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Unit 1 Exemplification 1
Unit 1

Exemplification

@ Reading

Using examples and illustrations is a common and effective way to explain
ideas. Usually the use of examples should be to illustrate a point, basically by mak-

‘ing the general specific and making the abstract concrete.
Genius or Jerk®?

——by Andy Rooney

People are more complicated in real life than in the mouvies, says columnist

Andy Rooney. To make his point, he gives the example of a prominent friend
who is admired by some and disliked by others .

It’s too bad life isn’ t like the movies.

When they make a movie in Hollywood, the women are beautiful, the men
are handsome and all the characters are either good or bad. We aren’t confused
about what we think of anyone. That’s the way life ought to be.

Life isn’t that way, though. In real life, it’s impossible to tell the good guys
from the bad guys because people are too complicated. Good people are always do-
ing bad things, and bad people keep fooling you by doing good things. The ax
murderer drops breadcrumbs out his cell®window to feed the birds.

The other night we were sitting around with some friends and, as will hap-

@ jerk:a foolish person
@ |: room in prison.
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pen, we started talking about another person we all knew who wasn’t there. The
subject of our discussion was Fred Friendly, onetime president of CBS News, a
Columbia University professor and director of Columbia University Seminars on
Media and Society. One of the people in the group referred to Fred as a “genius. ”
A second man in the room exploded® and said some things about Fred that I
wouldn’t repeat here in print. |

I didn’ t say anything because I was thinking they were both right. To almost
everyone who has met him Fred Friendly is “My Most Unforgettable Character. ”
He is one of my best friends, and I have not only great respect for his brilliance as
an accomplisher of things but great affection for the way he is: I can’t explain why
1 like the way Fred is, I just do. I don’t fight with anyone who can’t stand him.
I understand.

Fred can be an egomaniac® and a jerk. When he is, I just smile because he’s
my friend. I stopped judging him years ago.

That’s the real problem. A person can be so many different things. He or she
can be a loving husband or wife, a considerate friend who’d do anything for you in
an emergency, but also someone who’d steal a sweater from a department store.
This mixed — up quality of the character of all of us is hard to get used to, and the
movies make it even harder because they condition® us to expect people to be pre-
dicfably all good or all bad. . .

It would be best if we didn’t take such satisfaction in our firm decisions about
whether people are good or bad. We’ re amused by our own initial reaction to
someone and keep repeating it until it becomes our opinion. In a conversation, we
know it’s a lot more interesting if we say someone is a genius or a jerk than it is if
we withhold any comment.

I don’ t think any of us is going to change, but I wish the movie would.

@ explode: refute.
egomaniac:a self — conceit preson.
@  condition: to make somebody behave or think in a certain way.
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Questions for meaning and style:

1. What’s the point that “Genius or Jerk? ” tries to make?

2. Do you agree that movies “condition us” to see the world a certain way? Explain
what this means.

3. How many examples are used in the essay? Are they the same kind of example?

4. Paragraph 4 is an example of which of these: description, process, narration,
or cause and effect?

5. The first sentence of the essay says people should be more like the people in the
movies. The last sentence says movie people should be more like real people.

Do you think the saying agrees in a logic sense?
@ From reading to writing

When you use examples in an essay, you have a couple of decisions to make.
How many examples are enough and proper? Which to use? Where to use? A true
example from your own life or a hypothetical (make — up) example? One extended
example or several short ones? “Genius or Jerk? ” is a perfect demonstration in all
these considerations. Read the passage again to see how the writer controlled his
examples. You are encouraged to provide answers to all the questions mentioned
above.

Exemplification is widely used in almost any kinds of writings. The examples
chosen should be specific, typical, interesting, and relevant to the point expressed.
And the arrahgement of examples should be coherent and harmonious with the oth-
er part, and above all to the best of whole writing. Now do the following matching
up exercise to gain some sense.

Read the four paragraphs below and try to identify the main idea of each.

Then select suitable example for each idea from those listed.
Stress and living abroad

1. When a person goes to live in a foreign country, he finds that the new lan-
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guage causes him a great deal of stress. Even if he has studied the language
in his own country, he may find the vocabulary and pronunciation different
from what he learned. Furthermore, because the sounds and structures of the
new language are unfamiliar to him, he must listen more carefully than he
does to his own language.

. Although a stranger in a new country feels very lonely, he may find social con-
tacts with the natives of the country a great strain. He is not sure how to be-
have. This is especially embarrassing to an adult, who already knows how to
handle most social situations in his own culture.

. Not only are language and social relationships difficult, but a foreigner also
has to become accustomed to a new environment in which everyday objects
and experiences may be different. The confusion caused by these differences
can make even a simple activity seem difficuit.

. The newcomer also suffers from emotional stress. He has left his family and
friends in his own country. He is more alone in thee new country than he has
ever been in his life. In the process of moving to another country he has let
behind much of his own identity. He does not have a family or a job to show
who he is. He cannot use the language well enough to show what kind of per-
son he is.

Examples:

a. “l am a very shy person,” said one recent immigrant.

b. For example, a foreigner finds conversation with a new American friend very

- tiring. After only ten or fifteen minutes, he finds himself suffering from a terri-
ble headache and a great urge to run away.

. One foreign student said, “The person you are talking to isn’ t really me. |
don’t know English well enough to show you who | am.”

. One illustration is the problem of using a bus. A newcomer to the United
States wanted to take a bus to downtown. He Started to get on the bus by the
back door, but the other passengers all yelled at him. In his country, one
gets on at the back and pays the person who collects the money. Then he



Unit 1 Exemplification 5

gave the driver a dollar, but she refused to take his money. She told him he
needed the exact change. He got off the bus in confusion.

e. For instance, he is not sure what to do when he is introduced to somebody. Is
it polite to shake hands? Should he bow? And what should he say?

Your choice:

As you have noticed, the phrases or structures often used in exemplification
are: for instance, for example, a case in point, a good illustrationof ... is...,
take ... as example, etc., though these might as well be implied just as the au-
thor of “Genius or Jerk?” did.

The following paragraph seems tedious and vague for lack of proper examples.

Courage is the willingness to take risk when the outcome is un-
certain, and when the risk taken may involve harm, loss, or dan-
ger to the one taking it. The courageous person fears no one and no
thing. He or she is undaunted by danger or peril. He or she will
venture boldly into an uncertain situation, hardly giving a thought to
the harm or consequences which may result to his or her person.

With good examples the above generalization is made specific;

Courage is the willingness to take risk when the outcome is un-
certain, and when the risk taken may involve harm, loss, or dan-
ger to the one taking it. For example, in a Los Angeles suburb, a
twelve-year-old girl ran into a burning house to rescue her baby
brother, pulled him unconscious out of the burning bedroom, and
dragged him down the stairs and outside to safety. This was a rous-
ing display of courage. The girl had been safe outside the flaming
house when she remembered her sleeping bother. Disregarding her

personal safety, she plunged into the flaming house to save him.

Tips for using examples

* Select appropriate examples
* Make it clear what your examples are illustrating
% _Don’ t overuse examples
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& Writing assignment

Write a unified paragraph on one of the following topics. Use either real life
or hypothetical examples to support the topic sentence.
1. Women/man can be hard to understand.
2. Some teachers bring about the worst/best in a student.
3. Small children can be a real joy/headache to their parents.

Will you use several examples to write about one subject, or will you use only
one example but develop it fully? Make sure to have your examples controlled. Use
the planning form below.

(Topic sentence)

@ Writing process

Decades of research have shown that the most important aspect of writing well
is knowing that writing is a process and learning how to make the process work
best for you. A piece of writing is usually completed over a period of time. The
process can be divided into different productive stages, with each stage having spe-
cial focus.

1. Prewriting is the earliest stage of any writing process. During prewriting, you
generate and develop ideas and information.

2. Drafting is the first attempt at getting your ideas down in paragraph or essay
form. First draft is almost always rough.

3. Revising is the third stage when the writer reviews and polishes the draft to



