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A Comparative Study on Early Childhood Education (ECE)

wity oy Teachers’ Beliefs between China and New Zealand

A Comparative Study on Early
Childhood Education (ECE)
Teachers’ Beliefs between China

@
and New Zealand
——Take Teachers in Chengdu and Hamilton for Example

Li Min Jane Stewart Lu Wel
(College of Preschool Education, Chengdu University;
Chengdu, Sichuan; 610106)

Abstract; With ECE teachers in Chengdu and Hamilton as
research samples, this study compared the professional beliefs of
in-service teachers between China and New Zealand. The main
conclusions are: 1) A noticeable number of similarities exist
between Chinese and New Zealand ECE teachers’ beliefs, which
can be explained in terms of the similarities in curriculum of
teacher education and national ECE curriculum guideline in the

two countries; 2) There are also many belief differences especially

@ This paper is based on the research project A Comparative Study on the Basic
helie fs Underpinning Early Childhood Education (ECE) Between China and New
Zealand which was funded by Wintec Research Funding 2009 in New Zealand, The
principal researcher of this project was Li Min, and Jane Stewart from Waikato
Institute of Technology (WINTEC) was consultant. Lu Wei from Chengdu University

was co-researcher taking responsible for data collecting in Chengdu.
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the extent of internal coherence, compared with New Zealand
teachers, Chinese teachers have more internal inconsistency; 3)
The differences in ECE practice are more significant and obvious
than in beliefs, so it is not rational and unrealistic to depend
reforming ECE on just changing teachers’ beliefs,

Key words: ECE Teachers; Professional Beliefs; New Zealand

1. Background

Teacher’s belief is an important issue in contemporary
western teacher research ( Lin Yigang, 2008). In China,
especially in mainland area, there are more and more research
studies on this issue in recent years, but as some researchers
pointed out, the research study on teacher’s belief is still on the
beginning stage in China (Liu Li & Yang Yanfang, 2008; Xiong
Ming, 2010). This beginning stage has two characteristics, or
frankly say, problems. The first one is that there is not a
systematic theoretical {ramework, not even a generally accepted
concept definition. As Lin Yigang (2008) pointed out, as for the
question of what is belief, we still don't have an unified answer,
The second one is that most researches are focusing on teachers
as a whole group and just do some basic theoretical analyzing.
Not too many researches are focusing on teachers in specific area
or specific education level such as kindergarten teachers or
teachers in primary or middle schools. So it is very important
and necessary to research preschool teachers’ belief with

empirical not just theoretical method.
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2. Method
2.1 Framework

Because we don’t have a generally accepted definition of
teacher’s belief so far, so in our research we just temporarily
define it as in-service ECE teachers’ basic attitudes and
perceptions related to early childhood education which they
believe confirmedly. Based on some educational theories and
other research study (Huey— Ling Lin, Jeffrey Gorrell, Steven
B. Silvern, 2001), and also considering the feedback of earlier
interviews, we tried to use a framework to investigate and
analyze teachers’ beliefs. In this framework, we divided our
topic ~ECE teachers’ beliefs into 9 parts, which include: 1) the
aims of ECE; 2) expectations about children’s development; 3)
the way children learn; 4) teachers’/adults’ roles in children’s
development; 5) effective ways of educating/teaching; 6)
evaluation/assessment; 7) the makings of ECE teacher; 8)

equity in ECE; 9) the living state of ECE teachers.
2.2 Sampling

Because our interest is not describing ECE teachers’ beliefs
in the whole country but comparing teachers’ beliefs between the
two countries, or in other words, the point is beliefs not
statistic, and also because we know even in the same country,
different teachers often have different beliefs, so we decided to
use purposive sampling method. We tried to compare the high
level teachers’ (leading teachers’) beliefs. Based on some local

professionals’ recommendations, we invited 3 high quality early

‘
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childhood centers in Chengdu and also 3 parallel centers in
Hamilton. Teachers in those centers were invited to be the
interviewees. In addition to that, because our professionals in
Hamilton confirmedly believed that all registered ECE teachers
in New Zealand are qualified, so we also invited some teachers
from other centers to participate in our research. The total

number in Hamilton is 40, and in Chengdu that is 100.
2.3 Data collection

The most difficult aspect in teacher belief research is to
choose appropriate methods. Using interview and observation
together, at the same time paying attention to teachers’ asserted
beliefs and hidden beliefs in action are appropriate. ( Lin
Zhizhong &. Zhang Shuang, 2008) Anonymous questionnaires
were used as the main method to find out teachers’ basic beliefs
about ECE, Besides, confidential interviews were also used but
just within a limited number of participants. Furthermore, we
went to centers to observe teachers’ educational behaviors,
which helped us a lot to detect teachers’ hidden heliefs in action

and understand the real education in the two countries.
3. Finding
3.1 Similarities

ECE teachers both in New Zealand and China have these
beliefs in common:
3.1.1 The majority is kind of child-centered. As far as the aim
of ECE is concerned, teachers attach a lot of importance on

children’s lifelong development and happy life experience.



