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Introduction

In Detail helps students to understand the subtle details
of English at the upper-intermediate and advanced level.
It progressively builds up all the skills that students will
need to be ready to take one of the major standardized
tests of English. Its multiskills syllabus integrates
communicative, grammatical and critical thinking
objectives. Its carefully crafted grammar and vocabulary
syllabus builds up student awareness of higher level
grammatical structures and higher level vocabulary
areas such as word formation and collocation.

What is In Detail?

In Detail is a two-level course which takes students from
an intermediate to an advanced level of English.
Designed as a sequel to Up Close, In Detail can be
successfully used as a follow-up to any core program. Its
features:

+ An extensive program in listening, speaking, reading
and writing focusing on skills development. Each
listening, speaking, reading and writing section has a
clear skill development objective and the appropriate
exercises for students to reach that objective.

+ A Grammar in Detail section with extensive practice
of the key grammatical points in the unit.

+ A Vocabulary in Detail section with exercises to build
and extend vocabulary related to the topic of the unit
and provide additional teaching material.

+ A Warm Up introductory section encouraging
students to reflect on what they may already know
about the topic of the unit and to recall vocabulary
and schematic knowledge appropriate for that unit.

« A Putting It Together section at the end of each unit
where students recycle the knowledge and structures
they have acquired in the unit, and extend their skills
to higher level discussion of the themes of the unit.

» Goal boxes highlighting the major objective of each
unit.

+ A Review section for students to consolidate their
learning.

+ A CNNP® video component extending the theme of
each unit and providing additional listening practice
and vocabulary with a worksheet to guide viewing.

The gradual and secure development of skills in all
major areas will allow students to build confidence in
their fluency and their ability to tackle high-level tasks in
English.

Who is In Detail for?

In Detail is for secondary and adult students who need
English at an advanced level for work or study purposes.
It is particularly appropriate for high school and
university students who may be planning to follow a
course of studies at a high level in English.

Why is In Detail called a course for
global communication?

At the advanced level of English, it is extremely
important that students be exposed to some of the
different varieties of English that exist. Although the
core of In Detail is American English, students will have
the opportunity to listen to a variety of accents on the
audio tapes/CDs and the videos. The reading material in
In Detail is taken from different sources to reflect a
global perspective. The issues that the readings cover are
relevant to any student anywhere in the world today.

How are grammar and vocabulary
taught in In Detail?

The unique methodology of the Grammar in Detail
sections allows teachers a choice to handle grammar
inductively or deductively. These sections contain clear
grammar charts which could be used as a source for the
presentation of grammar, or can be used simply as a
grammar reference for students as they work on the
grammar tasks. Similarly, vocabulary is presented in a
context which allows the students to deduce meaning
and to use the important skills of guessing in context
and making generalizations. At the advanced level, it is
extremely important that students begin to stand on
their own feet when it comes to grammar and
vocabulary, and In Detail helps students bridge the gap
between learner dependence and learner independence.

How are listening and speaking
handled in In Detail?

The Listening section builds up the skill of extensive
listening by exposing students to the type of listening
required in academic as well as everyday surroundings.
It also gives them practice with the most common items
that appear on standardized listening tests.

Speaking is promoted in every section of In Detail.
Students are provided with focused opportunities to
discuss the topics of each unit in depth and relate them
to their personal experiences and opinions. In addition,
the Speaking section introduces students to the useful
phrases and expressions used by native speakers in
different situations to strengthen their oral control in
different contexts, and provides extensive role play and
discussion practice to develop their fluency.

How is reading handled in In Detail?

Reading is a major component of In Detail. The skills of
skimming, scanning, intensive and extensive reading are
practiced in every unit. The reading texts cover a range
of topics intended to broaden students’ outlook and
extend their general knowledge of the world. In the
Reading in Detail section students learn new vocabulary
as well as the important skill of guessing words in
context. Each unit emphasizes a new reading strategy so
that by the end of In Detail 2 students will have acquired
and practiced 24 different reading strategies.

In Detail 1 Teacher’s Edition vii



In Detail Components
< Student )
Book

Teacher’s Edition

> Assessment
Audio Program Workbook

Both levels of In Detail offer a wide range of
components to meet the needs of your course.

Student Book

The In Detail Student Book contains twelve 10-
page thematic units which provide an extensive
program in multiskill development. Each listening,
speaking, reading and writing section is designed
to promote learner independence as they offer all
of the necessary language input and practice
required to achieve the unit goals. It features four
4-page Review Units to help students monitor their
progress, and a quick reference language summary
and glossary.

Workbook

Each 7-page Workbook unit offers a consistent
design that corresponds exactly to the
Communication, Grammar, Reading and Writing
goals of the unit. The extra practice provided in the
Workbook has been designed to enhance the
student’s development as an independent learner.
By correlating the material to the unit goals,
students know exactly what learning objective they
are working on. Workbook pages corresponding to
Review Units provide learning logs, vocabulary
review, skills groundwork and strategy-building
tasks.

Teacher’s Edition

The In Detail Teacher’s Edition is a time-saving
companion to the series. It's wrap-around design
places teacher’s notes and answer keys where they
are needed —- directly opposite the Student Book
page. Each unit begins with a two-page unit

preview to give the teacher an at-a-glance view of
the scope of the material to be covered in the unit
as well as useful preparation tools. The Teacher’s
Edition includes:

+ Student Book and Workbook answer keys

« Complete tapescript

+ Suggestions for extension or optional activities
« Language and cultural notes

- Additional word banks

+ How-to’s for strategy building

Audio Program

The audio program consists of two classroom
tapes containing two listening texts per unit and
two supplementary listening texts to accompany
each of the four Review Units. The consolidation
of the listening skill is a prime objective of this
level of instruction. In In Detail the student is
exposed to native American English as well as
some British English voices.

Assessment Package

The testing materials for In Detail are provided in
a CD-Rom package containing ExamView
software. This package will facilitate the entire
assessment procedure by supplying printable
midterm and final tests as well as question banks
for teachers to use in creating their own tests.

Website

The In Detail student website
(http://indetail.heinle.com) offers extra practice to
consolidate the development of grammar, reading,
and writing skills as well as promote the firm grasp
and expansion of vocabulary. These exercises and
activities can be used for self-access or assessment
purposes. Results can be e-mailed directly to
students and teachers at your convenience.

CNNP® Video

CNNP® video clips are available to expand each
unit’s theme. These CNN® video clips provide
authentic language input and integrate listening
and speaking practice through lively classroom
discussion.

viii In Detail 1 Teacher’s Edition



Pacing In Detail

In Detail can meet the needs of a variety of teaching situations. Its consistent
unit design provides the flexibility required by teachers faced with reduced
classroom hours and increased outcome standards.

In Detail can be taught in an integrated skills program in 60-90 hrs. It can
also be taught in fewer hours in a program that focuses on the development

of special skills.

. Note: At the post-intermediate level all classes are heterogenous
o= and display different needs for the presentation, re-teaching,
o practice and reviewing of language items.

Suggested unit pacing for an integrated skills program:

Lesson 1 25-30 min. 1 Warm Up
35-45 min. 2 Reading in Detail
Lesson 2 50 min.-1 hr. 3 Grammar in Context
Lesson 3 50 min.-1 hr. 4 Speaking
Lesson 4 25-30 min. 5 Vocabulary in Detail
35-45 min. 6 Listening
Lesson 5 25-30 min. 7 Writing
25-30 min. 8 Putting It Together
Teachers working in programs emphasizing oral 90-120 min.  Independent practice on student
skills or academic skills may want to cover fewer website per unit
sections of the In Detail unit and supplement their 60 min. Fluency practice in each Review
course with the ancillary materials available. Unit
In either case the Reading in Detail and 30-45 min. Extra listening practice in each
Grammar in Detail sections will always be central Review Unit
to their course. For oral skills programs the 30-45 min. CNN® video clips and worksheets

Writing section, and independent practice
components may be omitted, giving students more
time to work on all of the Putting It Together
activities and to use the CNN® video in class.

For academic programs, we recommend that
students increase their independent practice time
using the Review Unit, website, and workbook
materials. Teachers working in these programs
may want to reduce the time spent on oral skills
and can decide to omit the Putting It Together
sections or select only one of the optional activity
types presented on these pages.

Planning for supplementary materials:

50-90 min. Independent practice per

Workbook unit

20-30 min. Independent grammar practice per
Review Unit
20-30 min. Independent vocabulary practice

per Review Unit

(1 per Unit)

Working with CNN® Video

The 12 CNN® video clips to accompany In Detail 1
are authentic segments from CNN® broadcasts.
Each clip is linked to a unit theme. They are short
(2-3 minutes) to permit students to view the clip
several times in its entirety during a video lesson.
The impact and entertainment value of watching
an entire clip can never be regained at a later stage
after partial viewing. For this reason we
recommend that the class watch the entire clip
before any exploitation for comprehension.

The video worksheets at the back of the Student
Book have been designed to facilitate the video
lesson with a warm up activity and First viewing,
Second viewing and After viewing sections.

In Detail 1 Teacher’s Edition  ix



The five skills in In Detail
Reading

Pre-reading exercises help activate students’ prior—

knowledge.

Lower-level strategies are reviewed and practiced
as students become independent advanced
readers.

scems to have disappeared with the Western and Eastern
Jins dymasties. In the late 19th century, records show that e < plce wherean vent
¢ women's soceer matches were very popular in Scotland, weying deres of sucess = sometimes el sometimet
| 4t where married women played against single women. In g;;‘:,,__mm
| the 20th century, however, the women's game was Saih = ahow
banied” in England, Holland, and Germany. Then, in the akea e = fllow e
sccond half of that same century, women’s soccer made & form 3 partnenhip = work together atfcially
| cometck, and since 1984, it has had its own World Cup tamiy
| 0 event, Now, many countries such as lfaly, Denmark, San = pot 0 allow oo efcaly frbld

| Swoden, Japan, the US.. and Bouzil are very

| about wormei' soceer: S0 maybe, some time sooa,

| women's soccer will produce its own soccer fegends of
the stature of Zidane, Maradona. Ronaldo, and Pelé.

Second reading
€. Find these facts.

1. Gie examples of how Brazil, Japan and Korea
and women soccer players have influenced
soccer history.

2. Give four reasons why Brazil's performance
the 1958 World Cup was unforgettable

3. Give three reasons why Japan apdKGrea made
history at the 2002 World ¢

4. Mention two count;
soccer in the,

" Linc 3: dynamic . very exciting and
different
2. Line 11: struggled b, moved in great crowds
or large numbers
3. Line 19: victory <. did the opposite
at supported women's 4. Line 23: flexibility  d. beating (another team
and six which support it ar other teams)

now 5. Line 26: uttacking e, receive (as a guest or
5)
Think about it sty
6. Line 26 reversed £ made great efforts in
1. Why dm.: the |¢x|‘ say that vomn huve had the fuce of difficultics
varying degrees of success in their attempts to 7 - ) i
be recognized as playing the game s well as v ldng 2% Bapmbaper ¥, pepharient oot
men? 8, Line 34: host h. trying to score goals
2. Why was Brazil's change of formation so 9. Line 39: flocked i. lively, always changing
successful in the 1958 World Cup? 10. Line 55; records . variety (of mover

3. Why was Japan's and Korea's organizition of
the 2002 World Cup an especially difficult task?
What kind of reasons might England, Holland,
and Germany have had for banning women's
soccer in the first part of the 20th century?

Discussion

E. Do women play soccer in your country? What do
you think about women playing soccer? Do you
think there will ever be mixed teams of both male
and female players? Why or why not?

*

Before you read

ing for the
general idea
Before you read a text in
detail, skim through 1t 10 get
a2 general idea of the topic.

First reading

in the
|+ organization of its important events. In the 1950s, the
Brazilinn national team, with its innovative team
strategies, changed the way the game is played. Japan and
Korea found a new way to onganize soccer greatest
lournament, offering shared venues® for the World Cup in
62002, Bameaum;m-mm\mlnnmym
of the world women have struggled, with varying degrees
of success®, to achieve recognition for wamen's soccer.
Recent years have socn them make great advances.
In 1958, Brazil won the World Cup in Sweden. This
| 15 was & surprise win for two reasons. First, because no
other Latin American team before had ever won when
the fials took place outside Latin America. And
secondly, because Brizil had never won the Cup bofore.
Their vietory was unforgettable, not just because of their
20 skill, Mlndnwl«m-hiluyhu-hobenuu

permitted® g
| l):y\munlll’nlmlnnnwilhl’mnpllym
© 2 defending at the back, three in midfield, and three in the
attack. While attacking, they reversed the formation
and placed four men up front. From then onwards,
soccer changed forever, with teams all over the world
taking their cue® from the Namboyant Brazilians and
‘ % uwmmmwuhnlmmynffwmnm
While Brazil influeniced the way soccer is played on
the field, Japan and Korea completely changed the way
soccer’s World Cup is onganized. They became the first
} Asian riations ever to host the finals wnd the first

3; Ianll‘

A. PAIR WORK How popular is soccer in
your country? What are the names of the most

teams? What sort of mascots do
famous teams have? Which other sports are
important in your country? Which sports do
you watch and which do you play?

umunmnw.hlhmmba ummz,mw«wc«p

B. Skim the text and choose a suitable title for the article from the list.
1. Women in Soccer History
2. Historical Changes to Soccer Rules

3. Making Soccer History

had taken place in only one country cach time, bt
Japan and Korea formed a partnership®, using 2 total of |
twenty stadiums, ten in Japan and ten in Korca, 1o meet
the needs of the thousands of soccer fians that focked |
0 to Asia from all over the world. Most of the stadiums
were new and designed to the standards, so this |
also contributed to making the 2002 World Cup very
memorible for the fans,
The time when
45 women's World Cup
attracts the same interest
and excitement as the
men’s event is probably
still & long way off, but
 historically speaking,
women's role in the
stary of soccet starts &
surprisingly long time
0. The finst known
s records of women's

SOCeer arc some
Chinese frescoes of
women playing soccer
at the time of the

@« Donghan Dynasty*
(A.0. 25-220). Women'¥ soccer thea

— Post reading exercises require students to

comprehend text as well as to infer responses not

directly stated in the text.

— Vocabulary in context exercises encourage students

to expand their passive vocabulary from reading

texts.

|- Open-ended final activities put new language input

into use in focused classroom discussions.
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Grammar

Practice in pairs accelerates awareness and
comprehension of grammar.

\

Personalization supports grammar knowledge. — |

Grammar and communication are practiced in
tandem in Interact activities.

The zerg / habitaal conditional; review of all conditionals
\ Practice
A. PAIR WORK Match the first part of the sentence on the left with the
second part on the right.

1. 11 1 didn't have so many he would find it casicr to make
good fricnds, friends.

2. If he had listened to her friends, b, | will have to muke new friends,

"

3. If you were more open to €. you will find it easy to make
fricndship, friends

4. 1f she hadn't had her Internet d. you would be  happier person.
friend,

®

1 would find life very difficult
she'd have had no one to help her
this quarrel would never have
happened.

they would still be married

5. 1f they had been true friends,

6. 11 go abroud 1o work,

7. 1 he joined a choir or a
salsa club,

L

F

8. 1f you come to live here with us,

\> 8. Work alone and complete these statements with true information about

your past and present habits. Note that in all these statements you can use
when, or whenever instead of if.

1. 1f L had a problem as a small child, |

2. 111 feel lonely and d 4,1

3. 1f my friends give me good advice, T

4. 16 1 don't have a lot of work on the weekends, 1

5. 1f 1 found my schoolwork wo difficult, 1_

6. 1f our parents had visitors when we were children, we

interact

| 3 C. PAIRWORK Askyour partnerabout his or her past and present habits

and make a note of what he or she tells you.

EXAMPLES:
1. What did you do whenever you had a problem as a small child?
Whenever I had a problem as a smail child, I asked my grandfather for help.
2. What do you do whenever you feel lonely and depressed?
\ As a matter of fact, 1 never feel lonely or depressed.
. Use your notes in C to tell the class what you have leamed about your
partner.

EXAMPLES: Whenever Jorge had a problem as a small child, he asked his
grandfather for help.

116 inDetail1

activity
1o heppy, | share my hoppiess with a frend.

Sclentific fact or universal truth

If seawater evaporates, It ises.

Roal past affects future

they Ve practiced,they wil play well oday.
1she's been working hard, she will o to bed early.
Unreal present affects past

f they weren' so skillul, they would't have won.

Unreal past atfects present ; i)
FosoRal

i

lons, fact or when or whenever can replace if,

E. Match the beginnings of the sentences on the left with the endings on

Grammar charts can be used as a source for
presentation or simply as a reference for students as
they work through the section.

4.

the right.

1. If the Gobi Desert weren't so vast, . we will be so happy:

2. If that tewmn had a better manager, b, we would be in bed by now.
3. 1f you've been walking in the . we would have seen all of it

desert all day,
1f they have scored by half time,

d. you'll get tired.
e. they would have been the

L On-going assessment opportunities appear at the

5. If we had crossed the river by boat,

Test yourself
F. Use a check (v/) to indicate if the
following conditionals are grammatically
correct.Write an X if the sentence is not
correct, and rewrite it.

1. If the temperature of water drops to (0

C/32"F, the water freezes.

2, I 1 am feeling fed up, | went downtown.

3. 1f people travel (o the Gobi Desert, it is because they love adventure.

4. 1f you've been working hard, you relaxed.
5. If she hadn't gone on vacation into space, she wouldn't feel so weak now.

6. 1f he weren't so selfish, she hadn't divorced him.
7. If the soldiers had scen those journalists, they would be dead now.

8. 1f they have reached the top of the mountain by now, they will be so
happy.

Unit11 Friends 117

end of every grammar section.
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Speaking

Discourse items are presented directly and then
practiced throughout the lesson.

Note-taking strategies are practiced in preparatio

for oral discourse.

Integrated listening and speaking tasks help
develop awareness of discourse techniques

Y P A. PAIR WORK What makes a good job? A bad job? Do you think most

A people’s ideas about this are similar or different? Use the expressions above

- Dinozmauat when listening to your partner.

Showing that you are
paying sttention

,3}” speoking focus

| 3B GROUPWORK WorkikhmotherpltLockat et belowand

discuss the meaning of each item and which jobs can offer these things. Make
notes about why each point is important or not important for you.

excite ment status.

job security balance of work and family life
salary and baveits indepordorce

vaviety creativity

\ Helphy o pepls (your ovon idea)

€. Look at your notes. Imagine you want to find the perfect job. Circle the
three things on the list that are the most important for you

D. GROUP WORK Take turns telling your group about the three things
that are important for you. On the basis of people's priorities, suggest possible

Jjobs for each group member.

and improve speaking skills.

—» E. CLASS TASK Discuss your classmates’ suggestions. Did you like any of
them? Who came up with the most interesting ideas?
108 InDetall) o

R. PAIR WORK Where do you get
information about new movies? How do you
decide which movies you want to see? Where

can you find movie schedules?
Before you listen, think B. Youwant to see a movie with a friend on
about whit you need the Saturday. You will finish work at 8:30. Your
information for. This heips friend must be home before 12:00 midnight.
you to decide which

You call two movie theaters to listen to their
schedules. What information do you

information is Important. recorded
need to listen for?

First listening ( |
C. Listen and write the names of the movies.

Avelon Theater

Cinoma |

Cinema 2 /
Cinewia 3 £
CineClub Theater /
Theater 1

Theater 2 /.

Theater 3 v

Theater 4 A

Second listening

D. Listen again. If there is a show time that you and your friend can attend,
write it next to the name of the movie.

After listening
E. PAIR WORK Decide which movie you would like to see and why,

Test y ¥ -

Listening

— Listening strategies are reviewed and practiced
throughout the lesson.

Two-step listening lowers students’ anxiety and
prepares them for real-world listening.

-

F. Read the question and think about the specific information you need to
listen for. Then listen and answer the question.

At which branch of the bank can you get money on Saturday afternoon?
a. at the Main Branch
b. at the City Tower Branch
<. at the Airport Branch
d. at none of the branches

Standardized test practice opportunity at the end of
each lesson.

X
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Describing a process

Before you write

A. GROUP WORK Brainstorm and list all the things you know about tea
and the tea-growing process.Try to answer these questions:

In which countries is tea grown?
How many varieties of tea are there?
What colors does tea come in?

Is tea drunk in your country? If so, is it widely drunk or is tea drinking
uncommon?

#, Read the following text and complete the notes.

There are more than three thousand varieties of tea, each with
its own special flavor, color, and aroma. Just like wines, teas
tuke their names from the regions where they are grown. Al-
though tea is grown mostly in Asia, in such countries as
China, India, Sri Lanka, and Japan, it is also cultivated in
some African and Latin American countries. Teas vary in type
according to the way in which they are processed after they
are harvested.

Black tea: Black tea is produced only in conditions of
high humidity and warm temperatures, The leaves are har-
vested and spread out on the ground. Next, the leaves are
rolled. Rolling frees the aromatic juices and causes a chemical
process because of the influence of oxygen from the air. Dur-
ing this fermentation process, the tea leaves turn a bright red-
dish-brown color. After a few hours, the leaves are dried with
hot fans.

Green tea: As soon as they are harvested, the leaves are
put into a large steamer and heated. This softens the leaves for
rolling and means that the juices do not oxidize. The leaves
are then dried again and again until crisp. They remain green

in color. Effects of first step:
Next step in processing green tea:
Color before, during, and after
Write processing:

€. Describe coffee processing. Write two paragraphs: (1) an

introduction to coffee in general,and (2) a description of the most
common form of processing. Use the Internet or an encyclopedia to collect
the information you need.

vOrlgmsofmmesof(us‘

Reasons why teas vary in types:

eluufmuﬁ«mw
Final step in the process:

First step in processing green tea:

<\

Places where teas are grown:

Units Travel

Brainstorming is introduced as part of pre-writing.

Model passage illustrates writing task.

Writing

Rhetorical modes presented and developed
systematically.

— Internet or bibliographic research required to
complete some of the assignments.

\

Comparing and contrasting

Before you write

A. GROUP WORK Work in groups and discuss the ways in which the
following forms of written communication are similar and the ways in which
they are different. When and why do you use each form? Is one form faster
than the other? How expensive is each form?

short notes to family and friends e-mail messages to family and friends
personal letters

postcards Jjournal entries

B, Read the text about the similarities and differences between e-mail and
cell phone communication. Then underline and list the words or expressions
that establish (1) the similarities and (2) the differences between them.

E-mail Communication
and Cell Phone Communication

Both e-mail and the cell phone are amazing inventions of the late 20th
century that have contributed greatly to the ease of communication
within and across nations, ll would be hard to decide which of lhz two
has been more beneficial to h Like e-mail the
cell phone has contributed greatly to an enormous increase in the volume
and efficiency of business deals. Similarly, the cell phone has been just as
crucial as e-mail communication in helping family and friends to keep in
touch even when they live far apart. The cost of using a cell phone and of
an e-mail is similar, t0o. Both are quite expensive but for different
reasons. With e-mail, it is the initial investment of buying a computer that
is expensive; with cell phones, the cost of calls can be quite high. Despite
the similarities between the two, there are also some major dlfftru\ces
In the first place, cell phone ion is & lot more

than e-mail communication. You can carry a cell phone with you
wherever you go; you can't do this with your PC. On some cell phones, you
can access your e-mail, but that is not the same as having full e-mail and
Internet facilities on your PC. Unlike e-mail communication, cell phone
communication allows for a wide range of human emotions. The person
you are talking to can tell from your voice if you are sad, angry, happy.
Closely related to this is the fact that with cell phone communication, you
ki gain because of the voice ho you are talking to. In contrast,
with e-mail communication, you might make friends via the Internet with
a person who might be dangerous in some way. Whereas, however, health
hazards are not so likely with e-mail, with the cell phone, there appears

to be a real risk

that  excessive use

may result in the !Waﬁnmhm Words or epressions for contrasting
development of brain

tumors.
Write

€. PAIR WORK Work in pairs and write two paragraphs comparing and
contrasting e-mail communication and personal letters as a way of staying in
touch with family and friends. Try to use some of the words and expressions
you listed in B.

Units Communication 63
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Fashion  page

Communication
Discussing appearance and style
Asking for and giving opinions
Evaluating products

uniT 1

Grammar
Verbs and expressions with the —ing form

Vocabulary
Fads and fashions
Appearance and dress
Compound adjectives

Skills
Reading for specific information: newspaper column
Listening using background knowledge
Writing a magazine or newspaper report

unit 2 Couples

Communication
Discussing relationships
Asking for and giving reasons
Giving advice

Page 11

Grammar
Relative clauses: restrictive and nonrestrictive

Vocabulary
Love and relationships
Personal qualities and problems
Three-word verbs

Skills
Reading for main ideas, facts and inference:
magazine article
Listening for sequence words
Writing a letter giving advice

unit 3 Music

Communication
Talking about music
Discussing tastes in cultural activities
Asking about likes and dislikes

Page 21

Grammar
Uses of the present perfect

Vocabulary
Musical groups and instruments
Money problems and solutions

Skills
Reading an expository text: feature article
Listening and predicting vocabulary
Writing an informal letter

Review Your Grammar

High Challenge

Review Your Vocabulary
Review Your Speaking
Review Your Listening

unit 4 Soccer Page 35

Communication
Talking about sports
Agreeing and disagreeing
Describing and justifying choices in detail

Grammar
Past perfect
Past perfect contrasted with simple past

Vocabulary
Sports and sporting events
Soccer and styles of playing
Noun + gerund as compound adjective

Skills
Reading for inference and detail: encyclopedia excerpt
Listening and making inferences
Writing: justifying choices

unvit 5 Travel

Communication
Inquiring and informing about travel destinations
Debating the pros and cons of the tourist industry
Describing and discussing your preferences as
a traveler

Page 45

Grammar
Passive voice

Vocabulary
Travel and tourism
Destinations and tourist attractions
Verbs and nouns of transportation and movement

Skills
Reading for general and specific information:
travel journal
Listening for important ideas
Writing: describing a process

unit 6  Communication

Communication
Discussing similarities and differences in types
of communication
Describing the uses of gestures and facial expressions
Discussing the use of cell phones in public places

Page 55
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Grammar
More uses of the —ing form

Vocabulary
Communication and gestures
Animal noises
Metaphorical uses of animal noises

Skills
Reading for detail, inference and cross references:
a scientific text
Listening for specific information
Writing: comparing and contrasting

Review Your Grammar
High Challenge

Review Your Vocabulary
Review Your Speaking
Review Your Listening

unvit 7 Dancing  Page 69

Communication
Expressing regrets
Expressing relief
Hesitating

Grammar
Unreal past (third) conditional
Review of conditionals

Vocabulary
Dancing and health
The body and internal organs
Formation of compound adjectives

Skills
Reading for inference and note-taking:
newspaper article
Listening and guessing new words
Writing an Internet ad

unit 8 Landmarks Page 79

Communication
Discussing causes and solutions
Giving a short talk
Managing the topic and negotiating final decisions

Grammar
Passive voice: simple past

Vocabulary
Natural and man-made landmarks
Geographic features and terms
Geographic terms

Skills
Reading and making inferences: magazine article
Listening and using visual cues
Writing: text for a travel brochure

unit 9 Movies Page 89

Communication
Getting a more detailed explanation
Discussing movies
Giving short reports of movies

Grammar
Cause and effect
Emphatic expressions: so + adj.or adv. + that...
such + adj. + that...

Vocabulary
Movies and movie stars
Film industry and finance
Definitions and synonyms

Skills
Scanning for facts and inference: history text
Listening with a purpose
Writing movie reviews

Review Your Grammar
High Challenge

Review Your Vocabulary
Review Your Speaking
Review Your Listening

unit 10 Risk

Communication
Making deductions; giving advice
Discussing risks and justifying choices
Narrating facts about conflicts or peace processes

Page 103

Grammar
Modal verbs with present, past and perfect infinitive

Vocabulary
Occupations: risks and benefits
Peace, war, and conflict
Idioms using conflict terms
Skills
Reading informal job descriptions
Listening and note-taking
Writing a personal letter expressing sympathy
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Communication
Discussing different types of friendship: face to face
and Internet
Resolving difficult situations with friends
Introducing a difficult topic

Grammar
The zero or habitual conditional
Review of all conditionals

Vocabulary
Terms for different types of relationships
Friends: qualities and defects
Idioms for loyal and disloyal behavior

Skills
Reading and interpreting poems
Listening for the main point
Writing a Haiku poem

Communication
Describing a TV program
Giving specific examples
Discussing TV censorship

Grammar
Noun clause: subject, object, complement

Vocabulary
Television and other media
Types of TV programs
Positive and negative connotations of media terms

Skills
Scanning and interpreting TV reviews
Listening to distinguish between general and specific
information
Writing TV reviews

teview Unit 4 Page 133

Review Your Grammar
High Challenge

Review Your Vocabulary
Review Your Speaking
Review Your Listening

Video Worksheets Page 137
Language Summary Page 147
Glossary Page 152
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Unit 1 Fashion 157
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Unit 3 Music 171
Review Unit 1 ...... 178
Unit 4 Soccer 180
Unit 5 Travel 187
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Review Unit 2 201
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Review Unit 3 224
Unit 10 Risk 226
Unit 11 Friends 233
Unit 12 Television 240
Review Unit 4 247
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