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CHAPTER | INTRODUCTION

As we know, in English teaching and learning, textbook plays a very important role, In
many China’ s universities, New Horizon College English (henceforth NHCE) and New
Standard College English (henceforth NSCE) are chosen as their textbooks. This study
endeavors to evaluate each one of books of NHCE and NSCE published by Foreign Language
Teaching and Research Press theoretically and statistically within the framework of the
newly-built evaluation model devised by the author herself on the basis of the theoretical
foundation and statistic analysis.

The framework of the study is as following: it will begin with an introduction about the
study, providing the background, the reason of choosing the research subjects, the aim and
the significance of the study. Then there will be the literature review about some concepts
and evaluation criteria. The third part is research methodology, in which there is a brief
introduction of the subjects, the framework of the newly-built evaluation model,
instruments and data collection. After this, the fourth part is a detailed analysis of the data,
and then the results and findings will be reported through the discussion. Finally, the
implication and the limitation will be summarized from the major findings and

recommendations will be offered for further study and learning.

1.1 Significance of the textbooks in English education

As is well known, English textbook plays an important role in English teaching and
learning, like Harmer (1991) observes: “Where a textbook is involved there are obvious
advantages for both teacher and students. ” He emphasizes that the textbooks help learning
and teaching. Therefore, it is generally recognized that teaching materials can exert

considerable influence over what teachers teach and how they do it. The role of textbooks in
—_ 1 J—
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ELT has always been a heated debate, yet no one can deny its positive value. The basic
function of an English textbook is to improve students’ skills in listening, speaking. reading
and writing by introducing language knowledge, including phonology, vocabulary.
grammar, lexicon, communicative functions and situations, etc.

Hutchinson and Waters (2002) hold that ELT materials, as the primary carrier of the
compiler’s beliefs on English language learning, are the primitive reference for teachers to
organize their classroom activities, and the core for students to construct their knowledge
system and achieve their learning objectives. The growing importance of ELT has also
generated an increasing number of textbooks either for general course or for more special
areas. No teaching-learning is completed until it has its relevant textbooks. because
textbooks serve as the primary carrier of school knowledge. The quality of English textbooks
has become a main factor that affects English educational level. Therefore, one of the main
points in English teaching reform is the development and reform of textbooks.

Harmer (1991) observes: Where a textbook is involved there are obvious advantages for
both teachers and students. Good textbooks often contain lively and interesting materials;
they provide a sensible progression of language items, clearly showing what have to be learnt
and in some cases summarizing what have been studied so that students can revise
grammatical and functional points that they have been concentrating on. Textbooks can be
systematic about the vocabulary presented to the students and allow students to study on
their own outside the class. Good textbooks also relieve the teachers from the pressure of
having to think of original materials for every class.

According to University of Cambridge Local Examinations Syndicate (1995), textbooks
have multiple roles in ELT: (1) embody a view of the nature of language and learning; (2)
provide models of correct and appropriate language use; (3) provide stimulus to learning;
(4) help to organize the teaching-learning process; (5) have a very useful function in
broadening the basis of teacher training.

Alan Cunningsworth also discussed about the role of textbook, “Textbooks are best
seen as a resource in achieving aims and objectives that have already been set in terms of
learner needs. They should not determine the aims themselves or become the aims.” To be
clear, in 2002, he said textbooks play multiple roles in ELT and can serve as: (1) A
reference source for learners on grammar, vocabulary, pronunciation, etc; and a resource for
presentation material (spoken and written). This is the basic but not the only function and
objective of textbooks. Textbooks should not simply be the description of language usage

but the approach and means of language acquisition. (2) A source of stimulation and ideas
J— 2 J—



CHAPTER ] INTRODUCTION

for classroom language activities. Ideal textbooks are not used for *teaching” knowledge,
but for “stimulating” learning. Ideal textbooks supply students with materials that can
intrigue their interest, as well as activities that may arouse thinking, providing students with
chances to use the knowledge and skills that they have acquired. (3) A syllabus. Textbooks
are not merely the means of instruction. English textbooks, usually written by ELT experts
or experienced English teachers, are often endowed with an integrated system of language
knowledge and skills, and follow certain syllabus, thus represent certain teaching objectives,
ideas and methodologies. (4) A resource for self-directed learning or self-access work,
satisfying the “student-centered” need. The “student-centered” teaching mode aims to make
students learn actively and undertake responsibility of learning. (5) A support for less
experienced teachers who have yet to gain in confidence. Textbooks are the achievements of
new teaching approaches. Textbooks with reasonable organization and substantial contents
are not only helpful for teachers to save time and energy for preparing class, but also can
expand teachers’ perspectives and improve their teaching abilities.

In addition, according to Chinese linguist Cheng Xiaotang, the textbook with high
quality can make positive effort on teachers, students, teaching process and teaching result.
It can be showed in the following aspects: (1) The textbook with complete system and
logical structure are not only good for students to learn language knowledge systematically,
but also helpful to develop their basic language skills; (2) Most textbooks are written by
English teaching experts or teachers. Commonly speaking, these materials have complete
knowledge and skill systems and follow proper syllabus; (3) The design of textbook can
reflect some teaching methods and ideas. The regenerative textbooks are the most cogent
spreaders of new feaching methods and ideas; (4) Textbook is not only the teaching tool,
but always represents some teaching purposes, teaching objects and teaching methods.
Choosing and using appropriate textbook can bring syllabus into effect easily; (5) Textbook
provides both language materials and various cultures in different countries, which can make
students better understand the culture all over the world in order to develop the skill of
cross-cultural communication; (6) A well-structured textbook with ideal content can not
only save the teacher’s time to prepare, but also can be used by teacher creatively.

The debate inevitably continues as it is at the heart of teachers’ professional concerns.
The content and quality of textbooks will determine the extent to which teachers can make
use of insights from research into learning and learners. Good instructional textbooks are an
important part of the process of instruction. They set out to teach through the process of
defining instructional objectives, setting learning tasks or activities to attain the objectives,

¥3,_



COLLEGE ENGLISH TEXTBOOK EVALUATION AND EMPIRICAL RESEARCH

informing learners of what tasks they have to perform, providing guidance in how to perform
tasks, providing feedback on performance, and enhancing retention of the skills the learner
acquired through performing the task.

While many of the aforementioned theorists are quick to point out the extensive benefits
of using textbooks, there are many other researchers who do not necessarily accept this view
and retain some well-founded reservations on the subject. Allwright (1982), for instance,
has written a scathing commentary on the use of textbooks in the ELT classroom. He
suggests that the textbooks are too inflexible and generally inflect the pedagogic,
psychological and linguistic preferences and biases of the author. Subsequently, the
educational methodology that a textbook promotes will influence the classroom setting by
indirectly imposing external language objectives and learning constituents on students as well
as potentially incongruent instructional paradigms on the teachers who use them. In this
fashion, therefore, textbooks essentially determine and control the methods, processes and
procedures of language teaching and learning. Moreover, the pedagogical principles that are
often displayed in many textbooks may also be conflicting, contradictory or even out-dated
depending on the interests and exploitations of the sponsoring agent. In general, textbooks
have brought with them a range of reactions. Responses often fluctuate between these two
extremes. One position is that they are valid, useful and labor-saving tools. The other
position holds that they are “masses of rubbish skillfully marketed” (Brumfit, 1980).

Actually, at the beginning of the study, the author carried out a survey (using
Questionnaire 5) on what is the main way for the students to learn English. 587 students
were involved, and 429 (73. 10%) of them said they learned English mainly under the
guidance of the teachers with the textbook. The result is true that in many cases teachers
and students rely heavily on textbooks, and textbooks determine the components and
methods of learning, that is, textbooks control the content, methods, and procedures of
learning. Students ‘learn what is presented in the textbook, and the way the textbook
presents material is the way students learn it. In many cases, materials are the center of
instruction and one of the most important influences on what goes on in the classroom. The
textbook is structured, ideally, in such a way that it reflects the available insights, ideas,
traditions, experience, and research data. For English language learners, the textbook
becomes the major source of contact they have with the language beside the input provided
by the teacher. It serves as the basis for the language input students receive and the language
practice in the classroom. It serves as an important tool for students to shape their

knowledge, attitudes and principles. It is the center of the curriculum and syllabus in most
— 4 —
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class activities.

All in all, the most significant changes of materials are not in the content they teach,
but in the information which is closely related to life and needs of learners, which triggers
intrinsic motivations for future study, in the uses which learners themselves will make of the
language for the present or future, and in the teacher’s guidance for self-development.
These considerations put a lot of pressure on material producers. It is true that in many cases
teachers and students depend greatly on textbooks, and in turn textbooks dominate the
methodology and procedures of teaching and learning.

From what we have discussed, we can get the conclusion that the quality of a textbook
is a decisive factor affecting English teaching and learning. Therefore, how can we know if

the textbook is qualified or not? Yes, textbook evaluation is a way.

1.2 Development of English teaching materials

In China, English is taught as a required subject and is regarded as an important
academic subject in universities. English is the primary language of the Internet in the new
digital age; it is also the language of commerce, technology, science and international
communication; it is the prerequisite for higher and further learning both at home and
abroad; and it is one of the requirements for better job opportunities, Since Chinese
universities started teaching English as a foreign language to non-English major students,
with fast development of Chinese society and high requirements on English proficiency,
English teaching in China has been experiencing tremendous changes and there is an
increasing need to learn English among Chinese people of different levels.

Usually, before the first semester of the first grade in universities, English teachers
have to select one version of textbooks which are going to be used for the following two years
for the non-English majors. One representative group of people is the large number of
college students which leads to an unbalanced ratio of students to teacher. Teachers of
English in most of the universities in China are facing greater challenges than before because
they have to teach much larger classes. At the same time, thousands of College English
textbooks from different presses sprang up to meet the needs of teaching and learning
English, which brought about another challenge to teachers and students, that is how to
select the right textbook. Since textbooks play such an important role in college English
teaching in China, and it is difficult to choose the most suitable textbooks, it is necessary to

have a brief review of the historical development of the college English textbooks in China.
— 5 .
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Over five decades ago college English evolved in China, and since then college English
textbooks have been renewed again and again. Actually the college textbooks have undergone
tremendous changes in their content, forms and functions. According to Professor Dong
Yafen, college English textbooks in Mainland have experienced four generations since 1961 ;
the resurrection stage before 1978, the exploration stage from 1978 to 1985, the stage of
standardization from 1985 to 1999, and the last stage of adjustment and reform from 1999 till
now. Each stage has its features,

The first generation textbooks, from 1961 to the Revolution of Culture, focused on the
analysis of text and grammar, mainly developing the students’ abilities of reading, which was
a traditional mode and one for each grade issued by the government. In certain historical
period, the use of unified textbooks plays positive roles in national education: But with the
reform and opening-up program, together with the continuous deepening of global economic
globalization, the traditional teaching material management system is existing malpractice,
and is difficult to meet the demands of different areas and elementary education reform.
During this time and the first version of college English textbooks, English edited by Ling
Weimin, was published.

From 1979 to 1985, the second-generation textbooks still follow the traditional mode
with a few breakthroughs in teaching methods. The first and second generation of materials
" before 1985 was dominated by grammatical syllabus and behavioral learning model under the
guidance of the 1962”s syllabus, which claimed: “analysis of text is the focus of classroom
teaching. ” The mastery of language was regarded as good command of vocabulary and
grammar. Among the four skills, only reading skill was given overwhelming attention. To
address this problem, the nation’ s educational departments proposed to divefsify the
teaching materials under the basis of unified requirements, as a result the rigid framework of
“one syllabus one textbook” is smashed and teaching materials in our country show
diversification. The representative college English textbook at this time is Technical English
published by Dalian Marine Institute. It was compiled according to the principles of the
National English Syllabus of the 1980 version for college English which was revised by
Peking University and Tsinghua University. Some key principles are set out in the syllabus,
for example: “College English should have at least 240 hours,” “ College students are
required to master 1,400 words, to be able to read and translate articles of general science
with the help of dictionaries, ” At the same time, English teachers were encouraged to study
teaching methodology and to use visual aids. Foreign equipments for learning language such

as sound labs were imported into China as well as foreign teaching methods and materials.
J— 6 —_



